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Thank you for the opportunity to speak at this important event. As a researcher it is 
fundamental to engage in dialogue with practitioners and policy makers. Because it is in the 
decision-making, policy-making and in the development of intervention practices that social 
ambitions and services comes into being, and from which social researchers can learn and 
reflect. It is in the capacity of providing some reflections, this presentation is outlined. The 
relation between sport and social objectives are complex and it is not easy to present 
unambiguous results, policy implications and recommendations. Though, together 
practitioners, policy-makers and researchers can elaborate on the development and utility of 
sport as a means of reaching the objectives of the 2030 Agenda for sustainable development. 

The utility of sport for peace and development as well as crime- and drug prevention have 
been raised as part of the 2030 Agenda for sustainable development. Sport activities are 
conceived of as a tool for a variety of social objectives targeting a variety of social 
mechanisms affecting the lives of particularly young people. The ambitions of this event and 
presentations are to bring together stakeholders on different levels and academia working in 
the area of sport for development and crime prevention, discussing the evidence on the 
potential benefits of sport in this regard. And sport certainly has the potential to benefit crime- 
and drug prevention ambitions. But we must note that we are talking about the potential 
utility of sport. Accordingly, we must reflect upon how this potential can be realized. In order. 
To approach such issues, we must note that there are diverse forms of interventions and 
objectives of crime prevention. And, perhaps even more important, we must note that there 
are a variety of forms of knowledge that can help in this endeavor. Sports-based interventions 
are a social phenomenon observed in the intersection between many disciplines. I study the 
sociology of social work, and more specifically how sport activities gradually become 
integrated in the social policy ambitions on the local level of government, as a way of 
promoting social inclusion and preventing (or reducing) crime. But in order to understand the 
premises and conditions, the potential and evidence of sports-based interventions, I think we 
must observe the activities inter-disciplinary; situating knowledge from political science, 
management and design, educational sciences, (critical) sociology, anthropology and more in 
relation to each other and in relation to how the precise activities are conducted. Not least, the 
field of research and evaluations made should look as deep into research on crime prevention 
as it does into sport as such (considering that sport is primarily a means of crime prevention 
here). 

Crime prevention interventions are often divided between primary, secondary and tertiary 
levels and objectives. Primary prevention means general outreach and inclusion of the broad 
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population, mainly young people. Secondary prevention means efforts aimed at specifically 
identified at risk groups of young people, individuals or at specific places. Tertiary prevention 
means activities carried out in institutions oftentimes targeting convicted persons. In my 
empirical research, I have studied interventions on the primary and secondary level of 
prevention. Not least, because of how sport provision in Sweden is intertwined with the 
welfare state institutions more broadly. Anyway, the important thing here is to note that there 
are different concepts of prevention, and the conditions for interventions and the success 
expected from them are generally quite different. Still, there are some conceptual overlaps 
between the different forms that I will address shortly. 

If we look into the scientific discourse and research literature much have been written and 
presented about evidence-based, effective practices in the use of sport. In addition, a variety 
of programs are developed based on various theories of change. There seems to be increasing 
communication between the scientific perspectives and the professional development of 
sports-based interventions on different levels and in different contexts.  

One example of an intervention that is underpinned by and developed in connection with the 
scientific knowledge is the “Line up and live up” intervention designed and promoted in 
relation the UNODC overarching ambitions formed under the 2030 Agenda for sustainable 
development. The “Line up live up” intervention provides an interesting point of departure. 
Judging by the report presented, there is an explicit rationality of the problems assessed, 
means outlined and objectives targeted within the intervention. Accordingly, a theory of 
change can be discerned, enabling practitioners to work with, result to be followed up and 
evaluated. Still, the report of the intervention concerns a few topics and concerns that have 
previously been issued in the scientific literature and which are often noted as a bit of blind 
spots for the design of sports-based interventions. 

In order to contribute to the impact of sports-based programs on violence and crime 
prevention, how they can effectively be integrated in crime prevention policy and 
programming and contribute with reflections on the measuring of impact of sport programs on 
crime prevention, I will address in this presentation three questions of what we can view as 
“transfers”: (1) the transfer of life-skills from sport to other spheres of society, (2) the transfer 
of conduct or skills from coaches/leaders/staff to participant young people, (3) the transfer of 
sports-based interventions from one site and context to another. 

(1) Transfer of life-skills2 

Sports-based interventions, most often, are underpinned by notions and ambitions of 
individual and social development. This means that participant subject can learn and acquire 
skills that can be utilized in a wider context than that of sport. The lasting value of sport 
participation lies in how well the acquisition of skills from participation in sports can transfer 
and be used in other contexts. It is important that the transfers expected is noted and 
strategically planned, rather than taken for granted. The transfers do not come automatically. 

Here, a distinction can be made between explicit and implicit transfers. The notion about 
explicit transfers refer to strategic ideas about the transfer of skills, that are pronounced and 
subject to conscious reflection. The notion about implicit transfer targets the implicit 
development of cognitive, emotional and social skills in sports activities, focusing on how 
such skills include abstract dimensions that make it possible for skills such as problem-
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solving, decision-making and emotional self-esteem to be adapted and used in other settings. 
When relying on practices to facilitate development of life-skills, managers and organizers 
need to have a clear idea of how to foster such skills. Because the development of skills is a 
strategic and pedagogical potential, it is not a pregiven outcome of sport participation. These 
are two forms in which life-skill transfers can occur and be strategically planned. In order to 
design and plan for such outcomes, managers and organizers need to have an idea of what 
kind of transfers they assume or plan for (at least if they are to be controlled). 

Also, the idea of transfers of life-skills presumes alignment between the skills developed in 
sport activities and skills utilizable or valued outside of the sport setting, as well as 
competences for utilizing such skills in new contexts. And the broad variety of contexts and 
spheres that makes up life as such is multifaceted, to say at least. With this respect, a clear 
rationality of the specific usability of skills would aid in assessing the potential benefit of the 
transfers expected. 

(2) Transfer of conduct or skills between coaches and young people3 

In sports-based interventions, coaches and staff have important roles to play for the 
development and social change of young people, often in the capacities of role-models 
attributed to them. However, we must interrogate and reflect upon the delivery of skills and 
models of conduct provided by leaders and coaches. It is not an automatic transfer of skills or 
conduct from the coaches to the participants. 

For instance, it has been noted that sports-based interventions sometimes fail to provide 
pedagogical activities when coaches themselves do not consider themselves as conductors of 
education, but rather as providers of sport activities. Likewise, when attributed the position as 
a role-models, embodying and prescribing the conduct desired, coaches themselves must be 
aware that this is a strategic pedagogical element of the activities. To model the conduct of 
the participant youth is not per definition a technology with the desired and particular 
outcome. Obviously, the outcome depends on the education or character of conduct provided. 

Still, there seems to be a range of benefits in having both professionally trained social and 
youth workers as well as voluntary leaders conduct interventions and guide the young people 
participating. However, the differences in competences and qualifications should preferably 
align with the strategic theory of change and rationality of the intervention. 

Additionally, there are a range of elements of sport activities that can align with pedagogical 
objectives, such as dealing with conflicts, establishing mutual moral responsibilities, joint 
goal-formulation and problem-solving. But such objectives often require professional 
educational competences of those conducting the activities. And therefore, staff education is 
vital for the delivery and success of sports-based interventions. 

(3) Transfer of interventions from one context to another4 

Sports-based interventions developed on a specific site and in a specific context often 
provides a model that can be evaluated and even evidence-based. Such models of practices 
and programs are sometimes constructed as models for implementation on other sites and in 

 
3 Further reading: Brown et al. 2011; Ekholm & Dahlstedt 2019, 2020; Haudenhuyse et al. 2012; Moreau et al. 
2018 
4 Further reading: Hambrick et al. 2019; Holmlid et al. 2021; Schulenkorf 2017; Schulenkorf et al. 2016; 
Svensson et al 2019; Welty Peachey et al. 2018 
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other contexts. That is what is meant by a transfer of an intervention model. However, such 
transfers come with a range of challenges, concerning primarily what aspects of the 
interventions that can be diffused, transferred and implemented, and which aspects of the 
interventions that needs to be (re-)developed in the new setting. Accordingly, the notion of 
transfer between settings needs the be spotlighted and interrogated.  

There is always a risk of overestimating the value of evidence-based models from 
interventions that have been proven successful in one setting. Interventions, most often, do 
not simply transfer and replicate from on setting to another. Accordingly, certain elements of 
interventions need also to develop locally. There needs to be made a distinction between 
implementing and developing different parts of interventions.  

One way to approach this is by distinguishing between practice, program and precondition. 
Practice can be understood as the set-up of rules and organization of play, the organization of 
on-site coaches and leaders and the educational arrangement imbued in practices. Program 
can be viewed as the design for establishing a sustained operation – the management and 
recruitment of coaches, financial administration, strategies of cooperation and communication 
with involved partners, strategies for funding from supporters and capacities to apply for 
funding. Preconditions can be considered the local conditions concerning, for instance, local 
sport associations and institutions, general political attitudes towards and strategies for 
cooperation framing the institutional aspects of an intervention. 

Looking into interventions from such an approach, we see how practices can often-times be 
easily diffused and implemented. Programs, though, cannot be easily diffused and 
implemented in new settings. There are, for instance, many variations with regards to 
management and support from surrounding agencies. Therefore, designing intervention on the 
level of the program must be locally developed (rather than implemented). Though, 
organizational knowledge and management capacities can be supported by strategic agencies, 
such as governmental bodies or NGO:s. Preconditions, more or less per definition, varies not 
only between different countries and systems of sport provision, welfare and 
conceptualizations of crime and drugs, but even between local sites in the same countries. 
Accordingly, differentiating between practice, program and precondition provides a frame for 
thinking about how sports-based interventions can be diffused from different sites and 
contexts to new ones. Some things can be replicated and implemented; other things need to be 
locally (re-)developed. 

Reflecting on the notion of transfers 

The point being: none of the forms of transfers described comes spontaneous, naturally or by 
default. They are potentials that needs to be strategically planned, for the potential to be 
fulfilled. Even, if they are not strategically planned, they may occur but without being explicit 
and with little control. In that sense, even, transfer of skills can result in delinquent habits and 
skills utilized in settings outside of sport or in the form of role-models influencing young 
persons in ways not desired. When it comes to the design and diffusion of interventions it can 
mean that they are not sustainable or unsuccessfully implemented. Notably, transfers are a 
key to the development, success and diffusion of sports-based interventions, and therefore 
must be reflected upon carefully. 

With this respect, there are at least two comments to be made. First, the concerns raised can 
be addressed and integrated in models of sports-based interventions, that are informed and 
underpinned by precisely elaborated theories of change. Second, though, the concerns of the 
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transfers described are often characterized by local variations. They are context specific. 
Therefore, the general competences of organizers, managers and coaches are important in 
order to fulfil the potential of sports-based interventions. Rather than unilaterally focusing on 
establishing evidence-based models where sport can be utilized as a tool for dealing with 
different kinds of social problems, I believe we need to pay more attention to the importance 
of training and education for leaders and organizers to attain competences to develop sport-
based interventions in different and diverse ways, based on the local conditions and with a 
focus on the young people for whom these efforts are provided. That is perhaps a more 
abstract and general form of design, still such focus has great potential to aid in the flexible 
and context specific (re-)development and adaptation of interventions, also in the longer 
perspectives. In this sense an emphasis is shifted from outlining detailed models and routines 
of interventions, towards general competences of organization and development attuned to 
local contexts, varieties of objectives and different targets as well as different needs. 

In conclusion, transfers are difficult, but a key to realize the potential of sports-based 
interventions. They need to be strategically planned in order to control the potential outcomes. 
For planning and development with respect to the local context, the competences of 
organizers, managers and coaches are important. 
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