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 Chapter 1: INTRODUCTION 
 

 Preface 
“Find your place on the planet, dig in, and take responsibility from there.” (Gary Snyder) 

 

I come from a country where Outdoor Education is still a strange concept so I feel myself 

like an artificial “box-like” existence, a product of that educational process. As a high school 

teacher, I have responsibility to give my students quality education during school hours. I 

long for a day escaping from the former stuffy and stressful daily routine to a really pleasant, 

enjoyable and refreshing schedule. I look forwards to a strategy to apply Outdoor Education 

in national level. 

Traveling to Sweden and participating in the Master’s program of Outdoor Education has 

been one of the challenging journeys in my life. As a freshman in Outdoor Education field, I 

have faced up with many difficulties to get used to working outdoors in a quite new 

environmental condition. After nearly one year spending time on several overnight field trips, 

discovering local landscape, and school-visits, I have been absolutely involved in working 

out the issue of Outdoor Education.  

One year is not a long period of time but it is quite enough to get my feet wet with the 

experience of what I would like to figure out called Outdoor Education. It is time to make a 

backward glance over what I have done to realize the sense of Outdoor Education, to collect 

and classify academic concepts of this field as well as to sum up my own experience. All of 

my friends in the Outdoor Education class are female and the majority of teachers who have 

conducted the lessons are also female. We are like a big family with mothers and sisters. This 

is so interesting that gained my curiosity from the beginning about the participation of female 

teachers-leaders in Outdoor Education sector. 
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 Aims of the Present Study 
This research is an effort of review the work of female teachers-leaders in Outdoor Education 

sector, to get an overview of their achievement and contribution in this field. Above all this 

study is focused on the participation of women in Outdoor Education sector as leaders.  

 Theory of Outdoor Education 
“Tell me and I’ll forget, show me and I may remember, involve me and I’ll understand.” (Chinese Proverbs) 

What Outdoor Education is seems to be the vital question that the learners who work in this 

sector should be aware of and comprehend thoroughly. In an attempt to defining Outdoor 

Education, Lars Owe Dahlgren and Anders Szczepanski from Linköping University consider 

this concept in a normative sense in which Outdoor Education is characterized by action-

centered learning processes, often related to activities in the outdoor environment. Outdoor 

Education creates many opportunities to come in contact with nature. The dimension of 

experience in Outdoor Education is a stepping stone to a more active knowledge, i.e. useful 

knowledge (Dahlgren, L.O., Szczepanski, A. 1997).  

In Outdoor Education_ Authentic learning in the context of landscapes_ a transnational co-

operation project supported by the European Union, the research shows us the range and 

scope of Outdoor Education in safe and professional practice as drawing on three main areas 

of outdoor activities, environmental education and social and personal development (Higgins, 

P., Nicole, R., 2002, p. 15).  

Outdoor Education can be simply defined as experiential learning in, for, or about the 

outdoors. The term ‘Outdoor Education’, however, is used quite broadly to refer to a range of 

organized activities which take place in a variety of ways in predominantly outdoor 

environments. Common definitions of Outdoor Education are difficult to achieve because 

interpretations vary according to culture, philosophy, and local conditions. Outdoor 

Education is often mistakenly referred to as synonymous with adventure education, 

adventure programming, and outdoor learning, outdoor school, adventure therapy, adventure 

recreation, adventure tourism, expeditionary learning, challenge education, experiential 

education, environmental education, and wilderness education. Consensus about the meaning 



 

 
 

3

of these terms is also difficult to achieve. However, Outdoor Education is often used or 

drawn upon these related elements and/or informs these areas. The hallmark of Outdoor 

Education is its focus on the ‘outdoor’ side of this education1; (Web 1: 29 October 2008)). 

Let’s take a look at the history, philosophy and theory of Outdoor Education to get a deeper 

understanding about the root of Outdoor Education.  

The root of Outdoor Education can be found in the philosophical work of many outstanding 

philosophers.2 Modern Outdoor Education starts with some organized camping and scouting 

activities in the late nineteenth century in Europe, the UK, the USA, Australia and New 

Zealand. Kurt Hahn3 was the key Outdoor Education pioneer. Then, in the second half of the 

twentieth century, Outdoor Education spread over to 40 countries around the world through 

many projects in this field. The philosophy and theory of Outdoor Education are tended to 

emphasize the effect of natural environment on human beings, the educative role of stress 

and challenge, and experiential learning. Hammerman analyzed the reason of teaching in the 

outdoors in his work like this.  

Long before schools, textbooks, or professional educators ever existed, learning by direct 
experience was the customary means of passing on the essentials of human culture from 
one generation to the next. (Hammerman., 2001, p. 1) 

He also considered outdoor environment as an outdoor laboratory for learning. Through his 

point of view, Outdoor Education enhances human’s mind in various ways for instance in 

science education, camping education, nature study, environmental education, adventure 

education, etc. In addition, Outdoor Education also encompasses a variety of curricular areas 

and provides unique opportunities to expand the horizons for special populations. Obviously, 

there are wide domains and topics in discussing on the concept of Outdoor Education and 

thus it takes time to master the theoretical and practical overview of Outdoor Education.  

                                                
1  Whereas adventure education would focus on the adventure side and environmental education would focus on 
environmental 
2 Comenius, John Dewey, William James, Aldo Leopold, John Locke, John Muir, Jean-Jacques Rousseau, 
Henry David Thoreau, Pestalozzi are some of them. 
3  a German educator 
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John Dewey revealed his viewpoint towards experience and education in his work.4 

According to him, experience is the means and goal of education for better or for worse. 

Many enthusiastic educators still keep on searching for what they think a pure and simple 

education because they highly value the quality of education itself not the slogan of a 

complicated education that others try to make up. They appreciate the effort of John Dewey 

in the process of figuring out the connection between education and experience.  

No matter what the link between education and experience is, often educators try their best to 

encourage students to experience themselves because it is the best way for them to learn 

actively and effectively. Rudolf Steiner also shared with Dewey’s idea about education in his 

teaching methodology.  

All education is self education and as teachers and educators we are simply the 
environment in which the child can educate itself. We must create the optimal 
circumstances so that the child can educate itself according to its innermost destiny. 
(Rudolf Steiner) 

Spending time on observing and then conducting some outside activities with students 

somewhat encourages educators to be in agreement with the former educators’ views on 

education and experience. How to create optimal circumstances for students to educate 

themselves is a big deal for each educator. Learning landscape includes indoor classroom, 

school grounds, local area, further afield and planet earth. Students increase their 

responsibility when they study outside, when they learn in a real environment.  

Although every single educator tries to contribute an interactive, democratic and dynamic 

educational system, it takes time to carry out the reform in education. Teachers give students 

more chances to discover themselves and to conceive the freedom of intelligence. Once 

students know about what the most important freedom is, it will gain their initiative in study.  

Simeon Strunsky, an American essayist for the New York Times in 1924, indicated that “If 

you want to understand democracy, spend less time in the library with Plato, and more time 

in the buses with people.” To be quick of apprehension, people should achieve those through 

                                                
4  Dewey, J. (1938) Experience and education. New York: The Macmillan 
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real circumstances. The main objective of education for sustainable development is the 

development of students’ level of competence in the area of participating in democratic 

processes, but it is also necessary that they see democratic participation as a meaningful 

activity (Sandell, Ohman, Ostman, 2005). To select goals and motivation in education 

especially in Outdoor Education is not a separate job of every single teacher but the co-

operative effort of all educators. 

 Theory of Leadership and Leadership in the Outdoors  
“If your actions inspire others to dream more, learn more, do more and become more, you are a leader.” (John 
Quincy Adams ) 
 

What is leadership? Many philosophers and educators have various definitions of the term 

“leadership”. According to Dubrin, leadership occurs when the leader can encourage and 

help the followers to catch intended goals. He expounded in his work about this issue. 
 
Leadership is the ability to inspire confidence in and support among the people who are 
needed to achieve organizational goals […] Leadership is said to deal with change, 
inspiration, motivation and influence. (Dubrin, 2007, p. 26).  
 

In other words, leadership is a process of influencing others toward achieving group goals. 

And as a leader, he or she is always ready to inspire, motivate and influence the followers for 

a purpose of achieving group’s goals. Yukl in his work also shared the same viewpoint with 

Dubrin.  
 
Leadership has been defined in many different ways but most definitions share the 
assumption that it involves an influence process concerned with facilitating the 
performance of a collective task. (Yukl, 2006, p. 20).  
 

In this process, the interaction between the leader and followers is very important. Without 

the influence, it is hard to exert what people call “leadership”. Leadership is a process in 

which leaders not only affect followers but also the leaders themselves are affected by their 

followers. Whatever group is, it is always a context for leadership to exist and present. As 

usual, people who are engaged in leadership will be called leaders and they are in charge of 

initiating the relationship, creating the communication linkages and carrying the burden for 

maintaining the relationship (Northouse, P.G., 2007, p. 4).  
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Although the leader is the one who has responsibility for the leadership process, it does not 

mean that only he or she has the ability to be the central point of a target group. Leadership is 

a flexible process and people who participate in it are responsible for their participation and 

need to be concerned in the leadership. “Leadership is everyone’s business and everyone’s 

responsibility.” (Hughes, R., Ginnett, R., Curphy, G., 2005, p. 19) 

 

How to be an effective leader seems to be the target point that many people who are involved 

in this process would like to master. It is a matter of time for a freshman to be professional in 

this process. However, it is a possible task and it is up to him or her to achieve what kind of 

quality of leadership. As Dubrin stated,  

 
Leadership skills can be developed by following a general learning model that involves 
acquiring conceptual knowledge, reading examples, doing experiential exercises, 
obtaining feedback, and practicing in natural settings. (Dubrin, 2007, p. 27)  

 

According to Ogilvie, there are 12 elements of effective outdoor leadership: technical skills, 

safety skills, environmental skills, organizational skills, instructional skills, facilitation skills, 

flexible leadership style, problem-solving skills, decision-making skills, effective 

communication and professional ethics. The more leaders practice these skills in real 

circumstances, the more they gain their abilities in the process of leadership. He revealed 

about leadership in his work: “Leadership is a set of identifiable behaviors, functions and 

skills which can be acquired through training.” (Ogilvie, K.C., 2005, p. 58) 

 

Training is a good practice for leaders to be well-prepared and ready to confront with many 

challenges during the process. Some people think that leader is someone who has the 

authority to lead and require others to do this and do that. This is absolutely a backward 

thinking. This outdated idea will destroy the process of leadership. With a positive viewpoint, 

leader is a powerful person in group to influence and guide the rest of group to a common 

goal. He or she has the ability to use power and influence to encourage and support group but 

not the authority to demand and require things to happen according to their way of thinking. 

Howell shared the same opinion about this matter.  
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Power is usually considered the ability of one person to cause another person to do 
something. Authority is a specific type of power. An individual has authority if he or she 
has legitimate right to require another person to do something, usually because the 
individual with authority holds a certain position. Influence is often defined as the use of 
power in action. Power and influence are clearly related, and both play a major role in the 
leadership process. (Howell, Costley, 2005, p. 33)  

 

If leaders can control and manage themselves in the process by using their power in action 

appropriately and achieving a great influence to the followers, they go well on the right path 

of leadership. 

 

To be a good leader is a hard work, to be an effective outdoor leader is even more 

challenging than that. Besides learning by heart all the essences of being an effective leader 

in general, outdoor leaders need to go further on reinforcing knowledge about natural 

sciences, about the world outside, consolidating all outdoor experiences they have gained day 

by day as well as strengthening their physical status. Priest and Gass presented in their work 

about this issue: 
 
Preparing effective outdoor leaders is a lot like the practice of alchemy. […] Outdoor 
leadership experts are aware of the elements of effective leadership, but the correct 
processes for preparing outdoor leaders are still a mystery. (Priest, Gass, 2005, p. 6) 
 

 With outdoor leadership, the preparation period is indispensable and outdoor leaders grow 

up by their own hands-on experience. Above all, outdoor leaders need to have an inspiration 

of spending time outdoors and appreciate nature as much as they can.  
 
Leading of groups in the outdoors tends to come to their leading through a belief that 
taking groups out into the hills, onto the water or to do field studies, is a good thing. 
(Ogilvie, 2005, p. 55) 

 
 Ogilvie stated that without a belief of appreciating nature and enjoying the inspiration that 

nature gives to us, outdoor leadership will not exist (ibid, 2005). 
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 Theory of Women and Women Leadership 
“Woman is like a tea bag, you can not tell how strong she is until you put her in hot water.” (Nancy Reagan) 

 

Women have played a particular cultural role in society so far. If in the past time, women 

were involved in collecting plant foods, gathering small animal foods, fishing and using dairy 

product, women nowadays invade in both industry and commerce field. In his work, 

Crawford showed his viewpoint towards the role of women in society arguing that women 

provide the collective memory and they are the keepers of stories and myths. Such accounts 

often imply that women remember because it is their role to help preserve and strengthen 

cultural tradition (Crawford, M., Gentry, M., 1989, p. 118). Women have played important 

roles in the reproductive process of human beings but above all are their roles of preserving 

and strengthening the cultural tradition by their effects on culture of society. With their 

participation in various target fields, women nowadays improve and consolidate their 

positions in different social arenas. More and more women maintain high positions as leaders 

in many associations and companies. However, their way of leading is somewhat different 

from men’s styles of leading. About the link between gender and leadership, Northouse 

noted: 

 
The gender gap focuses on differences between women and men. Women are no less 
effective at leadership, committed to their work, or motivated to attain leadership roles 
than men. However, women are less likely to self-promote than men, and they are less 
likely to initiate negotiation, an important tool women leaders need in order to access the 
right opportunities and resources both in the professional and domestic spheres. 
(Northouse,  2007, p. 292) 

 

This means although women have been hardworking and enthusiastic about their works, they 

still have dealt with big problem of achieving the highest promotion as men have done. What 

is the reason for this excuse? Northhouse revealed that women are somewhat more likely to 

use democratic and transformational styles than men and women lack of human capital 

investment in education, training and work experience. (Northouse, P.G., 2007, p. 292). 

Probably women are more democratic and transformational than men in leading styles due to 

their typical characteristics but it does not mean that they are less effective than men in 

leadership. With the transformation behaviors, women seem to be more effective in their own 
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way of leading. However, it is quite obvious to consider the barriers that women have to face 

up with to be good leaders. The way of leading for them seems to be much challenging and 

unsteady as long as they are well-prepared for themselves both in term of academic issue and 

social experiment.  

 

What is effective and successful leadership by women? Do the leadership styles of women 

differ from those of men? What barriers do women have to face up with as leaders? These 

common questions reign in our mind when considering the role of women in leadership.  

 
Women’s roles have evolved dramatically in the last 30-plus years with equal opportunity 
legislation, affirmative action principles, women’s movement and feminist thought 
affecting both scientific and popular interest in women leaders. (Chin, Lott, Rice, 
Sanchez-Hucles, 2007, p. 1) 

 

It is important to review to identify how gender and leadership intersect, and how they are 

relevant to women in leadership roles. Although women’s roles in leadership have been 

recently improved, it does not mean that the glass ceiling5 has been broken through.  

 
Women administrators have additional difficulty learning their administrative role because 
there are conflicting attitudes about the stereotypes of what it means to be female and what 
it means to be an administrator. (Dunlap, Schmuck, 1995, p. 125) 

 

Women themselves have been confused about their leading role and overwhelmed by the 

feeling of overcoming all the challenging problem-solving tasks to show that even though 

women are physically different from men, they are capable of solving obstacles and do it 

best. It is hard to compare whether men or women have more priority or what we call 

advantage in leadership because of the different personalities of particular human beings 

regardless of gender. However, those pros and cons towards male and female leadership 

features still exist without any shadow of doubt. According to Crawford, women are more 

successful in verbal communication and have a sense of interacting fairly well with particular 

matters in different circumstances. If males have an advantage when tasks require nonverbal 

and de-contextualized representations of objects, females should have an advantage when 
                                                
5 The invisible barrier preventing women from holding elite leadership positions 
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tasks afford or require a verbal representation, and an appreciation of the interdependence or 

connection among separate objects and events. (Crawford, M., Gentry, M., 1989, p. 116). 

Leadership is an art of using power as a tool to influence people and guide them to the target 

goal so that the sense of understanding and keeping up with the needs of people is very vital 

and demands a great skill of verbal communication. This means women have indispensable 

abilities to be potentially effective leaders.  

 

In short, women in general have been improving their positions and raising their voices in 

different areas of society so far. Women’s leadership is not an exception. It is positive and 

optimistic viewpoint towards female leadership. However, it is just the minority group of 

women with their efforts of improving their standard of social position. The majority group 

of women still have been working hard to prove their abilities and to achieve better positions 

in working arena. It is not pessimistic to consider the idea of a group of authors in an attempt 

to achieve gender equality and empowering women.  

 
With regard to the conditions at work, women’s status in the labor market is inferior to 
men’s in most countries of the world, according to key indicators such as occupational 
distribution, earnings, the nature and terms of employment and unemployment. In the 
labor force women and men typically perform different tasks and are located in different 
industries and occupational sectors. (Grown, Gupta, Kes, 2005, p. 12) 

 

Although women try their best to improve and achieve higher level of working experience in 

different sectors, they have to cope with many barriers which are everlasting existed as an 

undeniable prejudice towards their ability. Nevertheless, these barriers have been overcome 

step by step by active and dynamic generations of women. Without any distinction of 

physical and psychological differences between men and women, the way to achieve the 

effectiveness and successfulness in leadership is full of challenges and obstacles which wait 

for every single human being to confront as an image of humankind crossing the ocean to 

prosperous lands.   
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 Chapter 2: METHODS 
 

 Research Questions 
Through doing the research on Outdoor Education female leaders, I have dealt with the 

following questions: 

 What are the motivations for women to be involved in Outdoor Education leadership? 

 How could female teachers – leaders develop their participation in Outdoor Education 

sector? 

 

 Subjects/ Participants 
Eleven interviewees participated in the research. The interviewees presented in this work are 

(the names of participants are pseudonyms): Astrid Lingren, Selman Lagerlöf, Camilla 

Läckberg, Fredrika Bremer, Sara Lidman, Moa Martinsson, Sophie Adlersparre, Catharina 

Ahlgren, Anna Maria Lenngren, Charlotta Seuerling, Rosalie Roos. Here is the general 

overview about the target participants.  

 Astrid Lingren: A Scottish woman who used to be the head master of three primary 

schools and is the founder of the Creative STAR Learning Company. With the 

background in environmental science, she has been interested in outdoor and 

environmental work. She has participated in many courses and seminars as well as 

study visits abroad to maintain her passion in outdoor sector and to see the world in 

an international perspective.  

 Selman Lagerlöf : An education policy officer in RSBP Scotland who has background 

in natural sciences. She has a diversity of working experience such as environmental 

education consultant, project manager for Grounds for Learning, a nursery teacher at 

a royal school and so on.  

 Camilla Läckberg: A Swedish teacher who has been involved in Outdoor Education 

for forty years. She lives in the Southern part of Sweden up in the forest in a small 

house and she teaches at an ordinary primary school in Sweden. She was a scout and 

scout leader when she was young. She was abroad teaching in Canada and some 
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South East Asian countries such as Laos, Vietnam where she spent time with outdoor 

teaching for international students coming from different countries. 

 Fredrika Bremer: A Swedish educator who has 15-year-experience in teaching in the 

outdoors with specific in teaching natural science subjects such as biology, physics, 

chemistry, math for students in the Department of Education at a university in the 

South of Sweden.  

 Sara Lidman: A Swedish outdoor educator who works mainly with outdoor adventure 

field. She spends a lot of time in nature. She has background in biology and lives in 

the North of Sweden. She has been involved in Outdoor Education for 10 years. 

 Moa Martinsson: A Swedish outdoor educator who has background in natural science 

and currently works with some projects at the Nature School in Linköping, Sweden. 

She has been involved in Outdoor Education as a leader for 20 years. 

 Sophie Adlersparre: A Swedish woman who lives in Vinön Island. Her childhood was 

full of outdoor activities. She was the last teacher in this island. She has been 

involved in the Outdoor Education project in Hampetörp since 2002.  

 Catharina Ahlgren: A development officer for an organisation called Grounds for 

Learning in Scotland who is also a qualified primary teacher. She develops and 

delivers training courses for teachers and early years practitioners looking at the use 

and development of schools grounds. She also worked as an environmental education 

tutor for a season at a Scottish outdoor centre when she left university. 

 Anna Maria Lenngren: A pre-school teacher who has been involved in Outdoor 

Education since 1996. She was born in the Middle of Sweden in the countryside and 

she is interested in the nature, forest and being outdoors. 

 Charlotta Seuerling: A natural guide who has been working at a natural park in Italy 

every summer since 2003. She has background in environmental engineering and is 

currently a student of the Master’s program of Outdoor Environmental Education and 

Outdoor Life in Linköping University. 

 Rosalie Roos: A Canadian woman who has background in economics and has 

experience in different fields like sale marketing, tourisms and mostly with outdoor 
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tourism. She participates in the Master’s program of Outdoor Environmental 

Education and Outdoor Life in Linköping University. 

 

 Procedure 

 Preparation 
“I have wandered all my life, and I have also traveled; the difference between the two being this, that we 
wander for distraction, but we travel for fulfillment.” (Hilaire Belloc) 
 

This research has started since the middle of the winter 2008 from the very beginning step of 

figuring out a specific topic that should be dealt with and the connection between the thesis 

and society to the on-the-line steps such as searching for the relevant literature that might 

help the process of fulfilling the literature review and theoretical perspective chapters. 

Although the confusion reigned in mind when dealing with figuring out a particularly precise 

topic and also with skimming and scanning the existing literature, the challenge of coping 

with the follow-up matters which suddenly appeared on the stream of time was somewhat 

gained the excitement of doing research.  

 

After attending several seminars about working with the thesis and after some discussion 

with supervisor, it came to a conclusion for the main topic of the thesis. The next step was 

trying to be very reflective in what was going on with the aim, the research questions, the 

theoretical background, the literature review, the contact with target interviewees and the 

semi-questionnaire for the interviews and so on miscellaneous business that was happening 

during that period of time.  

 

The study started with questioning about the aim of the thesis to find out the bigger 

connection between the topic that is chosen and what was going on in society generally and 

in Outdoor Education sector specifically as well as the contribution of the research at that 

moment. Defining the aim of the thesis is not only dealing with an enthusiastic task but also 

drawing the prime of the right path to the somewhat final destination of the work. Then 



 

 
 

14

started to work with the semi-questionnaire6 for the interview and contacted with some target 

interviewees who might play an important role in the research for their efforts of 

participating in the interview. It is necessary to keep on searching relevant literature to 

support for the thesis until the last day handling the final version of the work. It was good 

time to row the boat to the direction and to catch the goals which was planned for the study 

in the former time.  

 

The time to work with the thesis was like a great journey to a marvelous world of 

experiential learning.  It was still on the preparation time for the next indispensable step of a 

complete work in another day. However it is positive to know that the research was following 

the right direction to the goal.  

 

 Interview 
While working with the semi-questionnaire for the interview, time had come to contact some 

target interviewees to introduce the thesis in general, to make an appointment for a meeting 

and then a direct interview with whom we could catch by opportunity or for a written 

interview with those who stayed far away. Contacting the interviewee was not a smooth and 

easy-going task.  

 

At the beginning, this study needed about ten particularly face-to-face interviews but then by 

considering in term of time and financial problem, seven direct interviews and four more 

written interviews were carried out to consolidate the validity and reliability of the study. 

Some of the interviewees lived in Linköping, some lived in other cities of Sweden and the 

rest of them lived in the United Kingdom. After several times of contact by email and phone-

call to describe the research and to encourage interviewees’ participation as well as to 

persuade those who were not interested in any kind of interview due to their lack of time and 

full-task-schedules to take part in the interview, some appointments were set and participants 

were looking forwards to it.  

                                                
6  Appendix 2 
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All direct interviews were carried out in Linköping in March. One was conducted in Malmö 

in April. Four written interviews were submitted by April. By using the semi-questionnaire, it 

was easier for both the researcher and the participants to reveal their attitudes towards 

Outdoor Education. The interaction between the researcher and the participants was quite 

good and the interviews were carried out smoothly. Each interview lasted from thirty minutes 

to an hour and it took around three to six hours to make the transcript for each interview.  

 

 Final work 
Writing-up process was the main duty of research process which represented the whole result 

of the study. The researcher shared the same viewpoint about this process with Mc Cracken.  

 
Writing up the results of qualitative research can be difficult. To exploit the full powers of 
insight and illumination that reside in the qualitative interview, the investigator has 
properly allowed the respondents to generate a great deal of detailed and diverse 
testimony. (Mc Cracken, 1988, p.52) 

 

To use the mass of information from the respondents effectively for the specific purpose of 

the research was not an easy task. It was a great deal of effort to organize and analyze the 

collected data. The more various and detailed information there is, the more valid the 

research is. However, the interview transcription also affects the result of the research.  

 

There are several ways of organizing and presenting analysis such as by people, by issue and 

by instrument. The way of organizing the data analysis in this research was mainly based on 

the data analysis by individuals. Moreover, to enable patterns, relationships, comparisons and 

qualifications across data types to be explored conveniently and clearly, this study also 

employed the method of organizing the analysis by research questions. With the first level of 

analysis, this research generally analyzed the responses of a single participant and then 

moved on to the others. The analysis was presented particularly to see the whole picture of 

each participant, to have an overview about the respondent. Then with the second level of 

analysis, this research put together the issues arising across the individuals in order to look 

for themes, shared responses, patterns of response, agreement and disagreement, to compare 
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individuals and issues (Cohen, L., 2007, p. 467). In addition, to make the analysis more vivid 

and coherent to the aim of the research, this research used the data analysis by the main 

research questions. This has turned out to be a very useful way of organizing data and drew 

together all the relevant data. 

 

“Neither approach is better than the other; researchers need to decide how to present data 

with respect to their aims and intended readership.” (ibid, p. 468) The issue here is that it is 

important to follow the aim from the beginning and let it draw the research to the right path 

in which the researcher could figure out the answers for her own study. No matter what 

approach was used, the result of data analysis and the knowledge as well as valid information 

people have from it are counted.  

 

 Methodological Approaches and Techniques 
Choosing an appropriate and effective research method for a study is not an easy-going task 

but a work which demands an attempt to discover what methods might fit for the research 

and lead to the most valuable result. As we know, the purpose of research is to discover 

answers to questions through the application of systematic procedures (Berg, B. L., 2009, p. 

8). Employing a method for doing research will affect the final result of this study; in other 

words, methodological approaches and techniques we use might decide the percentage of the 

value of our work. “The adequacy of a research method depends on the research and the 

questions being asked.” (Locke, L., 1989, p.5). Based on the aim of this study and the 

research questions, qualitative approach was employed as a tool to work with the research. 

 
Qualitative research properly seeks answers to questions by examining various social 
settings and the individuals who inhabit these settings. Qualitative research, then, is most 
interested in how humans arrange themselves and their settings and how inhabitants of the 
settings make sense of their surroundings through symbols, rituals, social structures, social 
roles, and so forth. (Berg, B. L., 2009, p. 8)  

 

Qualitative research gives a great chance to collect useful and up-dating information from 

every single participant of the study. And then started to analyze them and figure out the 
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useful information from the mass of data which was achieved from the target participants and 

to have a deeper understanding towards participants’ attitude to the focused topic. 

 
While quantitative research focuses on objective structures, it falls to qualitative 
researchers to give “insight” into people’s subjective states. (Silverman, 2004, p. 361)  

 

This issue means that qualitative approach is more reflective and interactive in every single 

encounter between researcher and participants. Mc Craken shared the same viewpoint 

towards this issue.  

 
Qualitative research does not survey the terrain, it mines it. It is, in other words, much 
more intensive than extensive in it objectives. (Mc Cracken, 1988, p. 17) 

 

This is the reason why a great number of researchers are interested in this approach and try to 

employ it for their study. The more intensively the research is analyzed, the more effectively 

the research works out. It is important to transfer the participants’ ideas of their lives and 

their own opinions about what they have been doing by analyzing data and presenting them 

in a valid and reliable way. However, interpreting the raw data into useful information which 

was connected to the theme of the research was a rather chaotic work from the beginning.  

 

This research focuses on the real experience of the target interviewees so that qualitative 

approach is an acceptable choice for collecting data from the participants then interpreting 

those into useful and effective knowledge for the study.  

 
Those of us who aim to understand and document others’ understandings choose 
qualitative interviewing because it provides us with a means for exploring the points of 
view of our research subjects, while granting these points of view the culturally honored 
status of reality. (Silverman, 1997, p. 100) 

 

Through qualitative interview, researchers dipped themselves into the real experience of 

participants and from those informative data they probably achieve the goal of figuring out 

the answers for the research questions and are ready for the follow-up activities and next 

steps of the research. 
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 Ethics  
Research ethics is a system of philosophical principles, including moral principles, values, 

duties, and rights that the researcher can use to develop rules of conduct and to discern good 

research from bad research (Hessler, R. M. 1992, p. 46). In other words, ethics is a branch of 

philosophy that applies principles in order to decide whether human conduct is good or bad, 

harmful or beneficial. Applied to sociological inquiry, research ethics helps one decide which 

research roles are appropriate and which one are not (ibid,  p. 31). 

 

 In fact, no standards rules for this ethical issue could be defined. According to Hessler, there 

are no absolute standards and consequently no absolute answers to the problems that have 

plagued social scientific research throughout its brief history (ibid, p. 46). However, it might 

be useful to consider the matter of ethical research through these following rules. There are 

six broad ethical rules that should underpin all sociological research. First, all research 

participants have a right to know what the research is about and to refuse to take part in it or 

to answer particular questions. Second, subjects should be aware at all times that they 

participate in a research study. Third, the privacy of research subjects should be safeguarded 

as much as possible. Forth, the problem of maintaining privacy can be countered by keeping 

the identity of research participants secret. Confidentiality means that the information an 

individual gives to the researcher cannot be traced back to that individual. Fifth, research 

participants should be protected from any sort of physical harm. And sixth, sociological 

researchers need to think about legality and immorality, especially those that are involved in 

convert forms of research. (Meneil, P., Chapman, S., 2005, pp.13-14) 

 

When prepared for the interview, the author contacted all the target interviewees and then 

sent them a contact letter of information about the topic thesis and the semi-questionnaire to 

prepare themselves before the real interview (Appendix 1). In the formal letter of contact, the 

author mentioned about the ethical matters of a sociological research so that all the 

interviewees would be aware of what had been going on and whether they would like to 
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participate in the thesis as a role of an interviewee or not. Some hesitation and even refusal to 

take part in any kind of interview or to answer a random single question appeared in the 

preparation time. However, the researcher highly respected those decisions and still 

appreciated their involvement during that time.  

 

Furthermore, the researcher was always available for any questions of the target interviewees 

about the thesis in general and the semi-questionnaire in specific. It was good when she 

explained to them any rather vague thing about the questions and then both parts were quite 

satisfied with their answers once they did comprehend what those questions were about. The 

author highly valued the participation of interviewees and was responsible for their 

confidentiality and anonymity in her work. All the participants’ information and their 

supporting ideas were presented anonymously to protect the target interviewees from any 

kind of physical harm or even emotional one as well as any trace back later on to make them 

feel completely comfortable once they joined in work. The researcher had the right to listen 

to the response of the target interviewees but any writing up lines which were appeared in the 

thesis would be the most reliable sentences in which she showed her responsibilities on 

behalf of her parts. 

 

 Validity and Reliability  
From the beginning, it is vital to consider validity and reliability to lead the research in the 

most valid and reliable path way. Validity and reliability are two of the three most important 

concepts which every ethical researcher needs to carefully consider seriously for a 

completely fair work. Whatever type of research, validity and reliability play important roles 

in measure the knowledgeable work in an ethical manner and to consolidate the concern 

between a valid product and reliable knowledge.  

 

Validity refers to the problem of whether the data collected provide a true picture of what is 

being studied. This research is based on experiences of some women who work in the 

Outdoor Education sector. To have the valid and reliable information, it is important to 
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choose the most typical and outstanding female participants who work in Outdoor Education 

field for the method which is employed in the research. However, it is rather ambiguous to 

investigate the result from the employed method. Is it really evidence of what it claims to be 

evidence of? The problem that particularly arises when the data collected seems to be a 

product of the research method used rather than of what is being studied (Meneil, P., 

Chapman, S. 2005, p. 9). By using qualitative analysis approach to organize and analyze the 

data, the research is somewhat affected by the subjective viewpoints although the researcher 

tries to be objective somehow.  

 

Reliability refers to the extent to which one’s findings can be replicated.  In other words, if 

the study is repeated will it yield the same results? Reliability is problematic in the social 

science as a whole; simply because human behavior is never static (Merriam, S. B., 1998, p. 

170). This issue means that the reliability of a research is valid in a particular period of time 

due to the mobility and continuity of human behavior. This research is not an exception. 

What this research can do is to convey the information about women’s participation in 

Outdoor Education to support for the main aim of the research so far. 

 

There are many ways of collecting data. The employed method probably affects the result of 

study due to the researcher’s perspectives of observation and consideration the matter. It is 

vital to make a choice of applying any particular research method or even mixing them all 

together to maintain and gain the validity and reliability of the study. At a more general level, 

however, the considerations of validity and reliability in conversation analysis are similar to 

those in other kind of qualitative research: all serious qualitative research involves assuring 

the accuracy of recordings and testing the truthfulness of analytic claims (Silverman, D., 

1997, p. 216). Regardless of the type of research, validity and reliability are concerned that 

can be approached through careful attention to a study’s conceptualization and the way in 

which the data were collected, analyzed, and interpreted (Merriam, S. B., 1998, p. 165).  

 

Dealing with validity, reliability and ethics in study research is a challenging task that 

absolutely needs an effort of being responsible from the very beginning action of collecting 
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data to analyzing and then presenting those in the research. It is necessary to be careful in 

using every single word to have a reliable and valid reflection of the study.  

 

 Methodology Analysis 

 A select group of interviewees 
To get access and to make contact with participants is a big deal during the preparation time 

for a real interview in the research process. According to Sedman, before selecting 

participants for an interview study, the interviewer must both establish access to the 

participants and make contact. Because interviewing involves a relationship between the 

interviewer and the participants, how interviewers gain access to potential participants and 

make contact with them can affect the beginning of what relationship and every subsequent 

step in the interview process (Sedman, I., 1998, p. 34). A good relationship between the 

interviewer and interviewee will lead to an open-ended interview and the participant will feel 

more comfortable and reliable to share his or her viewpoints towards the target matter being 

discussed.  

 

This research was also considered on the matter of time and finance when decide to carry out 

interview to collect data for the study.  

 
It takes time, money and effort to arrange a separate contact visit with individual potential 
participants or even a group, but they are almost always well spent. (Sedman, 1998, p. 40) 

 

Sedman was quite right about this claim. It is a patient task to contact the interviewees, to 

describe the research, to gain their interests and to encourage them to participate in the 

interview; then wait for their responses and then arrange time for meeting and interview, if 

receiving positive reply, which means the acceptance of participation; otherwise, continue 

contacting other interviewees, if receiving the negative reply, which means a refusal of 

participation. In addition, the interviews were not only conducted with people in the local 

area but also in some other parts of the country, or even abroad, so that the effort put into the 
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task entails a great deal of efforts, which encourage both researcher and participants to 

achieve the best result or, in other words, a well spent period of time.  

 
The selection of respondents must be made accordingly. The first principle is that “less is 
more”. It is important to work longer, and with greater care, with a few people than more 
superficially with many of them. (Mc Cracken, G., 1988, p. 17) 

 

The author highly values this attitude towards the number of participants in a study. To work 

with a few target interviewees with a deep understanding is more valuable than dealing with 

many of them with a superficial relationship that might lead to a follow-up narrow interview. 

No matter how many interviewees you work with, the result you achieve that matters due to 

the quality of the interview.  

 
There is no hard and established rule for how many people you need to interview, since it 
will partly depend on the time available to collect, transcribe and analyze your data. 
(Travers, 2001, p. 3) 

 

This research was set the time for interviewing, collecting data, transcribing and analyzing 

the collected data but it was flexible task due to the matter of time and other objective 

problems might appear during the research was carrying out. The researcher was responsible 

for her decision regarding the number of target interviewees because it might somewhat 

affect the study result.  

 
Interviewing fewer participants may save time earlier in the study, but may add 
complications and frustration at the point of working with, analyzing, and interpreting the 
interview data. (Sedman, 1998, p. 48).  

 

Selecting the right target interviewees and deciding the right number of participants is a 

flexible task which demands our sense of conducting the research process. “It is, however, 

worth noting that it is always possible to learn a lot from very little data.” (Travers, M., 2001, 

p. 3).  
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In short, choosing the target group of interviewees is a challenging work in which researchers 

are responsible for their choice and analysis. The information the author get from the target 

interviewees will lead to the result achieved later on.  

 
A conventional way of defining the issue is to ask whether what is learned from the 
interview sample can be generalized to the larger population. One step toward assuring 
generalized ability is to select a sample that is representative of the larger population.” 
(Sedman, I., 1998, p. 44) 

 

The result will be informative if researcher makes a good choice of the target interviewees 

who will be the representatives for the larger population. However, it is also the common 

limitation of almost new researchers when they carry out research in a current country but 

their goal is to achieve something in general with the international perspective.  

 

 Applied techniques 
This research employed semi-structured interview to collect necessary data. Through both 

oral and written interviews, the research aimed at achieving the necessary information from 

the target interviewees with their comfort of encountering. According to Berd, interviewing 

may be defined simply as a conversation with a purpose. Specially, the purpose is to gather 

information (Berg, B. L., 2009, p. 101).  

 

In addition, interviewing provides a way of generating empirical data about the society by 

asking people to talk about their lives. In this respect, interviews are special forms of 

conversation (Silverman, D., 1997, p. 113). Through a contextual conversation, people gain 

their understanding for each other and it is a good way to share point of view towards life and 

the world.  

 

So there are many reasons for a researcher to choose interview as a way of communicating 

and collecting useful data for their study. Interview seems to be one of the most effective 

ways that many researchers have employed for their works. “I interview because I am 

interested in other people’s stories.” ( Sedman, I., 1998, p. 1). With no interest in other’s 
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stories, we have never the chance to discover their lives or even to somewhat comprehend 

their choices of being involved in any situation and field of life. Through conversation, 

people gain their understanding for each other with language as a means of communication. 

The more deeply we go in an interview, the more interesting and useful information we have 

from the participant’s experience. 

 
The purpose of in-depth interviewing is not to get answers to questions, nor to test 
hypotheses, and not to “evaluate” as the term is normally used. At the root of in-depth 
interviewing is an interest in understanding the experience of other people and the 
meaning they make of that experience. (Sedman, 1998, p. 3) 

 

Moreover, Sedman stated that the purpose of an in-depth interview study is to understand the 

experience of those who are interviewed, not to predict or to control that experience. Because 

hypotheses are not being tested, the issue is not whether the researcher can generalize the 

finding of an interview study to a broader population (Sedman, I., 1998, p. 44). Interviewing 

is an effective way to learn and get information through the object’s experience.  

 

Semi-structured interview or semi-standardized interview is the two names which reveal only 

one technique that the author employed in her study. 

 
This type of interview involves the implementation of a number of predetermined 
questions and special topics. These questions are typically asked of each interviewee in a 
systematic and consistent order, but the interviewers are allowed freedom to digress; that 
is, the interviewers are permitted (in fact, expected) to probe far beyond the answers to 
their prepared standardized questions. (Berg, 2009, p. 107.) 

 

To have a semi-questionnaire as a preparation for a real interview is to make sure of which 

kind of information might be achieved from a single conversation. The more interactive the 

interviewer and interviewee are, the better interview achieved.  

 
When the system is working properly, the participants accept the roles assigned to them by 
the structure of the interview. Interviewers provide clear and interesting questions that 
enable respondents to exhibit their knowledge. (Briggs, 1986, p. 56) 
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In every single interview, interviewer uses the versatile tactics in which he or she changes 

and diverts his or her role-play as many following characters, like the interview as actor, the 

interview as director and the interview as choreographer and so on for the diversity and 

flexibility of the interaction between those encounters. Although there are some difficulties 

the researcher might confront with during the time working with the research, interview is 

always a good way for in-depth understanding and gathering data from the participants.  

 

How to improve the skills of interviewing is a challenging task. It is tempting to say that 

interviewing is an art, a reflection of the personality of the interviewer, and cannot be taught. 

But it is only half true. Researcher can learn techniques and skills of interviewing (Sedman, 

I., 1998., p.63). According to Atkinson (1998), to step back to observe the process, to see 

which direction to go in, and to know what question to ask next is an art of interviewing. 

Travers also shared another skill in how to achieve the best data.  

 
If you ask open-ended questions, follow up particular topics in a second interview, and 
give the interviewees the opportunity to comment on your interpretation of the answers, 
you are likely to obtain some rich, original data. You will far more about what take place 
in the courtroom (at least from the interviewee’s perspective) than simply by observing 
hearings from the public gallery. (Travers, 2001, p. 3) 

 

Asking a question is not just for receiving an answer but an art of achieving the whole story 

of one another. 

 

Follow-up activity of the interview process is the interpreting the interview. This task is as 

challenging as other parts of the process. Transcribing and interpreting the taped interview 

are the next two main steps of this process. If the interviewees can take a rest after they finish 

the interview, the interviewers need to move on and keep on working with the mass of 

information they have from the interview. “There is as much work, or more, to do after the 

interview as there was before.” (Atkinson, R., 1998, p. 54).  Working with interpreting data is 

a responsible and hard-working task. “The closer you can get to the text itself, the closer you 

are to its meaning.” (ibid, p. 57). To achieve an effective result from transferring the 
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meanings of the information, researcher needs to spend a great deal of efforts on this hard 

work.  
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 Chapter 3: RESULTS 

 Summary of the answers 

 Astrid Lingren : 

•  Attitudes towards Outdoor Education: 

She would like to see every child in Scotland having daily access to outdoor learning during 

its school hours, regardless of age or subject. From extensive research, she knows that 

learning in, through and about nature is hugely effective in terms of the health, well-being 

and development of the whole child. She believe caged monkeys in a zoo are given more 

space and greater care is shown by our society towards their living conditions, than 33 

children in a room that is 54m² in Scottish Primary Schools.  

 

According to her, Outdoor Education is education outdoors in the simplest sense. The 

purposes of learning in the outdoors are to experience joy, freedom, creativity, challenge and 

inspiration; to allow children to be themselves; to provide opportunities to learn 

experientially about the real world, using the head, heart and hands; to learn to love our 

natural world and to understand the connectivity between ourselves, each other, and the 

universe. Relationships are everything! As an outdoor teacher-leader, she has applied Joseph 

Cornell’s advice in terms of structuring activities outside, because the system he advocates is 

effective. She aims to provide multi-sensory experiential learning activities. She strongly 

believes in zoning of outdoor areas for different activities. She also believes in children being 

involved in the planning and directing a project or activity. Her idea about an effective 

outdoor teacher-leader is the one who is knowledgeable, committed and enthusiastic to 

unlock the potential of outdoors. An outdoor leader needs to listen to the children, observe 

them and work alongside and with them and to know when to let children be alone. He or she 

must like children and is always ready to share ideas and support colleagues and parents as 

well as children. He or she also needs to understand what a quality outdoor learning 

experience is! This point is a vital point but not many teachers know about this. As an 

outdoor learning consultant and have done lots of outdoor activities as a teacher, she has 
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recognized some physical disadvantages and some cultural prejudice towards female teacher-

leader to work with learners in the outdoors such as getting colder in winter due to the 

different constitution between men and women; less choice of outdoor clothes for small 

women; the low respect from boys when working with some cultures where women’s status 

is low.  

• Future expectation and promotion: 

She would like to expand her company to become an umbrella organization for freelance 

outdoor learning consultants. She would like to develop better quality outdoor learning 

resources and examine teacher motivation and produce guidance and strategies to get every 

teacher outside daily. She would like to set up a tree nursery so that in the future every 

person who attends one of her presentations or courses receives a free tree to plant. Unless 

every individual learns to take practical steps, we will not be effective in caring for our 

planet. She would like to promote outdoor learning through presentations, articles, her blog, 

etc. As a leader who has been involved in Outdoor Education for years, she does not see the 

imbalance in the sector as any different to most workplaces. There are many women 

involved…less in outdoor adventurous pursuits. So firstly, there needs to be more emphasis 

on encouraging women into rock climbing, canoeing and other adventure activities. After all 

ballet dancers make great rock climbers! The imbalance happens because of general gender 

issues so as a result few women gain promoted posts. If she meets young people and gets to 

know them and thinks they would make good leaders and managers then she tells them so 

and encourages them to think about a promoted post at some point in their future. She is also 

keen to see outdoor leadership courses which consider how outdoor learning is managed at a 

national and strategic level.  She thinks strong, warm, honest and positive communications 

are vital. Share ideas, swap thoughts, challenging our thinking and work together for the 

greater good…a shared vision of outdoor learning. She has done many different jobs and 

now she knows outdoor learning is her passion. She has not thought of changing her 

occupation so far. 
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 Selman Lagerlöf 

• Attitudes towards Outdoor Education: 

She was born and brought up near the coast in Scotland and every spare moment as a child 

was spent outdoors. She often went on long walks alone with her dog, but was just as happy 

making dens with friends in the local wood. Nature was, and is very important to her. In her 

teens, she was introduced to adventure activities such as camping, hill-walking, canoeing, 

sailing, skiing and climbing. At university she joined the hill-walking club and spent most of 

her weekends out in the Scottish mountains with friends. During the past thirty five years she 

has continued to camp, hill-walk, ski, sail, and canoe when she can. She has also become 

increasingly interested in how these adventure activities can be used to take people on a 

journey to help them reconnect with nature. She has been involved in Outdoor Education 

sector for nearly 30 years. She first became a nature club leader in 1980. At that time she was 

working as a research biochemist.  

 

According to her, Outdoor Education is ‘using the outdoors as a context for learning’ and can 

therefore take place in a wide variety of places from school grounds to local green space and 

to wilder landscapes. It is not restricted to adventure activities – though this can be used as a 

‘vehicle’ to deliver outdoor learning. She thinks the purpose of learning in the outdoors is to 

learn how to live well. She aims to be a facilitator who focuses on process rather than product 

by nurturing interest to support and enhance learning. Her viewpoint towards an effective 

outdoor leader is someone who enables others to reconnect with nature with ‘head, heart and 

hand’. She has never thought it was an advantage or a disadvantage towards female leader to 

work outdoors except adventure education which can be male dominated and can place 

emphasis on the adrenaline buzz rather than reflective experience.  

• Future expectation and promotion: 

Her role within outdoor learning has changed over the years but she cannot imagine doing 

anything else. Although she is now involved in policy where she is campaigning for outdoor 

learning, she is a practitioner at heart so she continues to work as an outdoor teacher-leader 

with pupils and teachers. Her plan for future is to contribute in the development of the Real 
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World Learning Partnership with the aim of enhancing a better study environment for 

children.  

 

 Camilla Läckberg 

• Attitudes towards Outdoor Education: 

She thinks it is good for children to be outdoors and start to learn about flora and fauna 

outdoors so that children can look at them and then compare with what they learn from 

books.  

 

Being outdoors is the way she grew up and it is also the way she brought up her children. The 

period of time she taught abroad has inspired her a lot in the way of teaching and learning in 

the outdoors. She had class with children from different countries who could not understand 

each other, so being outdoors was the way she chose to break the ice, to keep students closer 

to each other and to help them start the English lesson easily. She thinks learning in the 

outdoors is the right way to learn, learning by doing. She thinks it is an easy way to 

understand and learn things around students and to keep students’ curiosity. According to 

her, Outdoor Education is to be outside and to wake up the interest of students and encourage 

them to study the whole grown-up process of living things. Students will learn from their 

own experience. When study outdoors, students use their whole body to learn. They use all of 

their senses to smell, see, taste and feel the surroundings. It is easier for students to improve 

their self-confidence outside. When she took children outdoors to study, she had no problem 

with them but with their parents. Children’s parents questioned about the reasons of outdoors 

study and also complain about the preparation for clothes and packing food and so on. She 

tried to convince them to let children outdoors by several ways from explaining to inviting 

parents to accompany. In her point of view, an outdoor leader needs to catch the opportunity 

and to have the ability to gain students’ interest about things outside. She thinks it is better if 

teachers can compare outdoor learning with writing and make it more meaningful for 

students. Teachers should be really interested in what the children find and give them good 

feeling of being outdoors to study. Having a sense of humor is a strong point for an outdoor 
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teacher-leader. She thinks it is good if teacher has co-worker when they go outdoors. The co-

operation between a male and a female teacher or a young and an old one will shape a great 

team for leading students outdoors. She thinks there is no advantage or disadvantage towards 

outdoor female leaders. It is not a matter of gender but personality.  

• Future expectation and promotion: 

She has been working as a teacher for quite long time and has worked in different places. She 

thinks this is a good career and she would like to work as an outdoor teacher-leader until the 

rest of her life. She has tried to be a good example to convince her colleagues about learning 

in the outdoors. She shared her viewpoint towards the imbalance between male and female 

leaders in different levels of study. She thinks we need more male teachers in pre-school and 

primary school. The reasons for this matter are about the rate of income and the academic 

knowledge about Outdoor Education as well as the effects of private family. However, she 

thinks it does not matter with the level you teach, just to be good at what you can do for 

students’ learning in the outdoors.  

 

 Fredrika Bremer 

• Attitudes towards Outdoor Education: 

She believes that Outdoor Education is a better way of teaching and learning. When she leads 

students outdoors, they learn from real situations and learn how to handle problems 

themselves. The environment of study is very important. When being outdoors, students 

cannot fall asleep, they participate in the lesson in their own way. Students are more active 

outdoor.  

 

According to her, Outdoor Education is learning from experiences. She encourages students 

to get answers from their own questions themselves. She thinks it is better for students to 

learn in the society instead of learning about society. Students need to participate in what 

they learn to have a deep understanding of what they are learning. Learning in the outdoors is 

a healthy way of learning and it is also easier for students to get their interest in what they 

learn as well as to remember knowledge. She believes that what she has done with her 
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students at the training teacher course, they will apply those with their students in near future. 

She makes her students want to be outdoors and enjoy outdoor learning. She thinks outdoor 

teachers-leaders need to trust their students and make students enjoy the situation of learning. 

She tries different activities in different places and as time passes by she herself develops her 

skills and her knowledge about Outdoor Education. She does not think that there are any 

disadvantages towards female leaders to work outdoors. She thinks it is a matter of 

personality. She believes that she can manage things that her male colleagues cannot but she 

also need their help sometimes. She thinks it is good to have co-teachers when leading 

students outdoors.  

• Future expectation and promotion: 

She will keep working and improving the course of teacher education. She wants to use the 

local environment more effectively in her teaching such as using canoe around the town. She 

would like to be able to arrange good situations for students to be curious about scientific 

issues. She wants to spend more time on reading about Outdoor Education and working with 

her thesis about learning out of door. She is satisfied with what she does with her group of 

students. She likes her job and wants to spread her message about Outdoor Education to her 

students.  

 

 Sara Lidman 

• Attitudes towards Outdoor Education: 

She believes that when we learn outdoors, we get more profound knowledge about living 

things and environment. It is healthy to be outside and it also gains students’ interest of 

achieving knowledge. 

 

According to her, Outdoor Education is to be outside and learn from our own experiences. It 

is not her task as a teacher-leader to tell her students what to learn; the students learn by 

themselves. She just guides them and students learn for their own motivations. It is important 

for students to study outdoors so that they feel more responsible for the environment. She 

believes that Outdoor Education is to study outdoors and something for yourself and from 
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your own experience not for others. It is easier for her to know that students learn something 

outdoors. If she is indoors, she is not so sure what they learn. However, she thinks a 

combination between outdoors and indoors is the best way for teaching and learning. 

Students have time for outdoor study, then go indoors for further discussion and reflection. 

She believes that we go further when we study outdoors. Her viewpoint towards the purpose 

of Outdoor Education is to enrich learners’ experiences. She thinks it is inevitable to be 

experienced especially in adventurous pursuit. She cannot have any accident when she leads 

students outdoors. She needs to be well-prepared before any trip. A good leader needs to 

know the level of every single student to choose an appropriate way of training and focus on 

group to see what is happening with group and facilitate group’s activities. According to her, 

women have to be strong physically if they want to work in outdoor adventurous pursuits. 

She thinks the important point is women to think they can do it. It is not only for men, it is 

also for women. Women do the same thing as men do. 

• Future expectation and promotion: 

She would like to further her study in doctorate level about Outdoor Education. She would 

like to carry out more courses for teachers to help them to find new possibilities to be 

outdoors. According to her, there are not so many vacancies for women in outdoor 

adventurous pursuits and it also demands a lot of experience to participate in this field. It is 

hard to have job, women have to show who they are and how good they are at it, how 

experienced they are. However, she sometimes thinks of changing her occupation because 

this is a hard job in the sense of physical status and also because she has less time for her 

own family.  

 

 Moa Martinsson 

• Attitudes towards Outdoor Education: 

She feels good to be outdoors and she believes that teachers reach more pupils if they go 

outside and have different places to learn. The reason that makes many teachers keep 

students indoors is because they are afraid of losing control if they let them outdoors. They 

have no doors to close if they choose learning outdoors. She believes that students are 
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different and they learn in different ways and their bodies are not made to be still indoors. 

She thinks it is good to change the environment of study. Students can go to factory, library, 

museum and so on to do other things and to see the real world. 

 

According to her, Outdoor Education means using all senses to study. When study outdoors, 

students move and have fresh air and that’s good for their health. Students can feel 

knowledge with their whole body. She believes that an effective outdoor leader needs to like 

being outdoors and take a chance every time leading students outdoors. It is very important to 

know that it is not just fun to go out. She thinks students nowadays sit a lot and schools have 

responsibility to help students to join in outdoor activities. As an experienced outdoor leader, 

she does not see any difference between male and female leaders to conduct outdoor 

activities. It depends on leader’s knowledge not gender. She works with different subjects 

outdoors and she thinks she has more female colleagues work in this sector than male. She 

thinks she gets closer to students when she leads students out and study.  

• Future expectation and promotion: 

Her plan for future is to give more opportunities for teachers to learn about Outdoor 

Education, to learn how to teach particular subject outdoors. She would like to give training 

outdoors to teachers as much as she can. She would like to see teachers’ enthusiasm to find 

some places to lead students outdoors to learn. About her current occupation, she is quite 

pleased with what she is doing. She has a wonderful job with many interesting projects and 

she can make her own decision for what she is going to teach her students. At the moment, 

she has no idea of changing occupation. She likes her job.  

 

 Sophie Adlersparre 

• Attitudes towards Outdoor Education: 

She loves nature and she believes it is a genuine positive way to work in the outdoors. 

According to her, it is Outdoor Education when you use the real world for learning with all 

your senses. Students learn from nature and real things outdoors. She believes that with real 

experience students have from learning outdoors, they can go on with reading books, surfing 
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good homepages, watching movies and so on to support learning. From her viewpoint, a 

good outdoor leader is a person that can catch a moment and use the nature or the real world 

to give children another way of learning than they usually do in ordinary schools. Perhaps 

children do not realize that is an outdoor school, outdoor class but they learn a lot.  

• Future expectation and promotion: 

She would like to multiply intelligences-learning in different ways outside, to adjust people 

with functional disorder. She would like to go on with her project in this island and develop it 

more and more because she believes in using the island as an open air outdoor classroom. 

 

 Catharina Ahlgren 

• Attitudes towards Outdoor Education: 

She believes that children are much more likely to learn when they do so in an active, hands-

on, real context. She also thinks that taking responsibility for the development of an area 

such as their school grounds, gives children a sense of ownership, pride and citizenship not 

just within the schools but also in the local community and beyond.  

 

According to her, the usual perception of Outdoor Education is the provision that outdoor 

centers provide for school pupils usually a week-long residential which involves adventurous 

pursuits such as abseiling, kayaking, hill-walking, etc. However, she wonders why Outdoor 

Education cannot be provides within the mainstream curriculum for school pupils- using their 

school grounds and local woodlands, beaches, parks, etc. Surely this would make the 

experience and skills they gain from their outdoor learning more sustainable and long-lasting 

as it is part of their everyday school experience. The outdoors provides a space for learning 

that cannot be found indoors. Learning can be real, hands-on and in context. Being outdoors 

gives us a chance to be active and healthy, moving around, stimulating muscles and minds. It 

provides regular access to fresh air and the chance to notice the changing seasons, the 

weather and the environment around us. Sometimes it allows us to be calm and find some 

time and space to relax and escape our worries and stresses. A good teacher starts from 

where the learners are, can provide knowledge, skills and experiences that is not only 
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inspirational but also achievable and relevant to learner. She is not sure about any particular 

advantages and disadvantages towards female leaders to work in the outdoors. She thinks it is 

down to the individuals and she has known great teachers and leaders who are male and 

female.  

• Future expectation and promotion: 

She would like to keep on working with the Ground for Learning. She works with group 

campaign for good quality outdoor learning experiences for every child in Scotland. She 

sometimes thinks of changing her occupation but only because she lives a long way from her 

office base and spends a lot of time working from home. About enhancing the role of female 

leaders in Outdoor Education sector, her viewpoint is perhaps a move away from the 

traditional view of an Outdoor Education teacher-leader as an expert in adventurous outdoor 

activities which are perhaps more male-dominated pursuits. She also thinks of an equal focus 

on the exploration of how to make learning outdoors, active problem solving, team work, etc.  

 

 Anna Maria Lenngren 

• Attitudes towards Outdoor Education: 

She has been a teacher in kindergarten since 1996. She has been working for an outdoor 

kindergarten for 7 years. She thinks everything turns easier when she’s outdoors with 

children. She is very interested in children, learning and movement. She thinks it should be 

connected to outdoors.  

 

According to her, Outdoor Education uses the outdoor environment as a learning place, to do 

the situated learning place, to use outdoor as classroom. And it does not mean that we have to 

be outdoors all the time. Children need to learn from reality not from an abstract way. 

Children have chance to use their whole body and mind and their senses to achieve 

knowledge. It takes a stronger learning from the situation. To be a good outdoor teacher-

leader, it is necessary to be curious, active and enjoy being outdoors. Teacher also needs to 

be patient with children and willing to learn new things. Her idea is that female teachers are 

afraid of being outdoors with children just because they lack of knowledge about natural 
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science. It is so far away from their basic experience. In general, she thinks there are no 

special advantages or disadvantages towards female leader to be outdoors. Teachers should 

be outdoors no matter what gender they are. However, she also shares her idea about the 

imbalance between male and female teacher in different level of education. She thinks we 

need to improve the reputation of the school and of teachers who are in lower grade. The way 

we show, the work we do, we will get the respect we deserve.  

• Future expectation and promotion: 

She would like to keep working with the outdoor pre-school network and encourages 

teachers to be outdoors. She would like to put the outdoor pre-school on map so that if 

parents want children to go to a pre-school, it should be an outdoor pre-school. People should 

get involved in the learning aspect about environment. What she longs for is a bus for a 

mobile pre-school in near future. She thinks the problem that makes teachers stuck indoors is 

because they lose their power after several years teaching indoors. She thinks kids nowadays 

are well-behaved, do not do bad things; they are just messy when they are indoors with 

abstract learning. Although she likes her job and would like to have a whole bus as a pre-

school, she sometimes wants to change her occupation due to some weird social contacts she 

has faced up with during her working time. However, her enthusiasm in Outdoor Education 

is strong so that she would like to do more lectures and encourage teachers to go outdoors. 

For her, a mobile pre-school could be an adventure in her future professional life.   

 

 Charlotta Seuerling 

• Attitudes towards Outdoor Education: 

She has background in environmental engineering. She works at a natural park in Italy every 

summer. She leads children outdoors and does different activities. She also had experience in 

working at a summer camp for WWF. Now she is studying the Master’s program of Outdoor 

Education with a desire to go deeper in this sector. She thinks she can study more and more 

to be better. She wants to work outdoors the whole year and wants to make it her sustainable 

job in term of finance and personal satisfaction. 
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According to her, Outdoor Education is an instrument that can make the world better, as it is 

very important for our future to know what is going on with nature and human beings. She 

thinks it is good to encourage people to get in touch with environment and to get out of their 

boxes like house, office, school, car and so on. She believes spending time outdoors in nature 

is an indispensable part of life. And it is important to take care of nature and educate young 

people to care more about the environment. She has learned a lot from the Master’s program 

of Outdoor Education from different aspects: the group’s interaction, teachers and from many 

activities she did and books she read. She thinks everybody has his or her own way of 

outdoor leading. A good leader is what is good for you as an outdoor leader and you do not 

have to force yourself to have a style but just to let yourself find your own. She believes that 

outdoor learning is not an obstacle to jump but to let people feel safe and to enjoy, to smile 

and to have fun at the same time they achieve knowledge. Thinking about the advantages and 

disadvantages female leaders have to face up with in the outdoors, her first attitude is that it 

depends on personality not gender. However, she also considers the physical status of 

women. Although physical issue is not a big problem that prevents women to join in this 

field, it still makes some hesitation and some physical obstacles that women need to well-

prepare before they make decision to be involved in this field. She thinks perhaps women are 

obviously not as physically strong as men but they have some special spiritual strength from 

their smiles and their care and it makes them get in touch with pupils easier. How to keep 

balance between personal life and the outdoor leading life is a big deal for female leaders.  

• Future expectation and promotion: 

She would like to be involved in Outdoor Education professionally and she wants to work 

this summer in a summer camp to apply her own experience from Outdoor Education she has 

studied so far into practice. Her desire is to start a company related to Outdoor Education 

field. Her idea to enhance the role of female leaders in Outdoor Education is that they 

themselves need to be visible to work in the outdoors. Women need to challenge themselves 

to try and take a chance to see how it works. Women need to promote themselves by 

promoting and offering ideas in this field. She tries herself as much as she can like walking, 

cycling, sleeping outdoors in her spare time. She learns more about flora and fauna to enrich 

her knowledge about natural environment. She believes that women could gain their 
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confidence as a first task to let people feel good when they lead people outdoors. Her idea is 

that there are a lot of interesting things outdoors, her perspective is always try to make the 

world a little bit better from very simple talk to children about nature and from the way she 

behaves with environment. Let children learn how to protect environment from very simple 

actions, let them know why we do this and do not do that.  

 

 Rosalie Roos 

• Attitudes towards Outdoor Education: 

She has background in economics. She grew up in countryside and has been active with 

athletic things. She is student of the Master’s program of Outdoor Education. She thinks this 

program is a good background for work opportunity. Her motivation is to understand about 

the relationship between nature and human beings. She is interested in nature and kids.  

 

Her definition of Outdoor Education has been changed so far. At the beginning, she thought 

Outdoor Education was much more connected with physical things. Now she thinks it is a 

combination. Outdoor Education is learning to appreciate nature and people doing it in 

different ways. Some people enjoy being outdoors by walking and sitting by the stream, 

some people by climbing difficult mountains. People have different ways to appreciate and 

enjoy nature. Outdoor Education is also to get teacher to use different ways and places to 

teach outdoors. Learning in the outdoors is a unique way to convey information and to 

engage people in what they learn. They can learn about a specific topic but they also have a 

connection with nature and how to use help from two outcomes to the same matter. She 

thinks the specific purpose of Outdoor Education is to take people outside and to give them a 

good experience about nature and being outdoor so that they can gain the care and concern 

about environment themselves. One year participating in the Outdoor Education program, 

she has learnt a lot about group processes and group dynamic and the cooperation in group. 

How to give people chance to work together, it is not team competition but team to help each 

other and it is an interesting process. She has learnt techniques to use nature to teach people 

and she has really changed her whole expectation from the program. It is not just about 
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physical skills but also about drama in the outdoors, teaching different subjects outdoors and 

so on. It is a way to bring different subjects to life. In her point of view, a good outdoor 

leader has to be very aware of the group, be patient and know the need of the group, the 

different skills and levels. Outdoor leaders need to know what people can do and have to be 

very flexible about what they plan. They also need to know about group dynamic, 

psychological things, good social skills and be able to do physical things as well. She thinks 

talking is easier when we explain a concept but the point of being outside is to allow people 

to do things hands-on and to involve people to different outdoor activities. According to her, 

it is positive for female leaders to work in the outdoors. Female leaders are more sensitive 

and easier to keep in touch with learners. She thinks people bring different skills, so it is 

good to have a mixture of men and women working together.  

• Future expectation and promotion: 

Her aim is to try to work with children to appreciate nature. She wants to start with young 

kids to make nature an interesting place to have fun and take them out in a funny way, it is 

not always all about who is the best but in a way of being outside and being together to learn 

things. It is important to start with kids and encourage them to appreciate nature from the 

very young age. Female teachers can be good models for children to know that it is good to 

be involved in outdoor activities whatever gender you are. She thinks it is a good start. She 

also has plan to work with a team in a culture center in a project of UNESCO to help children 

to learn and appreciate nature.  

 

 General analysis of result  

 What are the motivations for women to be involved in Outdoor 
Education Leadership? 

Nowadays more and more women participate in Outdoor Education sector as outdoor 

leaders. There are many reasons to motivate them to take part in this field. According to the 

participants of this research, those motivations mainly come from the memory of childhood, 

the professional experience and the inspiration and expectation for a better life of future 

generation. 
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Almost all participants have childhood close to nature. Some of them were born and grew up 

in the countryside; others had chances to live in an isolated island and rural areas in some 

chapters of their lives. A great memory of outdoor activities from childhood has followed 

and guided them to join in outdoor activities as much as they could. Childhood has played an 

important part in their lives with those days of playing outdoors, picking berries, walking 

along streams and nearby meadows and playing many outdoor games to gather friends and 

family. Childhood memories are always on their mind and childhood is an unbreakable and 

unforgettable period of time so that they would like to carry it by their side for the rest of 

their lives and would like to make it available again in their real lives with time of enjoying 

and appreciating nature. In other words, a great childhood close to nature and outdoor 

activities has gained in their minds efforts of transferring the same to young generations.  

 

Moreover, almost all participants are educators. They started their professional lives as 

teachers in different levels. Then after many years working as teachers, they have recognized 

that the traditional method of teaching has been out-of-date and it was time to apply a new 

appropriate method to improve the process of teaching and learning, to improve education. 

Outdoor Education is the way they have applied for their teaching method so far. They would 

like to see every child have daily access to outdoor learning during their school hours 

regardless of age or subject. They believe that students achieve great effects in term of 

health, well-being and development of their whole life by learning in, through and about 

nature.  

Learning in the outdoors is not only a unique way to achieve knowledge but also to learn 

how to live well and how to contribute the connection between people and nature and among 

people; a case in point being the outdoor teacher who was teaching for several years abroad. 

Her students, who came from different countries, could not communicate with each other 

because of the barrier of language. As a teacher, she knew her responsibility to bring those 

children to get together before they could start to learn a single English word. By the 

enthusiasm and experience from those days, she has recognized that outdoors provides good 

environment to give people chances to gain understandings about them and to discover 
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themselves. Step by step, they start to cooperate, to discover things together, to learn by 

doing and from every single movement of their lives.  

 

Being outdoors means being active and thankful of what natural environment gives to us. 

And every child has the right to learn how to appreciate nature. Students cannot just read 

books to master the reality about humankind and environment. They need to learn by all of 

their senses to be involved in what they call “life”. And certainly life includes all the obvious 

material issues and those abstract spiritual matters. Without experience and hands-on 

activities, students hardly comprehend the whole world with thousand streams of knowledge.  

 

The participants in this study also believe that our bodies are made to be active and to move, 

not to keep stand still. Students are not exception, they have different ways to participate in a 

lesson and they have various responses to a single simple matter. If they study indoors, it is 

easy to get bored and fall asleep or even to create some weird behaviors to disturb teachers 

and friends and to say “No, I cannot stand being still for five minutes.”  

 

Outdoor learning is the solution. The participants of the research believe that the diversity of 

learning environments gives students their chance to be active in learning and encourage 

them to discover and achieve knowledge themselves. They also believe that they could reach 

more students when they lead them outdoors and discover different aspects of life through 

different subjects. Learners are much more likely to learn when they do so in an active, 

hands-on and real context. Students need to have a sense of ownership, pride and citizenship 

in the local community and beyond, not just within the school. Outdoor teachers and leaders 

take responsibility to give students chance to study in society not just study about society.  

 

In short, the participants of the study believe that outdoor learning is important for 

environment. It is a good way to train students how to respect natural environment and how 

to protect environment for a better life in near future. Children are those who are in charge of 

the future so that applying a great method to educate them is a vital task for all educators who 

might be teachers, policy officers or nature guides and so on. They believe that Outdoor 
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Education is a good preparation for children to care more about nature and from very small 

things they do to show their concern of environment, will contribute to change the world, to 

make it a little bit better for humankind.  

  

 How could female teachers – leaders develop their participation in 
Outdoor Education sector?  

Almost all participants agree that there are no specific advantages or disadvantages for 

female outdoor leaders and teachers to take advantage or to prevent them from participating 

in Outdoor Education sector. Despite some small matters related to the physical status which 

are improved by training and some personal matters related to family and private life, female 

teachers and leaders have the same right and ability to deal with outdoor activities like their 

male colleagues. The interviewees have shared some ideas to develop their participation in 

the field of Outdoor Education. This issue means to improve the participation of female 

teachers and leaders in this field, to give them a chance to consider what they have done in 

Outdoor Education sector in general and how to expand their participation in outdoor 

adventurous pursuits. According to the participants, there are several matters which affect 

female leaders’ attitude towards Outdoor Education such as gender issues, personality, 

academic knowledge, outdoor skills and job vacancy. The development of women’s 

participation in Outdoor Education Leadership has positively changed as long as we could 

solve these matters. 

 

Many of the participants do not see the imbalance in the sector. There are many women 

involved in Outdoor Education and less in outdoor adventurous pursuits. It is necessary to 

encourage women into rock climbing, canoeing and other adventure activities. An outdoor 

leader who has participated in the research said: “After all ballet dancers make great rock 

climbers!” She also presented that the imbalance has happened because of general gender 

issues. Physical status somehow plays an important part if women want to participate in 

outdoor adventurous pursuits.  
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However, some participants do not think that female leader has any big problem with 

physical issue. These participants think it is more important with personality. The way you 

think will probably affect the way you deal with problem-solving tasks. Female leaders need 

to train themselves to have positive thinking towards obstacles they are going to face up with 

in their professional lives. They need to dare to do those hard things in more adventurous 

areas which are dominated by male leaders. The physical issues can be solved by physical 

training but personality. Female leaders need to train themselves to be more positive in the 

way they think and solve problems. They need to have in mind the sentence: “I can do it!” It 

is not because you are woman so that you stop challenging yourself and trying to overcome 

both physical and mental obstacles. The first key for women to be available in Outdoor 

Education sector is thinking positively and challenging themselves in all kinds of outdoor 

activities.  

 

In addition, female teachers and leaders are somewhat afraid of leading students outdoors due 

to their lack of knowledge about natural science and outdoor skills. It is more difficult for 

teachers to control class in the outdoors. When they lead their students outdoors, there are no 

doors to close and this means they have to have an overview of how to control class and also 

to estimate what might happen outside by incident. It is great if female leaders have their 

chance to join in scout when they are young or to join in some outdoor skills courses to 

support their teaching outdoors.  

 

About natural science knowledge, there is no need to be master in everything but it is 

necessary to be open-minded and ready to learn new things to fulfill the missing knowledge 

and to be humble enough to say “I do not know. We can figure this out together.” The 

purpose teachers lead students outdoors is to gain their curiosity about natural environment in 

specific and about society in general. Teachers-leaders should guide students to the way they 

should go but let them figure out things themselves. Students learn from their own 

experience. However, outdoor teachers and leaders should be aware of general knowledge 

about living things and environmental life so that they can be good models for students to 
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follow. Enriched knowledge in natural science and environment as well as outdoor skills is 

the second key for female leaders to be confident to participate in Outdoor Education.  

 

Last but not least is the balance of job vacancy in this sector. More balance is needed of 

outdoor teachers and leaders in different levels from ordinary learning outdoors to traditional 

adventurous outdoor activities. There is a need for more male teachers in pre-school and 

primary school at the same time for more vacancies for outdoor female leaders in 

adventurous pursuits. It is a long term process and a big effort to exchange and improve the 

balance between male-dominated area and female-dominated area in Outdoor Education 

sector. This is not a feministic matter but an effort to create a better education system which 

affects the way students achieve their knowledge.  

 

Being a female outdoor teacher-leader is a hard job, which requires much more effort from 

women to overcome some obvious obstacles, to achieve what they would like to dedicate for 

education system in general and to raise their voices in Outdoor Education sector. If female 

teachers and leaders want to make valuable contribution to Outdoor Education, they need to 

challenge themselves in different outdoor problem solving tasks and to be flexible and 

available to promote ideas in this sector.  

 

 Final thoughts 
“It is time for the voice of the mother to be heard in education.” (Nel Noddings) 

 

The participation of women in Outdoor Education sector in specific and in Education in 

general has dramatically been developed so far, especially in recent centuries with the 

increase of women participating in male-dominated areas. It is optimistic to believe in the 

dedication of female teachers and leaders to outdoor learning which is managed at a national 

and strategic level. With the basic instinct of women and the outdoor leadership preparation, 

female teachers and leaders have the power to take responsibility in the process of reforming 

education system for present and future generations.  
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 Chapter 4: DISCUSSION 

 A reflection over the result 
The participation of women in Outdoor Education sector as teachers and leaders has been 

developed so far. More and more women challenge themselves in both ordinary outdoor 

teaching and traditional adventurous outdoor pursuits. Motivation comes from different 

impacts such as childhood fulfilled with outdoor activities; current occupation connected to 

environment and education and desire for a better teaching method. As a result, women are 

eager to participate in this sector and raise their voices in the process of reforming teaching 

methodology.  

 

Each female teacher-leader is a perfect model for students to follow and keep on moving 

with their curiosity and care of natural environment. School girls gain their confidence and 

want to follow the step of their teachers. School boys are accustomed to their female outdoor 

teachers. It is normal, effective and positive for women to work in the outdoors.  Whoever 

you are and whatever you do, everybody has responsibility for the environment. It is a long 

term project to give each child a childhood close to nature as the first lesson in his or her life. 

Female teachers-leaders who mainly spend school time with children are in charge of 

transferring their inspiration about the love of nature to children and let them gain the 

curiosity and desire to discover the natural world and to learn how to appreciate nature.  

 

Since women are dominants in the initial levels of education in general and Outdoor 

Education in specific, it would be good to create a balance between male and female 

teachers-leaders in this level, so that children have opportunities to interact with both of 

them. People think, learn and live differently. It would be great for children to achieve 

knowledge from various attitudes regardless gender and age of outdoor teachers-leaders.  
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 Discussion with other viewpoints 
The imbalance between the participation of men and women as schoolteachers especially in 

initial levels is obvious. As Dunlap and Schmuck revealed in their work about the issue of 

women leading in education, 

 
The vast majority of schoolteachers are women, and it would be naive not to acknowledge 
the importance of gender in any study of teacher leadership. (Dunlap, Schmuck, 1995, p. 
366) 

 

Gender somewhat influences the career choices. Schoolteachers are dominantly women. This 

conduces to a result of lacking male teachers in ordinary schools. Thus, the majority of 

outdoor teachers in ordinary schools is female teachers. The imbalance of male and female 

teachers-leaders in different levels of education in general and in Outdoor Education in 

specific is inevitable. The more men dominate in the area of outdoor adventurous pursuits, 

the less vacancy there is for female outdoor leaders to take part in.  

 

What are the expectations towards an outdoor leader? Are women adaptable enough to 

become effective outdoor leaders? Some authors sophisticatedly stated their visions towards 

women and leadership. 

 
[…] We want leaders who know themselves and appreciate others. We want leaders who 
speak and act authentically from their experiences. We want leaders who listen, respond 
to, and act on conviction in spite of adversity. We want leaders to address disparate and 
controversial points of view in ways that respect and honor the experience of others. The 
challenge of leadership, it seems, is the art of balancing the heart with the context. Could 
women’s leadership provide this? (Chin, Lott, Rice, Sanchez-Hucles, 2007, p. 67) 

 

I believe that female leaders have abilities to fulfill and satisfy these requirements. Women 

not only have advantages in mother-talk but also in care-taker-talk so that to overcome the 

challenge of leadership which seems to be the art of balancing the heart with the context; in 

other words to keep the balance between the subjective and objective thinking is a breakable 

barrier. However, female leaders need great efforts to firstly overcome themselves in some 

sex-oriented expectations as Furst Mellstrom and Sterner supposed in their work about this 

issue. Women seem easier stuck in informal barriers than men do.  
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They tend to be stereotyped, be captured in “role traps” which limits their efficiency at 
work. Women are primarily looked up on as representatives of their sex and not of their 
occupational roles. (Furst Mellstrom, Sterner, 1980, p. 138) 

 

Because women tend to be stereotype, it is vital to have more female leaders to participate in 

every level of Outdoor Education to create standard models for young schoolgirls to follow 

the former generations.  

 

Another women sex-oriented expectation is that women try to be visible in every single task 

they do to show that they can solve the problem in the best way.  

 
They tend to be more visible and therefore exposed to attention, watched. For example, 

women think there are higher demands on female managers; what they do is more 
observed and they have to be much better than men usually are. Several women describe 
the difficulties in being a pioneer. (Furst Mellstrom, Sterner, 1980, p. 137) 

 

To be visible can help female leaders to prove their abilities in particular areas. However, the 

lack of confidence makes them stressful and obsessed by the idea of not being a fool because 

it affects not only themselves but the whole female sex. This seems to be a common 

prejudice about women but it is what women need to overcome to be themselves and to be 

heard in society.  

 

How could these obstacles be removed and in what way could women break the imbalance of 

the participation of women in different levels of Outdoor Education?  

 
The solutions proposed are well-known. Women often propose more training and reforms 
to facilitate their getting further training and to give them practice in pleading their cause. 
(Furst Mellstrom, Sterner, 1980, p. 150) 

 

Training is the best way for women to fulfill what they are still missing and to prepare 

themselves in both physical and intellectual issues to become effective outdoor leaders.  

 
[…] Women are now in all occupations and are directly or indirectly helpful to their new 
women colleagues. Not to talk with women about their career options is unjustifiable in 
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the face of their increasing involvement in the labor force. (Smith, Smith, Stroup, Ballard, 
1982, p. 12) 

 

It is optimistic to believe in the contribution of women in every working area and Outdoor 

Education is not an exception. Outdoor female leaders are not only challenging themselves in 

different activities to improve their participation but also support young female generations 

to row the same boat for the best quality of education.  

 

 General conclusion 
Through the overview about the contribution of female teachers-leaders in Outdoor 

Education sector, we obviously see the imbalance of women participation in different levels 

of this sector. This is not dramatic but it is a considerable matter for educators and to whom it 

may concern to review and somehow figure out a way to balance the participation of both 

female and male leaders in different levels of this sector. The way to create more 

opportunities for female teachers-leaders in adventurous pursuits and also how to draw male 

teachers-leaders’ attention in pre-school and primary school, is a long term process which 

needs the cooperation and dedication of all educator staff regardless of age, race and gender.  

 

 Limitation 
The majority of target participants are Swedish and Scottish educators although the aim of 

the research is to focus on female teachers-leaders in Outdoor Education in general with 

international and strategic level. It would be good if the research had some more evidence 

towards outdoor female leaders in other continents of the world as well. 

 

 Future research 
I would like to follow up a research on job vacancy for female leaders in outdoor 

adventurous pursuits with an attempt to balance the participation of both male and female 

leaders in different levels of Outdoor Education sector.  
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 APPENDICES 

 Appendix 1: Letters of contact 

 Letter of contact 1 
To Teachers - Leaders: 
 
Hello! 
 
My name is Nhu Nguyen Thi Yen and I am student of the Master’s Program of Outdoor 
Environmental Education and Outdoor Life at Linkoping University. I have been working 
with my thesis about Female Teachers-Leaders in Outdoor Education sector. The aim of the 
research is to enhance and encourage the role of female leaders in this field. For this reason, I 
would like to learn about your background experience, your current occupation as well as 
your future expectation and promotion in Outdoor Education through an interview.  
 
Here are some questions that might help us for our discussion: 
 

1. Could you please tell me about your biography?  
2. What are your motivations of being an Outdoor teacher-leader? 
3. How long have you been involved in Outdoor Education sector? 
4. According to you, what is Outdoor Education? 
5. What are the purposes of learning in the Outdoors? 
6. How have you applied Outdoor Didactics in your profession? / How have you been 

working with Outdoor Education as an Outdoor teacher-leader? 
7. What is an effective Outdoor teacher-leader? 
8. What are advantages and disadvantages of female Outdoor teacher-leader to work 

with learners in the Outdoors? / Are there any advantages and disadvantages 
towards female teacher-leader to work with learners in the Outdoors? What are they 
and why? 

9. Have you ever thought of changing your occupation? Why or why not? 
10. Have you got any plan for Outdoor Education in the next few years? What are they 

in general? / As an Outdoor teacher-leader, what are you going to do to contribute 
the Outdoor Education field? 

11. How could women enhance their role as female teachers-leaders in Outdoor 
Education sector?  

 
According to the ethical rules of all sociological research, you have the right to know what 
the research is about and to refuse to take part in or to answer any particular questions. Your 
identity will be kept in secret and the information that you give to me will be anonymously 
presented and carefully written up in my thesis.  
 
Please contact me if you have any question. 
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Here is my contact information:  
Email: nhung790@student.liu.se 
Cell-phone: 0046 765828177  
 

 Letter of contact 2 
To students of the Outdoor Education Master’s Program: 
 
Hello! 
 
My name is Nhu Nguyen Thi Yen and I am student of the Master’s Program of Outdoor 
Environmental Education and Outdoor Life at Linkoping University. I have been working 
with my thesis about Female Teachers-Leaders in Outdoor Education sector. The aim of the 
research is to enhance and encourage the role of female leaders in this field. For this reason, I 
would like to learn about your background experience, your current occupation as well as 
your future expectation and promotion in Outdoor Education through an interview.  
 
Here are some questions that might help us for our discussion: 
 

1. Could you please tell me about your biography?  
2. What are your motivations of studying the Master’s Program of Outdoor 

Education? 
3. How long have you studied this program?  
4. According to you, what is Outdoor Education? 
5. What are the purposes of learning in the Outdoors? 
6. What have you learned from the Master’s Program of Outdoor Education so far? 
7. What is an effective Outdoor teacher-leader? 
8. What are advantages and disadvantages of female Outdoor teacher-leader to work 

with learners in the Outdoors? / Are there any advantages and disadvantages 
towards female teacher-leader to work with learners in the Outdoors? What are they 
and why? 

9. Are you going to be involved in Outdoor Education sector when you finish your 
study? Why and why not? 

10. Could you please sketch out your plan of working with learners in the Outdoors in 
near future? / How are you going to work with learners in the Outdoors in near 
future? 

11. How could women enhance their role as female teachers-leaders in Outdoor 
Education sector?  

 
According to the ethical rules of all sociological research, you have the right to know what 
the research is about and to refuse to take part in or to answer any particular questions. Your 
identity will be kept in secret and the information that you give to me will be anonymously 
presented and carefully written up in my thesis.  
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Please contact me if you have any question. 
Here is my contact information:  
Email: nhung790@student.liu.se 
Cell-phone: 0046 765828177  
 

 Letter of contact 3 
To Teachers - Leaders: 
 
Hello! 
 
My name is Nhu Nguyen Thi Yen and I am student of the Master’s Program of Outdoor 
Environmental Education and Outdoor Life at Linkoping University. I have been working 
with my thesis about Female Teachers-Leaders in Outdoor Education sector. The aim of the 
research is to enhance and encourage the role of female leaders in this field. For this reason, I 
would like to learn about your background experience, your current occupation as well as 
your future expectation and promotion in Outdoor Education through a written interview. 
Please answer the following questions and send back to me through my contact information 
below.  
 
Here are some questions that might help us for our discussion: 
 

1. Could you please tell me about your biography?  
2. What are your motivations of being an Outdoor teacher-leader? 
3. How long have you been involved in Outdoor Education sector? 
4. According to you, what is Outdoor Education? 
5. What are the purposes of learning in the Outdoors? 
6. How have you applied Outdoor Didactics in your profession? / How have you been 

working with Outdoor Education as an Outdoor teacher-leader? 
7. What is an effective Outdoor teacher-leader? 
8. What are advantages and disadvantages of female Outdoor teacher-leader to work 

with learners in the Outdoors? / Are there any advantages and disadvantages 
towards female teacher-leader to work with learners in the Outdoors? What are they 
and why? 

9. Have you ever thought of changing your occupation? Why or why not? 
10. Have you got any plan for Outdoor Education in the next few years? What are they 

in general? / As an Outdoor teacher-leader, what are you going to do to contribute 
the Outdoor Education field? 

11. How could we enhance the role of female teachers-leaders in Outdoor Education 
sector?  

 
According to the ethical rules of all sociological research, you have the right to know what 
the research is about and to refuse to take part in or to answer any particular questions. Your 
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identity will be kept in secret and the information that you give to me will be anonymously 
presented and carefully written up in my thesis.  
 
Please contact me if you have any question. 
Here is my contact information:  
Email: nhung790@student.liu.se 
Cell-phone: 0046 765828177  
 

 Appendix 2: Semi-questionnaire 
• About interviewee’s background 

• To teachers – leaders: 
1. Could you please tell me about your biography?  
2. What are your motivations of being an Outdoor teacher-leader? 
3. How long have you been involved in Outdoor Education sector? 
 

• To students of the Outdoor Education Master’s Program: 
1. Could you please tell me about your biography? 
2. What are your motivations of studying the Master’s Program of Outdoor 

Education? 
3. How long have you studied this program?  
 

• About interviewee’s current occupation 
• To teachers – leaders: 

1. According to you, what is Outdoor Education? 
2. What are the purposes of learning in the Outdoors? 
3. How have you applied Outdoor Didactics in your profession? / How have 

you been working with Outdoor Education as an Outdoor teacher-leader? 
4. What is an effective Outdoor teacher-leader? 
5. What are advantages and disadvantages of female Outdoor teacher-leader 

to work with learners in the Outdoors? / Are there any advantages and 
disadvantages towards female teacher-leader to work with learners in the 
Outdoors? What are they and why? 

 
• To students of the Outdoor Education Master’s Program: 

1. According to you, what is Outdoor Education? 
2. What are the purposes of learning in the Outdoors? 
3. What have you learned from the Master’s Program of Outdoor Education 

so far? 
4. What is an effective Outdoor teacher-leader? 
5. What are advantages and disadvantages of female Outdoor teacher-leader 

to work with learners in the Outdoors? / Are there any advantages and 
disadvantages towards female teacher-leader to work with learners in the 
Outdoors? What are they and why? 
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• About interviewee’s future expectation and promotion 

• To teachers – leaders: 
1. Have you ever thought of changing your occupation? Why or why not? 
2. Have you got any plan for Outdoor Education in the next few years? What 

are they in general? / As an Outdoor teacher-leader, what are you going to 
do to contribute the Outdoor Education field? 

3. How could women enhance their role as female teachers-leaders in 
Outdoor Education sector?  

 
• To students of the Outdoor Education Master’s Program: 

1. Are you going to be involved in Outdoor Education sector when you finish 
your study? Why and why not? 

2. Could you please sketch out your plan of working with learners in the 
Outdoors in near future? / How are you going to work with learners in the 
Outdoors in near future? 

3. How could women enhance their role as female teachers-leaders in 
Outdoor Education sector?  

 
(Summary: 11 questions/interviewee) 

 

 Appendix 3: Interview Transcription 
(Enclosed document) 
 

 Appendix 4: Opponent Letter 
 
Nhu Nguyen Thi Yen,  
 

I have read your thesis with great interest. You successfully fulfilled the aims of the thesis, 

namely to examine the participation of female teachers-leaders in Outdoor Education sector 

in order to have an overview of their achievements and contributions in this field.  

In particular, the author has shown her knowledge and is well-orientated in the subject. She 

used many important books as theoretical background, that is why the information given is, 

in most cases, sufficient, and the whole study has high level of quality – especially 

considering the time restraints. 

The thesis is, in general, well structured and organized, especially Chapter 2, Methods, is 

much elaborated. In Chapter 3, Results, the author gives a comprehensive summary of 
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participants’ answers – the fact that the author conducted eleven interviews, adds validity and 

reliability to the results. Then, a general analysis of the results is given, where the researcher, 

by using as headlines the research questions, helps the reader to understand better and easier 

and follow her way of thinking. Finally, Chapter 4, Discussion, is very interesting to read, as 

it contains the author’s personal views, highlights the subject from different viewpoints and 

underlines the basic ideas of the thesis. 

Below follow some frequent mistakes found, mostly in grammar, some recommendations, 

which, according to my opinion, would improve your Thesis and some questions for the 

Examination Seminar. 

I. Frequent “mistakes”: 

 Outdoor Education: it is not always written in capital letters 

 There are two full stops, one after the sentence finishes and one after the reference. 

 When there is a new subject, there should be a new paragraph. 

 It would be better is abbreviations like “it’s”, “don’t”, were avoided in formal writing. 

Instead, full words should be used. 

 Present continuous is often used instead of present simple. 

II. Suggestions: 

 The general overview of the interviewees in pp. 11 – 12, could be shorter, as later, in 

Chapter 3, Summary of the answers, the same information is given. 

 The author has read a lot about the methodology, yet that part could be shorter and 

clearer. On the other hand, I would like to read more about leadership and female 

leadership in Literature Review. 

 Future research could include more fields of research. For instance, it would be 

interesting to see what men believe about women’s participation in the leadership as 

well, even to conduct a research to compare their leadership in the outdoors on one 

group. Also, further research could be conducted to compare female leadership in 

different age groups, e.g. in primary school and university level. 
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 The list with the questions that the interviewees had to answer should be included in 

the Thesis, so that the reader is better informed. Also, based on those questions and 

having them as headlines, all the answers from the interviews could be analysed, as in 

this way the structure would probably be clearer and it would be easier to evaluate 

and compare their answers. 

III. Questions for the Examination Seminar: 

 According to Ogilvie (2005)., there are 12 elements of effective outdoor leadership: 

technical skills, safety skills, environmental skills, organizational skills, experience-

based judgment, instructional skills, facilitation skills, flexible leadership style, 

problem-solving skills, decision-making skills, effective communication and 

professional ethics. Which do you think are the most important for female leaders in 

the outdoors? Do you think that for male leaders would be the same? 

 According to Crawford, women are more successful in verbal communication and 

have a sense of interacting fairly well with particular matters in different 

circumstances, so females should have an advantage when tasks afford or require a 

verbal representation, and an appreciation of the interdependence or connection 

among separate objects and events (Crawford and Gentry 1989: 116). Do 

participants’ answers challenge or confirm the above mentioned opinion? 

From the Opponent, Evrydiki Takka. 
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