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Abstract 
With the advent of globalisation driving the People�s Republic of China to embrace its future, 

the local government has shown great enthusiasm promulgating one of the oldest industries. 

Foreign higher educational providers that operate in China through the mode of joint venture 

cooperatives between a Chinese and foreign institution of higher learning are becoming 

increasingly �knowledgeable-hungry� public or private universities and colleges. Such 

operations commonly known as Sino-foreign educational cooperatives (SFEC), are hotly 

spawned on the mainland, enrolling Chinese students through the division of responsibilities, 

roles and resources. The Chinese party is mostly responsible for the hardware support, 

supplying facilities and logistics as the part of the bargain, whereas the foreign party provides 

the intellectual software of academic programs.  

 

The locus of this qualitative study aims to present and investigate a distinct phenomenon of 

learning in SFEC through the theories of sociocultural perspective encumbered in a transitional 

context; Sino-foreign (SF) graduates to other workplace communities. Without common 

interests of social interaction, co-participation, and transformation, SFEC are often discredited 

due to various factors. The learning aims will feature participative and transformative themes 

that feature qualitative and interpretive methods. Thus, this research involves interviewing four 

relevant participants from the likes of two Chinese nationals and two non-Chinese, and how 

they view learning in SFEC applied to a transitional context, the workplace. 

 

My furtherance of analysis will generally stress learning, co-participation and transformative 

learning in activities that circumvents discriminatory elements of artifacts, identity profiling, 

relationships, commitment and workplace employment for the necessary transition. In the 

initial research phase, it did seem that putting learning into community practice in China was 

essential. In the closing stages, thoughts will flow to the legitimisation of participative and 

transformative learning, which forms the backdrop of this original theme of research gathered 

through previous works of similar purview. Prawatt and Floden (1994) remark that knowledge, 

and the belief that knowledge is the result of social interaction and language usage, and thus is 

a shared, rather than an individual, experience. Presumably, my chosen theories frame the 

interactive and shared communal nature of the Chinese society and learning systems.  
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1. Introduction 
1.1 Brief outlook of SFEC in Mainland China 
The phenomenon is about learning in Sino-foreign educational cooperatives (SFEC) operating 

on Mainland China (excluding the territories of Hong Kong, Macau and Taiwan) rather than 

the traditional state-own institutes. According to the 2003 decree of the Education Act 1995 

concerning foreign education activity in China, there are currently 712 �approved� jointly run 

SFEC in China. Jointly run Sino-foreign (SF) institutions encompass activities ranging from 

co-developed new institutions, to a foreign degree franchised to an existing Chinese university, 

and many other ideas of partnership (Garrett, 2005). 

 

Due to the context of my work abode, I will during the research phase take the nomenclature of 

�Sino-Singapore� in collocation with SFEC as the focal paradigm. These alternative learning 

systems offer programs and certificates that are usually supplied and approved by a western-

based educational institution or simply by the education authority in Singapore. In this 

instance, the academic programs and certificates are not supplied and dictated by the Chinese. 

As a Singapore teacher-associate based in one of those partnership outfits with a mainland host 

institute, my responsibilities include lecturing and managing control of undergraduate level 

business modules. I have always wondered how credible and plausible these academic 

programs were in terms of learning effectiveness for other practical purposes in China once the 

students had removed their robes. What is being perceived as crucial is the essentialism of the 

students� knowledge and learning to a future of some hope, a hope of a secured job that is 

usually the only passport for getting by and not beyond. Undoubtedly, it is of my concern and 

responsibility to determine the prospects of learning for my students, and knowing how they 

are perceived within their present and future communities.  

 

We will examine SFEC in China with respects to general objectives, policies and success, and 

in reviewing some 25 years of Chinese higher education. The most significant changes were 

the Zhongwai Hezuo schools or colleges from the early 1990s. According to Chinese 

terminology, Zhongwai Hezuo literal translation means Sino-foreign cooperative. In Chinese 

official documents, it was categorised as non-state higher education institutions in contrast with 

the regular state higher education institutions. In other words, it simply means private-owned 

and run cooperative schools.  
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Firstly, the government had decided that radical changes been made to achieve some aims 

through the installation of new methods and removal of old habits. Globalisation and World 

Trade Organisation market reforms have had most of the Chinese technical and business 

schools made redundant. Additionally, the Chinese knowledge rate in year 2004 according to 

United Nations Development Programme (2006) is 90.9% ranked 81st in the world. In the past, 

the lack of literacy deprived a generation of school-goers, and is handicapping the next 

generation due to the lack of availability of such skills as well as English and foreign-

languages. In retrospect, it should not be denied that the provision of private educators 

somewhat took away governmental and people�s burden and pressure in supplying western 

education.  

 

Secondly, by 2001, a large pool of institutes and schools had spawned a host of various 

commercial and instructional programs that were unhealthily low on proper learning. In some 

accounts, the tax-exempted foreign operators said to be fly-by-night operators were less 

interested in providing proper education, but were caught functioning either as a tax evading 

machine or a shell company offering some other squalid business-related services.  

 

Finally, in stricter reforms made in 2003, a number of private institutions that operate 

legitimately in China are not authorised to award higher education qualifications. Such 

institutions are to be approved by local governments (at or above the county level) and 

registered with the Ministry of Education or the provincial educational authorities. Clearly, the 

framework of policies governing the private schools had evolved. The leading assessments are 

based on the examination of the application, accreditation report and notices of the provincial 

government. (United Nations Educational Scientific and Cultural Organisation, 2004). 

Although these joint ventures and their policy rulings are structurally and systematically laid 

out, as to whether these policies lead to an effective and efficient SF education on Mainland 

China remain doubted.  

 

1.2 Purpose of the research 
Higher education in China has in recent times seen more foreign players enter into the fray, 

with mergers and collaborations at an increasing rate. It is for the purpose of my study to 

address the phenomena of learning in SFEC from a sociocultural perspective, and to address 

the learning issues and perspective in a transitional context, i.e. school to a workplace 

community. The learning issues are adopted from the practices of SFEC and through the lenses 

of sociocultural persepective that include participatory and transformative learning. I will 
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extract the necessary issues and analyse the data using the Activity Theory (Sect.1.5) approach 

from the participants� viewpoints.  

 

No matter how foreign sounding these educational schools may be, they must somehow be 

regarded as a second-class system mirrored as an alternative option within China�s own 

educational community, albeit one that has important implications. This is often a result of a 

lack of effective and acceptable transitional practices to other communities in addition to the 

disinclination to recognise other particular learning systems that are different by nature. Truth 

of learning, in this case, is a socially and culturally agreed upon results derived from �co-

participation in cultural practices� (Cobb and Yackel, 1996, p.37). The author will not attempt 

to include suggestions or recommendations since this study is conducted to increase the 

awareness in the specified settings to anyone who is interested in the issues of SFEC in 

learning and transition.  

 

1.3 Research questions 
There resides a distinction between local and foreign learning systems in China. It would be 

vital to inquire the learning activities involved. Learning is not static and must be cross- 

applied when required. I will uncover the main issues of SFEC and the graduates in learning as 

well as learning for transition to the workplace. I will also inquire how discrimination and 

marginalisation on students can impact upon the transitional process. Thus, I would like to 

inquire on the following:  

 

• What perspective of learning is adopted by SFEC graduates? 

• Does the learning of SFEC graduates hinder their transitional progress to a 

workplace community? 

• Are the tasks adopted by SFEC graduates and workplace employers effective in 

preparing for transition to workplace communities? 

 

1.4 Significance of the study 

All too often these private collaborations and their stakeholders are more interested in revenue 

generation than of anything else beneficial to the society. As a teacher member of this 

community, it is of my yearning to provide truthful information prescribing the phenomena of 

learning in SFEC, articulating voices towards a sense of involvement and commitment, and 

exposing truths of marginalized and discriminatory practices while transiting from SFEC to the 
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workplace community. This study propels a new platform and awareness for Chinese pedagogy 

and reflects an overseas perspective of which the analyses hope to effectively synthesise 

learning in SFEC to workplace transition, and to also acknowledge the vital inputs and 

disseminate shared meanings and knowledge to other community members. 

 

What is critical in this study is that it provides a generalised feature of the sociocultural 

perspective theory of actual knowledge and frank opinions provided by the participants within 

a typical Chinese school community. A community of practice can be achieved through 

constant mediation and navigation of artifacts and their states, which is not possible in 

cognitive science. Sociocultural perspective allows a valid state of contextualisation or 

decontextualisation that induces or reduces the effectiveness of SFEC graduates in transition. 

While most would think learning, gaining and using knowledge are inseparable, alas in the 

case of learning in SFEC, it could turn out to be quite the opposite. Although the theories of 

constructivism are useful, the basic epistemological assumption of constructivism as assertions 

of �reality� and �truth� depends solely on the meaning sets (information) and degree of 

sophistication available to the individuals and audiences engaged in forming those assertions 

(Guba and Lincoln, 2001). This would reduce the reliability of my work having pre-determined 

formulas. Finally, it is mindful that this work did not contemplate the viewpoints of members 

from other communities of the society apart from the educational institutes and workplaces. 

 

1.5 Activity theory 

With due respects to other theories, I have mooted activity theory for its breadth and apt with 

my learning and transformation concepts. Activity theory has its roots in Vygotskian 

sociocultural perspective and extends to incorporate semiotics, reflecting the attention paid to 

language artifacts (Wertsch, 1985a). Leont�ev (1978, 1981) profess that not only is activity 

shaped by physical surroundings, activity in turn shapes the surroundings. When activity 

shapes those surroundings, what occurs is that internal mental activity materialises into 

artifacts. This process of turning mental activity into an object or objectification is called 

exteriorization. This allows me to reflect on the activities and discourses in my investigation 

hopefully to the benefit of future cohort of students. Lewis and Moje (2003) narrated clearly on 

the structural uses of this theory, citing the frequent questioning of the data use focused on the 

moment at hand, and the analyses generally reveal something about power relations within the 

activity, but say less about how the within-activity relationships are constituted within and 

reproductive of larger systems of power.  
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2. Literature Review 
2.1 The case of learning in SFEC in China 
The review looks at large the social phenomena of foreign-based education, the factors behind 

China�s largely indifference to learning and transition from SFEC to other community 

members. Currently, such studies written by Chinese and foreign authors have been slightly 

lacking, with the exception of joint ventures in other sectors. If any, most of these other 

publications take into consideration the local authorities� intolerance to criticism, and thus far 

from verified.  

 

This literature has reviewed prior data findings and extracted some of the participants� 

commonalities and experiences in order to roll out relevant literature. Giltrow (2002) mentions 

that in making moves on the knowledge map, the writer identifies a knowledge deficit of some 

space on the map, a gap or sport that no one has taken account, and the only way a deficit can 

be identified is through a review of what is known. I have thus reviewed literatures of 

sociocultural perspective, discrimination, participation and transformation related theories, and 

papers regarding SFEC learning. While this study highlights strong sociocultural perspective 

and participatory concepts, it may not underscore any real potential value other than being 

viewed as an additional lens or rhetorical meat. 

 

2.2 Learning in SFEC through sociocultural lenses 
The Chinese population more educated than ever before, projects a social differential in 

educational attainment. This is probably due to an unconscientious view towards education as a 

collective product. Much of this monograph, interestingly, operates within a sociocultural and 

collectivist context of SF education in China. We shall see in deeper context the concrete 

perspectives of sociocultural theories applied to SF communities. According to the Lantolf 

(2000, p.79), �Sociocultural perspective theory holds that specifically human forms of mental 

activity arise in the interactions we enter into with other members of our culture and with the 

specific experiences we have with the artifacts produced by our ancestors and by our 

contemporaries.� It is based on the idea that activities take place in cultural contexts mediated 

by language and other symbol systems. It is the emphasis of social and individual processes in 

the co-construction of knowledge. 

 

In Vygotsky (1978) works of learning, he argues that our sense of the world is shaped by 

symbolic tools acquired in the course of education an learning, and that intellectual 
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development in terms of intellectual tools such as language, can be accumulated as we grow up 

in a society and that mediate the kind of understanding that we construct.  

 

A special feature of human perception�is the perception of real objects�I do not see 

the world simply in colour and shape but also as a world with sense and meaning. I do 

not merely see something round and black with two hands; I see a clock�. (p.39). 

 

In this sense, Vygotsky shows that any form of interaction and communication conceived must 

occur within a community, and that the forms of communication and practices are heralded not 

in absolute terms, but rather in a relative form. SFEC are not simply created, but co-created. 

Creation happens when entities of two or more different sets come together for a meaningful 

purpose. Its lens of creation is to be viewed not in one shade, but by the shades of the ones 

protracting the creation. Although sociocultural perspective meanings can be deeply 

enlightening much like the art of Chinese hieroglyphs, to some degree, these meanings and 

significances are very entrenched to the core and can lead to nullification of potential learning 

sources if the communal evolution is somewhat stunted. It is very well known that Chinese or 

SF students propagated from such enlightenment are sometimes unable to emancipate or 

extract themselves from encumbered concepts and meanings. The foreign instructor�s 

proclivity of teaching new concepts and meanings to the Chinese students may be accepted, 

hindered or ignored, and which is difficult to assess unless an assessment is applied. One can 

choose to accept and then ignore, hinder then ignore, ignore then accept, and the various 

multiplicities that SF students can embrace a new genre of learning maybe perplexing to some.  

 

In one example of mine, it would be suicidal to request my students to play down the value and 

importance of relations, age, face and benevolence factors while in Chinese work boundaries. 

This is not even to imply that there are new symbolic meanings and values to be added, but a 

reduction here or there of those existing conditions will lead to perhaps perceived chaos and 

inoperability. More critically, a serious ripple effect on the fabric of a culture so attached to 

symbolic meanings and values�which inadvertently mean an arm and leg for them�could be 

imminently real. Inevitably, an increase in knowing and learning must also proportionately 

increase uncertainties, as Contu et al (2003) discern, �One of the implications of this 

perspective is that the outcomes of learning cannot be fully predicted, let alone measured. Nor 

is learning necessarily always progressive or positive.�  
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More often, knowledge gained by the individual is shared but not heralded, and it is the 

communism of learning that enforces the value of ethos, meanings and symbols intersecting 

the individual and group. Consider developing your spatial or linguistic skills through self-

efficacy. That however cannot by itself, decide the goals of arts for the society. Sfard (1998) 

points out that the participation metaphor invokes themes of togetherness, solidarity, and 

collaboration that could promote more positive risk taking and inquiry in a learning 

environment. At the process level, SFEC systems produce what learning should be internalised 

to prepare students for the future, even at a political cost of breeding angst and punishing right-

doers. There is a danger that participation then becomes a �parade.� A question surmounts then: 

If the self is not to be revered, then should we defer the leader, or the mass? Learners should 

not unwittingly fall into a straggle of either the bourgeoisie or the proletariat if the meanings 

are unclear. 

 

In spite of some deficiencies, sociocultural perspective is still viewed upon favourably where 

other multiple themes like internal co-participation and active development and transformation 

can reside. It is then highly problematic to define sociocultural perspective in a pure and static 

sense. Lave and Wenger (1991, p.58) discuss such a theory as the learning practice in the 

dynamic and adaptive sense of the �contradictory nature of collective social practices.� I 

therefore see �statics� as personal knots circumvented by dynamism. Furthermore, membership 

is ascribed and not acquired to that circle of dynamism. In other words, my new students 

gradually assemble a formative idea of what constitutes the practice of the class or school 

community build-up, which could be nerve-racking. Ibarra (1999) calls this process 

�experimenting with provisional selves�, forging the true and close relationship between the 

development of identities and practices. Each development will forge its own plentitude of 

identities of the quietude quietening the quietude and the fiery firing the fiery. On further 

observation, dynamic as sociocultural perspective may deem, this ascribed dynamism is mostly 

restricted to a complex flux of tense and dense relations. 

 

2.3 Implicit elements of SFEC 
Foreign companies often prefer joint ventures with local institutions precisely because they 

provide access to the government relationships that are essential to doing businesses in China 

as well as to co-run the future development of SFEC. But on critical evaluation of other 

reviews, I failed to see the perspective of �what is in it for the students�, and the focal point of 

SFEC as the �other.�  
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The General Agreement on Trade in Service, China (GATS) has been set upon for foreigners 

to enter the preprimary education, the non-compulsory period of the secondary education, the 

higher education, the adult education, and other educational services. According to Xu et al 

(2005), by the end of year 2002, there were more than 3000 foreign diplomas and certificates 

listed by the Chinese-Foreign Cooperation in Running Schools (CFCRS). However it was 

observed that only 164 degrees in a listing were upheld. Yet, these recognised degrees did not 

win approval for entry to government jobs. They mentioned further that diplomas granted by 

CFCRS institutions recognised by the national education department and guaranteed by the 

legislation are not easy to get the approval of the employers. Across the board, they are not 

competitive in the labour market, as many of them have not been heard or tested in China. 

 

If SFEC registered with the authorities were not academically recognised, how then could 

other companies apart from multinational corporations accept SF graduates? Does the question 

reek with simple ignorance or structural marginalisation? From a sociocultural perspective, 

central and provincial government stances are illustrations of what Bakhtin (1981) refers to as 

�authoritative discourses� (p.118). Such authoritative discourses are viewed as hegemonic and 

univocal, and have resulted in the legacy of isolation and contempt of SF learning from other 

communities. Stereotyping SF as individuals that lack certain skills and knowledge 

proficiency, without first recognising or testing their gained knowledge and expertise, denies 

students the meritocracy that China never had. This brings to Bourdieu�s (1991) critical 

approach pertaining to the inextricable relationships between power, language and ideology 

narrated by political and authoritative discourses that are otherwise discriminatory.  

 

Inversely, the innate distrust and disdain of foreign pluralistic notions based on equal 

opportunities and liberal education system form the raison d�etre for authorities disinclination 

to foreign learning, and the basic derivation of China�s understanding is that the sustainability 

and sovereignty of local learning and educational ideologues must come first. Most national 

companies buy this theory and exploit cheaper local graduates. However that said, there is no 

existing law suggesting other companies to not engage the services of SF graduates. In fact, 

they are empowered to make their own selection, even in state-owned institutes due to the tacit 

presence of Guanxi (connections). But on second count, the record for developing a priori 

learning standards of Sino-foreign equity and meritocracy are in non-existence. 

 

2.4  The participatory networks 
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A compilation listed Chinese unemployment at 19.34 million in 1998, and is predicted to 

exceed 23.94 million in 1999. By 2020, the total of urban unemployment and excess rural 

employment is slated to reach 300 million (Hong Kong Economic Times, 1998). In the most 

competitive markets found, the labour market in China simply cannot absorb their own local 

graduates even in a strong economy. Consequentially, SF graduates� co-participation in 

government and political affairs and work units do not even exist in the eyes of the government 

unless channelled through other means. Interestingly, in the past two or three years hitherto, the 

number of SF graduates who have had difficulties transferring their learning to work has 

skyrocketed, and this problem is partially a result of the rapid expansion of the local higher 

education system. Be that as it may, I reckon the key to successful transition is through 

unlocking the embedded structure of the community culture. 

 

Piaget (1945/1995) theorised a framework of reference to common definitions, symbols, and 

coordination of reciprocal propositions. He spoke of �co-valorisation� and �reciprocal 

valorisation� by co-exchangers within a particular scale of values. Disequilibrated exchanges 

are often the case, when discussants operate out of different paradigms, give different 

definitions to terms, and fail to coordinate their points of view. He also spoke of 

�devalorisation� as inequalities or disequilibria in interactions (p.111). This may be interpreted 

during an interview assessment of SF graduates as a price rather than an identity tag, often 

referring to them as �what� and not �who� they will become. Similarly, even though the 

commodification of connections of mainstream perspectives and experiences are rationally 

justified, it somewhat characterises the loss of one�s identity and causes in the community. 

 

Hager (1999) focuses on developing �know-how� in the workplaces, particularly through the 

making of practical judgments. The features of practical judgment such as the unique nature, 

logic and context are central to the features of individual values and other attributes that affect 

practical judgment. To some portrayal, the enacted context also resembles an intersubjectivity 

of a temporary shared collective reality among individuals that can help shape negotiations, 

develop instant knowledge and connections to getting the job (Cobb, 1994). Against the 

backdrop, I have mentioned about the internal learning of culture as one-off events that could 

make or break the network, and the presumption that SF graduates� career destinies can be 

written �in� the stars, unlike the local Chinese elites whose destinies are written �by� the stars.  

 

2.5 Learning how to transform and transit 
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In the prior mentions, the caste of SFEC as a learning symbol thwarts any contributions and 

negotiations of transforming learned principles to the community. An important insight to the 

view of cultural and social development is to promote the conditions necessary for symbols 

and identity to play a meaningful role and contribute to the process of community building. 

Cultural tools shape the ways in which we communicate with the world. These tools are 

developed and used by individuals and groups for different purposes, that is, they are the 

products of sociocultural evolution (Lattuca, 2005). Each group has cultural tools that consist 

of a pool of immediate terms that are shared. For instance, QQ, the portal and chat facility used 

by my own SF students, serves as an additional channel to relay and replay school work 

without too much supervision. Some acronyms, words, or terms (i.e. SB, 88) that act as point 

of references must be instantly distinguished, or otherwise these labels might be attached to the 

ignoramus.  

 

Thorne (1999) considers the impact of Internet mediation on foreign language learners� 

interactive activities. He provides evidence that learner communicative interaction is 

reconfigured when it is synchronously mediated through the Internet. What is not known is 

what these transformed acts will accomplish in other communities? In the long run, SF students 

may face an unstable altered flow of mental, emotional and physical functions borrowed on a 

fad. I will use Vygotsky Space model of individual and collective learning (Figure.2) to 

illustrate transforming and transiting between two contextualised boundaries, i.e. a school and 

a workplace. 

 

                 

          4          1   

 

                

             3          2     

 

 

 

 

 

In Q1 to Q2, the issues and ideas adopted by the initiators of SF ventures in China�s traditional 

education systems are communicated to the potential stakeholders of parents and students 

through an inauguration and briefing session. These sessions ignite the necessary inclination of 

Based on Harre, 1984; McVee, Dunsmore, and Gavelek, 2005.

Figure 2. The Vygotsky Space 
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appropriation to particular ways of thinking as a result of public interaction between different 

groups of culture. Setting a stage for sensitivity towards the diverse public is critical. Diversity 

here does not entail colour or race in China, but a demographic mixture of age, status and 

intelligence.  

 

In Q2 to Q3, the various stakeholders involving the teacher and the students undergo a 

codification and ownership transfer of ideas and concepts. It is during this enclosed private 

stage that group struggles and acceptance are documented into material essence that might be 

of value to further establishments. The teachings strategies employed by the instructor and the 

foreign school can impact upon the transfer. However, ownership of ideas does not equate to 

adoption of ideas, and from a sociocultural perspective, those that did not relate to the system 

would fade away without truly unlocking the meaning of their activities. By any chance, a 

visionary learner would be needed to facilitate such a transformation. 

 

The quadrants of Q3 and Q4 rest on reinforcing individual learning and innovation upon which 

the communal students do not impose their collective learning habits and identities over 

themselves and the tutor. If they did, then at this point, there would be no returns �on� 

investments, but returns �of� investments to the students. The returns �on� investments to a 

degree would depend on the number of charismatic foreign tutors available that can help shape 

the learning in class or outdoors. Such practices would soon become external epistemological 

tenets feed-backed to the school, public stakeholders and ultimately the employers. There seems to 

be an ineluctable urge for people to want a transparent voice. But can voices be made 

transparent in the face of delimitative management or teaching practices? How then can the 

transition of learning be manipulated to create a more confident and �personalised� us?  

 

What this model fails to imply is the subjective level of committed love affair and resources 

linking learning transformations to a bigger picture, as well as the projection that desired 

learning and interaction may not arise in classrooms or in other public places. This brings back 

to the basic axiom of learning and interaction which heavily stresses upon the individual�s own 

thinking and social settings, both which must be studied simultaneously (Wertsch, 1985b). I 

stress that each case is very different and should be assessed individually. Perhaps the most 

important knowledge is people learning that they could act and that their action can make a 

difference (Fenwick, 2001). To this, I allude to a precondition of give and take before any 

transformation settings. 
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3. Research Methodology 
3.1 Methodology 

3.1.1 Activity Theory 

To demonstrate the contextual categories, I will use the CHAT model in Figure.1. Thus, I will 

bear in mind that Activity theory rejects cause and effect explanatory science in favour of a 

science that emphasises the co-emergent nature of mind and activity as a central role for 

interpretation (Cole and Engestrom, 1993).  

 

 

 

 

 

 

 

 

 

 

 

To aid understanding this theory:  I will highlight the key issues contextualising my research 

analysis. This pyramid structure of activity composes the investigative outcomes of my 

learning in SFEC and transitional issues through reference to problematised notions of 

comparison and analysis. I stress that the analytical implications rather than solutions to 

sociocultural perspective would be more critically useful. In the object scope, I would portray 

my editing and interview process as the main task to be completed. Artifacts for the research 

are explained in my research design and primarily used to mediate and facilitate interaction 

between my participants and I, the subject. Where rules define and shape the meaning making, 

division of labour as a distinction between internal and external activities makes it harder for 

rules to be followed or understood by others. With my participants, I should not impose 

conditions and rules, knowing that this could cause marginal deviation, and I have modified the 

model by adding a connection of artifacts with the community, as it makes sense that members 

choose this makeshift artifact in a transitional landscape.  

 

Figure.1   Based on the Cultural Historical Activity Theory: Expanded 
triangle, incorporating the community and other mediators.
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In the interviews that were conducted, the participants averaged 33 years of age with roles and 

functions dictated within the SF educational community. The review done was posted as 

descriptive findings based on similarities of key topical traits extracted from the interview. 

Empirical results were coded beforehand through establishing fieldwork. Seale (2004) suggests 

that coding can help to exclude things are irrelevant, group attributes that are consistent, reduce 

repetition and create insights of emerging theory. Analysis has been made through coding and I 

have addressed some repetitive and relevant issues for further impetus. The definite favorite in 

this category proved to be communal learning as critical by my respondents. Others drew my 

attention to the definition of duties, relations of power, discrimination, learning roles that are 

interlaced. In preference, I designed the following themes to aid me: 

 

• learning dependant on a regimental atmosphere 

• various meanings in workplace duties 

• self-identity and relations thwarted in workplace 

• elements leading to learning consequences 

• initiating �walking than talking� transformative practices for transition 

 

My analysis includes both the human interactions and the conscious activities mediated by 

instruments, signs, rules and procedures, etcetera. I intend to define my investigation as a semi-

structured collaboration with my participants, giving me freedom of time and place to roam 

and edit my texts, and to encounter lesser difficulties when collecting instant data of my 

participants. The research settings or resources are less restrained, and it is more fruitful to skip 

about with my analysis and even questions. It is then up to my intuition and judgment to 

develop my information editing process. Articulating each of these entities and their dynamic 

interrelationships is important when designing and establishing my thematic codes or 

categories, and enables me to lose track of generalisations and facts in the research process. In 

retrospect, I refrain from other methodologies such as the Ground theory, which would require 

more extensive codification and looser interaction than Activity theory.  

 

Activity theory was chosen for its pragmatism of undoing the mental capabilities of a human 

being. It differentiates between internal (private) and external (public) activities, and 

emphasises that internal activities cannot be understood if they are analysed separately, in 

isolation from external activities, because there are mutual transformations (which will fill my 

literature review). The Activity Theory also emphasises social factors and on interaction 
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between the participants and their environments as a central role within the approach (Liam et 

al, 1995).  

 

3.1.2 Data collection 

Under the perspectives of learning, participation and transformation, it is advisable that a 

similar approach be taken to analyse my data, and that is, I have chosen the activity theory as 

defined in my earlier literature chapter. In-depth interview studies were conducted using 

selected participants from Sino-Singapore institutes to interpret their knowledge and 

experience. They were sporadically probed about the connections and relationships they see 

between particular events, SFEC phenomena, and beliefs. Interviews are also especially 

appropriate for addressing sensitive topics that people might be reluctant to discuss in a group 

setting. It is the expert opinions of those in the societal framework that are construed as �legal.� 

In addition, Mack et al (2005, p1) affirm that qualitative research is especially effective in 

obtaining culturally specific information about the values, opinions, behaviours, and social 

contexts of particular populations. It is most suitable for exploiting variation and flexibility of 

wordings and particularly useful for getting the outline of participants� expressions.  

 

The descriptive qualitative research seeks to describe and the meanings of central themes in the 

life world of the subjects. The main task in interviewing is to understand the meaning of what 

interviewees say (Kvale, 1996). Thus, I have chosen structured, open-ended and recorded 

interviews for the study. As a personal interviewer, I had to rely on the interview questions 

guide prescribed in exhibit-1 (Chinese locals) and exhibit-2 (Foreign staff) of the appendix. 

The interview questions guide contains two portions of sixteen questions each. Their contents 

are similar in many ways, including basic information on the participants� graduation and 

employment profile. Essentially, I noted down scribbling using the guide and it typed out 

nicely. In some instances, Mandarin was the preferred language by the Chinese locals and 

thereafter translated to English. Transcriptions from the recordings were done to the utmost 

accuracy of the meanings rather than wholesale literal translation. Additionally, Seale (2004) 

supports good practice in reporting basic demographic information (age, gender, ethnicity, 

region, workplace), especially in the analysis of qualitative data. This is arguable since China�s 

societal demographics can be simplistic and homogenous.  

 

3.2 Profile of author 

Having previously mentioned my roles with Sino-Singapore educational cooperatives, I would 

intermittently like to highlight and reflect on the analysis of my investigation. This should not 
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add to the report bias, but complements the overall account. That is not to purport that my 

thesis is probing me actively for a solution, but rather these interactive accounts of mine may 

lead to generating new meanings and shared knowledge to the listed problems, howbeit right or 

wrong meanings.  

 

3.3 Participant selection criteria 

For my qualitative interviews lasting 20 to 30 minutes, I have selected two local female 

Chinese and two foreign male staff with extensive knowledge of learning in SFEC. All of 

them had also undergone a transition from the SFEC community to another, and in this 

instance, the workplace has been chosen as a standard context for discussion, thus justifying 

the alignment of the interview engagements. Face-to-face interviews were conducted and at the 

three participants� private workplaces. They entail a local female Chinese student, a foreign 

male teacher and principal, all belonging to the Sino-Singapore collaborative community 

located in a second-tier city.  

 

A telephone interview was conducted for the first female participant who also resided in a 

second-tier city of Zhejiang province, China. My tight itinerary schedule did not facilitate the 

face-to-face method, nevertheless, she was a local job placement staff in another Sino-

Singapore educational cooperative and had placed her duties on seeking good job tie-ups for 

the students and sectors. Thus, the participants were selected for their variation in profile, 

master and subservient roles, balance of gender and age, non-relation towards each other. 

 

3.4 Ethical Issues 

In my research process, I believe that adhering ethical issues would be appropriate and a moral 

thing to do. Every interview done by the participants must be allowed privacy and 

confidentiality of their full-names and opinions. Throughout this interview, I am aware that 

full-names should not be revealed where possible, and where informed consent documents 

(Exhibit.3) had been signed by the participants acknowledging the real purpose of this study. 

Although not denying the fact that names of people and places could be leaked in a small circle 

of community, I will use only last names or alphabetical codes as identification, and restrict my 

interviews during leisurely informal moments. Most of the participants were very much willing 

to be interviewed. Some were inclined to do so since they were no longer with the association 

as of this moment.  
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During the qualitative interviews, I had to use various measures to ensure the validity and 

reliability of the information given. Probes leading to stray questions of my liking had to be 

avoided and were mainly focused to the question sets. Sub-questions were sporadically asked 

to beef up or reinforce impressions that were likely to be repeated. Such answers were most 

favourable to the rule of near-accurate analysis not defined to proving a cause-and-effect result. 

According to Mauthner and Doucet (1998), qualitative researchers recognise that knowledge 

and understanding are contextually and historically grounded as well as linguistically 

constituted. Thus, the effects of generalising the research and generating answers from a few 

rounds are not critical due to the inherent complex and heterogeneous nature of the world. 

Thus the analysis is valid on the soundness of a first-time investigative notion of interpretation 

and description. Although the interviews were done once, the comments and notes taken were 

rounded up and presented to my participants for verification and approval.  

 

4. Empirical Findings 
4.1 Presentation of participants 
Having concluded my interview with the four participants, I would like to present participants� 

profiles. 

 

(Chinese Locals) 

Interviewee one: YJ, 28 years of age, is a Chinese white-collar staff, and has been working for 

2 years as a secretary cum job placement officer at another Sino-Singapore educational 

institute located in Zhejiang province, China. She has a bachelor degree in international trade 

from a traditional type Chinese university and has been selected for her direct working 

experience related to job employment within the SF community. 

 

Interviewee two: LI, 23 years of age, was a Chinese student that recently graduated from a 

Sino-Singapore educational institute located in Hupeh province, China. She had completed her 

diploma and advanced diploma program in business studies (undergraduate years 1 and 2 

respectively), and has been working at a sports retail outlet in Hupeh for 3 months. She has 

been selected for her direct participation in the local situation of the educational community. 

 

(Foreign Staff) 

Interviewee three: EA, 30 years of age, an African, is currently a foreign teacher lecturing 

English foundation studies to Chinese students in Hupeh province. He works for the 
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aforementioned Sino-Singapore educational institute as well as for another local institute. He 

has been chosen for his educational expertise and expansive role in the community. 

Interviewee four: AC, 53 years of age, is a Singaporean principal of a private educational 

institute in Singapore. His joint venture projects are located in China, and he regularly travels 

to Hupeh province to oversee those educational projects. AC had previously worked as a 

managing director of a leading multinational corporation in China, and has been selected as a 

participant for his reputation in the educational sector in Singapore and China. 

 

4.2 Analysis 

4.2.1 Paper learning and doing in SFEC communities 

The first interviewee, YJ, defined SFEC as �Joint projects between a foreign enterprise and 

local institution in China to provide western educational programs.� In an interview excerpt as 

follows: 

 

How are SFEC set up? 

YJ: Our principals are involved. Generally some foreign institutions and their 

personnel will visit our local school and talk of collaboration. 

Who initiates the talk? 

YJ: Anyone really. As long as ice is broken, a meeting can be held, and a group of 

principals will hold the discussion with the other party.  

How are the decisions made finally? 

YJ: They are made when there is a group consensus between the principals. Decisions 

are never made alone. When the agreement is fine, and the terms are right, and it can 

take months, they will start the class. Sometimes, it does not have to take long.  

So only the principals are involved. What about the rest? 

YJ: It is a high level thing for foreign enterprises to get involved in our projects. The 

lower ranks have no say or anything, and it�s nothing to do with my department.  

How do you feel about that? 

YJ: I just follow instructions. The lesser the talk, the better. 

 

She explains that normally a group consensus is achieved between the Chinese principals 

themselves, and the lower rung personnel are never involved in the consensus except for the 

administration support. It was apparent that power and seniority often played a part in Chinese 

decision-making where the common mass�s thoughts and participation were exclusive and 

superficial, which often lead to quiet discontent among the staff when they were required to 

support the internal operations of these joint ventures. In a community, individuals are not 
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simply free to change their minds. We are dependent on each other for our survival, and all 

cultures reflect this fact by making the viability of beliefs contingent on their consequences for 

the community (Lemke, 2001). By this statement, my first interviewee has implied that such a 

consequence can result in a �you or I� separateness mentality. 

 

LI, the second participant, played a direct role as a former student of a Sino-Singapore JV and 

likened such a system with shared responsibility between two different personalities with a 

different outlook each. In the interview extract given; 

 

Any idea how these systems are set up? 

LI: I recently graduated from such a system. It was a Singapore private school and they 

provided the learning components like textbooks, course materials and teachers.  

What were the local partners� duties? 

LI: They were in charge of logistics and student matters. Things to do with 

administration were under their charge too. Anyhow, both sides had duties to do. 

Do these systems work nicely? 

LI: Sometimes, when they are at loggerheads because of us. We go to whichever 

partners that could solve our grievances and problems, be it academic or logistics. 

Could you fully elaborate your roles and functions played?  

LI: I was merely a student studying for my English, diploma and advanced diploma 

courses in those 3 years. I didn�t do too much those 3 years besides studying for better 

grades.  

Were not there any frequent school activities or gathers? 

LI: We had initial military training just like any other Chinese junior, middle and 

senior high schools. It was right under the sun. Occasionally we participated in 

programmes organised by the school. 

 

LI portrayed a common view of students� aversion to poor grades and disciplinary training 

within the authoritative systems, which I felt a sense of superficial engagement, akin to the 

attitude of the first participant. She also injected a sense fence-sitting attitude in learning that 

displayed very little initiative in solving one�s own problems. 

 

EA refines SFEC by depicting them as foreign systems providing western academic courses to 

Chinese locals, with the option of sending them overseas for further studies after completion of 

some English matriculation program. When asked what he felt was his greatest achievement, 

this was what he had to say; 
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Have you been a part of such a cooperative? If yes, please fully elaborate the roles 

and functions played.   

EA: I teach a programme called ETEDP, which is similar to IELTS. I also help my 

students to pass these exams so that they can proceed to Singapore or other countries 

for further studies. Apart from these duties, I take part in some official school activities 

or duties. 

 Such as? 

EA: Such as, dinner and drinking duties.  

What do they normally talk about during dinners.  

EA: Everything out of work. Work duties are not mentioned mostly. Like how they often 

boast of drinking �white wine� as much as they can.  

So what did you learn from this drinking and eating session?  

EA: Well, you can eat and drink. Drinking is the main activity. Many problems can be 

resolved by drinking. 

Elaborate? 

EA: My permits and documents, negotiating teaching hours, leave requirements.  
 

EA implied that he has faced impediments in his job with merry-making activities making 

some learning sense. EA displayed some bewilderment about the drinking engagement, and 

overall, these findings tend to show certain operant and earthy attitudes of learning in SFEC. 

From his perspective, I induce that any existential meanings beget conclusive solutions. But do 

positive existential meanings always beget positive results, in his case if his problems remain 

unsolved?  

 

Haenen (1996) explains that learning can only be complete when it can account for the process 

of meaningful learning. What then should be done to ensure a meaning process of learning? 

They key factor may begin with the belief that learning is situated in everyday social contexts 

and that learning involves changes and renewal in participation in activity settings or 

communities, rather than the individual acquisition of abstract concepts as solutions. 

Instinctively, this means abstaining from the abstractness of a one-person responsibility as a 

compensating factor for continued stability in a collective regime, as well as the vital 

emancipation of certain frameworks at the workplace. This is by no means easy, for without 

individual acquisition of abstraction, there can be no realistic interaction and experience. AC, 

the principal creator of his SFEC projects in China, Indonesia and Vietnam, maintains that his 

pet China projects are created out of memorandum of agreements, indicating the division of 

shared responsibilities and implementation. An excerpt from the interview as follows; 
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Have you been a part of such a cooperative? If yes, please fully elaborate the roles 

and functions played.   

AC: Basically, I oversee all the overseas projects as well as domestic matters. I vet the 

agreement under my terms, and give the green light approval and proceed with the 

inauguration. Collection of revenue comes next. The partners will remit the revenue to 

my side. Under the agreement, my staffs control the academic issues of teaching and 

learning. 

Are there any exceptions when you had to perform other roles outside your scope? 

AC: Yes, apart from the basic ones.  

What are they? 

AC: Mostly attending graduation and book-prize ceremonies, or committing to 

students� academic sessions, iron out their little issues. Mostly importantly, I ensure I 

get my revenue from the partners lah! 
 

On the whole, any other functions or roles that are external of these basic duties do not appear 

critical but are done nevertheless. This likens to his democratic-participatory attitude, and a 

�helicopter� view in handling his roles. AC�s beliefs of monetary importance attached to 

operating SFEC was through the stress of �lah�, a typical Singaporean vernacular used to 

denote an impatient attitude akin to �as if you didn�t know.� Assumingly, this places learning 

under the backdrop. Thus a critical onus exists between inclusion and harmony. It did seem 

that freedom of societal harmony should not be at the expense of individual communication in 

such a framework.  

 

Vygotsky (1978) suggests that interaction within community cultures is seen as a system of 

signs and a matter of meaning and meaning exchange. This was both apparent in LI and AC�s 

conversation, in which culture is a total summation of artifacts and themes of diplomacy. This 

also subconsciously projected a point of repressed cynicism that exist in a sociocultural 

perspective. Hubbard et al (2006) advocate that traditional analyses and learning ignore the 

fact that organisations (such as schools and districts) are complicated places, characterised by 

internal conflict and ambiguity and influenced by external political forces. This could be 

exemplified through a teacher who happens to play favourites in exchange for �favours� and 

could somewhat disrupt the outlook of sociocultural perspective. This would create inequitable 

stakes of �have� or �have nots�, �should� or �should not�, which could stream-dry any 

belongingness and liveliness in a work community.  

 

4.2.2 Atmosphere, relationship, meaning and responsibility as learning identities 
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Findings of SFEC related to another context were examined and found various accounts. In the 

first account, YJ had indicated that not many of these educational ventures exist, but they 

provide a viable solution for the Chinese students wanting an education prior to transition. In 

an extract; 

 

What do you think of such learning in SFEC in your opinion?  

YJ: There aren�t many of them in my city. They provide a viable solution for the 

Chinese students wanting an education. We have a 38-year old student in our Sino-

foreign class. She had been decidedly proud about being able to study business to 

complement her marketing work at Pagoda company. 

What is the significance of classroom learning? 

YJ:  SF classes tend to be more open, rowdy, and I think the students enjoy going to 

class. They relate to each other when faced with learning problems. Some were forced 

to attend school by their parents though. Overall I think the learning in class is 

beneficial. At least they have something to do everyday. 

How do learning in SFEC benefit the students? 

YJ: The teaching quality and commitment in my SFEC are there. Students can learn 

directly from the teachers. The teachers ensure that they continue to study hard and 

pass their examinations. Students can also help one another. It can be a tough time for 

them. If the learning is good, everybody is happy. Otherwise they feel like they�ve 

wasted their time. 
 

YJ touched further on the subject of pressure imposed by her supervisors to ensure SF students 

are placated with their studies and want no complaints from their parents. This, I detect, may 

lead to the failure of collective learning where interaction and meanings become limited and 

unnatural. Any reasons to the element of surprise were doused when YJ professed learning as a 

matter of pride at work. When asked to elaborate on the classroom learning benefits, YJ 

purported group learning possibly because of the values that group learning can shape. 

Additionally, it would be an added bonus if the uninterested student went to school to forge a 

group identity rather than face individual struggles elsewhere. Investigations showed how 

sociocultural perspective could adapt to China�s format of learning. Popper and Lipshitz (1998) 

concur that traditional theories of learning are not well veiled to explanations of collective 

phenomena�they are about individuals, not groups. It can be conjured that sociocultural 

perspective is unorthodox and cannot be protracted to a sole individual. In a culture that is so 

instinctive upon the interaction and action of meanings and subtleties, the heroics and struggles 

of individuals therefore play no part.  
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In the second account, LI indicated she was not accepted into mainstream schools like her 

classmates, but prefers the lesser rigidity offered by an alternative kind of learning. �The 

atmosphere is friendlier in SFEC. The teachers are frequently less strict and more flexible. 

They give personal attention at most times�, she remarked with a smirk. However, she 

lamented that such a learning milieu is rare and would be ideal in her work environment. On 

how her SFEC learning helped her with her job duties, she has this to say, �In my company, we 

don�t have workers that are highly qualified. Many are from local middle and senior high 

schools. Some got their jobs through referrals and some through interviews. I got mine through 

an uncle.� She continued to exclaim, �Those schools days were different, as we had more fun 

and lesser things to do, mostly in individuals. But now, there is a greater need to emphasise on 

teamwork and group sales in my retail organisation.�  

 

In reflection, although the participant is a minority element belonging to a different educational 

background, there is not much pragmatic relation between school and work. And unlike with 

the first participation, LI sounded more individualistic in her learning. It was not clear, 

however, if her learning in SFEC would lead her to better prospects in the future. LI observed 

that groupings such as an internal organisational meeting, personal contributions and credit 

thwart the effectiveness and stability of decision-making. After a consensus is achieved 

(mostly the rhetoric contributions of the leader), the leader will assume a persona grata role 

representing the total sum responsibility of the group. This embedded group paradigm ensures 

her retail shop�s continued �oneness� of teamwork stability and revenue growth. But can we 

assume the explicitly stated empirical values of sociocultural perspective of this �oneness� also 

thwart the effectiveness of individual empowerment to decision-making, and churn out 

uninspired thoughts and people? 

 

In EA�s comments, he was perceived as not very impressed with the learning atmosphere 

rather than with the learning per se. An extract as shown;  

 

What do you think of such learning in your opinion?  

EA: There are generally many new and different other higher institutes in China. There 

are good measures of English programmes these days, business, hospitality, 

information technology, nursing and so on. The foreign schools come recruit some 20-

30 students a class once a year. The qualifications awarded are also very international 

in nature, and you can further your studies overseas, and save good money. 

Generally, is the learning support provided by the local Chinese high? 
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EA: I am sure it is. My students receive slightly better infrastructure than the locals.  

As in? 

EA: Listen, there are air-conditioning, swimming pools, computer labs, but the bad 

thing is, these tools don�t improve the students� performances. Not if you don�t have the 

electricity, books or water to go with. 

 Any idea why? 

EA: I suppose it�s about the revenue and savings or the fact that the facilities are there 

for display. But this has reduced students learning ability altogether and their 

complaints are turned to deaf ears unless a big issue arises. I am involved sometimes 

because my teaching can be affected.  

 

This can hardly construe a sophisticated future, and negatively impact on the students� future. 

EA did however reflect on the range of programmes available only to stop short at mentioning 

the value of an international qualification. He also purported the stance of Chinese towards 

SFEC members by preferring to politicise rather than emphasise true learning. Instinctively, I 

have regarded social impacts caused by ambiguous shades of meanings to be of greater 

proportion when the pressure to oppose and learn is lower. 

 

In similar comparison, AC regards the learning in SFEC as a new dawn, one that is industrial 

specific and pliable, which allow students to immediately contribute their knowledge and skills 

to the new Chinese economy. He noted, �In this knowledge-based age, we�re faced with 

various challenges and fast-paced changes. Without a doubt, foreign education will play an 

important and critical role. I believe that our qualifications will contribute its share of 

development in this area. Our latest knowledge and technical competence imbue in students a 

high moral standard that will enable them to be immediate contributors to businesses and 

society.� He also articulated about the purposeful critique-based education that hardly exists in 

Asian countries where learning is rote-based, although no reason was quoted for its existence.  

 

The overall analysis prescribes group atmosphere, close relationships, abstract meanings and 

individual responsibilities as the central theme provided by the participants, which I gather is a 

resolute form of learning designed to protect the China�s learning identity and prevent clashes 

of relational and idiosyncratic values. However, it is highly questionable when these central 

themes�directed at the employers but not the learning or the job itself�are taken as a talent 

benchmark, simultaneously denying the existence of �other� learning competences. Is SF 

education provider the crisis to the state�s educational sovereignty? 
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4.2.3 Multiple facets for transition 

In view of the key issues of learning, it is therefore significant to identify the reasons and 

causes that underpin this process of learning in SFEC towards the reality of transition. All four 

participants had various views on the elements crucial for transition into the workplace 

community. Critically in one extract provide, YJ professed of the high expectations of social 

connections matched in an inefficient market.  

 

Please summarise why your choice is the main problem to workplace transition. 

YJ: I think once you have had your connections and understanding of your position, 

your job should be secured. It�s as simple as that. Without some connections and 

identity of something, there can be no access to another job. Qualifications and 

learning can matter but not in a big way.  

Only works this way in your city? What about the bigger cities say Shanghai? 

YJ: Traditionally, job search works this way. In recent times, SF students have gone to 

bigger cities like Shanghai, Ningpo to look for work. Most needed support through 

referrals. I knew of one whose problem was adaptation. He came back after a week 

because he got lonely in Shanghai. He went off like a �Hu� (tiger) and came back as a 

�Shu� (rat). Other than that, most applicants are still preferred through the traditional 

channel. 

 

YJ stressed of SF education as an option for the Chinese to transit into the job market, but 

getting access and staying on is another matter before any further development can happen. 

She stopped short of mentioning gender as an impediment to access or acceptance, but 

supposedly even males were not excluded from being rejected. From this analysis, I deduce 

that individual strength and character is a requirement to the cohesiveness or chaos of a 

society, where lines and barriers are crossed or uncrossed, and where society is constantly 

shifting due to this individual.  

 

In a dilation of Tushnet (1984), people lose sight of their real objectives when they abstract 

concrete experiences of discrimination and injustice into legal rights discourse. Future progress is 

usually hampered because of the fear or unknown factor of citizens leaving the cohesive circle 

for good thereof. Gabel & Kennedy (1984) argued that rights are an illusion that bind people to 

an imaginary political community of citizens and legitimate state power by appearing to offer 

grounds for redress. What has been done and what can be done? These questions cannot be 

answered at point-blank, but I may suggest that the authorities will either take incremental 

steps progressively or regressively in all policies implemented regarding discrimination of 
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sorts. In LI�s conversation, she asserted the inclination of Chinese employers� non-preference 

of foreign learning, but harped on connections to the addition of seniority in order to stay 

longer and relevant in the job.  

 

Please summarise why your choice is the main problem to workplace transition. 

LI: To me, I feel seniority is the key to a good and long-term job. Without this, 

promotion is slow. Connections are vital, as most of the employers prefer to 

know the candidates rather than hire a stranger. 

Why is it this way? 

LI: It�s the culture here. The employers know there will be no problems with these 

workers because there is connection. 

Don�t you think this will lead to poorer quality in work and performance? 

LI: I got my job through recommendation. Employers are quite pleased with my 

performance. I have other classmates still struggling to look for work after 

graduation. 

Have your backdoor learning been an obstacle in looking for a job.  

LI: My employers didn�t ask much about my qualifications except. Some of colleagues 

here do not have high qualifications, and it�s not a prerequisite for entry-level work.  
 

As the offshoot of discrimination, LI clearly puts across the deep nuances of staying power and 

connections at work whereupon her friend purchased a shop manager position that would 

guarantee a lifetime income, bearing no major hiccups. This irrational institutional behaviour is 

the thesis of denial and transition, one that discards internal staff�s loyalty and ejects external 

candidates vying for the job. Moreover seniority is literally seen as a valuable asset. Clearly, 

there was no mention of gender or race as a barrier to the transitional process, but what 

presents is a clear demarcation of experience in age terms. What empowerment tools could an 

SF graduate have engaged? Strangely, I have sensed an emphasis on the length of the structural 

elements rather than the intrinsic element in itself and this freakishly stunts the growth of the 

society What I rebuff is the apparent single economic rationality�notably linked to �personal� 

benefits�that interferes with group learning, and shuts out Chinese awareness of a need to be 

competitive and competent in educational and workplace communities. In EA�s reply, he 

attested his claim to employers� preferences for stable, non-defiant conformers. Although he 

admitted the preference of local education to foreign ones, he explained in a noteworthy 

account shared by his student; 

 

Please summarise why your choice is the main problem to workplace transition. 
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EA: Some of these western educational systems are not so accepted and there is a lack 

of mainstream learning. They seem deviant and non-conforming. Most Chinese 

companies still do not interact with the outside world for their business. It would not 

help if you had such a learning qualification because there are millions to compete 

with.  

 So you are saying it is hopeless then? 

EA: Kind of. My students often tell me about the difficulties of getting a job. And even if 

they do find one, the company doesn�t pay you for the first few months of work or 

probation. Can my students take it? But my SF students are not worried, they have 

enough resources and help to live by. 

 

Instances of other abnormalities are ordinarily discernible in certain conditions. EA rebuked on 

the employers� tests of stable, non-defiant conformers through non-payment during probative 

work periods. Although he admitted the preference of local learning to SF ones, his account 

does not preclude other students with local qualifications facing a dilemma, but in a huge 

market, being slightly less affluent I presume, is a crucial factor in proving a �hunger� 

difference, which allowed the locals to clamour for jobs that favoured the financially rich 

companies. Hence, will the very community that created the students destroy them due to the 

unbreakable fabric of norms and beliefs that they are accustomed to?  

  

Assertions by AC showed a common similarity with EA in terms of expectations towards 

transition, that he berated parents for having quixotic expectations and coercing nonrealistic 

pressure on their children, thereupon influencing undesired outcomes at work. �A degree is not 

a big thing these days. Parents and workers want the best out from these students. Employees 

have to learn to prepare mentally for the new landscape and its changes. The education market 

is never like before, and these qualifications can drive down real wages and benefits�, he 

quipped. Asked whether he felt other non-work factors were hindrances, he exclaimed of a fair 

market legal ruling in Singapore against discrimination when advertising for jobs in the papers.  

 

Nevertheless, AC has presupposed a future vision of a new economy driven culture in China 

that stress on transferable and soft skills to match the ever-changing landscape, one that is 

literally unpredictable. From his phenomena, it would be pointless to equip the students too 

much, as the basic assumption is that the character of work will always change. I then propose 

that increasing facets of SF learning and development are not key prerequisites for doing the 

required job. Thence, striking a habitual balance in the work-related learning place and 
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learning-related workplace facilitates a good learning choice. He does not however explain the 

�what� or �right� elements of these resources.  

 

4.2.4 Foreign versus local participation 

In the advent of global modernisation, SF graduates were regarded by all the participants as 

weak registers of participants rather than strong drivers of social or capital value to the 

economy. The perception of a foreign education is thus more intangibly apparent and critical to 

the �eye� and rejected as an actual output contributor. Findings have shown that foreign-based 

learning is less essential when seeking a position in China due to the superimposed inclusive 

participatory nature of their behaviour as argued by my participants.  

 

YJ and LI subtly held to the idea that in most second and third tier cities of China, reification 

of foreign learning exemplified by stakes of insecurity exist, unlike in the bigger cities where 

the cognisance of foreign learning is more concrete. Lave and Wenger (1991) argue that 

learning is situated in social relationships, and specifically in situations of participation. In 

furtherance, I beg to infer that the process of participation in workplaces, especially ones 

including symbolic duties, does not tantamount to situated learning if the learning is 

disconnected and not reinforced, nor is the vibrancy and outlook of a city a constant factor to 

the increase of participation at workplaces. Meanwhile, YJ equated the purview of western 

commercial subjects to be alien topics and redundant. In her apperception, this could also be 

due to the stamps of inferiority compounded as shown in this extract; 

 

How do you perceive Chinese employers view such education systems and 

qualifications in their company? 

YJ: Well, one employer did feedback about a Sino-foreign student. How did he manage 

to graduate with a foreign qualification not knowing how to speak? Although they do 

understand, some of the employers still didn�t want to use SF graduates because of 

their incompatibility and high expectations. Students also don�t have the opportunity to 

use their knowledge except when dealing with foreigners. 

Do you think there is a sense of superiority with local learning? 

YJ: Maybe, only if they are not at that moment interacting with western foreigners. 

Otherwise one feels inadequate when dealing with foreigners. 

What inadequacies? 

YJ: A sense of weaker understanding, status, power, you know. 
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LI�s mention on the competitive harshness of small-medium employment market betrayed the 

nonchalant views taken by employers on SF graduates� participation and acceptance. This 

could have an adverse impact on workplace progress. YJ and LI both displayed scenarios of 

displacement in participation, be it by foreigners and migrants, which basically announced the 

unimportance of learning in SFEC. This is given in one of her discourse; 

 

How do you perceive Chinese employers view such education systems and 

qualifications in their company? 

LI: I�m not sure. My employer didn�t say much about my qualifications. Most of my 

Zhejiang classmates went back to start their own business or worked in small trading 

companies. They told me their company offer some prospects and benefit. Maybe the 

pay is too low, or there is no room to grow. 

Why are prospects not good? 

LI: I feel because it�s tough to find a good job with so much competition. And 

employers are unsure about the value of foreign learning I think. With so many 

migrants shifting, it is easy to source for cheap workers. 

Have you asked your ex-classmates what their employers think about them? 

LI: My best friend said her limited English and business skills helped her a little in 

doing customs documentation in her textile company. Ha! 

 

EA voiced of poor information and dissemination of SF qualifications, �First, the authorities 

will have to overcome their attitude and perceptions towards foreign learning. It is no point 

encouraging foreign enterprises to tie-up education here. In the end, the paper qualifications are 

not recognised because the students didn�t go overseas. One student told me that foreign 

qualifications are only recognised if you have gone abroad to study for at least a year. So in 

this sense, the authorities should do something about this.� On one hand, Chinese employers 

regard foreign paper as proper, then again, authorities might have other ideas. This has 

probably justified some level of suspicion. With deeper examination on EA�s view of 

prestigious qualifications, I noted that prestigious learning drew no relations with more 

participatory opportunities. Contrastingly, that did not also automatically deny non-prestigious 

learning of more participatory opportunities.  

 

For AC, he regards the external element of opportunities as key to assimilating and 

participating in Chinese workplace for SF graduates, he quoted, �I�ve got many of my Chinese 

students that secured hotel jobs back home or elsewhere. There were some 4-5 star hotels that 

had hired some of our hospitality students for trainee-management jobs. Their soft skills and 
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previous internship in Singapore helped too. We have thousands of multicultural graduates in 

our school, and I don�t see any difference with the rest. Today�s world belong to the 

employers, graduates don�t have much options unless they have a special talent. The structural 

context is different in China, the employers are not too obsessed with the qualification thing 

other than work experience.�  

 

4.2.5 Social practice relies on increasing relaxation on scope 

Practical findings from all the interviewees agree that most people should take ownership of 

their own learning decisions and responsibilities if there is more help available, akin to YJ�s 

sole experiences of matching many local and SF students on different jobs. In the discussion 

that followed;   

 

What are some suggestions that may help to ease the transition of learning and 

participation problems? 

YJ: There should be more job placement agencies to prepare the students for the 

reality. Have more job fairs, or learning ground in China. Get more information and 

help from people around you. Also, try to restrict more migrants as they use up 

resources, reducing other people�s opportunities.  

When you say learning ground, what do you mean? 

YJ: Most people do not know where to look for help for their basic needs. Even the 

authorities can�t reach out or don�t bother. But the government has increased the years 

of compulsory education, more graduate intakes, and more foreign companies can 

come in and invest. 

How do you think you have contributed in your role to the issues?  

I try to continue helping students with their job searches, resume writing and interview 

tips.  The top management could also quietly assist them in search for work. And up to 

date, I�ve matched 80 students to jobs since my 2 years here.  
 

It would be necessary for SFEC to thin and spread the knowledge into Chinese workplace 

practices either in an individual or collectivist manner. I will apply Vygotsky�s Space model (in 

figure.2, p15) as a tool for analysis in this instance. A framework of ideas must be gestated, 

agreed upon by the masses and communicated to them. YJ�s empowerment of operational tasks 

was sometimes hindered by the lack of agencies or content systems due to poor 

mismanagement in a private-public quadrant. Withal, what is unfortunate is this critical lack of 

information creation, sharing and reaching outwards within the hierarchical levels due to inert 
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and inequitable policies instilling public dissatisfaction. What then should be done to for this 

change distribution in the learning, participating and transiting milieu? 

 

LI suggested the media could do better by promoting education properly. As she recounted, 

�The media should be made responsible to promote better learning collaborations to the benefit 

of the people. It�s important to know that today�s customers are picky, just like those customers 

at my retail shop. But you feel a sense of unnerving joy when they are appeased.� In 

comparison with the sentiment of YJ, LI, who played a mild function in private learning spaces 

back in school, confessed local media of reifying valueless propaganda controlled by state 

ownership aimed at canonising or decrying other issues instead of focusing on the alternative 

betterment of social and learning issues. Incidentally, the appropriative and disseminative 

power of the central authority and media are weaken by elements of geographical barriers, 

corruptible actions, the colour of money, and poor implementation, thoroughly clouding the 

true intent and meanings of instruction and communication. Would this collective practice 

deflect away the private meaning of sociocultural perspective? In spite of the near similarity 

with the first participant, LI�s situation produces an apparent occurrence in transformative 

learning when problems are solved. Thence, I moot learning and transition in SFEC as a 

constant access to people, perpetually adapting, giving and receiving not what they really ask 

for, but with what they really desire. According to EA, SF graduates tend to find it most 

difficult to transit because of their ineptitude towards change from old school habits to the new 

workplace.  

 

 What can be done to help SF graduates overcome these problems? 

EA: Listen, I think the local schools could help these students get a job. But my students 

have to go back to their province, so it�s of no use. Employers and institutions like HR 

agencies are slow in helping to match work. My students are also to blame. They have 

a hard time changing their sleeping and odd habits. They don�t even know how to use 

the web to search for jobs. I think they need more help. 

How do you think you have contributed in your role for them? 

EA: I haven�t. Not with their problems. I�m just a teacher and I don�t see how I can fit 

in and solve such a problem. I don�t even help my students search for a job because I 

don�t know anybody in this town. 
 

On the premise of EA�s findings whose voice and role was rather delimited and out of context. 

He stressed of students� responsibility in a way when it comes to shifting and shaping their 

own lives once their comfort zone had been freeze. 
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Backing the publication and conventionalisation of learning transformation is AC as he 

incisively described the revered word-of-mouth culture that often led to a wild goose chase. He 

was suggesting the proclivity of the Chinese to follow certain trends when it mattered. 

�Recently my Chinese partner had proposed Confucius education be included within our 

syllabus, but I don�t think that is viable due to the reality of the climate in China. I am looking 

to expand moderate programs that will serve the purpose of the new economy. I have a couple 

of standard academic programmes now, and I don�t intend to change that. When educational 

restrictions are lifted in China, I will set up more approved training centres to serve the 

academic and corporate markets, and tap into regions where education may be needy.�, he 

iterated.  

 

Academically, these investigations mandate difficulties in assessing the priorities of 

transformative learning in any sense, but it did indicate a certain angst and unsurety of the 

future. AC�s contributory role in education incorporated publicised findings that revealed key 

concerns relating to incremental changes in information and knowledge patterns but not user 

patterns (more supply of Confucius ethics� beliefs, but less demand of it?). It becomes apparent 

that SFEC in learning and transition to workplaces are organised through a hierarchical layout 

of content fundamentals in transformation. Could the transition from one social differentiation 

to another be expressed, such as in a change for the sake of achieving increasing individual 

scope and orientation and decreasing the magnitude?  

 

5. Conclusion 

5.1 Conclusion 

In summary, SFEC as an individual concept plays a good contributory part of Chinese 

economy and serves as an alternative form of learning that are generally co-invested by a 

foreign partner. It is a harbinger of promise and change to the reforms in Chinese higher 

education.  

 

The research points out that learning in SFEC is thus far socioculturally inclined from the 

evidences as follows;  

 

• Learners have failed to manage and negotiate identities individually. 

• Students institutionalised within a social context thwarts individual construction of 

knowledge and useful learning (mostly superficial, side-winded and simplistic) 
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• Lack of providing proper pedagogic tools that extend deeper participation and 

challenge current wave of modern learning. 

 

Results also show that China is a collective regime that wholeheartedly prefers learning 

tailored in China and watered with vivid colours of discrimination and marginalisation, implicit 

concepts that are similarly aligned in workplaces and other abodes. Learning is strictly 

conjoined with one another. Although exchanging and co-participating activities are a natural 

thing for the Chinese, they do not come as forthrightly since the price for blinded participation 

is subservience, or that a transaction of certain conditions are required before the adoption and 

transition of learning in SFEC can take place. Then again, this might just be too inundated for 

the common whole to judge. But surely, having such elements in place could do more harm 

than good. These actions have thus far been the agents of hindrances met in transition from the 

sociocultural and political point of view.  

 

I acquiesce that these students should at least not be perceived as transparent members of the 

inclusive society because of the lack of mutual acquaintance, recognition or resources, even as 

Bourdieu (1993) argues that the aggregate of the actual or potential resources linked to 

possession of a durable network is more or less the institutionalised relationship. But as to what 

elements that would augment the students in their newfound workplace is not really known to 

them, leading to bigger obstacles. This have led me to argue that any delimitation of 

situatedness or participatory learning as well as proper framework of benchmarks in class, 

school or at work would not impact upon the entry participation of opportunities available. It is 

not a simple equation of only who has what that counts in China, but what matters is how 

readily involved and wonted are these employers and authorities in seeking and utilising the 

learning resources of SF students when it matters most to them. Thus, economic and 

educational differences in scope and scale do exhibit some problems for SFEC students in 

transition to the workplaces. 

 

Furthermore, results also show that when SF students did try to participate in the way desired 

by the employers, their challenges�although inevitable�were delivered in a manner 

perceived by the employees to be inappropriate to the context of a more draconian and 

informal workplace. The �cultural distance� (Nooteboom, 2004) for the client was too great, 

and they responded by rejecting the validity of the challenge of a different norm. What became 

apparent is that each community of practice develops its own norms, values, practice and 

appropriate identities, and that those at the margin (such as SF students in a workplace 
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community) need to understand those norms in order to be recognised as a legitimate 

participant. With respects to the participants� narratives, I remark that marginalised rather than 

discriminatory attitudes are more prominent in China�s noesis, demarking the apparent social 

status into rural and non-rural specifics than of colour and race. Thus elements hindering the 

transitory effects of learning in SFEC to China�s workplace communities are more realistic 

than imagined. As Lemke (2001, p312) pointed out, �We cannot afford to continue to believe 

that our doors are wide open, that access is equally free to all, that the only price we ask is hard 

work and logical thinking. We need to understand how the price is reckoned from their side of 

differences that separate us.� 

 

Findings also show that it does not make sense to segregate the regime into individual parts for 

analysis, nor is it feasible to apply segregated learning concepts into the whole due to the inert 

cardinal elements. Invariably, such principles should not change in the long run, but the 

aggregation of China�s pragmatism and cynicism in sociocultural perspectives of participation 

and transformative learning should relate to incremental improvements in the educational 

identity and scope. For without knowing thyself and without strong educational commitment, 

there can be no learning and shaping the overall structure across boundaries and communities, 

notwithstanding any other increment or advancement in learning contents. What is urgent is 

this indoctrination of �from fatness to fitness� adage applied to learning in SFEC and transition 

to the workplace communities. 

 

It is pointed out that by using Vygotsky�s Space model to portray the answers in meeting the 

required preparatory tasks for my third research question, real learning can only occur through 

the transformation of teaching of tasks and activities from the private to the outer boundary of 

one�s own context. Learning transformation should proceed through participation by 

individuals and groups of individuals in both public and private activity settings. 

Transformation and learning are not separate from work. Consider private activities (such as a 

mere thinking act or whining behaviour), were intimately connected to interactions between 

my participants and I. The issue is not about the effectiveness of transformation to another 

context, but it is about enabling the �newcomers� of a different boundary to develop their 

practices and identities in their new contexts. I suggest rather than having more of the same 

type of activities, a marginal transition to lessening restrictions in the public and work areas as 

well as adapting and innovating to private external boundaries may be crucial to transformative 

learning in the future.  
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For learning to flourish in China�s communities, the constant queries of what learning �is� 

necessary, as oppose to what �is deem� necessary. Throughout the rhetorical findings, the 

postulation for a common apparatus of appropriative, transformative, communicative and 

administrative interferences required to legitimise SFEC and its learning with drive, sharing, 

trust, and responsibility through changes in China�s foreign education to placate individual 

stakeholders and workplace policies become immense. In addition, the simplest tasks of giving 

and accepting should also never be forgotten.  

 

Finally, I would like to conclude that the plus points of the research methodology�activities�

showed a good harmony with the pragmatism of this thesis. It differentiates between internal 

various activities, portrayed a structural and reflective thinking and balanced outcome. There is 

a good amount of truth and confidentiality, and the participants were fairly treated without 

worrying about the technicalities and English language hindrance. The main shortcoming in 

this research is that it fails to derive a true solution to the problems faced with learning in 

SFEC and the workplace communities, since learning contexts cannot be reduced to just a 

summation of questions and answers, but rather an accumulation of meanings and 

consequences. 
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Appendix 

Exhibit 1 (Chinese Locals) 

Interview Schedule 
 
Place: JMVC, Hupeh / SXETC, Zhejiang 

Interviewer: Patrick Sim 

Interviewee: 

Method: Face-to-face / Telephone 

Date: 

Start: 

End:   

A Socialcultural Investigation of Learning and Transition in SFEC 
 
Hi. In accordance with my thesis�s requirements, I would like to invite you as a Chinese local 
participant for my �SFEC (Singapore)� in-depth interview that may take some 30 minutes of 
your time. There are 16 questions to be answered altogether. 
 
For a start, I would like to ask you some questions on your profile. 
 
A. Profile:- 

1. What is your age? ����� 
2. What is your nationality? ��������� 
3. Where do you live? ��������� 
4. Are you a higher education student? ��������� 
5. Which institutions and courses have you attended? ..�������� 

�������..������� 
6. What is your occupation? ���������.. 

 
Now, moving on to educational issues. I would like to know the following to the best that you 
can answer. 
 
B. SFEC:- 

7. Have you heard of SFEC in China? (If no, researcher to prompt briefly). Describe what 
you know based on that now. 
������.������������������..�.���������. 
���..����������������������..���..�.��..��
������������������������.��..��������.. 
�����������������������������...�..���� 
 

8. Briefly describe what you think or feel about SFEC in China. 
�����������.��������...��.�������.����.�.. 
.�����������������������������.�..����.
���������������������������.�..������..
�������������������������.�..��������.. 

 
9. Have you been a part of such a cooperative? If yes, please fully elaborate the roles and 

functions played. ��������������������.�������... 
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.�����������������..���������.�.�.��.��.�.
�������������.��.�������.��..���..�.����.�
��������������.��������������������� 
 

Hmm, that is interesting. I would now like to go deeper on the scale of this topic. 
 
C. SF learning issues related to participation and transition:- 

10. What do you think of such learning in your opinion? Please describe in both positive 
and negative aspects. 
Positive light: ������..�������������.���������.. 
�����������������������������.�..����..
����������...������������������.��.����
�����������������.������������������ 
 
Negative light: ���������������������.....������... 
��������������������������.�...�..�.����..
��������������������������.��..�����..�
���.�����������������������.��������... 
 

11. How do you perceive Chinese employers view such learning systems and 
qualifications? Please provide any examples where possible.  
����������������������������..��.���..�
�������������������������..��.������.�.
�������...�������������..���.�������..��.�
���������������������.�������������� 

 
12. How did you get your job after graduation?  

����.����������..�������.�������.�..���.�.
�������������������������...�������.�.�
�����������������������.�.����������... 
���������������������������.����.��.�.. 

 
13.  In your opinion, what are the main problems or difficulties of graduates of SF 

institutions face when seeking employment? List down I-VIII in order of importance. 
(1 being the most important, 7 being the least important). For IX, explain why your 
choice is the most important main problem. 

I. Poor preparation and commitment to job search.   ��. 
II. Poor student and social connections.   �.� 

III. Unrealistic SF based studies to Chinese work conditions. ��. 
IV. Preference of local-based schools and qualifications.   ��. 
V. Graduates� high expectations.   ��. 

VI. Insufficient understanding of such an educational system.   ��. 
VII. Rife competition from others with various qualifications.   ��. 

VIII. Gender, racial and age differences.  ��. 
IX. Please summarise why your choice is the main problem. 

.�����������������������������.��..�
��������������������������.�����..�.
�����������������������.��������...�
��������������������������������� 
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14. What are some suggestions that may help to ease the transition of learning and 
participation problems? 
���������������������������.��..���.��.
������������������������.�..�������.��.
�����������������.�..��������������.��.
������������..����������������������... 
 

15. How do you think you have contributed in your role to the issues?  
���������������������������..�.����.��.
����������������������.�.��.�������.��.
��������������...������������������.��.
���������������������...�����������.��. 

 
Well, it has been a great pleasure interviewing you, and I really appreciate the time you took 
out. You have provided good depth of information on ____________________________, and 
certain parts of this interview would be used and published in my thesis. Thus if by any chance 
I may need other information, would it be fine to contact you by email? Once again, thank you 
for your time. 
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Exhibit 2 (Foreign Staff) 
 

Interview Schedule 
 
Place: JMVC, Hupeh / SXETC, Zhejiang 

Interviewer: Patrick Sim 

Interviewee: 

Method: Face-to-face / Telephone 

Date: 

Start: 

End:   

A Socialcultural Investigation of Learning and transition in SFEC 
 

Hi. In accordance with my thesis�s requirements, I would like to invite you as a foreign staff 
participant for my SFEC (Singapore) in-depth interview that may take some 30 minutes of 
your time. There are 16 questions to be answered altogether. 
 
For a start, I would like to ask you some questions on your profile. 
 
A. Profile:- 

1.  What is your age? ����� 
2. What is your nationality? ��������� 
3. Where are you currently living? ��������� 
4. Have you been a higher education staff in China before? .������ 
5. What qualifications do you possess? ��������� 
6. What is your occupation and where? ���������.. 

 
Now, moving on to educational issues. I would like to know the following to the best that you 
can answer. 
 
B. SFEC in learning:- 

7. Have you heard of SFEC in China? (If no, researcher to prompt briefly). Describe what 
you know based on that now. 
������.������������������..�.���������. 
���..����������������������..���..�.��..��
������������������������.��..��������.. 
�����������������������������...�..���� 
 

8. Briefly describe what you think or feel about SFEC in China.     
���������������������������...����.��.� 
.������������������������������...��.��
�����������������������...�����.���.���
������������������..��������������.��.. 
 

9. Have you been a part of such a cooperative? If yes, please fully elaborate the roles and 
functions played.   
������������������������������...����.. 
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�����������������������������..�.����..
�����������������������...�.�.�..�������..
������������������.����������������� 

 
Hmm, that is interesting. I would now like to go deeper on the scale of this topic. 
 
C. SF learning issues related to participation and transition:- 

10. What do you think of such learning in your opinion? Please describe in both positive 
and negative aspects. 
Positive light:  
���������������������.�����..�������.� 
����������������������������..�.���.��
�������������������...�����..��.�.�����.�
���������������...��������..���������.�.. 
Negative light:  
�����������������������..�������.��..�� 
��������������������������.��...�...��..��
���������������������������...����.�.��
�.����������������������.���������.��.. 
 

11. How do you perceive Chinese employers view such learning systems and 
qualifications? Please provide any examples where possible. 
��������������������������������.���
�������������������������������..�...��
����������������������.������.������...
������������������...��������..�..�..����� 

 
12.  How do you think graduates of SF institutions get their jobs after graduation?  

����.����������..��.�������������...���..�
��������������������������..�.�������.. 
����������������������������.��.��...��
��������������������������������.��� 

 
13. In your opinion, what are the main problems or difficulties of graduates of SF 

institutions face when seeking employment? List down I-VIII in order of importance. 
(1 being the most important, 7 being the least important). For IX, explain why your 
choice is the most important main problem. 

I. Poor preparation and commitment to job search. ��. 
II. Poor institution and social connections. �.� 

III. Unrealistic SF based studies to Chinese work conditions. ��. 
IV. Preference of local-based schools and qualifications. ��. 
V. High employer expectations of SF students. ��. 

VI. Insufficient understanding of such an educational system. ��. 
VII. Rife competition from other educational providers. ��. 

VIII. Gender, racial and age differences.  ��. 
IX. Please summarise why your choice is the main problem. 

�������������������������������.����
��������������������...��...�����..������.
����������������������..���.�����.����.
��������������..�������..�������������. 
 

D. Issues of learning transformation of SF education to workplaces 
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14. What are some suggestions that may help to ease the transition of learning and 
participation problems? �������������������������. 
����������������������������.��..���.�
�������������������������..��.������.�
������������������.�����..�����������. 
 

15. How do you think you have contributed in your role to the issues? 
�������������������.����������..����..�
��������������.����������.�.��������..�
�.���..����������������.�..�.����������.�.
.����������������������������������� 

 
Well, it has been a great pleasure interviewing you, and I really appreciate the time you took 
out. You have provided good depth of information on ____________________________, and 
certain parts of this interview would be used and published in my thesis. Thus if by any chance 
I may need other information, would it be fine to contact you by email? Once again, thank you 
for your time. 
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Exhibit 3 

Informed Consent Document 
 
 
26 March 2007  
 
Re : A Socialcultural Investigation of SFEC Learning in transition in China 
 

You are invited to participate in a research study on graduates of Sino-foreign educational cooperatives 

in relation to employment. This study is a graduate thesis project solely funded and conducted by 

Patrick Sim of Linköping universitet, department of educational sciences. 

  

By giving me this right to interview, I have been granted the permission to solicit information using 

various tools. I would like to ensure that there are no known risk factors and costs incurred, and very 

little time will be required of your participation. Your confidential name shall not be disclosed should 

my thesis be published unless otherwise. Although it is quite impossible not to quote references, I will 

try to identify codes to your name. 

 

This participation is entirely on a voluntary basis and not forced upon. Not all answers provided are 

mandatory for filling stipulated questions. If you are still unsure about this project, please contact me at 

patricksim@singnet.com.sg. 

 
 
Signature 
 
________ 
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Exhibit 4 

Abbreviation and Terms 

88 A Chinese cyber term for goodbye 

CFCRS Chinese-Foreign Cooperation in Running Schools 

GATS General Agreement on Trade in Service, China 

JV Joint Ventures 

QQ China�s commonly used internet portal and chat facility 

www.qq.com 

SB Sha Bi (Chinese translation for dimwitted) 

SF Sino-Foreign 

SFEC Sino-Foreign Educational Cooperatives 

UNDP United Nations Development Programme 

UNESCO United Nations Educational, Scientific and Cultural 

Organisation 

 


