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1 Introduction 
 
School is one of the places, which are seen as comparatively gender equal. Many studies 
have, however, pointed out various matters of discrimination, both of boys and girls, and an 
enormous amount of adjustment is still needed if equality between or equal opportunities 
for the sexes are to be realised. The change of the gender order in (post-) modern societies 
seems to be accompanied by a certain discomfort and asks not only for understanding but 
also for appropriate measures of support (O’Donnell/Sharpe 2000). Schools play a vital role 
in this context and increasingly realise their responsibility in the context of gender educa-
tion. In social sciences the approach of a socially constructed character of gender provides 
us with tools for analysis, something that has been developed by many authors in women’s 
studies as well as men’s studies (e.g. Connell 1995).  

Which role does gender play in Japanese education today, more than a decade after 
gender-free education (jendĀ furiina kyŌiku) became a catch phrase in 1995? Gender can 
be understood as the personal, social and cultural assignment of being male or female. This 
definition includes differences between men and women in connection with their specific 
roles and division of labour as well as variations within the group of women or the group of 
men. Gender identities are shaped by a wide range of factors from interactions in the family, 
the school, peer groups and youth culture, with strong influences by music idols, sports 
icons and many others. And on top of this, actual power relations in society are often re-
flected in the gender order. 

Gender is an extended research area in educational studies. Early studies focussed on 
factors reproducing inequality between the sexes. Diverging behavioural patterns, interests 
and personal traits of boys and girls were explained in connection to their social environ-
ment. Later studies point out that boys and girls even contribute themselves actively to this 
process of acquiring gender identities. Detailed studies describe how teachers and schools 
contribute to the process of ‘doing gender”, taking into account that gender is not a person-
al trait but developing in the process of interaction. These analyses are usually connected to 
discussions on gender equality, which builds on equal rights, duties and possibilities for 
both men and women.  

In addition to obvious international convergences concerning gender equality in major 
industrial countries relevant specifics can also be observed. Each country and research 
culture has its own discourses on gender and education. These are closely connected to 
historical and social developments within the respective society in general, and the school 
system in particular. A detailed comparison of the dominant discussions, e.g. in the Anglo-
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Saxon, German or Scandinavian research on gender and education, would definitely be 
very enlightening in order to understand that there is not a single discourse on the topic but 
a multiple variety of familiar topics being brought up. Presumably, gender order in the 
respective societies is reflected in the perspective on gender in educational science litera-
ture, while at the same time international discourses are influenced by the reasoning of 
researchers within gender studies.  

Instead of choosing a particular Western discourse as ground for this article I will 
build this study on a brief analysis of Japanese sociology of education literature on gender 
in education.1 My further comparative analysis builds on qualitative empirical material in 
order to base my reasoning on descriptions of the reality in Japanese schools through the 
eyes of gender-sensitive researchers.  

Gender-free education (jendĀ furĪna kyŌiku) has been a catch phrase in Japan in the 
1990s.2  Many initiatives and semi-governmental institutions were engaged in a debate 
whether education should be gender-free and discussed how this could be achieved. For 
example TŌkyŌ Josei Zaidan (1995) became very active publishing materials for young 
teachers in order to raise consciousness on gender in education.3 At the same time an inter-
national comparative study claimed a ‘modernisation gap” (Windolf 1997: 2–8) concerning 
gender in Japanese higher education, with reference to the low participation of women at 
universities with BA and MA levels in comparison to countries like the US, Germany or 
France. Such somehow contradicting foci on gender in Japanese education demand addi-
tional attention on conditions for boys and girls in the Japanese school system. 
 

Aim of the study and structure of the article 

 
The aim of this study is to shed light on the situation around Gender and Education in Japan. 
Therefore the situation of girls and boys in the school system and the reasoning of gender 
researchers will be analysed. A comparative perspective will contribute information to the 
question if and how Japanese education provides a somehow specific experience concern-
ing gender roles. My aim with this contribution is to answer to a variety of questions con-
cerning the role of gender in Japanese schools and our possibilities to do research on related 
topics. First of all, I will describe the situation concerning gender in Japanese schools 
building on basic education statistics and on research findings especially from the Japanese 
Society for Sociology of Education, which hardly has been referred to in Western studies 
on Gender and Education (part 2). Through the eyes of mainly Japanese researchers I aim at 
characterizing the recent discussion. In part 3 the method of the comparative study is de-
scribed and the aim is to investigate if and how an international comparative perspective 
can contribute to an even deeper understanding of the situation of boys and girls in Japa-
nese schools. In detail I am interested in what additional insights we can gain – if any – by 
including results from studies in other Asian countries into our understanding of Japan. 
Therefore, I will introduce case studies on gender and education in order to find evidence 
on similarities and specifics in two Asian nations. This analysis builds on material by re-
searchers from the respective countries (part 4). I am aware that both studies are only ex-
amples and that we should be careful with any type of generalisation. The core question is 
whether we find convergences from the situation in Japan with other societies and research 
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cultures and what we possibly could describe as specifics in the Japanese educational sys-
tem. How can we characterize the reproduction of gender in the school and in the family? 
And finally, what further research strategies should we choose in order to gain and ground 
innovative knowledge on Gender and Education in Japan? 
 
 
2 Gender and Education as a Topic in the Japanese Education Discussion 
 
Which role does gender play, if we want to understand the reality in the Japanese school 
system? In terms of participation in the school system, the relation between boys and girls 
is rather balanced in Japan.4 After completing compulsory education with graduation from 
junior high school, 97.5 percent of the pupils continue their studies at a senior high school 
(Ministry of Education, Culture, Sports, Science and Technology 2005: 46–47). This in-
cluded 96 percent of the male and 97.8 percent of the female middle school graduates in 
1998 (kŌkŌ shingakuritsu) (Ministry of Education, Science, Sport and Culture 1999: 47).5 
Already in the mid-eighties the quota of girls had exceeded the one of boys. Comparatively 
more boys than girls started working at this early stage, but generally it can be stated that 
high school education had become necessary in order to earn a certain social status and 
income. About 73 percent of girls and boys attend schools with a general curriculum 
(futsŪka). Within the professional track we can distinguish gender specific choices: Girls 
are more likely to specialise in a commercial course, in home economics, nursing and wel-
fare studies, while boys more often select technical high schools with courses for industry, 
agriculture and fishery (Ministry of Education, Culture, Sport, Science and Technology 
2005: 54–55).  

The tension between a formal equality combined with specific gender differences pro-
ceeds all the way up through high school and university. Advancement to university 
(daigaku shingakuritsu) has increased from 30 percent of the high school graduates in 1985 
to 45 percent in 2004 (Ministry of Education, Culture, Sport, Science and Technology 
2005: 60–61). This quota, however, includes also the advancement to two-year junior col-
leges. That is why the figures for male and female students presents such a favourable pic-
ture for women: 43.6 percent of young men and 47.1 percent of young women continue 
their training at so-called higher education institutions.6 Japanese governmental reports 
point out these favourable results in terms of participation in higher education. However, 
the topic ‘Women in higher education” was also one of the first gender related discussions 
in Japanese educational sociology (Amano 1986, 1988, 1997, Fujimura-Faselow 1985), 
where feminists presented the gender-bias in these data. An international comparative study 
on universities with BA level and higher even proves a ‘modernisation gap” (Windolf 
1997: 2–8) concerning the participation of women in higher education in comparison to 
countries like the US, Germany or France. In fact, in Japan 38.9 percent of the male high 
school students advanced to universities with a BA level (four years of studies) in 1994, 
while only 21 percent of the female high school graduates entered a four-year university. 
Another 24,9 percent entered the so-called junior colleges, two or three year courses of 
study (SŌrifu 1995, cf. HŌnuki 1996: 35). More recent data show that the application rate 
to universities is steadily increasing. It has reached 47.4 percent of high school graduates in 
2004. The gap between the sexes has, however, only gradually decreased with 55.3 percent 
of the male and 39.4 percent of the female graduates aiming at entering BA courses, while 



Susanne Kreitz-Sandberg 

 

146 

an additional 14.7 percent of the young women chose to apply to one of the junior colleges, 
which are providing education almost exclusively for women (Ministry of Education, Cul-
ture, Sports, Science and Technology 2005: 62–63).7 

These explicit differences in the educational system are connected to what is called 
danjo tokusei kyŌikuron, a discourse on education that addresses women and men differ-
ently. These ‘tokuseiron” have played an important role in the development of the Japanese 
educational system, where segregation according to gender is still quite common. However, 
in Japan, there is a strong appreciation of education as contributing to the equality of socie-
ty. In comparison to other public fields, school education is seen as the area where equality 
of the sexes could be realised. Among the six fields, family life, work place, cultural cus-
toms, educational, political and legal institutions, the schools earned the highest recognition 
for ‘equality” (with 65 percent agreement) in a governmental survey on public opinion 
(SŌrifu 1995, cited by HŌnuki 1996: 34). Many Japanese share the view that school might 
be the area of society, where most attention is paid to equality of the sexes. However, the 
school system harbours contradicting roles. Kimura RyŌko (1990, 1999), who published 
widely on gender and school culture, states that schools are on one hand comparatively 
egalitarian, but that on the other hand many discriminating factors must be taken into ac-
count.8 The following descriptions try to shed light on these contradicting elements. 

Many of the studies introduced below provide us with information on how the gender 
roles are cemented in the school system rather than change being introduced. In educational 
research special attention is paid to questions of gender role acquisition and sex stereotyp-
ing of children and youths. Quite some attention is placed on defining how the term gender 
should be understood. Tsuruta Atsuko (1998: 315) defines gender as ‘historically, culturally 
and socially formed sex” (rekishiteki, bunkateki, shakaiteki ni keisei sareta sei). Fujita 
Hidenori (1992: 258) refers to gender questions as ‘social and cultural phenomena related 
to questions of sex differences and sex relations” (translation by the author). Gender re-
searchers discuss the relation between a pure difference and discrimination (seisa versus sei 
sabetsu), and various concepts on gender/sex role (sei-yakuwari) and division of labour 
(sei-bungyŌ) are seen as related but not always clearly distinguished from each other. Fu-
jita Hidenori (1999), a leading researcher in Japanese sociology of education, who pub-
lished among others also on gender without being an explicit feminist, takes sometimes an 
explanatory role alias, ‘a feminist would talk here about sex discrimination (sei sabetsu), 
even if we do not agree with that, we have to approve at least of the sex difference (seisa) 
implied within the system’.  

Examples of gender related discrimination in the form of stereotyping could be found 
in various studies describing multiple gender bias in teaching materials (Morimoto 1998). 
Some of these studies build on international comparisons (Tomo 1999, Tomo et al. 1996, 
2002). Intercultural differences could be observed not only when comparing Japan with 
‘Western” cultures but also among ‘Asian cultures” (Tomo/Tung 1997: 67–84). The ex-
pected behaviour styles are, however, not rigidly fixed but may also change within one 
country. In newer Japanese textbooks, for example, we might observe female characters 
who are much more assertive and persistent than in books published two decades earlier 
(Tomo 1999: 206). Therefore, we can understand that gender stereotypes are undergoing a 
constant change.  

International research obviously triggers also discourses in Japanese research. Often, 
however, we find a clear gap in topics being raised with a certain time lag. It was only in 
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the late 1980’s and 1990’s that Japanese educational scientists brought up gender discourse 
more actively. Review articles in the Japanese Journal of Sociology of Education leave no 
doubt that the discussion entered Japanese research circles only gradually (Mori 1992).9 
‘Gender and Education” was used for a long time as a successor or quasi-synonym for 
women’s or girls’ education in Japan. Two groups were especially interested in the new 
discourse. Researchers who had been working on the topic of women’s education in its 
traditional functions rather reinterpreted the aims and used them in order to strengthen their 
position as regards women’s education; and feminists – who identified strongly with the 
ideas of the second international women’s movement – took a rather radical stand in order 
to realise their ideas on equal opportunities for boys and girls via education. 

One example of long preserved gender segregation, which included a hierarchy be-
tween boys and girls, is the use of separate name lists for boys and girls, which give the 
names in the order of the hiragana ‘alphabet” with all the boys first, followed by a list with 
all the girls. Nowadays such lists are in use in very few schools while in the majority of the 
schools mixed lists were introduced through the initiatives of teachers and parents for equal 
education for boys and girls (e.g. Danjo ByŌdŌ KyŌiku o Susumeru-kai 1997).  

A long prevailing segregation of women and men in the daily life in the society has at-
tracted quite some international attention (Lenz/Mae 1997). In youth studies segregation 
became especially obvious through results from a survey study attesting how strongly sen-
ior high school students associate in same-gender groups (Kreitz-Sandberg 1994, 1996). A 
comparison of junior high school students proved that youth in Japan actually spend much 
more time in single-sex groups than in Germany (Toyama-Bialke 2000). This also influ-
ences gender identity (Kreitz-Sandberg 1999) and the specific experiences in school. How-
ever, we need to investigate further how this segregation influences young people. 

Segregation as such can facilitate different results, as can be understood by studies of 
senior high schools for girls and B.A. level women’s universities (Nakanishi 1993, 1998, 
2002). These studies on various ‘gender tracks” in education illustrate the difference be-
tween school or university cultures in different institutions. Nakanishi shows that the future 
life course relies stronger on the school culture than on the academic abilities of the girls. 
All-girls institutions (both senior high schools and universities) can strengthen female ori-
entation to either direction: forcing women into their ‘traditional” feminine role as well as 
helping them to opt for a professional career. 

On top of specific school cultures a wide range of diverse gender patterns can be de-
scribed within each institution. This is connected to the influence of peer groups on respec-
tive gender identities. Miyazaki (1993) describes in her school ethnography how girls asso-
ciate in different groups within one school and how these groups often represent common 
views concerning gender. Some were, for example, identifying with quite traditional gender 
roles while others experimented more actively in the field of youth culture and respective 
patterns of girlishness.10  

Different expectations in education are often connected to gender stereotyping. Girls 
are often educated to behave in accordance with their female identity, ‘onna rashii”, and 
boys to behave ‘otoko rashii” (Ujihara 1996, Mori 1985). One study on sex stereotyping in 
school asked students and teachers whether the categories ‘onna rashii” and ‘otoko rashii” 
(behaving according to what is appropriate for a woman or a man) played an important role 
in their education. Onna rashii stereotyping was connected for the girls with categories like 
tidiness or helping others. Otoko rashii was associated for the boys with the ability to study, 
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academic achievement and helping others. The study elucidates various ambivalences of 
the topic. Teachers claimed to use these patters equally with boys and girls. However, sex 
stereotyping occurred more frequently towards girls than towards boys. And boys were 
quite aware of being asked to behave in appropriateness with being or becoming a man, 
although the educators said that they did not express such intentions (Niigata-shi 1995). 
However, sex stereotyping is no special characteristic of school education, as the study also 
showed that students had experienced sex stereotyping much more frequently in the family 
than at school. 

Research on the development of male identity (Taga 1996, 2000, 2002a, 2003a) points 
to the multiple influence factors involved in the creation of ‘masculinity” as a cultural atti-
tude (see also Connel 1987, 1995). Behaviour in relation to gender and related opinions and 
life concepts developed during the students’ family and school history, as Taga illustrates 
via case studies and interviews with university students.  

All these studies have contributed to the fact that ‘gender in education” has become 
part of the core curriculum in teacher education. Gender is no longer just a ‘hidden” curric-
ulum,11 as many teachers are aware about patterns and stereotypes of reproducing so-called 
traditional gender roles. Educators are, for example, concerned about the message transmit-
ted to students by sex typical role distribution at school. Until now we have, however, little 
information about how this knowledge is being translated into educational programmes and 
integrated into the curriculum and daily life in school.  
 

 
3 Object of the Study 
 
The analysis will be comparative in nature. Most studies on Japan have been shaped by an 
implicit comparative perspective. Standards of comparison are unclear, leaving many open 
questions about the focus of comparison. One approach to overcome implicit Western 
standards is by explicitly comparing realities and cultural specific interpretations (Sei-
fert/Weber 2002). However, until now very few Asian nations have been included into such 
comparisons.  

In the following I will approach an explicit comparison via two case studies. One was 
carried out in Japan and one in the Philippines. Choosing a non-European society for the 
comparison is a very conscious decision, as I want to break – at least for this small study – 
with the habit of comparing Japan to one of the Western nations. I will analyse gender 
policies for schools in Japan and another Asian nation. This can stimulate the discussion 
and contribute to an understanding of realities and discourses on gender and education in 
two Asian countries. 

I am conducting a secondary analysis of two studies of gender practices in primary 
schools. Both projects are documented in so-called ‘grey literature”; the Japanese study in a 
University Journal, the one from the Philippines in a journal of a human rights organisation 
and published on an internet site. Both analyses focus on the implementation of so-called 
gender-free or gender-fair education. One study has been carried out by an external advisor 
for a project on gender-free education in a primary school in KyŪshu in the South-West of 
Japan (Taga 2003b). My knowledge about the second study is based on a report on gender-
sensitive education in so-called child-friendly schools in the Philippines (Women and Gen-
der Institute, Miriam College, in the following cited as WAGI 2004). Both studies are con-
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cerned with primary schools and have been carried out in 2001. They provide us with 
knowledge of the realities in schools and how the respective researchers reason over the 
continuation of unequal approaches in the educational settings for boys and girls.12  
 
 
4 A Comparative Perspective on Gender Policies in Primary Schools 
 
‘Difficulties in Gender-Free Education in Japan” and ‘Gender-Fair Education in the Philip-
pines” could be the titles of the two case studies to be introduced and compared below. This 
summarises a general impression of a slightly pessimistic or maybe just critical perspective 
in the Japanese study and a more affirmative approach in the Philippine study. Both studies 
are concerned with schools, which put an effort in child-friendly and gender-sensitive edu-
cation. In the Japanese study the term ‘education for equality of boys and girls” (danjo 
byŌdŌ kyŌiku) is used by the school, and in research the study is introduced within the 
concept of ‘gender-free education”. The study from the Philippines used the terms ‘gender-
fair education” or ‘gender-sensitive education”.  

This article has, until now, paid no attention to the background of schooling in the 
Philippines, as we are more specifically interested in the situation in Japan. Philippine edu-
cation is seldom included in comparative education studies. One reason might be that dif-
ferent developmental standards pose obvious difficulties in a comparison between so-called 
developing and developed (post-)industrial countries. However, a detailed description 
might help to provide the context needed for the analysis. Will we find common ‘Asian” 
elements or can we expect a certain hybridity with European culture, as the Philippines is a 
former Spanish colony and strongly influenced by Christianity? Does this also influence the 
degree of development and the positioning towards gender questions? These are some of 
the questions we have to keep in mind for further analysis. And there are, obviously, limits 
to a direct comparison due to the differences in the general situation of the schools and 
even based on methodological differences in the studies. Therefore, we have to be careful 
with generalisations. However, let us first take a closer look at both studies and judge later 
whether the findings from the Philippines can contribute to a deeper understanding of the 
situation in Japan. 
 
4.1 Object and method of the two case studies 
 
The first study was carried out by a primary school in KyŪshu in Western Japan. The 
teaching staff of ‘M” primary school decided in the year 2000 to launch a project for the 
whole school in the context of the special research focus proposed by the local education 
council (kyŌiku iinkai) of ‘L” city on ‘education for equality of boys and girls” (danjo 
byŌdŌ kyŌiku). L city has 230 000 inhabitants and according to teaching staff the discus-
sion of women’s rights has been much more active in this city than in other places of the 
region, which is generally known as gender conservative (Taga 2003b: 67).  

The primary school ‘M” is located in the outskirts of the city, where farmland has been 
turned into apartment blocks and one-family houses successively. 32 teachers were teach-
ing 566 pupils in three classes each from grade 1 to 6 in the school-year 2002/2003. The 
study was carried out from November 2001 until October 2002, when Taga Futoshi served 
as an external adviser, because he is known for his studies on gender identity of male uni-
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versity students. The findings are based on a variety of sources, like interviews with the 
teaching staff, the head master, a few parents and pupils, materials provided by the school, 
and a survey carried out by the school with the respective six graders before and after the 
project. The author also engaged in participant observations in the school and recorded 
several school assemblies and lessons with video camera and tape recorder (Taga 2003b: 
67–68).  

The second study is from the Philippines and presents an example from a Southeast 
Asian country, one of the ASEAN nations. The study examines gender socialisation of boys 
and girls in grades 1, 5, and 6 in six selected public schools. The main source for the fol-
lowing analysis is a report by The Women and Gender Institute of Miriam College from 
2002 on ‘Gender Socialization in Philippine Child-Friendly Schools”. Three teachers from 
Miriam College carried out fieldwork from January to March 2001. 13  Various data-
gathering techniques were used in the schools, like classroom observations, observations of 
children’s play activities, analyses of messages and communication materials on campus, 
focus group discussions among teachers on gender-fair education, short interviews with 
school administrators and a survey of students’ attitudes towards gender. 

The research was carried out in schools, which were supported by the United Nations 
Children’s Fund (UNICEF) to set up a ‘child-friendly school system”. The study reviewed 
in collaboration with the Department of Education how gender and development policies 
and programmes were integrated into the child-friendly school system. For this reason it 
explored the learning environments in six schools, which were part of the model for child-
friendly schools. Fieldwork was conducted in one urban and one rural public school in 
three different regions. Selection of the schools was dependent on a co-ordination between 
UNICEF and The Department of Education.  

One school was located in the mountains, teaching children of parents mostly engaged 
in retailing, vending, farming and mining. With 408 students from preschool until grade 6, 
a combined class in grade 6 is overpopulated with 65 students. The second school served 
497 students. It was also located in the mountains with most of the parents engaged in 
farming or small-scale mining. A third school was located in a clean and friendly area close 
to the sea. The families of the 353 pupils had their earnings from fishing and farming. The 
forth mountain school could only be reached by motorcycle. Upland farming was the most 
common activity to earn one’s income. In this school with 236 students grades 3 and 4, and 
grades 5 and 6 are taught together. The fifth school, hosting over 1000 students, was locat-
ed in a slum area. The children came from very poor households with many of the parents 
doing simple jobs within the service industry. Some of the girls worked as prostitutes. The 
sixth school, located in another remote mountain area served 222 children of mainly indig-
enous people (WAGI 2004: 117–118). 

The description of the schools illustrates various kinds of problems schools are facing, 
which are quite different from well-established institutions such as the Japanese primary 
schools we know (White 1987, Schubert 1992, 2002). To choose only one example for the 
difference between the national school systems: the so-called primary pupil-teacher ratio, 
which indicates the number of students enrolled in primary education divided by the num-
ber of teachers (regardless of their teaching assignment). According to data from the World 
Development Index for the school year 2001/02 there were 35 pupils per teacher in primary 
schools in the Philippines, 32 in the Republic of Korea, 20 in Japan, 15 in Germany and 11 
in Sweden (World Bank 2004). This obviously also influences the possibilities in teaching 
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styles and educational outcomes. However, although, or maybe even because, there is a 
clear difference in the general teaching standards, it will be interesting to compare the re-
sults concerning gender, or in the terminology of the report cited, concerning measures of 
‘gender-free” education in Japan and ‘gender-fair” or ‘gender-sensitive education” in the 
Philippines.14  

 
4.2 Character and aims of the studies 
 
The Japanese case study addresses difficulties in so-called ‘gender-free education” in pri-
mary schools. This school project can be understood in the context of ‘aiming at special 
abilities in the context of cooperation between men and women, boys and girls”. The re-
search outline by the school aspires to ‘the creation of education for the equity between 
men and women in order to bring up children who can show their inner self” (jibunrashisa 
ga hakki dekiru kodomo). This aim is stated in connection with ‘focussing on lessons, 
which teach to think and care about each other”. Individual self-understanding and under-
standing of each other are regarded as one process – in this case through the tool of ‘educa-
tion for equality of boys and girls” (danjo byŌdŌ kyŌiku). The school publications use the 
term ‘education for equality of boys and girls” whereas Taga (2003b: 66–68, 76) refers to 
the project in the context of ‘gender-free education”.15  

The child-friendly school system and the Department of Education of the Philippines 
follow policies similar to Gender and Development programmes of the UNESCO. The 
programmes promote shared parenting, shared home management, shared decision making, 
and the elimination of violence against women, particularly domestic violence (WAGI 
2004: 116–117) but also other aims in connection with social roles like socialisation of 
leadership traits and breaking down gender stereotypes in occupations. The study from the 
Philippines considers the need for gender-fair education, as an inter-mediation between sex 
role standards of students and their families (see Figure 1).  
The study examines whether the reality in those schools reinforces or contradicts the aims 
for gender-fair education by the Department of Education. These aims focus on gender-fair 
family roles and gender-fair social roles, which are defined as follows:16 

 
 Gender-fair family roles: Shared parenting, shared home management, and shared 

decision-making. 
 Gender-fair social roles: Equal opportunities (particularly in mathematics and sci-

ence); socialisation of leadership traits among students; breaking down of gender ste-
reotypes in occupations; and appreciation of women’s roles and value, including elim-
ination of violence against women. 

 
The fieldwork aimed at answering questions concerning key messages about gender, sent to 
students through interaction of teachers, peers, and administrators, and implications of 
these messages for students’ sex-role standards and for the promotion of gender-fair educa-
tion. 
Figure 1: Reinforcement and modelling of gender-fair education in the school setting. 
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Source: WAGI 2004: 114. 

 
 

4.3 Results and analysis 
 
In the following I will summarise some of the main topics in the context of the gender pro-
jects in the studied primary schools. The projects on ‘gender-free education” gain their 
relevance because they are taking place in an obviously non-gender-free or a clearly gen-
dered social context.  
 
Raising awareness concerning gender roles 
 
In both countries gender stereotypes are expected to prevail in similar fields, especially 
concerning female attribution of home management. The project in KyŪshu aimed at rais-
ing awareness concerning gender roles. By means of a questionnaire the school surveyed 
the opinions of 11- to 12-year old students. Answers by the sixth graders in 2000 were 
compared with those of the same age group in 2002 after they had gone through the gender 
programme. The answers show significant differences – at least on the level of expressed 
opinions – in connection with the following statements: The acceptance of ‘Women are 
responsible for preparing food” (21%–14%), cleaning (8%–5%), washing clothes (29%–
8%) has declined while the answers for a common responsibility have risen for preparing 
food (69%–72%), cleaning (81%–89%), washing clothes (56%–89%; see Taga 2003b: 69). 
We might discuss how important these answers are in connection to actual behaviour, but 
in any case this can be seen as one step towards raising gender awareness.17  

Similar to the study in Japan, attitudes towards gender roles were investigated through 
a questionnaire in the child-friendly schools in the Philippines. Obviously, there is no statis-
tical basis to compare the results directly with each other. However, they can provide us 
with a first impression of gender in the perspective of the children. In this questionnaire the 
students could choose if activities are for girls only, for boys only or for boys and girls. 
Responses are said not to differ according to sex.18 Parenting, decision making and also 
leadership roles were, with a high majority (mostly over 80 percent of the answers), as-
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signed to both sexes. Differences were obvious in connection with household management. 
While about half of the students favoured shared responsibility, the other students ex-
pressed cooking, washing and marketing being responsibilities of the girls/women and 
fixing house structures as a responsibility of boys/men. However, according to the report 
personal traits like respectfulness or open-mindedness were not associated with one or the 
other gender. Because this study was carried out over a period of three months, we cannot 
gain any information about a possible change in connection with explicit gender education 
programmes. 

 
Teaching materials, classroom management and language use in a gender perspective 
 
The research in the Philippines analyses instructional language during classes and in the 
teaching materials, as well as activities and interactions, such as classroom management, 
responsibilities, and tasks assigned to students. Generally, the researchers report gender-fair 
practices at school, but they also analyse in detail, where they observed gender-specific 
instructions. They state that some of the teachers administered different tasks to boys and 
girls, even though they claimed to act gender-sensitively. The teaching materials were gen-
erally described as gender-sensitive ‘with some exceptions” (WAGI 2004: 119). These 
included that boys often were shown in a more active role than girls; and women were 
often depicted while taking care of domestic chores. Professional activities corresponded 
with gender stereotypes like a man as doctor and a woman as nurse. In teaching materials 
the male pronoun he or ‘man” was often used although a gender-neutral statement was 
intended. These descriptions could be interpreted more critically than in the report, as 
school materials not only reflected existing gender stereotypes but also transported hierar-
chies between the sexes, as the example with the male doctor and the female nurse illus-
trates.19 

The curriculum of many subjects, e.g., home economics, were gender-sensitive work-
ing towards shared responsibilities. It was stated that no gender gaps were observed in 
subjects like mathematics, social studies, etc. English lessons, however, showed a gender 
bias, often using girls’ names in their examples. In some schools science lessons were bi-
ased in favour of males. Concerning the results we rely on the interpretations of the re-
searchers from Miriam College. Obviously, there might be other topics catching our eye, if 
we ourselves could visit the school. One example not brought up explicitly was mentioned 
in the characterization of the first school site: ‘Some of the male students had to sit on top 
of cabinets for lack of chairs. All the girls had chairs.” (WAGI 2004: 117) So, obviously, 
gender was also here an important measure of distinction, but this does not yet provide us 
with information as regards how different opportunities were facilitated.  

Concerning classroom management the researchers from Miriam College assert that 
leaders were chosen not on the basis of sex but responsibility, leadership qualities, social 
maturity, friendship, popularity, and intelligence. Cleaning and monitoring tasks were as-
signed to boys and girls, even if some tasks like weeding outside were rather taken care of 
by boys, while sweeping the floor or wiping furniture were girls’ tasks. There were ap-
proaches to overcome such gender typical divisions. ‘Convincing boys that there was noth-
ing abnormal in their arranging flowers is a small but important gender-bender success.” 
(WAGI 2004: 121) 



Susanne Kreitz-Sandberg 

 

154 

In the Japanese study gender specific use of language was pointed out as one of the 
obvious areas where change is being intended. The use of Japanese language is generally 
very gender specific (Mae 1993, 1996). In this school, one aims now at using the gender-
neutral suffix san for both boys and girls, instead of the more common ‘kun” and ‘chan”. 
Both suffixes carry gender-specific connotations, chan being used for female friends and 
little girls or children and kun for male friends and young boys (Taga 2003b: 68). The gen-
der specific use of language is not limited to the use of specific expressions and we might 
show some of the more complex factors related to the teachers’ identity. 

Earlier studies have been focussing on the active role which teachers play in attrib-
uting gender roles towards students (e.g. Amano 1988, Miyazaki 1991, Kimura 1997). 
However, the existence of the teachers as such can only be understood in the context of a 
highly gendered reality. Every teacher is acting not only as ‘teacher” but obviously also as 
‘woman” or ‘man”. In one of the interviews in the Japanese primary school a teacher pro-
vides an example of gender specific language use of male and female teachers. A male 
teacher might easily address his students in a high voice ‘Nan ka, o-mae tachi wa!” in order 
to call their attention concerning some inappropriate behaviour. This colloquial and very 
direct, almost rough address would be widely accepted by students and also by their parents. 
The same behaviour from a female teacher would, however, call for critique. She might be 
much more closely bound to a more polite way of addressing the students. This teacher 
thought it might be also appropriate for himself as a male teacher, to talk to the students 
more politely ‘anatatachi, chanto shinasai”, but he appreciated having possibilities to act 
more directly towards the students, which was widely accepted (Taga 2003b: 70–71). Fe-
male teachers obviously needed to develop very different tactics in order to call the stu-
dents’ attention and might be more limited doing so in a socially accepted mode.  

These difficulties are closely related to expectations by the parents towards the teacher. 
Changing communication patterns in school only is obviously not possible, as many of the 
parents expect a teacher’s behaviour to conform to male and female gender roles. The 
schools are careful to take the conformity of the families and the reality of the children into 
account when addressing gender roles. Their work is seen mainly in the context of develop-
ing gender awareness and rather as prospect than as critique of ‘traditional” gender roles, 
which are often still predominant in the families. 

Gender mechanisms are very influential in teachers’ realities and gender conservative 
mechanisms are difficult to change. Taga points out that gender projects need to address 
also gender-typical responsibilities and opinions by male and female teachers. However, 
limitations became obvious in both projects. In the Philippine study it was stated that teach-
ers often had a more developed notion of gender sensitivity and gender fairness than school 
principals (WAGI 2004: 122–123). The Japanese study pointed out the imbalance of the 
positions of female teachers and male principals. In this primary school like in many others 
we find a high dominance of female teachers, only two of the 18 teachers in charge of clas-
ses were male. The principal and the deputy principal are – as is often true for people high-
er up in the Japanese school hierarchy – men. This hierarchical distribution is one of the 
structural factors influencing gender identity, as students internalise such ‘facts” in their 
understanding of social reality. This might be seen as one example of what Kimura (1990, 
1999) describes as the contradicting role of the school: On one hand, the school launches a 
project in order to stimulate gender awareness, on the other hand, structures are clearly 
transmitting a different message. 
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Segregation and standardisation 
 
Segregation according to gender is, as illustrated in part 2, an important topic in the litera-
ture on Japanese education. Many of the so-called gender-free education programmes are 
concerned with intermingling boys and girls, whether it is name lists, working groups or 
sitting orders in the class. All these are elements in education, which can be far from taken 
for granted until today. The situation is especially delicate, however, as many projects in 
Europe have, for quite a while now, been experimenting with creating learning groups 
according to sex, in order to give special support to both girls and boys. In the study intro-
duced here we can distinguish three dimensions of segregation being discussed. One is 
related to topics associating an immanent hierarchy between the sexes, the second one can 
be seen in relation to identity questions and individualisations, and the third segregation 
becomes especially visible because of a combination with a strong standardisation of male 
and female patterns.  

The first topic becomes evident in the context of name-lists used in schools where all 
boys are listed first, followed then by all the girls. Many teachers and parents were actively 
against these lists which they experienced as discriminating for the girls. Sex discrimination 
had been an important topic in Japan since the 1970s. In the mid-1980s discussions on 
integrated name lists in school classes (danjo kongŌ meibo) in fact helped the first female 
assembly member to be voted into the city council of the here mentioned city in KyŪshu 
(Taga 2003b: 67). In 1992 these integrated lists were finally introduced into the first munic-
ipal schools and since 2002 all 27 municipal primary schools and 11 of the 13 middle 
schools use such lists, where the names of boys are no longer listed before the names of the 
girls.  

In Japan much stress is put on breaking up the dominant sex segregation in school. 
Students are encouraged to form groups not by sex but by interest. In connection with or 
maybe contrary to the intended individualisation an increasing distribution of boys and girls 
in single sex groups could be observed when, for example, selecting partners individually 
for group activities. Although the teachers tried to motivate the students to form groups 
according to interest rather than associating with friends from the same sex, many of the 
working groups turned out to be single sex groups. A teacher at a metropolitan school in 
Tokyo voiced similar experiences in an interview, which I carried out in 1998. She de-
scribed that liberalisation in forming groups (instead of administering who should work 
with whom) had, at least in short term, led to very homogeneous gender groups. Possibly 
the strategy of individual choice was not working because it was ignored that even ‘inter-
est” is a highly gendered topic. 

On the whole the project of gender-free education is part of an initiative supporting 
children to find their own identity and express their inner self (Taga 2003b: 67). However, 
we might ask how much individual choice is possible in a highly gendered and standardised 
context? Taga observed that the ‘subjective choice” of boys and girls is strongly influenced 
by sex stereotypes. Limits of individual choice are illustrated with examples of the newly 
introduced policy of free choice of the colour of schoolbag and shoes. Before the children 
had no choice at all in these matters: girls had to have red schoolbags and boys black ones. 
The slippers to be worn in school used to be red for the girls and blue for the boys. Now 
these strict regulations were lifted, but not much variation occurred. Almost all girls con-
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tinued to have red schoolbags; some of the boys had chosen blue instead of black ones. As 
reasons students from a third grade claimed that they received the bag, that they preferred 
blue over red, that there were almost only red and black ones available in the shop, or that 
somebody from their family had taken the decision for them. The strongest variation was 
that two girls had bags which were rather pink than red. In none of the cases the colour 
chosen was the one associated with the opposite sex, and variations were obviously very 
rare.  

Under the influence of the peer group nobody chooses ‘sex-inappropriate colours’ in 
fear of negative reactions. This is also the case concerning clothes, and a mother remarked 
that the possibilities of choice depend on the social position in the group. Children with a 
strong social standing can make unconventional choices, while weak children would most 
likely become victims of harassment in the same case. Trials to take away rules with clear 
stereotypes for boys and girls, as for example the rule of a special colour for the schoolbags 
and slippers, did not automatically lead to de-standardisation. 

In the reality of the Japanese school described above, ‘gender” as differentiation be-
tween male and female patterns seems to be closely connected to a high degree of standard-
isation, and segregation between the sexes influenced the possibilities of choice beyond 
simple recipes for change. The explicit wish to work against segregation must be seen in 
connection with the existing reality, where association in same-sex groups is more common 
in Japan both in groups of adolescents and of adults (Toyama-Bialke 1996, Lenz and Mae 
1997). Sitting orders according to gender, either with all boys on one side and all girls on 
the other side, or strictly regulated patterns, like one line with boys and one line with girls, 
could be observed even a decade ago. They are the background, in front of which we have 
to understand the stress towards dissolving segregation. It becomes obvious, however, that 
overcoming this segregation is very difficult because of the strong standardisation imma-
nent in many fields of Japanese school education.  

In the context of our international comparison it might be interesting to shed light on 
this topic through results of the Philippine study. Compared to Japan we can state a gener-
ally critical perspective on segregation in the Philippines, at least in the interpretation of the 
researchers. I am quoting the study from the Philippines: ‘Generally, teachers’ instructions 
to the students were gender-fair, except at one school, where the math teacher separated 
boys and girls in a contest.” (WAGI 2004: 118) Here the mere separation of boys and girls 
is experienced as discrimination. Another matter to be discussed is that in the Philippine 
study sensitivity to pupils’ poverty was an important point in child-friendly schools as op-
posed to Japan. The difference was especially obvious in this case, as the project supported 
by UNICEF was aiming at children in need. Teachers often spend their own money in order 
to give away necessities that poor families cannot afford (WAGI 2004: 121). In these 
schools the focus is on covering the necessities, and topics like identical schoolbags are 
very remote. So standardisation seems to be much less of a topic in these schools in the 
Philippines than in Japan. 
 

 
5 Discussion and Summary of the Results 
 
The comparison between two case studies demonstrates that discourses on Gender and 
Education include trans-national elements. Similar approaches towards research on Gender 
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and Education could be observed in the studies, not least in the general methodological 
approach with a combination of quantitative and qualitative methods. At the same time 
specifics in the situation and the reflections of the researchers became obvious. This has 
various reasons. First of all, similar realities concerning gender in the different national 
school systems provoke the same topics in the research on Gender and Education. One 
example is the distribution of women and men in school hierarchies: with more women in 
teaching and more men in management positions, as well as more female teachers in prima-
ry and more male teachers in secondary schools. Another reason can be seen in the recep-
tion of international research. Many of the topics discussed in Japanese educational sociol-
ogy concerning gender sound familiar if one already knows international discourses on 
Gender and Education. Japanese educational science reflects some international discourses. 
At the same time, the discussion in Japan is focussing strongly on Japan’s own school sys-
tem and reviews mainly literature written in or translated into Japanese. This is different in 
the Philippines where most of the academic discussion is taking place directly in English, 
allowing also a closer relation to international discussions.20 
 
Reproduction of gender in the school and the family 
 
In both studies a certain tension between education in the school and the family can be 
observed. The researchers in both nations quote the teachers about their lack of control over 
what is happening in the families. In the Japanese study this topic was mentioned in con-
nection with gender-stereotype role distribution in the family and in the Philippine study 
concerning poverty and domestic violence against children and women. Obviously, cooper-
ation between these major agents of socialisation has some limits concerning critical gender 
questions in both countries. The teachers experience limits as to what they think could be 
possibly achieved in school education. However, the researchers addressed the topic in 
quite different ways. While in the study from the Philippines a feeling of resignation to-
wards possibilities of change was strong, the focus in the Japanese report was pointing out 
the need to accept the reality in the family and the society as kind of a natural limit of pos-
sibilities in school education.  

The difference in the perspective might be connected to the aim of the study and the 
definition of gender-sensitivity, which in the Philippine study included a stronger stress on 
gender-fair family roles with shared parenting and shared decision-making, mentioning 
even elimination of violence against women. The open approach in the Philippines suggests 
that the problem of domestic violence is more obvious in the Philippines than in Japan, but 
for a definite judgement we would need much more detailed information. Building on the 
data available here we can only state that the topic is widely ignored in Japan and not prob-
lematized in gender projects in school. In general, the Philippine report gives a somewhat 
more outspoken overall impression, while the report by the Japanese researcher reflects in 
detail the consequences of educational initiative. 

This comparison on gender policies in schools focussed on the primary school system 
in two different countries. While the comparison was primarily aiming at cultural differ-
ences or, more exactly speaking, at structural and programmatic differences within two 
national school systems, one further aspect became evident. This is the question of class or 
social standing of the pupils in the two studies. Obviously, the children in the Japanese 
school represented a broad middle class, so typically described in many studies on Japanese 
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education. Even if there are differences between schools in different living quarters, noth-
ing in the description of this particular school hinted at a specially challenged population. 
This was different in the Philippine study. The child-friendly schools are often aiming ex-
plicitly at groups, which need special support for receiving a well-based education. Because 
of this we should be extra careful in generalizing the differences observed to differences 
between two school systems. We should keep in mind that also social class might have an 
impact on the results presented here as regards reproduction of gender in the school and in 
the family. 
 
What do other Asian examples contribute to our understanding of gender and education in 
Japan? 
 
Including a study from another Asian nation, in this case the Philippines, into the compari-
son could provide us with some aspects, which both countries have in common concerning 
gender (un-)equal education. On top of that it became clear that the specifics of the Japa-
nese situation, especially gender segregation and high standardisation, seemed to have no 
or little relevance to the school situation in the Philippines. We might want to discuss more 
in detail, why this is the case. Both the influence of developmental organisations like 
UNICEF, the strong orientation of the higher education system towards Anglo-Saxon mod-
els, and even the colonial history, might serve as arguments in order to describe a possibly 
stronger closeness of the gender situation in the Philippines to European ‘models”.21 

One last difference between the Japanese and the Philippine examples introduced 
above is the direct connection of the report by Miriam College to official policies adopted 
and defined by the Department of Education. This connection might be strengthened be-
cause the study was carried out in schools supported by a UNICEF-programme. The rela-
tion between the Japanese school project and governmental policies was less clear. Alt-
hough the teaching staff in the Japanese school had started the project for gender equality in 
connection with an initiative of the local council for education, there was no or very little 
direct input by this government body. This reflects the fact that the Japanese Ministry of 
Education has not put much stress on questions of gender equality in the context of recently 
enacted educational reforms. Gender equality is dealt with only very briefly and mainly 
through references to forums other than schools (Kreitz-Sandberg 2000).22 Recent trends of 
neo-conservative politics do not facilitate the situation for researchers and teachers working 
for an increasing gender-fairness. Shedding light on this situation might be a task for the 
future, as the present political situation is characterized as ‘gender-free bashing” (Josei 
Tenbo, July 2004: 6–13). 

A critical analysis of our comparison might want to question whether the results would 
look different had we chosen another East-Asian country, like Korea or China, for the 
comparison, as the strong gender segregation in the Japanese society is said to be closely 
connected to the influence of Confucian thinking. There are collaboration projects between 
Japanese and Korean researchers also in the context of gender education.23 However, I 
could not find information about any project on gender in primary education, which would 
have been comparable to the Japanese study. One possibility to find such material is by 
further digging into Japanese studies, as there is, in fact, much more material available in 
Japanese than in Western languages on Korean education (e.g. Nakamura et al. 2002). 
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Finally, concerning the question what further research strategies we should choose in 
order to gain innovative results on Gender and Education in Japan, I would like to highlight 
two areas. The first would be to engage into classroom studies and school ethnographies in 
order to collect material for analyses of doing-gender in school, or, alternatively, reanalyse 
the material collected in video studies.24 The other field of interest, which occurred to me 
during my work with this article, is the question concerning the character of gender in 
teachers’ education. There were various projects going on in the last decade, for example 
on awareness building for young teachers, simply by providing side readers with infor-
mation about the topic Gender and Education by the local education council. The pace of 
change will depend on, a) general educational policies that apply for all students, b) private 
initiatives and single teachers in their attitude towards students and teaching, but also, c) 
schools providing children with possibilities to create individual space within the educa-
tional system. The degree to which students can develop differing gender roles will depend 
very much on schools allowing students to experiment and experience a wide variety of 
gender roles and supporting them in a possible crisis. Teachers play a central role in this 
context and gendering in the identity of teachers seems to be so profound that it deserves its 
own studies. 
 

                         

Endnotes: 

 

1  It is often expected that societies become increasingly similar in the process of industri-
alisation, modernization and globalisation. However, Japan has often been described as 
different – even as a ‘different modernity” (Hardach-Pinke 1990) throughout the 1990s. 
Later it has been argued that Japan is being experienced as ‘different” because it is 
mainly compared with other industrialised nations, which for a long time meant Western 
nations. Most studies carried a pro-western bias (while others saw Japan as the new 
model). A ‘neutral” view seems almost impossible. This is even true for highly theoreti-
cal studies, as many theories analyse the social reality from a Eurocentric perspective. If 
one talks about ‘international” discourses, this often means ‘Western” theory, or even 
more exactly Anglo-Saxon discourses. At the same time there is a high degree of inter-
national exchange in the intellectual discussions. And many of the discourses seem to be 
transnational rather than national.  

2  Concerning gender-free concepts compare also Schad-Seifert and Mae in this book. 
3  This discussion draws on international discussions, especially from the US; for example 

Houston’s ‘Should education be gender free?” from 1994 is often quoted. For a charac-
terisation of several of these movements cf. Tachi 1998. 

4  On gender in sports and education compare also Manzenreiter in this volume.  
5  The statistical abstracts from 2005 do not include figures for boys and girls. The transla-

tion junior high school, middle school and lower secondary school are used without dis-
tinction for school level with grades 7 to 9 (chŪgakkŌ). 

6  The difference was even stronger in the mid-90s with 37.2 percent of young men and 
47.6 percent of young women continuing their training at so-called higher education in-
stitutions (Ministry of Education, Science, Sports, and Culture 1999).  



Susanne Kreitz-Sandberg 

 

160 

                                                               
7  For more details on the life in junior colleges cf. McVeigh 1997. 
8  Kimura argues that ‘gender” should be considered a relevant element in the research of 

social difference, which is just as important for the reproduction of inequality as class or 
others. 

9  For further literature and research reviews on the topic Gender in Education see Amano 
1988, Kameda/Tachi 1990, Nakanishi/Hori 1997, Fujita 1999: 55, Kreitz-Sandberg 
2002. 

10  While Nakanishi’s study focuses on the difference between institutions and therefore 
suggests conformity within one institution, Miyazaki’s case study illuminates that even 
within the same school many different gender cultures are supported. Peer control, peer 
culture and also peer pressure play an important role in terms of experimenting with 
gender identity in this time of rapid sexual development which goes along with a search 
for identity and one’s place in the group and, gradually, in society. 

11  In the Japanese (and international) discourse on school culture we distinguish between 
the regular and the so-called ‘hidden curriculum” (kakusareta karikyuramu). While this 
term originally related to processes of social reproduction, feminists took up the argu-
ment and analysed the hidden curriculum concerning gender (Kimura 1990). 

12  The methodological approach and the aims of the respective studies will be described in 
parts 4.1 and 4.2. 

13  I quote the Women and Gender Institute, Miriam College as author, as the only infor-
mation we get about the researchers is that the fieldwork was carried out by ‘three 
teachers from Miriam College’ (see WAGI 2004: 118). 

14  The terms gender-fair and gender-sensitive are used synonymously in the report. 
15  In the Japanese discourse a wide range of terms addresses connecting concepts. The 

expression ‘education for equality of boys and girls” (danjo byŌdŌ kyŌiku) is mainly 
used in governmental policies by the Ministry of Education and the various advisory 
boards. From a feminist perspective, however, these concepts are rooted strongly in the 
idea of difference of the sexes (Tachi 1998: 17–18). The over-all perspective of this pro-
ject was, according to Taga (2003: 67), in accordance with the newer trend of ‘gender-
free education’. Concerning the use of the terms ‘gender” and ‘gender-free” cf. Schad-
Seifert in this volume. 

16  WAGI 2004: 113–114 
17  Strictly speaking we cannot be sure if this difference depends on the programme or on 

surveying a different cohort.  
18  Here I relate to the discussion in the text, the data in the tables show some differences, 

but we have no possibility to analyse the statistical significance of differences found in 
the results. 

19  The Japanese study introduced here did not bring up this topic, but former studies on 
Japanese schoolbooks showed gender-typical illustrations in schoolbooks, which reflect 
much of the gender-typical distribution of work, that can be observed not only in the 
family but also in the public sphere of the companies (Shire 1999). 

20  I am aware that we need more information about the situation in schools in the Philip-
pines if we want to understand it properly. However, the aim in this article was only to 
contrast our information on Japan. 
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21  For a further discussion we might find very stimulating arguments in recent cultural 

studies, which reflect on the lagacy of colonial rule (see Bhabha 1994 and Young 1995). 
22  Osawa (2000, 13) points out that three of six reforms related directly to gender issues: 

the administrative reform, the economic structural reform, and the structural reform of 
social security. The Basic Law for a Gender-Equal Society was enacted in 1999. Osawa 
does not mention educational reform in this context. The Ministry of Education is gen-
erally known for a rather conservative stance, and several authors mention that the vari-
ous Shingikai-Councils ignore for example more progressive trends like questions of 
gender equality in their school policies (Tachi 1998: 13). Concerning reforms cf. 
Bosse/Köllner 2002. 

23  For example there was a meeting in August 2003 on Korean government’s policies and 
programme on human resource development for women, the improvement of the status 
of the female teachers, and the strengthening of academic and career counselling for 
girls, as well as the promotion of gender equality education and efforts to curb sexual 
harassment in schools (Park 2003). 

24  Work in this direction can be found in the study by Miyazaki Ayumi quoted in part 2. 
For the secondary studies I think about the wide range of video studies which were part 
of the Trends in International Mathematics and Science Study (TIMSS). 
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