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Sammanfattning  

Elevinflytande i skolan är centralt för individuella elevers utveckling, deras framtida deltagande i samhället och för ett lands 

övergripande framsteg. Med tanke på dessa aspekter är graden av elevinflytande inom skolsystemet i Kenya, ett land som sik-

tar på att utvecklas, mycket intressant att studera. Syftet med denna uppsats är att fastställa hur utbrett elevinflytandet är i en 

kenyansk gymnasieskola och vad detta beror på. Undersökningen söker svar på hur organisationen för elevinflytande är struk-

turerad, vilka områden eleverna kan påverka och vilka problem som är knutna till elevinflytande. Rapporten studerar en keny-

ansk gymnasieskola i staden Eldoret. 

Eftersom Kenya och det kenyanska utbildningssystemet är okända fenomen i Sverige är bakgrunden i uppsatsen omfattande 

och placerad relativt tidigt för att på så sätt ge läsare nödvändig bakgrundskunskap. En kvalitativ metod kombinerad med De-

weys och Säljös teoretiska perspektiv på elevinflytande utgör den metodiska och teoretiska grunden i uppsatsen. Intervjuer, 

observationer och kenyanska gymnasieskolans styrdokument används för att besvara studiens frågeställningar. Observationer 

kombinerade med intervjuer av rektor, ansvarig elevrepresentant, elever och lärare har genomförts i följande ämnen: Engelska, 

Fysik, Historia och Jordbrukskunskap. 

Undersökningens resultat illustrerar att grundsynen på elevinflytande samt den upprättade organisatoriska strukturen för elev-

inflytande utgör goda teoretiska förutsättningar för en hög nivå av inflytande. I praktiken visar dock studien att områden med 

övervägande hög grad av inflytande är väldigt få. Dessutom fastställs flera problem som begränsar elevinflytandet. Den här 

undersökningen bekräftar på många sätt tidigare forskning men utökar även forskningshorisonten. Bland annat knyter studien 

alla begränsande problem till avsaknaden av tydliga och konkreta riktlinjer för direkt elevinflytande i skolans styrdokument. Få 

direktiv finns för hur elevinflytandet bör organiseras och inom vilka områden eleverna bör ha inflytande. Vidare ger styrdoku-

menten inga lösningsförslag på de begränsande problem de tar upp. Dessa oklara riktlinjer skapar förvirring i skolan och är 

huvudorsaken till varför informanternas svar stundtals skiljer sig samt till varför nivån på elevinflytandet varierar mellan sko-

lor, ämnen, lärare och elever. Trots att förutsättningarna är goda, i form av grundsyn och organisatorisk struktur, leder följaktli-

gen avsaknaden av tydliga och konkreta riktlinjer till att elevinflytandet är mer begränsat än utbrett på den undersökta skolan. 

 

Nyckelord 

Utbildning, Kenya, Eldoret, gymnasieskola, elevinflytande, elevdemokrati 
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1. Introduction 

One basic aspect of life is to “[…] assure to the child who is capable of forming his or her 

own views the right to express those views freely in all matters affecting the child,” according 

to The UN Convention on the Rights of the Child.
 1
 Consequently, the possibility for students 

to express their own views, i.e. student influence, is of great importance. Legislation in many 

European countries agrees. For example, the school law and the national curriculum for upper 

secondary education in Sweden state that student influence is a fundamental condition for the 

development of a country and a necessary preparation for students before leaving school to 

take part in the working life of society.
2
 „Student influence‟ in this study refers to everything 

that has to do with students‟ possibilities to be involved in the decision-making connected to 

their education and overall situation at school. 

Kenya, a so-called development country, has made progress in many ways during the past 

decades and aims to develop even more. Considering the mentioned importance of student 

influence for the development of a country, the extent of student influence in a Kenyan sec-

ondary school is interesting to study. Is the concept „student influence‟ even applied? 

1.1 Purpose and Research Questions 

The main purpose of this paper is to find out how extensive student influence is in a Kenyan 

secondary school and what reasons there are for how extensive it is. To be able to achieve this 

purpose, the study will establish how the organisation for student influence is structured, what 

different areas students can influence and what problems are connected to student influence. 

Subsequently, the research questions are the following: 

 How is the organisation structured concerning student influence in a secondary school in Kenya? 

 In what different areas of their lives at school do Kenyan secondary school students have an influence? 

 What problems are connected to student influence in a Kenyan secondary school? 

1.2 Limitations of the Study 

Before moving on with the paper, a clarification of limitations and key words is needed. This 

study does not concern the entire school system of Kenya. There are several kinds of schools 

in Kenya, but in this paper, focus is on a district day school for mixed gender groups. Fur-

thermore, the school system in Kenya includes a variety of age groups. This study only de-

                                                      
1
 The United Nations. Convention on the Rights of the Child. Entry into force in 1990. Via the home page of the Office of the 

United Nations High Commissioner for Human Rights: www2.ohchr.org/english/law/crc.htm (visited on 5 May 2010) [Henceforth: 
Convention on the Rights of the Child 5/5 2010], Article 12. 
2
 Lärarförbundet. ’Skollagen’ in Lärarens Handbok. Stockholm, 2004, p 74; Lärarförbundet. ’Läroplan för de Frivilliga Skolfor-

merna, Lpf 94’ in Lärarens Handbok. Stockholm, 2004, p 46-47. 
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scribes the situation at a secondary school, thereby leaving out other levels in the school sys-

tem. A more thorough description of the school system in Kenya will follow. 

Moreover, the paper does not cover more than one school in one single region of a city in 

Kenya. Consequently, the result of this study may differ if other schools in other regions in 

Kenya were to be examined. This study concerns a secondary school in the city of Eldoret. 

To further limit the scope of the paper, an explanation of the word „student influence‟ is nec-

essary. As mentioned, this study views the word as everything related to students‟ possibilities 

to be involved in the decision-making connected to their education and overall situation at 

school. In previous research, the concept „student democracy‟ is generally used, but that sug-

gests a political connection, which this study would like to avoid. „Student empowerment‟ is 

also common, but that draws the attention to the actual process of reinforcing students, which 

is different from „student influence‟. The purpose is neither to point out strengths or weak-

nesses in Kenyan education, nor to force the concept „student influence‟ upon Kenya. The 

sole purpose is to determine the factual level of student influence and reasons for that level. 

As far as possible, the study tries to do this without putting a value on it. This paper divides 

student influence into several aspects that will be presented further on in the study. 

1.3 Disposition 

The paper is divided into five major parts, which are „Introduction‟, „Contextual Approach‟, 

„Methodological Approach‟, „The Study: Student Influence in Kenya‟, and finally, „Conclud-

ing Discussion and Summary‟. 

The introduction describes the basic elements of the study, in terms of purpose, research ques-

tions and limitations. The chapter concerning contextual approach deals with background, 

giving the reader an early grasp of society and education in Kenya and Eldoret, including a 

presentation of the school that was visited for this study. Furthermore, this chapter presents 

previous research on student influence. In the methodological approach, the choice of per-

spective or theory, method/material and methodological problems are discussed.  

The biggest part of the paper is the study, which goes through student influence in Kenya ac-

cording to the three research questions: organisation, areas of influence and problems. Finally, 

the concluding discussion and summary discusses the result in relation to previous research, 

summarizes the study and suggests further research, as to give a final answer to how extensive 

student influence is in a Kenyan secondary school and what reasons there are for this. 
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2. Contextual Approach 

This chapter deals with background and previous research connected to the study. Kenya, El-

doret and the Kenyan school system are quite unknown in Sweden. Therefore, an extensive 

background at the beginning of the paper will help readers to understand the study. 

2.1 Background 

The background is divided into two episodes, the first of which gives a general description of 

Kenya and Eldoret. Part two describes the school system and the school that was studied. 

2.1.1 The Country of Kenya and the City of Eldoret 

In this section, aspects concerning Kenya in general and Eldoret in specific are presented. The 

leading words are „developed democracy‟, „diversity‟ and „inequality‟. 

Kenya is situated on the equator in eastern Africa.
3
 The number of inhabitants amounts to 40 

million, roughly three million of which live in the capital city Nairobi, which is located in the 

south of the country. Eldoret, in western Kenya, consists of 250 000 inhabitants, which makes 

it the fifth largest city in Kenya. On the topic of geography and climate, the Kenyan landscape 

is very diverse, stretching from arid lands in the north and south, to fertile lands along the Rift 

Valley in the west, combined with tropical forests and savannas in parts of the southern dis-

tricts. Furthermore, there is a coastal line by the Indian Ocean to the southeast. Precipitation is 

unevenly spread in the country, creating droughts at times. For example, at the beginning of 

the 21
st
 century there was a severe drought, leading to ten percent of the population being in 

desperate need of foreign aid networks to survive. As regards Eldoret, it connects to the Rift 

Valley, meaning it is fertile with periodical rain seasons. 

Kenya has a long history, largely affected by the influx of various peoples, which created a 

diverse society. Research shows that humankind originated from areas around present-day El-

doret. Agriculture was carried out as early as 1500 B.C. and was prompted by meetings with 

other tribes. Muslims immigrated around 1000 A.D., whereupon the African and Muslim cul-

tures merged into the Swahili culture. Portuguese merchants came to Kenya in the 16
th

 cen-

tury, introducing European traditions. Conflicts between the ethnic groups followed during 

the next two centuries.
4
 The colonial era began in 1895 when Great Britain claimed Kenya as 

a colony and introduced the British administrative system. The influx of Asian tradesmen fur-
                                                      
3
 Passage based on: Landguiden’s information about Kenya: www.landguiden.se (visited on 5 May 2010). 

4
 Landguiden 5/5 2010; John P. McKay et al. A History of World Societies. Boston, 2007, p 262. 
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ther contributed to the wide range of racial groups, leading to racial clashes.
5
 Moreover, this 

was the era of the great slave trade, when European colonists kept slaves to work in agricul-

ture and industries. Advantages were given to white settlers and African leaders, creating a 

segregated unequal society where poor Kenyans had to live on non-fertile lands and work for 

low wages. After hard fighting in the 1950s, Kenya achieved independence in 1963. The first 

post independence decade was characterized by a large growth. However, seeing as the coun-

try was culturally divided in many tribes, each having a language and heritage of their own, 

tribal clashes became a problem. From the 1970s up to now has been an era of political unrest, 

undemocratic elections, tribal clashes and inequality. Eldoret has been a centre of the clashes, 

since two influential tribes, Kalenjin and Kikuyu, have been fighting over power in the area.
6
 

Politically, Kenya is a republic with one of the strongest democracies in Africa.
7
 Its relations 

with Europe, America and its neighbouring countries are mostly good. Still, the political sys-

tem is not perfect. Undemocratic procedures are common. So far in the 21
st
 century, there 

have been political unrest and tribal clashes in connection with elections, especially in El-

doret. At times, relations with neighbouring countries are tense, with occurrences of terrorist 

attacks. These issues have led to criticism from international organisations, followed by with-

drawn payments from aid networks. The main economic occupation is agriculture, primarily 

concentrating on tea, coffee, corn and sugar canes. Over ¾ of the population support them-

selves on agriculture. Eldoret is an important agricultural city because it is situated in a dis-

trict with high cultivation potential. In addition, Eldoret is a centre for manufacturing. Overall, 

the manufacturing sector in Kenya is larger than in other African countries. Tourism is also of 

great importance to the Kenyan economy, especially national parks with wild animals. Be-

sides that, the colonists left a good infrastructure of roads, railroads, ports and airports. Re-

garding population, most people live in the rural fertile western and central areas, although 

urban centres are more densely populated, given that this is where the chance to get a job is 

best. Eldoret is one of these crowded urban centres. The diversity of tribes is striking. There 

are about 40 tribes in Kenya, the biggest of which are the Kikuyu, Kalenjin, Luhya, Luo and 

Kamb, making up 50% of the population. Immigrants, mainly Asians, Muslims and descen-

dents of colonists, are also common. In Eldoret, the most common tribes are Kalenjin and Ki-

kuyu. Almost each tribe has its own language, although Swahili and English are the official 

                                                      
5
 Anders Närman. Education and Nation Building in Kenya: Perspectives on Modernization, Global Dependency and Local De-

velopment Alternatives. Göteborg, 1995, p 97-103. 

6
 McKay 2007, p 768; Landguiden 5/5 2010. 

7
 Passage based on: Landguiden 5/5 2010; Närman 1995, p 134-136 and 141-147. 
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languages. Concerning religion, most people are Christian Protestants, but there are Catholics 

and Muslims too. Religious freedom is impelled by law, which works well in reality. 

Even though Kenya is a developed and democratic country compared to other African socie-

ties, there are still problems.
8
 Tribal clashes, undemocratic politics, inequality and natural dis-

asters have been mentioned. The health sector is another problem, since 1/3 of the population 

within rural areas do not have access to health care or clean water. Moreover, diseases such as 

AIDS or malaria are common and hard to treat, wherefore infected persons often die. The av-

erage life expectancy is 50 years, mainly because of the high rate of infant mortality. Poverty 

is another issue, seeing that 50% of the population lives on less than two US dollars per day. 

Poor people live in both rural areas and city slums. Furthermore, the rate of unemployment is 

40%.  In Eldoret though, most people have jobs, but a majority of them are low-paid agricul-

tural jobs. The distribution of resources is very uneven, as the richest ten percent of the popu-

lation control 50% of the resources, when the poorest ten share 1%. Due to these difficulties, 

Kenya is in need of international aid, which contributes to 800 million US dollars per year. 

Altogether, Kenya in general and Eldoret in specific are developed and democratic. Even so, 

problems do exist, the most important of which are diversity and inequality. 

2.1.2 Education in Kenya and Eldoret 

This part concentrates on the Kenyan school system and the visited school in Eldoret. Guiding 

school documents are not discussed since they are examined in the actual study. 

As regards the history of education, there was traditional African and Muslim education long 

before the colonial period. However, missionary schools, established by Christian Protestants 

between the middle of the 19
th

 century and the beginning of the 20
th

 century, began the colo-

nial dominance. Kenyan educationists had lost their influence by the 1930s, seeing as the co-

lonial control increased.
9
 During the following decades, a segregated system was created, 

where white settlers attended the best schools. Arabs and Asians went to middle-class schools, 

whereas native Kenyans had to attend poorly managed schools that lacked money and compe-

tence. In addition, male students and specific tribes received a better education. In total, the 

colonial school system was unequal and catered for very few students. The main purpose was 

                                                      
8
 Passage based on: Landguiden 5/5 2010; Närman 1995, p 141-147. 

9
 J.C. Ssekamwa & S.M.E Lugumba. A History of Education in East Africa. Kampala, 2001, p 2-15; Närman 1995, p 158-163. 
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to make native Kenyans inferior and force them to work for colonists. All this led to problems 

with modernizing the system at independence.
10

 

At independence in 1963, there were a number of improvements. The purposes of education 

were development, national unity, social equality, respect for different groups and adaptability 

to society. The system was successful in reaching the aims.
11

 However, research in the 1980s 

indicated a need for a vocational education in Kenya since its previous academic focus did not 

match the needs of society. Therefore, a vocational system of eight years of primary school-

ing, four years of secondary and four years of university studies was implemented. Much 

money was set aside to achieve universal primary education. 1960 to1989 was an era of quan-

titative expansion of education. There was more than a fivefold increase in the number of stu-

dents attending both primary and secondary schools.
12

 Although the system was restructured, 

difficulties still existed. Instead of developing a system based on Kenyan needs, educational-

ists set up a European system striving to reach European goals. Instead of quality and equal-

ity, the system focused on quantity and economic development. The quantitative expansion 

was unplanned and created an inefficient system with lack of money, material and qualified 

teachers. Students‟ health further weakened the system and brought about dropouts.
13

 Inequal-

ity between tribes, regions and schools followed. Disadvantaged groups were marginalized, as 

schools mainly recruited students from the dominant tribe in the area. Urban centres and 

western regions had a high enrolment, whereas students in arid areas seldom got education. 

Moreover, the quality of education varied in different types of schools. Education within gov-

ernmentally managed schools was of a high quality, whereas education within harambee 

schools, locally initiated and financed schools, was at the other end of the scale. In Eldoret, 

the number of schools and students increased rapidly in the 1980s. This placed Eldoret above 

average regarding quality and enrolment, but there were many harambee schools.
14

 

Nowadays, education in Kenya has a high standard compared to other African countries. The 

overall vision is „Quality Education for Development‟ to promote lifelong learning and a sus-

tainable development. Educational objectives are to be coordinated between the government, 

communities and donors. The education sector seeks to achieve a „universal primary educa-

                                                      
10

 Ssekamwa & Lugumba 2001, p 16-35; Närman 1995, p 158-163. 

11
 Ssekamwa & Lugumba 2001, p 138-147. 

12
 Närman 1995, p 62-67, 165-171 and 177-179. 

13
 Ibid., p 68-83 and 265-274. 

14
 Ibid., p 171-176, 186-192, 198-202, 209-211 and 256-257. 
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tion‟ and „education for all‟ by 2015, characterized by quality, access and equality.
15

 Interna-

tional support from the UN is of utter importance to reach these goals, since the decision to 

make primary education free of cost in 2002 brought about economical problems. The system 

is still divided into eight years of primary schooling between the ages of 6 and 14, four years 

of secondary and four years at university, all of which are mainly taught in English. Eighty 

percent of all children start primary education but many quit. The least represented group in 

education is poor children in rural or nomadic areas. Students take exams for the Kenyan Cer-

tificate of Primary Education, which qualifies them for the secondary level. Fifty percent of 

those who leave the primary level go on to the secondary, which can be either vocational or 

academic. To continue to university, students take exams for the Kenyan Certificate of Sec-

ondary Education. Very few continue though.
16

 

The Ministry of Education, Science and Technology is responsible for the school system and 

elects Boards of Governors, which lead local schools. Different tasks are handled in various 

branches of the Ministry. The most important are the Kenya Institute of Education (KIE), the 

Kenya National Examinations Council (KNEC) and the Teachers Service Commission (TSC). 

KIE develops curricula and syllabi, KNEC controls examinations, and TSC employs head-

masters and teachers. Concerning headmasters, they are in charge of schools and are members 

of the local Board of Governors. Regarding teachers, their education focuses on equipping 

them with appropriate skills and methods to reach the educational goals. There are about forty 

students in each class, and the task of the teacher is to establish learning situations that can 

develop each child‟s individual skills.
17

 The KIE have changed the curriculum at several oc-

casions. The most recent extensive update occurred in 2002. It was complemented by a small 

revision in 2005, adding technical subjects and their syllabi to the curriculum. Altogether, the 

revisions created a curriculum of thirty subjects with syllabi of their own.
18

 

The school in this study follows the ministerial curriculum and syllabi.
19

 Individual schools 

can choose freely which of the thirty subjects to offer, although some are mandatory. This 

school has chosen to offer several subjects. Students study all subjects during year one and 

                                                      
15

 The home page of the Ministry of Education: http://www.education.go.ke/ShowPage.aspx?department=1&id=7 (visited on 5 
May 2010). 

16
 Landguiden 5/5 2010; Ministry of Education. Information Handbook: Education in Kenya. Nairobi, 1987, p 1-5 and 25-27. 

17
 Landguiden 5/5 2010; Information Handbook 1987, p 33-35, 64-65 and 90-101. 

18
 The home page of the Kenya Institute of Education: http://www.kie.ac.ke/index.php/divisions-a-departments/curriculum-a-

research-services/basic-education.html?start=3 (visited on 15 November 2010). 

19
 Passage based on: Interview. Principal. Eldoret, 11/5 2009. 
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two. For year three, they specialize in seven subjects: three mandatory, two scientific, one or 

two of the humanities and zero or one of the „other‟. The subjects are: 

- Mandatory subjects: English, Kiswahili, Mathematics, (Physical Education – not examinable) 

- Science: Chemistry, Biology, Physics 

- Humanities: Geography, History & Government, Christian Religious Education 

- Other: Agriculture, Business studies 

 

There are several types of schools in Kenya, composed of the following variables:
20

 

- Public (Ministry of Education) or private 

- District (students from the local area), provincial (from the province) or national (from all over Kenya) 

- Boarding school or day school 

- Boy school, girl school or mixed 

 

The school in this study is a public district day school with mixed sexes. The number of stu-

dents is 200, divided into one class of 50 students each year. The school started in 2000 as a 

local initiative, supported by the near-by university. It is planned to expand to a big boarding 

school with about 400 students. Financial issues have so far stopped this goal from coming 

true. The Ministry employs all of the teachers, nine in total, but parents pay for other adminis-

trative staff members. Finally, the problems in the Kenyan school system at the end of the 20
th

 

century, as described above, have improved a lot, according to the principal at school. How-

ever, many of the difficulties are still part of this school‟s everyday struggle. 

2.2 Previous Research: Student Influence 

This section goes through previous research on student influence. Three studies on student 

influence in general and four studies on Kenya in specific are presented. To illustrate research 

over time, relevant studies from different periods have been chosen. 

2.2.1 Student Influence in General 

When it comes to student influence in general, Åke Bjerstedt‟s Student democracy - co-

planning at different educational levels: project summary and report abstracts from 1974 

deals with student influence in Sweden.
21

 Bjerstedt studies how attitudes concerning student 

participation relate to students‟ backgrounds to see how interaction patterns evolve and how 

new procedures of co-planning work. He claims that students are not offered a sufficient level 

of participation in decisions and planning, which leads to problems with functioning in a de-

mocratic society.
22

 Bjerstedt says that students ought to be given more representation and pos-

                                                      
20

 Passage based on: Principal 11/5 2009. 

21
 Passage based on: Åke Bjerstedt. Student democracy - co-planning at different educational levels: project summary and re-

port abstracts. Malmö, 1974, p 1-8. 

22
 Bjerstedt 1974, p 1. 
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sibilities to affect aspects in the student body, more time to debate issues of student influence, 

and a better cooperative system. According to Bjerstedt, this would improve students‟ opin-

ions of education and societal participation. 

Furthermore, Becker and Couto‟s Teaching Democracy by Being Democratic from 1996 con-

sists of six texts by various authors on how to teach democracy by being democratic in Amer-

ica. Several problems regarding student influence are mentioned. Together with Becker & 

Couto, William R. Caspary, the author of chapter one, „Students in charge‟, state that the goal 

of modern education is to give everyone a chance to prosper. In reality, the system is un-

democratic with a set curriculum that focuses on competition rather than cooperation. This 

teaches students to be passive rather than give their opinions. In addition, Caspary declares 

that grading is too teacher-centred, without student participation.
23

 Louis Herman describes 

classroom situations in chapter 2, „Personal Empowerment‟. He mentions issues connected to 

teachers‟ static way of passing on knowledge through lectures and by posing questions that 

seek specific answers, instead of letting students have an influence. He adds that it is difficult 

to stimulate students to discuss since they are often afraid of being wrong.
24

 According to 

Becker and Couto, the solution to these problems is to do democracy and be democratic, be-

sides only teaching it.
25

 This includes several features. One element implies giving every stu-

dent a chance to participate and collaborate on equal terms in open discussions.
26

 To stimulate 

this, an overall climate of trustful and respectful relationships is needed. Caspary further illus-

trates the importance of letting students be free to explore and control the process of learning 

themselves, while the teacher is meant to be an encouraging and guiding participant.
27

 Her-

man points out that the exploration should start from students sharing their own experiences 

in discussions to understand each other.
28

 Moreover, teachers ought to vary the methods, 

where storytelling, open questions, discussion, group work and role-playing are good ways of 

enabling students to verbalize their experiences.
29

 During grading and evaluation, there should 

also be an open discussion built on what can be improved, according to Caspary.
30

 Yet an-

                                                      
23

 Theodore L. Becker & Richard A. Couto. ‘Introduction’ in Becker, Theodore L. & Couto, Richard A. (ed.) Teaching Democracy by 

Being Democratic. Westport, 1996, p 10-14; William R. Caspary. ‘Ch. 1 Students in Charge’ in Becker & Couto 1996, p 27-39. 

24
 Louis Herman. ‘Ch. 2 Personal Empowerment’ in Becker & Couto 1996, p 53-61. 

25
 Becker & Couto 1996, p 1. 

26
 Ibid., p 14-18; Herman 1996, p 53-57. 
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other part of this democratic approach is mentioned by Couto in Chapter 3, „Service Learning: 

Integrating Community Issues and the Curriculum;‟ out-of-class experiences are needed to 

have a link between schools and society, to promote democratic values and critical-thinking, 

and thereby increase student influence.
31

  

The final study on student influence in general is Lucy Wairimu Kibera and Agnes Ki-

mokoti‟s Fundamentals of Sociology of Education: With Reference to Africa, published in 

2007. The text deals with how young African people are socialized and what factors influence 

them.
32

 Kibera & Kimokoti state that one problem is that students from poor socio-economic 

backgrounds have inadequate language ability and therefore a disadvantage. Upper-class stu-

dents‟ parents also afford to pay for better education and can stimulate their children. Thus, 

upper-class students perform better and get better jobs, according to Kibera & Kimokoti. Stu-

dents‟ unequal backgrounds are consequently a major obstacle when it comes to student influ-

ence, since not all children have the same possibilities to express themselves or choose 

schools freely. Another issue mentioned by Kibera & Kimokoti is that the most common 

teacher style is an authoritarian one, where teachers control everything, ask closed questions 

and hold an exam-oriented education. Students become dependent of the teacher, which hin-

ders their creativity and understanding. To solve these problems, Kibera & Kimokoti favour a 

democratic classroom where students participate and co-operate.
33

 Education should 

strengthen students‟ self-confidence and enable them to make informed decisions. Physical, 

mental, emotional and spiritual aspects of an individual should be addressed to develop criti-

cal thinking and creativity.
34

 Moreover, schools should establish collaborations with students, 

parents and surrounding communities, where they can co-operate in achieving the goals, ac-

cording to the report. Individual teachers should abandon the authoritarian style of leadership 

and instead use a democratic style, which includes a friendly humorous tone to encourage and 

involve students in an open environment that accepts students‟ opinions.
35
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2.2.2 Student Influence in Kenya 

Regarding previous research on student influence in Kenya, four studies will be described. 

None of them has carried out research specifically on student influence, but all of them men-

tion aspects relating to student influence. The first study is the Report of the National Com-

mittee on Educational Objectives and Policies, written in 1976. This study evaluated educa-

tion and suggested changes. The first mentioned problem connects to the overall system, 

which is said to lack central coordination, proper administration and sufficient teacher train-

ing.
36

 This leads to the second difficulty; education is not equal as regards standard or acces-

sibility. A third issue relates to this, seeing as resources are limited and people are poor, con-

tributing to problems with equality.
37

 The final concern is the fact that education is too fo-

cused on academic ability and exam-concentration, missing students‟ overall development, 

discussions and participation. These factors create a system where student influence is not 

prioritized and not equal between students. Solutions proposed in the report focus on revising 

the curriculum and system to strengthen the central control and quality, but still enable local 

variations.
38

 Part of this solution is to establish collaborations between schools, students and 

parents to let everyone contribute with their opinions, and thereby reach equal standards. The 

actual teaching should move away from the exam-centred approach, to a system that concen-

trates on improving individual skills to prepare everyone for society and the needs of society. 

Inquiry, innovativeness and varying methods should be promoted.
39

 

Totally Integrated Quality Education and Training – TIQUET, written in 1999 by The Com-

mission of Inquiry into the Education System of Kenya to review the system and give sugges-

tions for improvements, is the second report.
40

 It found several things that need to be ad-

dressed, most of which are connected to the overall school system. The system is said to be 

too diverse, vaguely structured, examination-centred, competitive, built on too extensive syl-

labi/curriculum and having out-of-date documentation.
41

 Student influence is of little impor-

tance and unequally distributed in different areas. This report suggests better coordination of 

education, and improvement of the administration, regarding both the legal framework and 
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actual teaching. Accessibility and equality should also improve for all groups.
42

 Moreover, the 

curriculum ought to be more dynamic to enable discussions with students, as to let their needs 

and the needs of society guide what type of education they receive. A general improvement of 

teacher training, equipment and facilities is needed as well. By this procedure, students can be 

encouraged to learn for life and not just to pass exams.
43

 The actual contents of education 

need modernizing as well, as to focus on cooperation and communication to reach equal stan-

dards. Everyone is meant to participate in creating appropriate learning situations, according 

to the report.
 44

 This obviously connects to the concept „student influence‟. 

In 2001, the Ministry of Education, Science and Technology carried out the third study, Re-

port of the Task Force on Student Discipline and Unrest in Secondary Schools, to determine 

reasons for problems with student discipline. It mentions several negative aspects that de-

crease the level of student influence. The system is said to be poorly organised with politi-

cians making decisions without involving school actors. The curriculum is too extensive and 

examination-centred. It does not cover the educational philosophy and does not cater for the 

development of the entire child, leading to a system that lacks student influence.
45

 The study 

claims that school staff members are inadequately educated and lack skills concerning guid-

ance and counselling, where students normally give their opinions. The distribution of teach-

ers is also very uneven. Additionally, principals often make decisions without discussing is-

sues with other staff members or students. Yet another issue is that schools have insufficient 

resources, which are unevenly spread in the country. Education is said to be expensive and 

unaffordable for parents, creating unequal possibilities for students to have an influence.
46

 

Students are seldom part of deciding on school rules, choosing prefects or participating in im-

portant meetings. The report says that the lack of influence, unequal treatment, insecure 

school areas and schools‟ isolation from society create negative attitudes towards both educa-

tion and society. The report recommends building a strong foundation of moral trust through 

regular collaboration between schools and students‟ homes environments.
47

 Furthermore, 

there should be regular meetings and evaluations between teachers and students with a mutual 
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sharing of opinions. An important aspect in this process is to recognize students‟ individual 

talents and beliefs.
48

 

The forth and final study, Ernest Obuya Omboto‟s Factors Militating against the Learning of 

English Language in Secondary Schools: A Case of Kiisi Central District from 2004, regards 

why students have problems with learning English and how the situation could improve. The 

study claims that almost fifty percent of the students say that they find English very difficult 

because the teacher does not involve them. Omboto states that teachers mainly use lectures 

with one-way communication. This leads to students feeling bored. To solve this dilemma, 

Omboto says that a proper training of teachers is needed, in which they can adopt new meth-

ods focusing on encouraging students‟ individual thoughts to let them participate.
49

 

To sum up, firstly, previous research finds problems with the overall school system. It is 

vaguely organised, school actors are not involved in decisions, and students‟ overall devel-

opment is not prioritized. Furthermore, the guiding curriculum is too extensive and exam-

centred. This creates a system that lacks student influence, collaboration and discussions. 

Therefore, previous research suggests revising the system to become more dynamic and better 

coordinated to establish a climate of democracy and collaboration. Secondly, teachers are 

seen as authoritarian, using one-way lectures and closed questions. Students are said to be 

bored, afraid of being wrong and in need of having more influence. Previous research pro-

poses that teachers should undergo better training, vary the methodology, use a democratic 

style of teaching, encourage students and let them participate to have an influence. Students‟ 

experiences should be the starting point, enabling them to develop creativity and self-

confidence to function in society. Thirdly, some students‟ backgrounds limit accessibility and 

performance. The standard of education also varies between schools, seeing as resources and 

teachers are unevenly distributed. This leads to unequal possibilities to have an influence, 

where some students have better background experiences and go to better schools that allow 

student influence. Hence, schools should establish better cooperative systems, such as an im-

proved student body or open forums where students can give their ideas. Finally, collabora-

tions between schools, parents and communities should be set up to achieve national unity and 

equal standards. Thereby, student influence would increase, according to previous research. 
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3. Methodological Approach 

There are several aspects involved when conducting a study, all of which are described in this 

chapter. It starts with establishing the theoretical link, after which a description of method and 

material is presented. In the final part, methodological problems of the study are discussed. 

3.1 Theoretical Link 

As a starting point for the study, two theories or perspectives are used: John Dewey and Roger 

Säljö‟s views on teaching and learning. Their ideas give the study an understanding of the 

concept student influence and a description of what to look for when studying it. 

John Dewey was one of the most influential theorists within education at the beginning of the 

20
th

 century. His most important texts have been assembled in Individ, skola och samhälle: 

pedagogiska texter av John Dewey, published in 1998. Dewey expresses that the starting point 

in education and learning has to be the students, their former experiences, life situations, in-

terests and attitudes. The main purpose of education is to give students the possibility to reach 

their own maximum potential. Otherwise, Dewey claims that education restricts possibilities 

to learn.
50

 An aspect that often causes problems, according to Dewey, is that schools follow 

the learning goals of curricula or syllabi too strictly, trying to make everyone reach the goals 

at the same time through passive listening. He says that combining learning goals with stu-

dents‟ opinions is possible if schools do not see learning as a fixed schedule, but rather enable 

flexibility and give students appropriate challenges when they are ready.
51

 Consequently, one 

basic area of student influence is if schools connect to students‟ thoughts. 

To Dewey, communication and interaction are important elements of education. Learning can 

only exist in an environment with free and active discussions between all parties, built upon 

what students think.
52

 Therefore, communication is a starting point for student influence in 

this study. Without it, student influence is impossible. 

Dewey continues by saying that everyone involved in schools, including decision makers, 

parents, teachers and students, should contribute to the common good in a cooperative spirit 

where everyone has an influence. Without an overall cooperative setting, student influence is 
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impossible, according to Dewey.
53

 For this study, this means that the entire system at school 

must be cooperatively shaped to enable students to have an influence. 

Concerning individual teachers, Dewey mentions the importance of teachers acting as guides, 

creating activities where students can learn. One condition is that teachers must respect stu-

dents and try to get to know them as individuals with different needs.
54

 For that reason, one 

component of student influence in this study is how teachers act towards students in order to 

make them contribute and have an influence. 

Finally, Dewey claims that seeing to the whole picture and involving every aspect of students‟ 

lives are vital ingredients to succeed in teaching at school.
55

 Consequently, every possible as-

pect of students‟ lives at school is important when focusing on student influence in this study. 

Regarding Roger Säljö, he connects to Dewey‟s views. His ideas, in Lärande i praktiken: ett 

sociokulturellt perspektiv, are based on Lev S. Vygotsky‟s texts from the 1920s and 30s. To 

begin with, Säljö describes the importance of using students‟ own thoughts as a starting point, 

similar to Dewey‟s belief. Teachers and schools have the power to control classes and stu-

dents, leading to the fact that students are dependent of them. However, by using students‟ 

thoughts as a starting-point, this will be less of a problem.
56

 In this study, one central feature 

is therefore if schools take students‟ thoughts as a starting-point. 

Furthermore, Säljö also mentions communication. One basic part of his creed is that everyone 

is born with the urge to communicate, argue and say what they want. To develop in a good 

way, Säljö says that interaction and communication are necessary. Hence, learning in schools 

should concentrate on interaction and communication. Through active participation and dis-

cussion, students learn and understand much better.
57

 For this study, this means that commu-

nication is of major importance for student influence.  

Säljö points out the need for students to both receive and give information, which connects to 

Dewey‟s ideas of an overall cooperative system. Säljö declares that human activity is situated 

or bound to certain social contexts in which different abilities are needed. Knowledge of how 

these contextual situations are structured is of great relevance to be able to function in them. 

Connected to this is Säljö‟s suggestion that everyone has different individual perspectives and 
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sets of abilities, leading to individual ways of functioning in various contexts. One problem-

atic matter is that students‟ perspectives may collide with the context at school. To avoid this, 

students must be given an opportunity to verbalise their perspectives.
58

 Consequently, impor-

tant factors in this study are that students must receive relevant information and be able to 

communicate their perspectives to have an influence at school. 

Säljö says that the role of the individual teacher is to support students as they evolve from one 

zone of development to their individual „zone of proximal development‟, meaning how deep 

of an understanding of a certain issue the student is ready for. Moreover, in the process of 

learning and expressing one‟s opinions, interest is of great importance, according to Säljö.
59

 

There are several consequences for this study: teachers must know their students well enough 

to individualise education based on everyone‟s needs, give them correct support and stimulate 

interest to enable them to give their opinions. How teachers act towards students to make 

them have an influence is therefore a big part of student influence in this study. 

As shown above, both Dewey and Säljö mention several basic elements of what is important 

for student influence. These aspects make up an understanding of how to interpret the concept 

„student influence‟ and a description of what to look for when studying it. Dewey and Säljö 

concur that students‟ thoughts should be the starting point for education, communication is 

necessary, there ought to be an overall cooperative system with possibilities to give and re-

ceive information, and teachers‟ treatment of students is crucial. Finally, Dewey‟s idea of fo-

cusing on the whole picture, including every aspect of students‟ lives at school, is of great im-

portance in this study. Subsequently, this study views student influence from these angles to 

find out how extensive student influence is in a Kenyan secondary school. 

3.2 Method and Material 

To carry out a study such as this, many practical preparations were necessary. I had to find a 

contact in Kenya, living arrangements, a school to study, make travelling plans etc. After 

countless problems, I found a contact in Kenya who could help me with all of this, which 

made it possible for me to focus on the actual study. In this section, the overall method, writ-

ten material, interviews and observations in the study are presented. 
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3.2.1 Method 

The method is based on Bryman‟s qualitative approach. He claims that „qualitative research‟ 

is hard to describe since it involves many sources, such as documents, interviews and obser-

vation. However, he finds a few typical elements: theory is drawn from research results, inter-

pretation of the result is important, and measuring data is not as vital as within the quantitative 

method. In this study, a qualitative method is applicable because all of the aspects mentioned 

by Bryman are necessary to derive as full a picture as possible. He further highlights problems 

when using a qualitative method: issues with subjectivity, repeating the study and generalisa-

tion.
60

 To avoid making mistakes connected to these items, careful notes and descriptions of 

the procedure are central. According to Bryman, ethical matters also need to be considered. 

His advice has been followed concerning giving informants information about the purpose of 

the study, the procedure and the possibility to abort. Moreover, the informants gave their con-

sent to participating. Their information was kept safe and was only used for this study.
61

 To 

avoid identifying the school, its name is not cited in the paper, which is another ethical issue. 

Before describing the studied material, two more items need to be discussed: the selection of 

variables within the topic of student influence and the choice of sources. When it comes to 

different variables, the initial one is „organisation‟, which tries to establish what general theo-

retical view there is on student influence and what kind of system is used at the school in this 

study to achieve that view. These features make up the first research question. Areas in which 

students may have an influence constitute the second question. The thoughts of Dewey and 

Säljö are followed, dictating that it is important to see to the situation as a whole. Hence, stu-

dents‟ entire situation at school is studied. The actual list of areas is partly based on an estima-

tion of what students could have an influence in, and partly on the actual situation at the stud-

ied school, taking into account the informants‟ answers. An open mind was therefore needed 

during the interviews. Consequently, the list of areas ended up to be quite extensive. The third 

research question composes of problems that limit student influence, which were possible to 

discern during the study. The areas in the following list were studied to distinguish the level 

of influence in each of them, and thus establish the overall extent of student influence: 

 Choices Leading to an Individual Curriculum 

- Choice of school 

- Choice of courses 

- Choice of teachers/classmates 

 Discipline 
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 Facilities and Equipment 

 Teaching 

- Content 

- Method 

- Material/texts 

- Examination 

 Evaluation 

 Co-curricular Activities 

 

Concerning choices of sources, Bryman says that there are numerous ways of choosing, sev-

eral of which are combined in this study.
62

 The initial process of selecting was based on in-

formation from the principal. He claimed there being a division of subjects into four main 

groups: mandatory, science, humanities and other. To see as wide a range as possible, one 

subject from each category was chosen, bearing in mind having teachers of different gender. 

The chosen subjects are Agriculture, English, History & Government and Physics. Connected 

to these subjects, appropriate sources were used to find as much as possible related to student 

influence. Written material, interviews and observations were used. 

3.2.2 Written Material 

To find relevant school documents, the Kenyan governmental website, and libraries in both 

Kenya and Sweden were used. However, the best way to come in contact with relevant mate-

rial turned out to be through finding out what documents the school in this study observed. By 

combining these approaches, several documents at both the national and local level were 

found. Documents at an international level, such as The UN Convention on the Rights of the 

Child, are also important. However, this convention clearly states that the articles are meant to 

be incorporated in national documents.
63

 As a result, international documents are not studied 

explicitly. The following national documents are part of the study: 

 The Kenyan „curriculum‟ from 2002: In reality, there is no exact equivalent document to the extensive cur-

riculum in Sweden (Lpf 94). The document that goes under the name „curriculum‟ in this study is the intro-

ductory text to the syllabi. This text serves as „curriculum‟ since it resembles the Swedish Lpf 94 in many 

ways, although the Swedish version is more extensive. 

 Syllabi, revised in 2002, in the four subjects studied in this paper: Agriculture, English, History & Govern-

ment, and Physics. All of these give very detailed descriptions of what the particular subjects involve. 

 The Kenyan Handbook for Teachers, revised in 2005: Gives teachers assistance in their teaching, telling 

them what teachers should focus on in Kenyan secondary schooling. 

 The Education Act, Chapter 211, revised in 1980: Mainly goes through regulations as regards facilities, 

maintenance, responsibilities etc. to establish a basic administrative foundation for education. 

 Code of Regulations for Teachers, from 2005: Describes expectations and restrictions on teachers. 

 The Year 2006 KCSE Examination Report: Deals with examinations, including a description of the Kenya 

National Examinations Council, a report on the exams in 2006 in every subject and a ranking of schools. 
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 The National Action Plan on Education for All, established in 2003: Describes how Kenyan education will 

meet international agreements, promoting the improvement and accessibility of education for all student 

groups. The plan is based on international meetings, such as the World Conference on Education for All in 

Thailand in 1990 and the World Education Forum in Senegal in 2000.
64

 

 Sessional Paper no. 1 of 2005 on a Policy Framework for Education, Training and Research, set by the Min-

istry of Education, Science and Technology: Its objective is to solve issues connected to access, equality, 

relevance and efficiency in management to harmonize all laws, policies and governmental guidelines, as to 

reach Education for All and a Universal Primary Education.
65

 

 

At the local level, i.e. the school visited for this study, there were four important documents: 

 The School Motto, from the spring of 2009: The main slogan that permeates the school‟s commitments. 

 The School Vision, from the spring of 2009: The objective or goal the school works to achieve. 

 The School Mission, from the spring of 2009: Declares how to reach the motto and the vision. 

 The School Rules, from the spring of 2009: States twelve school rules for all students to follow. 

 

When examining these documents, no specific analytical method was used, other than search-

ing for aspects relating to student influence. Since school representatives should be able to 

follow the directions by simply reading the documents, this „method-free‟ approach ought to 

be sufficient. Documents were used for different parts of the study, although each document 

was not used for every part. The reliability of the documents is good in view of the fact that 

governmental and school representatives have produced the material. It may be politically bi-

ased, but in this study that is irrelevant. What matters is what guidelines there are on student 

influence, not who wrote them and why. However, one subject will be discussed in the section 

concerning methodological problems: whether every relevant document has been studied. 

3.2.3 Interviews 

The main goal with holding interviews was to find as many perspectives as possible on stu-

dent influence.
66

 Therefore, a semi-structured interview was held, which allows more flexibil-

ity compared to written inquiries. According to Bryman, a semi-structured interview includes 

an interview guide, enabling the mentioned flexibility, a possibility to pose follow-up ques-

tions and a way of letting interviewees‟ answers lead the interview. Moreover, since English 

was not the first language of the informants, there was a possibility to rephrase the questions 

during the interview. Bryman mentions a few important things as regards interview guides: 

structure the questions according to theme, ask about background facts, use a simple lan-

guage, do not be too specific and do not use leading questions. Furthermore, Bryman adds 
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other vital things: the importance of making the interview professional, treating the infor-

mants kindly, remembering what they say and varying the questions. Other practical issues 

concern a quiet location and the value of recording the interviews to remember them. When 

structuring the interview guides, Bryman‟s advice was followed. One dilemma when trying to 

apply his thoughts was the lack of appropriate locations. This will be illuminated in the sec-

tion concerning methodological problems. Otherwise, the interviews were successful. 

All of the interview guides were structured according to the same pattern, with the common 

goal of finding answers to the research questions. Initial questions for background information 

were followed by questions relating to the informants‟ views on student influence and its ex-

tent at this school. Focus then shifted to the areas mentioned above. After that, questions fol-

lowed regarding organisation of student influence and information to students about their pos-

sibilities to have an influence. The final part dealt with informants‟ impression of the system 

in reality, connected to problems and possible evaluations of student influence. In each of the 

interviews, there was room for flexibility, which enabled follow-up questions based on the 

informants‟ opinions. 

Bryman says that a clear description of the choice of informants is of great importance. There-

fore, this was given a lot of thought.
67

 The goal was to find as many perspectives as possible. 

Accordingly, informants at different hierarchical levels were interviewed: the principal, the 

representative „head boy‟ from the student body, teachers in separate subjects and students in 

different subjects. The initial choice of subjects has been discussed. The decisions to inter-

view the principal and the head boy need know further explanation, since they hold important 

and specific posts. Although the interview guides were structured according to the same pat-

tern, the questions differed depending on the role of the informant. The questions in the inter-

view with the principal concentrated on organisational aspects of student influence, while the 

head boy mainly received questions about the work within the student body. When it comes to 

teachers, the choice of informants was linked to the choice of subjects and to finding teachers 

of separate gender. Two female teachers, in Agriculture and History & Government, and two 

male teachers, in English and Physics, were chosen. The questions concentrated on the teach-

ing side of student influence. Concerning students, they were interviewed in groups of five, as 

to allow them to discuss and help each other, instead of interviewing one nervous student at a 

time. Students in the final year at school were chosen since they had been there the longest. 
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Teachers selected students in the mentioned subjects who differed in gender and school per-

formance as to achieve a variety of informants. During the interviews, questions focused on 

their experience of student influence at school. In the result, individual answers are ascribed 

to the entire group if no one opposed. When the group disagreed, this is accounted for. 

The analysis of the answers was carried out by listening to the recordings and transcribing the 

interviews. No specific method, such as a discourse analysis, was needed to interpret the in-

terviews, given that they were unambiguous. One problem though, which is discussed further 

on, is that some of the recordings were of a poor quality. When it comes to the reliability and 

value of informants‟ answers, they might have been biased. The principal and the teachers 

may have wanted to give a portrayal of a school without flaws, while the students might have 

wanted the opposite. In reality though, the impression is that the answers were sincere. All of 

the groups pointed at both positive and negative elements of student influence at school. 

However, there were two mistakes involved in the choice of informants. The principal was 

interviewed twice, since he happens to be the Physics teacher as well. One student was also 

interviewed twice. This is discussed in the section concerning methodological problems. 

3.2.4 Observation 

Eleven participating observations have been carried out. According to Bryman, a participating 

observation means that the researcher takes part in activities and informs students of the pur-

pose of his or her presence.
68

 Eight of the observations dealt with observing lessons, two in 

each of the mentioned subjects. The remaining three observations were the morning assembly, 

a class meeting and the co-curricular activity of „clubs and societies‟, in this case an observa-

tion of an assembly of all religious groups at school. Observations of lessons focused on eve-

rything connected to students‟ possibilities to influence the situation in the classroom, includ-

ing overall climate, whether students gave their opinions, if teachers invited them to share 

their views and whether teachers seemed to listen to students‟ thoughts. The final three obser-

vations were selected because those three forums appeared to be important at school. 

Furthermore, Bryman mentions the need to carry out observations in different contexts and 

situations over a period of time to see as full a picture as possible.
69

 Given that the visit to 

Kenya had a time limit, there was only time for eleven observations, which is not sufficient to 

generalise. Therefore, the results of the observations are mainly used to verify other findings. 
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In addition, since parts of the observations needed explanations, these aspects were incorpo-

rated as questions in the interviews. When it comes to notes during the observations, Bryman 

says that detailed notes must be written down as soon as possible after the observation. Con-

sequently, the notes were sorted out and rewritten at once after the actual observation. Other 

issues with the observations will follow in the section regarding methodological problems. 

3.3 Methodological Problems in the Study 

A few problematic concerns have not yet been sorted out. When it comes to written docu-

ments, there may be more relevant material than what is brought up in this paper, even though 

material has been searched for in both websites and libraries. However, given that the princi-

pal at school only uses the documents mentioned in this study, the problem of misrepresenta-

tion is irrelevant. If there are more documents, the studied school does not use them. Another 

obvious concern is that the school uses syllabi from 2002, whereas the most recent update of 

the system occurred in 2005. The latter added some technical subjects, including their syllabi. 

Seeing that this school does not offer any of these, the version from 2002 is in fact adequate. 

Furthermore, issues related to the interviews need to be discussed. The recordings were hard 

to interpret at times, in view of the fact that the setting for the interviews and the informants‟ 

understanding of English were not ideal. To avoid misquotations, unclear parts of the inter-

views are not used. Yet another difficulty is that the principal, by mistake, was interviewed 

twice, seeing that he also happens to be the Physics teacher. One of the students was inter-

viewed twice as well. However, this is more of a statistical problem. Since teachers and the 

principal received slightly different questions, the interviews contributed with dissimilar in-

formation to the result. As regards the student, his views are only ascribed to one of the 

groups he took part of, meaning that the misrepresentation is not really a problem. 

Concerning observations, the aspect of too few observations has been mentioned. Moreover, 

there was no real class meeting, as the students decided that they did not have anything to dis-

cuss. The implication for this study is that there has been no real observation of a class meet-

ing, other than the mere participation in the decision to skip the meeting, which in itself can 

be regarded as part of student influence. 

Finally, each source is not represented in every part of the result. Rather, the common view is 

illustrated by a few informants‟ opinions. When the answers differ, this is of course men-

tioned. In total, theories and methods in this study are sufficient to carry out the study. 
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4. Study: Student Influence in Kenya 

This chapter is structured according to the three main research questions: organisation of stu-

dent influence, areas of influence and possible problems restricting student influence. 

4.1 Organisation of Student Influence 

The organisation of student influence at the school in this study consists of various parts, 

which are described in this section. First of all, an overall general theoretical view on student 

influence must be established, since this makes up the starting point for the organisational 

structure of student influence. All of the informants agree on two aspects in theory: students 

are seen as individuals entitled to give their opinions, and student influence is viewed as 

something positive to encourage. These general features permeate the entire school and each 

area of student influence in this study. Subsequently, the general theoretical view on student 

influence is of great importance. The principal‟s overall school plan serves well to illustrate 

this. He sees all students as individuals with different entry-behaviours, made up of students‟ 

separate backgrounds, which determine what type of education suits each individual. He tries 

to “[…] encourage students to be innovative, participate and shape their own future.” He also 

advises teachers to “[…] follow the curriculum with as much flexibility as possible.”
70

 The 

teacher of Agriculture concurs with him, as she summarizes teaching as the following: “It‟s 

their ideas [the students‟], not the teacher‟s.”
71

 Students of English agree that “it‟s good to 

have a say, be listened to, be free.”
72

 Not a single informant diverges from this general view. 

In theory, the informants obviously regard student influence as something positive. 

When comparing the informants‟ thoughts with local guiding documents at school, neither 

motto, vision or school rules mention anything concerning student influence. However, the 

school mission states that education is meant to “[…] harness their [students‟] potentials and 

abilities,” and achieve “[…] good citizenry participation,”
73

 clearly alluding to everyone‟s 

participation and individual development as something positive. Regarding national docu-

ments, several of them share the general opinion on student influence as a positive right for all 

individuals. The curriculum declares that students, through education, should “[…] develop 

mentally, socially, morally, physically and spiritually,” and that schools should “[…] identify 
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individual talents and develop them.”
74

 An individual development as a purpose of education 

is described by other national documents as well.
75

 Furthermore, a number of elements that 

relate to student influence are repeated throughout the syllabi. Some of these concern identify-

ing and developing students‟ individual study habits and their abilities to think creatively or 

critically.
76

 Consequently, the documents clearly connect to the general theoretical view on 

student influence. To sum up this standpoint, all of the informants and a major part of the 

guiding documents share the belief that students are individuals entitled to have an influence, 

and see student influence as something positive to encourage. Accordingly, the general theo-

retical view can be assumed to be the basis for the practical system in reality. 

The main channel for student influence is the prefects‟ body with a ruling head boy. Accord-

ing to several students, the system is based on a group of prefects that are chosen by the ad-

ministration, on other students‟ recommendations, to be a link between students and the ad-

ministration.
77

 This organisation is led by the head boy, who “[…] meet[s] the principal to 

discuss students‟ issues,” and tries “[…] to bring the student organisation, this school and the 

community together.”
78

 Students of Agriculture describe prefects as important, since students 

always turn to them if there are problems.
79

 The principal says that prefects gather students‟ 

opinions and forward them to teachers or the principal. Thereafter, he discusses the matters 

with the board of governors, after which he sends back information to the prefects, who in 

turn communicate these things to the rest of the students.
80

 The students of Agriculture say 
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that the system is good and that they can “[…] influence school through prefects.”
81

 Neither 

local nor national documents mention anything about a prefects‟ body or head boy. 

Another frequently used structure is the assembly, which according to students of History & 

Government takes place three times a week before the lessons start. It serves as a possibility 

for students to give their opinions. The assembly is described as an arena fully led by pre-

fects.
82

 In reality, it is in fact completely led by students, specifically the head boy and repre-

sentatives from clubs, although teachers and the principal watch and give their views.
83

 Noth-

ing is mentioned concerning an assembly in the local or national documents. 

Class meetings also occur continuously when there is need for such meetings. The teacher of 

History & Government claims that each class has meetings on Tuesdays and Thursdays, giv-

ing everyone an opportunity to share thoughts in discussions. The class teacher sends infor-

mation to the principal afterwards.
84

 Sadly, there was not need for such a meeting when the 

observations in the study took place.
85

 The guiding documents do not bring up class meetings. 

One of the possibilities that occur more seldom is the annual meeting or open forum. Students 

of English say that it is a good possibility to “[…] once a year talk things through.”
86

 This 

meeting was not held when the study was carried out. Yet again, not a single document men-

tions anything regarding an annual meeting or open forum. 

There are a few other student meetings as well. The teacher of Agriculture says that she “[…] 

encourage[s] students to hold meetings and pass ideas to teachers.”
87

 According to students of 

Physics, co-curricular activities is one kind of meeting, specifically when it comes to debate 

clubs. They claim that there are several different co-curricular activities each day of the 

week.
88

 An observation of religious groups was carried out in this study. This activity was 

fully led by students, through the head boy. Neither teachers nor the principal were present. 

Afterwards, the principal had an open forum to see what students had discussed.
89

 National 

documents mention nothing that relates to other student meetings, but in the local school regu-
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lations, the word “co-curricular activities” is at least mentioned.
90

 However, it does not con-

nect to students using these activities to achieve an influence at school. 

The guidance and counselling department is meant to help students discuss their issues under 

confidentiality and receive appropriate help. It also serves as an arena where students can give 

their views on what to improve at school, according to students of History & Government.
91

 

The teacher of History & Government mentions that teachers are responsible for this depart-

ment.
92

 The Kenyan Handbook for Teachers concurs that teaching includes guidance and 

counselling of students.
93

 However, this institution is described as problematic and in need of 

improvement, alluding to there being an insufficient structure and influence.
94

 

The principal expresses that direct interaction with teachers is another important channel for 

students to use.
95

 The teacher of Agriculture describes how she acts in relation to such meet-

ings. Either she gives students‟ information to the principal, to the prefects or to the class 

teacher, depending on the character of the information.
96

 The teacher of History & Govern-

ment says that direct interaction does not occur between the administrative staff and the stu-

dents, since “they‟ve got their own problems.”
97

 Direct interaction between students and 

teachers is only mentioned in the syllabi. They all describe discussion between the teacher and 

the students as an important part of education, although they do not determine the level of 

student influence in these discussions.
98

 Actual interaction between teachers and students will 

be described more carefully further on. 

The final part of the system at school is the implementation of students‟ thoughts. The teacher 

of Physics, who also happens to be the principal, claims that ideas concerning general welfare 

can be addressed immediately, while issues related to the curriculum need to be discussed at a 

forum with the principal, a PTA-representative, someone from the board of governors and 

church leaders.
99

 Therefore, individual schools can decide several things on their own by us-
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ing the mentioned elaborate system, although many issues need to be addressed at a higher 

level. Several documents describe how the structure of school boards is laid down, but there 

are no connotations to students‟ thoughts and their relation to this structure. 

The organisation in total obviously consists of an extensive system set up for student influ-

ence at this school. The general theoretical view says that students are individuals with the 

right to have an influence and that student influence is something to encourage. This influence 

is attained through the prefects‟ body, the assembly, class meetings, annual meetings, other 

student meetings, the guidance and counselling department, and through direct interaction 

with teachers. The administration and the principal supervise the system and can implement 

students‟ ideas at once, but may have to get an approval from a higher forum at times. The big 

problem regarding organisational structure of student influence is the weak correlation be-

tween the system at the school in this study and the guiding documents. Even though almost 

all of the documents do share the general theoretical view on student influence, they do not 

concretise it in descriptions of an operational system. Moreover, several features of the system 

at the school in this study are not mentioned at all in the documents: the prefects‟ body with a 

ruling head boy, the assembly, class meetings, annual meetings or other student meetings. 

However, quite a few documents do actually mention aspects that can be interpreted as con-

nected to student organisations or meetings. For example, a permeating opinion in guiding 

documents is that education should prepare students to be able to function in society with a 

positive attitude towards both learning and society. The curriculum says that education should 

“[…] prepare the youth to play an effective and productive role in the life of the nation,” and 

“[…] promote social equality and responsibility.”
100

 The same notion is visible in several 

other documents.
101

 Besides these purposes in education, almost all of the syllabi conclude 

that promoting interest in and a positive attitude towards learning is tremendously impor-

tant.
102

 One obvious way of achieving this would be to let students take part in meetings and 

practice student influence in a student organisation. The social abilities gained from this prac-

tice can even be seen as requirements to be able to function in society. Still, since the linear 

connection between practicing student influence and functioning in society is not clearly 

spelled out, the relationship above is too farfetched. In other words, even though the docu-

ments hint at a system for student influence, there is no concretised description. 
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Consequently, the system described by the informants is not backed up by the guiding docu-

ments. Unclear guidelines may, in a worst-case scenario, lead to there being as many different 

systems for student influence as there are schools. The Ministry itself even mentions the need 

to improve the school system and set standards for everyone to follow.
103

 This issue will be 

discussed further on. 

4.2 Areas of Influence 

In this section, areas where students have an influence are described and evaluated based on 

the offered level of student influence. Given that the general theoretical view on student influ-

ence is positive and the organisation offers many channels for students to use, it is interesting 

to see how big of an influence students actually have in various areas of their lives at school. 

4.2.1 Choices Leading to an Individual Curriculum 

An individual curriculum, i.e. a student‟s personal study plan, is based on several choices, 

such as choice of school and courses. In the following, circumstances surrounding these 

choices are described, e.g. the procedure of the choices and what aspects affect the choices, to 

be able to conclude what level of influence students have in this process. 

Concerning choice of schools, the head boy says that students choose nine schools at the end 

of their primary education: three national, three provincial and three district schools. The di-

rect determining factor for which school they will attend is the result in the exam for the 

Kenya Certificate of Primary Education (KCPE), according to the principal. Although this in-

dicates that the choice is based on students‟ own abilities and thereby free, there are problem-

atic circumstances. The principal states that this school can admit a maximum of 45 students 

per year.
104

 This low number of students illustrates a general difficulty in Kenya; there is a 

lack of vacant school positions. This limits students‟ choices of schools. Guiding documents 

mention the problem but have no distinct solution.
105

 The principal further claims that the best 

schools take the best students. He adds that a district day school is poor, in view of both per-

formance and money.
106

 This is backed up by the KCSE-report, in which district schools are 
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far behind when it comes to scores in exams. The best district school cannot compete with any 

of the ten best national or provincial schools.
107

 No clear solution is given in the documents. 

All of the four student groups see parents‟ money and wishes as another important feature. 

Students of English say that “parents force you,” and students of History & Government add, 

“Parents are not equally rich. Schools listen to people with money and property.” Several 

school documents agree that families‟ money is a determining factor, since society is unequal. 

The school system and the country in general need to address this issue, according to the 

documents. They encourage a closer collaboration between schools and parents to let parents 

have a greater influence. No other solution is brought up.
108

 Furthermore, students of Agricul-

ture claim that students‟ health issues can restrict them from attending a certain school. The 

same thing is mentioned by school documents, without stating how to deal with the prob-

lem.
109

 Yet another aspect is the surrounding society and geography, where practical restric-

tions, such as infrastructure, living arrangements and possible hazards, affect students‟ possi-

bilities to have a free choice of school.
110

 Almost all of the ministerial documents mention the 

final limiting element, which is linked to society‟s needs. A major goal within education is to 

connect the school experience to current needs in society, as to enable students to fit into soci-

ety with certain roles and jobs.
111

 In relation to student influence, society‟s needs may at times 

force students to make certain choices, although they want something else. The interviewed 

students of English sum up the level of influence in a superb manner: “There are many op-

tions, but circumstances may force you.”
112

 Consequently, there is room for individual 

choices, but the circumstances mentioned above restrict student influence. 

When it comes to choice of courses, the principal describes the system. He says that students 

read all twelve offered subjects at school during year one and two, after which they choose 

seven or eight subjects for year three and four. The administration guides and encourages stu-

dents. The curriculum confirms this structure.
113

 Several aspects affect the level of student in-
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fluence. First of all, individual preferences, such as choice of career, talents and interests, are 

the main factors, according to most students. How difficult subjects are and teachers‟ person-

alities are also part of the choice. Based on these parameters, students talk to their parents, af-

ter which they discuss the decision with the school staff.
114

 The head boy describes the proce-

dure as free: “It depends on interests and talents. We do research and talk to our parents. Then 

discuss with school.”
115

 Matters involved in this procedure are mentioned by several guiding 

documents. Seeing education as determined by individual preferences, such as interests and 

talents, is a common view on education in the documents.
116

 Among other comments, the 

documents state that education should ”[…] identify individual talents and develop them,” 

”[…] enhance enjoyment in learning,” and help students ”[…] develop mentally, socially, 

morally, physically and spiritually.”
117

 Differences in subjects and between teacher personali-

ties are also mentioned. A need to lessen the burden on both students and teachers in different 

subjects, combined with a need for a better teacher training, are described as two problematic 

issues.
118

 Parents‟ wishes and societal needs have already been discussed. These features af-

fect choice of courses as well, according to the documents. Consequently, the level of student 

influence within choice of courses is quite high, seeing as individual preferences make up the 

most important aspect. The teacher of History & Government says that it is important with 

influence in choice of courses. She claims that students should have more influence within 

this area, since parents and staff members, nonetheless, do affect students‟ choices a lot.
119

 

Finally, there are a few other possible choices involved in education, such as choices of 

classmates and teachers. The informants agree that choices within these areas are not possible. 

For example, the principal states that there is often only one teacher per subject. Students are 

also said to be divided beforehand, making it impossible to give them a choice.
120

 The docu-

ments concur with this, seeing that nothing is mentioned concerning any other choices. 

In total, choices of schools and courses are relatively free, although the mentioned circum-

stances make up a limiting factor. School documents do not explicitly state whether students 
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should have an influence within this area. However, as illustrated above, they do shed light on 

the problems mentioned by the informants, but without describing how to solve them. 

4.2.2 Discipline 

The school in this study has twelve school rules, set by the administration. All student groups 

agree that students are not involved in deciding on these. Instead, they are given a paper to 

sign at the start of the semester. The actual rules say nothing about students‟ participation, but 

rather indicate that students simply are meant to internalize them.
121

 Students of English ex-

press that rules are important, “[…] but they should ask students. Rules govern students, not 

teachers.”
122

 Some of the teachers develop why students are not involved in deciding. Stu-

dents‟ attitudes are problematic since they might use their influence in a negative way and 

come up with too radical suggestions, according to the teachers.
123

 This notion is not de-

scribed in the guiding documents. Although, the informants‟ views concerning there being a 

time limit, due to the rigidity of syllabi and curriculum, are brought up by ministerial guide-

lines. These documents point out that changes have been made to reduce the workload. They 

recommend even more changes to lessen this rigidity, without being more specific.
124

 

Besides school rules, there are also individual teachers‟ classroom rules. All of the teachers 

acknowledge that they work in different ways, based on their individual personalities. One 

teacher claims that she “[…] ask[s] at the beginning of form three how they want to work.”
125

 

Another teacher says that the level of “[…] influence depends on the teacher. There are dif-

ferent levels of democracy.”
126

 Guiding documents state that the training of teachers should 

be improved, since the system is questionable now.
127

 Most likely, this contributes to teachers 

working differently. Teachers‟ separate personalities are thereby part of affecting the level of 

student influence. Logically, there should be recommendations in the guiding documents for 

how teachers should conduct the disciplinary part of their occupation. However, there are no 

such recommendations, not even in the Teachers‟ Code of Regulations, which guides teach-
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ers.
128

 Subsequently, the system is very unclear concerning student influence in this area. To 

end this section, a remark from the students of Physics illustrates that the level of influence 

within the disciplinary branch is low: “We would like more influence in this area.”
129

 

4.2.3 Facilities and Equipment 

Another area where student influence comes into affect is in the design of facilities and 

equipment. The principal says that “students are recipients. The board decides and parents 

fund.” Hence, at this school, students do not have an influence within this area. The reason for 

this, also according to the principal, is that his school is poor with limited equipment. The 

head boy agrees that the school is poor, but he adds that it is young and growing, indicating 

that it might be possible with an influence in the future.
130

 Ministerial guidelines are aware of 

the fact that schools are poor with limited resources for facilities and equipment. A distinct 

solution to the problem is not mentioned though.
131

 An interesting aspect, conveyed by stu-

dents of English, is that the level of influence in this area differs between schools. Some 

schools set aside a lot of room for students to give their opinions.
132

 This idea is likely to be 

true, bearing in mind that there are no real guidelines for student influence within this seg-

ment of education. Students of Physics give their view: “The administration decides but we‟d 

like to be involved.”
133

 Consequently, this is another area where students want more influ-

ence. 

4.2.4 Teaching 

Teaching consists of several parts, all of which are described in this section. First of all, stu-

dent influence comes into affect when establishing the contents or facts in each subject. The 

general theoretical view on student influence is visible in the curriculum and the syllabi 

through requests to connect subjects to students‟ own experiences, problems and social con-

texts.
134

 Therefore, the contents of education can be assumed to be based on students‟ own 

thoughts. However, this is not clear enough in the documents. Instead, all of the informants 

consider that each syllabus‟ extensive contents need to be followed carefully. These too ex-
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tensive syllabi make up one of many restricting circumstances when it comes to student influ-

ence. For example, the teacher of Physics expresses this: “After having finished the syllabus, 

you can ask what they want. There‟s a time limit.”
135

 The head boy adds, “If there‟s time 

we‟ll revise,”
136

 indicating that the syllabi are too rigid. Furthermore, an observation of His-

tory & Government illustrates the same pattern. The lesson is packed with information from 

the syllabus and the teacher says: “We have to finish.”
137

 Other ministerial documents also 

point at problems with too rigid curriculum and syllabi, but mention no clear solutions.
138

 

Another issue restricting student influence in the area of what is to be taught, according to 

several students, is that they “[…] have little knowledge and would just choose strange things 

to learn. Teachers choose what‟s good.”
139

 Moreover, the teacher of History & Government 

declares, “Influence depends on students, and they‟re very timid.”
140

 All of the observations 

also point to the fact that students are quiet during lessons, without giving answers to teach-

ers‟ questions.
141

 Shy students with limited knowledge can therefore be one restricting ele-

ment. The informants describe differences between subjects and between individual teachers 

as limiting as well. For instance, the principal expresses that each teacher decides how to in-

teract with students.
142

 In some subjects, students “[…] know enough to have an influence,”
143

 

implying that there are subjects where they do not. Ministerial documents state that teachers‟ 

training is poorly organised, which may be an explanation for why they act differently.
144

 

All this leads to students having a modest direct influence in deciding on what to be taught. 

The only direct influence they have is tied to the beginning of courses, when several teachers 

claim they discuss the contents of the course to let students have a say. Still, not all of the 

teachers mention this.
145

 As pointed out, the syllabi are not concrete and do not bring up direct 

student influence. The syllabus of History & Government is especially noteworthy, as it de-
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scribes defining, identifying, classifying and discussing all sorts of democracies, but does not 

refer to doing democracy in the classroom.
146

 Besides direct influence though, there is a sub-

stantial amount of indirect influence, which originates in teachers‟ techniques to adjust their 

teaching to students. For example, the syllabus of Agriculture states that teachers need to ob-

serve if students are following. If they are not, teachers should make changes.
147

 Several 

teachers show proof of techniques to see whether students are following, the consequence of 

which may be changes of the contents. The teacher of Physics says that teachers must be “[…] 

flexible and pick up on small signals.”
148

 In reality, he continuously asks if students are fol-

lowing. If they are not, he involves their lives and opinions, meaning that their participation 

leads the lesson.
149

 The English teacher eloquently puts this: “Their participation decides how 

the lesson will turn out.”
150

 The other teachers have similar techniques, all of which are evi-

dence of a wide indirect student influence over the contents of the education. 

A second big part of the teaching area that involves student influence is method, or in what 

way the teacher passes on facts. Again, the general theoretical view is present in the syllabi 

and the curriculum. Schools are intended to achieve a democratic education with discussions, 

creativity, variation and nurturing of students‟ individual study habits.
151

 The principal con-

curs with the documents, since he wants to “[…] encourage students to be innovative, partici-

pate and shape their own future.”
152

 However, these views are not sufficiently concretised in 

the school documents. Therefore, in reality, students claim that the teacher usually leads the 

lesson. He or she decides everything without asking students.
153

 Observations of lessons con-

firm these opinions, seeing as they mostly consist of lecturing teachers.
154

 The reason for this 

is connected to the extensive curriculum, which has already been discussed. The teacher of 

English says that different topics in the syllabus need particular methods, which are chosen by 

each individual teacher.
155

 Therefore, extensive syllabi with specific contents weaken stu-
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dents‟ possibilities to choose how to work. The fact that students are shy and lack knowledge 

has also been mentioned earlier on. During several observed lessons, teachers gave students 

room to give opinions, but often they did not. For instance, the teacher of History & Govern-

ment asked if her students thought she had been talking too much. They did not answer.
156

 

Direct student influence regarding method is equally slim. The teacher of History & Govern-

ment declares that it is important to let students be part of deciding on how they want to work. 

She adds that she often tries to “[…] discuss method at the start of the course,” but that she 

would like this type of direct student influence to increase.
157

 Many of the student groups say 

that they can choose groups freely if they want to work in their spare time, but that it is not 

enough.
158

 Indirect influence is more common within the area of methodology as well. All of 

the teachers ask if students are following or not, but since they often get no answer, they use 

other techniques. The teacher of Agriculture expresses that teachers need to be aware of small 

signals, such as facial expressions or strange questions, which might indicate that students are 

not following.
159

 The Physics teacher says, “I change approach if they‟re not following: draw, 

explain or do it practically.”
160

 The English teacher states that it is important to “[…] joke 

[…] and provoke all students to participate.”
161

 All of these approaches are visible in each 

teacher‟s classroom. For example, the teacher of History & Government uses her body, voice, 

language, jokes and the black board interchangeably to reach out to her students.
162

 Concern-

ing ministerial documentation, nothing is mentioned about letting students be directly part of 

deciding on the methodology, but there are several incitements for indirect influence. The cur-

riculum claims that teachers should ”[…] identify individual talents and develop them.”
163

 It 

thereby illustrates the intricate difference between direct and indirect influence. It does not 

urge teachers to use the direct approach of actually asking students, but rather tells teachers to 

indirectly identify their talents and develop them on their own. 

Texts and material used at school make up a third arena in which students may have an influ-

ence. In the syllabi, several types of material is recommended. In English, teachers can use 
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textbooks, visual aids, recorded material, the internet, book extracts or resource persons. In 

History & Government, the corresponding suggestions are textbooks, encyclopaedias, photos, 

historical sites, resource persons, newspapers or videos. Thus, the list of options is extensive, 

although nothing is mentioned about students having a choice.
164

 A wide set of reasons for 

why students have little influence are mentioned by the informants. One major reason is that 

this school is poor, lacking material for students to choose from.
165

 An observation of a Phys-

ics class confirms this, seeing as there were only five books in a group of 25 students. How-

ever, the teacher gave his students the possibility to decide how many more books he should 

buy, which was an obvious effort to give them influence.
166

 Guiding documents also mention 

issues concerning schools‟ limited resources, without proposing clear solutions to the prob-

lem.
167

 Moreover, the English teacher says that there is a list approved by the Kenya Institute 

of Education, which teachers need to stick to when choosing books. According to this teacher, 

students have no real influence, other than having the possibility to bring material of their 

own from this list. The students think it is good that teachers decide, as they are more experi-

enced.
168

 Limitations for student influence in this area are the economic situation at school, 

the KIE-list and students viewing experienced teachers as entitled to choose material. 

The final part of the section regarding teaching is the choice of examination. There are several 

suggestions in the syllabi for this procedure as well. The Physics syllabus mentions practical 

work, projects, quizzes and written or oral exams. In the syllabus of Agriculture, the sugges-

tions are oral exams, quizzes, essays and practical work. Nothing is cited concerning students 

being part of the decision.
169

 In reality, student influence is non-existing. The teacher of His-

tory & Government argues that there is no influence since the exams from the Kenya National 

Examinations Council must be followed.
170

 Students add that exams are “[…] always written, 

like a routine or culture.”
171

 These students state that they have no influence. The teacher of 

Physics claims that the KNEC-exams are set, but that teachers can decide on continuous as-

sessment. This is troublesome since teachers are not all cast in the same mould. Although stu-

dents have no direct influence, this teacher says that they do have an indirect influence, given 
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that education planners alter exams depending on students‟ results.
172

 The KCSE-report illus-

trates that exams are extensive and always written, but mentions nothing concerning student 

influence.
173

 Therefore, the modest level of student influence in this area is not strange.  

4.2.5 Evaluation 

The concept „evaluation‟ in this study refers to collecting students‟ views at both the overall 

school level and in each subject. At the overall school level, the principal clearly states that 

evaluations are not held.
174

 Instead, individual teachers decide on continuous evaluations in 

each subject. Opinions on the occurrence of evaluations vary hugely between the informants, 

partly because teachers act very differently. Several teachers and the head boy claim that 

evaluations are held after each topic to see what features students want to improve or learn 

more about.
175

 The teacher of History & Government says that there are continuous evalua-

tions. However, she adds that there should also be an ending discussion or form to fill out af-

ter each concept, which is not the case now.
176

 Observations confirm that evaluations take 

place regularly, seeing as teachers often ask if everyone has understood and if there are any 

additions.
177

 Several groups of students declare that there are no evaluations of any sort. The 

only thing similar to an evaluation is the discussion at the start of courses regarding what stu-

dents would like to do, according to these students. They mention that one reason for why 

there are no evaluations might be time limit, due to a rigid curriculum and syllabi.
178

 When it 

comes to guiding documents, these are very unclear. The only document that brings up 

evaluations is the syllabus of Agriculture, stating that it is important to evaluate each topic 

and change method according to the result of that evaluation.
179

 This uncertainty of both guid-

ing documents and opinions will be discussed further on. 

4.2.6 Co-curricular Activities 

Co-curricular activities, such as games, religion, debate clubs and drama are mandatory, ac-

cording to the principal.
180

 An observation of a religious co-curricular activity illustrated that 
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students have great freedom to shape this activity as they wish, as long as they deal with relig-

ion. Prefects and the head boy led the activity, without any school staff members present.
181

 

This evidently means that student influence within this area is good. However, the informants‟ 

opinions differ. Several students mention that they are happy with the amount of student in-

fluence they have in co-curricular activities: “We can choose freely. Good influence in co-

curricular.”
182

 The teacher of History & Government thinks that it is important to strengthen 

students‟ influence in these activities, since it is not good today, due to lack of money.
183

 

Many student groups agree that lack of money is a problem. They claim that their school can-

not afford to let them compete or interact with people outside of school.
184

 Guiding docu-

ments do not deal with co-curricular activities, but point out that schools are poor. They do 

not suggest how to deal with the issue.
185

 The differences of opinion are discussed further on. 

4.2.7 Recapitulation of the Areas 

As described above, informants‟ answers vary hugely in connection to several of the areas. 

Furthermore, quite a few informants mention variations in the level of influence at separate 

schools, and between different subjects, teachers and students. These aspects contribute to the 

fact that student influence cannot be described as solely extensive or restricted in any area. 

When giving a general opinion on the influence in total, almost all of the students see student 

influence as extensive with a good system.
186

 The head boy says that “[…] school always lis-

tens because we give them the feedback they need.”
187

 However, when summarizing the level 

of influence within the areas mentioned above, areas in which students have a predominantly 

high level of influence are very few. The only obvious one where they have a direct influence 

is within choices of schools and courses, although circumstances may force them to make cer-

tain choices. Regarding the other areas, student influence is more or less restricted. Above all, 

it is indirect, as educationists have the privilege to identify students‟ views without actually 

letting them give their thoughts. Within the arenas of discipline, facilities/equipment and 

teaching, students do not have a big influence. In relation to the influence involved in evalua-

tion and co-curricular activities, opinions vary too much to find an explicit answer. 
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Seeing as the general theoretical view on student influence is positive, and the organisational 

structure offers many elaborate channels for students to use, the modest level of student influ-

ence in reality is surprising. The image that appears is one of great heterogeneity, both of in-

formants‟ opinions and of the level of student influence within the areas. Since guiding docu-

ments do not concretise student influence or suggest solutions to the restricting problems they 

mention, this heterogeneity is further reinforced. Aspects that affect student influence have 

been mentioned in the previous section. In the following, these limitations will be clarified. 

4.3 Problems 

There are several problematic factors, all of which are connected to one or more of the men-

tioned areas. These are described in this section. 

4.3.1 Differences between Schools188 

Several informants bring up the fact that the level of student influence varies depending on 

each school‟s specific features. The principal says that other schools may have more elaborate 

forums for student influence.
189

 Students of English agree when stating that they have noticed 

several differences: “At other schools they ask students concerning facilities […] and also 

might have computers.”
190

 The final remark illustrates a diversity of economic strength, which 

is further elucidated by the teacher of History & Government. She claims that the best schools 

take the best students and produce better results, since they have more money.
191

 The KCSE-

report confirms these results, seeing as private, national and provincial schools are far ahead 

of the poorer district schools in performance.
192

 Almost all of the informants connect the lack 

of money to several difficulties, such as inadequate facilities, insufficient material and text-

books, lack of money to compete in co-curricular activities, and the fact that classes are big. 

All these issues minimize students‟ possibilities to have their ideas realized, according to the 

informants.
193

 Lack of resources is therefore a major reason for the fact that this school cannot 

offer students a more extended influence. Guiding documents mention several of these issues, 

although no distinct solution is proposed, other than stating the fact that a clear system with 
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equal standards needs to be established.
194

 Obviously, differences between schools affect the 

level of student influence, creating a limiting factor at this school. 

4.3.2 Differences between Subjects 

Besides variation between schools, there are also differences in the level of student influence 

between subjects. The English teacher explains that the possibility to have an influence differs 

hugely depending on the subject: “[…] language is spoken, and students have more back-

ground information. Science is more difficult.”
195

 Several students agree that they have more 

influence in subjects in which they know enough to contribute. Science is seen as hard, 

whereas languages are viewed as easier to have an influence in.
196

 The head boy further says 

that students do not like all of the subjects. According to him, this is a problem that “[…] de-

stroys our future.”
197

 Consequently, one limiting feature is the dissimilarity between subjects. 

4.3.3 Differences between Teachers 

Yet another aspect that affects the level of influence is connected to teachers and their indi-

vidual differences. Both the principal and the head boy point out that teachers who are outgo-

ing and happy have an advantage in establishing a more relaxed communication.
198

 One 

teacher takes it as far as saying that “[…] there are different levels of democracy.”
199

 An ele-

ment that varies hugely is individual teachers‟ disciplinary rules in the classroom. From stu-

dents‟ point of view, the issue of teachers‟ inherent differences has big consequences. Several 

students mention that some teachers just deliver lectures and go, without letting students con-

tribute. This may lead to the fact that students start disliking the subject itself.
200

 Students of 

History & Government state that the “student-teacher relationship determines everything.”
201

 

Concerning guiding documents, they give very few recommendations to teachers as regards 

student influence. They also claim that teachers‟ education is of a poor and unequal quality.
202

 

In view of this, the mentioned differences between how teachers act are not surprising. 
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4.3.4 Differences between Students – Based on Society 

The final big area of differences is between students. Almost all of the informants express that 

students‟ inherent features affect the level of influence they are likely to achieve. The princi-

pal states that students are at separate levels: “Some students articulate student influence, 

while some need pushing.”
203

 The contrasting ability in English is especially problematic, 

since English is the language used at school. Students who are not comfortable with speaking 

English have a disadvantage. The teacher of Agriculture sees this as a language barrier that 

creates a situation where students are afraid of constructing their English sentences wrong. 

Instead, students are quiet.
204

 Students of History & Government bring up another parable 

connected to language: “School staff is educated, not parents.” According to these students, 

parents‟ lack of knowledge to be involved in decisions further limits student influence.
205

 

Moreover, the head boy adds students‟ attitudes as part of the difference in ability to express 

their views. He says that students‟ attitudes are important, seeing that they determine the 

manner of interaction, with both teachers and other students. Several informants mention the 

fact that students‟ attitudes are negative, and that they might use a more extensive influence in 

a negative way.
206

 Students of Agriculture connect this to the level of student influence: 

“Teachers listen to good students, not rude ones.”
207

 This clearly illustrates the connection be-

tween innate student differences and the acquired level of student influence. 

All of the informants discuss reasons for these big differences between students. The principal 

cannot see a specific distinction between boys and girls, but rather connects the dissimilarities 

to students‟ individual backgrounds.
208

 The teacher of Agriculture calls this students‟ „entry 

behaviour‟, including primary education, character and other background factors.
209

 Several 

governmental documents agree, stating that students‟ backgrounds and lives are very differ-

ent, leading to a school system that is unequal and in need of changes. However, there are no 

suggestions on how to achieve this.
210

 There are many sides of the concept „individual back-

ground‟. One of these is the fact that parents often affect choices. In specific, parents‟ money 
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decides what school their children will attend. This is mentioned by all of the student groups 

and is confirmed by guiding documents. These documents state that collaboration with par-

ents is positive, including parents sponsoring with money. Bearing in mind that some parents 

cannot even afford sending their children to school, the system is obviously unequal.
211

 Dis-

eases are described as another factor, both by students and governmental documents.
212

  

Two teachers mention that these background features come down to one aspect: society. The 

teacher of Physics states that “general societal views affect students,”
213

 and the teacher of 

Agriculture adds that a good influence from society equals good performance at school.
214

 

This involves students‟ living arrangements, the surrounding infrastructure and risks in the 

region.
215

 Moreover, there are clear directions in school documents to produce students who 

fit in society and fill societal needs, meaning that the needs of society determine students‟ 

education.
216

 Several informants point out that students are losing hope, due to unemployment 

and too high demands to attend universities.
217

 In addition, the teacher of Physics expresses 

that the area surrounding this school consists of a majority of people from the same tribe. Ac-

cording to him, this leads to lack of ethnic exchange. Students speak their native language in-

stead of English, and the minority is at risk to be alienated.
218

 In the terminology of the 

teacher of Agriculture, the influence from society at this school does not seem positive.
219

 

Instead of receiving positive feelings from society, students become shy and have little 

knowledge to contribute at school. Both teachers and students bring up that students are timid. 

The head boy says the following in reaction to students‟ timidity: “[…] afraid of being judged 

by teachers.”
220

 Besides this shyness, many informants mention that students have little 

knowledge in several subjects. All of the teachers have noticed that students keep quiet when 
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difficult topics are involved.
221

 Observations in each subject in the study confirm that students 

are often quiet, even though teachers try to involve them.
222

 Therefore, teachers are entitled to 

make several decisions without the contribution of students. One group of students expresses 

this clearly: “We have little knowledge and would just choose strange things to learn. Teach-

ers choose what‟s good.”
223

 This remark illustrates that students‟ innate differences, based on 

societal influences, affect the level of student influence at school. 

4.3.5 Rigid Curriculum and Syllabi 

Combined with the differences mentioned above, rigid curriculum and syllabi limit student 

influence. Almost all of the informants connect this rigidity to a low level of student influ-

ence. One problem, mentioned by both the principal and students of English, is the fact that 

this leads to too little time for teachers to treat students as individuals and listen to their opin-

ions. Instead, they “[…] tend to generalise class behaviour,”
224

 which is “[…] hard for indi-

viduals.”
225

 The head boy and the teacher of History & Government concur that focus is al-

ways on finishing the syllabus first. Only if there is time over, they say that there are revisions 

to see if there are questions or additions. The teacher of Agriculture goes as far as saying that 

teachers only have time to deliver the syllabus, which she sees as upsetting.
226

 

Yet another issue connected to the curriculum and syllabi is that education becomes exam-

centred, according to the teacher of English. Students of English and Physics agree, seeing as 

they regard the contents of their education fully determined by exams.
227

 Observations of sev-

eral lessons verify that the shortage of time and the rigidity of syllabi and curriculum limit the 

level of student influence. For instance, in a class of History & Government, the teacher hur-

ries and says, “We have to finish,” leaving little room for student influence.
228

 Moreover, dur-

ing a lesson of Physics, the teacher tells his students to be correct in the exam, illustrating 
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problems regarding exam-centred education.
229

 Guiding documents agree that the curriculum 

is too rigid and exam-centred, but give no distinct solutions to the issue.
230

  

When reading the curriculum and the syllabi, one obvious conclusion is that these were not 

written to enhance the level of student influence. Whether thirty subjects are too many is not 

possible to determine, but one unchallenged observation is that there are very few concrete 

directions for how to work with student influence in the curriculum. It states that the system 

has been reorganised to solve difficulties with rigidity, but the actual syllabi are still crammed 

with detailed facts. Clear directions for how to involve students are not given. At times, there 

are sentences with reference to student influence. For example, there should be discussions, 

problem solving, varying methods and an identification of each learner‟s unique problems. 

Still, nothing concerning concrete direct student influence is mentioned.
231

 Rigid curriculum 

and syllabi are therefore factors that limit student influence. 

4.3.6 Poor Guidelines for Student Influence 

The final problematic area is poor and unclear guidelines for student influence. Several in-

formants concur that the organisational structure of the school system is hierarchical, where 

policies and decisions are made at the top level, without involving lower levels.
232

 The princi-

pal adds, “To improve, you must start from the bottom.”
233

 This comment illustrates the 

weakness in the system, a weakness that hits students the hardest. According to some stu-

dents, the fact that they lack a national student organisation leads to there being no link be-

tween students and the Ministry of Education.
234

 Besides this political arena, the system is hi-

erarchical within individual schools as well. Several students mention problems as regards the 

relationship with the administration at school, since they do not always listen to students.
235

 

“Students are powerless if school chooses not to listen,” according to students of History & 

Government.
236

 The teacher of History & Government agrees: “They‟ve got their own prob-
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lems.”
237

 These opinions obviously illustrate the system‟s inherent problem, which limits stu-

dent influence. 

The problem mentioned above is clearly linked to the lack of guidelines for how to work with 

student influence. Simply, there are no incentives to involve lower hierarchical levels. The 

English teacher mentions that the poor guidelines cause difficulties with arbitrariness. Schools 

work differently without systematization. He adds that individual teachers work in separate 

ways, seeing as they have no real directions on student influence to follow. For example, they 

interpret the school motto, vision and mission individually. Therefore, they give students dif-

ferent levels of influence, according to him. The principal confirms this, since he also says 

that there are no real guidelines. Moreover, there is no written information to students about 

their right to have an influence, which further limits the level of student influence.
238

  

When comparing the informants‟ opinions with guiding documents, an obvious observation is 

that these opinions are not unfounded. Although the documents share the mentioned general 

theoretical view on student influence, they do not give concrete descriptions of the organisa-

tion, possible areas or level of a direct student influence. Local documents, i.e. motto, vision, 

mission and rules, are sparse when it comes to student influence. The mission‟s line “[…] 

harness their potentials and abilities” is possible to connect to student influence, since it indi-

cates giving room for students‟ own talents and interests. However, it does not describe de-

tails on how to do so, meaning that it is not clear enough.
239

 The overall curriculum states that 

education should cater for individual development, equality, critical thinking, creativity and 

skills to function in society. These requests can be seen as parts of student influence. Still, dis-

tinct directions on how to achieve student influence in reality are missing.
240

 The four syllabi 

in this study are extremely detailed. Nonetheless, they follow the same pattern as the curricu-

lum, as they lack operational guidelines.
241

 The Code of Regulations and the Kenyan Hand-

book for Teachers both offer instructions for how teachers should work. As for the previous 

documents, clear guidelines on student influence are non-existent.
242

 Regarding the Education 

Act, it describes inspections of schools among other things, but nothing with reference to stu-
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dent influence.
243

 Although the KCSE-report describes circumstances for exams, it does not 

relate these to students having an influence in exam procedures.
244

 The National Action Plan 

on Education for All and the Sessional Paper bring up many aspects connected to the area of 

student influence, such as seeing to individual abilities and equality. They also mention sev-

eral problems in the school system, e.g. limited resources, inequality and the rigidity of the 

curriculum/syllabi. At the same time, there are no detailed descriptions of how to solve the 

issues practically.
245

 

Consequently, it is obvious that the guiding documents are very unclear concerning student 

influence. This lack of clarity is actually pointed out by several documents, but without sug-

gesting solutions.
246

 Without distinct guidelines on student influence, schools have no obliga-

tion to give students an influence and no instructions on how to do so. Therefore, poor guide-

lines limit the level of student influence. 

4.3.7 Recapitulation of the Problems 

To sum up the problems, different levels of student influence at separate schools, in specific 

subjects, between teachers and between students, the latter connected to societal influences, 

combined with rigid curriculum/syllabi and poor guidelines for student influence lead to the 

fact that student influence is a very obscure and unequal notion in Kenya. In view of all these 

problems, it is not strange that informants‟ answers differ hugely, and that the level of student 

influence is often indirect and difficult to establish. Moreover, the mentioned fact that the 

level of student influence differs between schools, subjects, teachers and students is not 

strange either, bearing in mind the absence of clear directions. Accordingly, as a result of 

these limiting issues, the elaborate organisational structure at this school becomes ineffective. 

The positive general theoretical view on student influence is not transferred into reality. 
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5. Concluding Discussion and Summary 

This concluding chapter discusses and summarizes the result in relation to previous research 

to see similarities and differences. A final synthesis is presented concerning how extensive 

student influence actually is in a Kenyan secondary school and what main reasons there are 

for this. At the end of this section, there are suggestions for further research. 

First of all, regarding organisation, the result in this paper indicates that there is a general 

theoretical view shared by all of the informants and the guiding documents. This states that 

students are to be seen as individuals entitled to give their opinions, and student influence to 

be viewed as something positive to encourage. In previous research, the result is slightly dif-

ferent, although the underlying idea is the same. All of the texts propose that education in re-

ality ought to become much more democratic, treat students as individuals with specific needs 

and let every participant give their opinions. However, neither of the texts has studied if these 

basic goals exist in reality and are shared by educational participants. Consequently, the result 

in this study illustrates that the informants and the documents at both the national and local 

level in fact share the theoretical goal that previous research strives to attain. 

Furthermore, this study shows proof of there being an elaborate system with many channels 

for student influence set up at the studied school. This system consists of a prefects‟ body 

with a leading head boy, assemblies, class meetings, annual meetings or open forums, other 

student meetings, e.g. within co-curricular activities, a guidance and counselling department, 

and direct interaction with teachers. Most of the informants consider the system to be well 

functioning. Previous research is sparse within this area. Nevertheless, some of the channels 

for student influence are mentioned. Bjerstedt claims that schools should establish a better 

student body, a more elaborate collaboration between school leaders and students, and more 

discussions, since these things are not sufficient, according to him. Several of the other reports 

mention similar issues of too little cooperation and participation, leading to students being 

poorly prepared to function in society. The overall image in previous research is that there is 

no real system set up for student influence at schools. Subsequently, even though this study 

has only investigated the situation at one single school, it has proven previous research wrong. 

There is a system set up at this local school for student influence, at least in theory meant to 

work well. The only problem connected to the system at this school is the fact that it is not 

backed up by guiding documents. There is no clear description of how schools should organ-

ise a structure around student influence in any of the guiding documents. This study claims 
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that this is a huge dilemma, since it may lead to schools working differently without knowing 

how they should organise student influence. The report from 1976 by the appointed National 

Committee, the report on TIQUET and the ministerial report from 2001 say that the overall 

system of education is vaguely organised with a weak central administrative control and out-

of-date documents. These aspects are said to lead to a limited amount of student influence. 

These weak guidelines will be discussed further on. 

In reality, the positive general theoretical view and the elaborate system for student influence 

are unsuccessful at this school, according to the results in this study. The analysis of areas 

where students may have an influence gives a predominantly negative result. The informants‟ 

answers vary a lot, and the level of student influence differs between schools, teachers, sub-

jects and students. Therefore, one pervading result is that it is difficult to describe student in-

fluence as solely extensive or restricted in any area. Yet another confusing result is that the 

informants‟ overall opinions on student influence at their school are positive, whereas actual 

areas where the result indicates a predominantly high level of student influence are very few. 

This study argues that the reason for these confusing results is the inadequate guidelines in 

school documents. These do not mention in which parts students should have an influence, 

leading to a situation where the level of influence varies. Previous research agrees that the 

documentation is problematic, which was described in the previous section. Thus, this study 

finds the same results regarding the documentation, but also shows that the uncertainty of the 

guidelines creates confusion concerning student influence in schools in reality. 

With reference to the studied areas in this paper, there is only one area in which the infor-

mants view student influence as extensive. Although choices of schools and subjects are lim-

ited by individual circumstances, the result in this study shows that the overall choice is free. 

In the following areas, the result illustrates a primarily restricted influence: other choices at 

school, disciplinary rules, facilities/equipment; and the contents, method, texts/material and 

examination involved in the teaching arena. The students in this study clearly express an urge 

to be part of these decisions. In two areas, evaluations and co-curricular activities, the result is 

too ambivalent to give a final opinion on the level of student influence. 

When it comes to choices of schools and subjects, previous research is scarce. The text by 

Kibera & Kimokoti is the only text that mentions this topic, stating that these choices are not 

equally free for all students. This idea goes in line with the result in this study. As regards the 

restricted areas, previous research is more extensive. It fully agrees with the limited influence 
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within the branch of discipline, as mentioned by both Bjerstedt and the ministerial report from 

2001. The weak influence over design of facilities and equipment is also visible in previous 

research. The report from 1976, the ministerial report from 2001 and the report dealing with 

TIQUET state that resources, facilities and equipment are limited, causing a weak influence. 

The result in this study thereby confirms these texts. In the teaching arena, there are descrip-

tions of a weak student influence in all of the previous research texts. They share the view on 

education as tied to teachers‟ authoritarian way of passing on knowledge through lecturing 

one-way communication with closed questions, without involving students in discussions. 

This is seen as a huge problem, leading to students being bored and dependent of the teacher. 

Since there is no room for student influence, students find subjects difficult, according to pre-

vious research. Becker and Couto add that education is exam-oriented, and teachers decide 

everything regarding grading. The ministerial report from 2001 further mentions the lack of 

material, which leads to a limited amount of student influence in the area of material and 

texts. Previous research recommends that these things should improve to allow students to 

have an influence. Consequently, previous research and the result in this study coincide when 

it comes to the limited amount of influence in the teaching area. Yet another similarity be-

tween this study and previous research is the topic of evaluation, where Becker & Couto‟s an-

thology and the ministerial report from 2001 mention the need to hold evaluations. The final 

concern, co-curricular activities, is not mentioned by previous research. 

In total when it comes to the different areas, this study confirms most of the findings in previ-

ous research, indicating that students do not have an especially big influence. Moreover, an-

other result in this study is the fact that student influence is mostly indirect. Educationists are 

given the privilege to identify students‟ thoughts without actually letting them give their opin-

ions in a direct manner. This weak and often indirect influence might be seen as surprising 

considering the general theoretical view and the elaborate system with many channels for stu-

dent influence at school. However, this study claims that the general theoretical view on stu-

dent influence is not concretised into distinct directions for schools to follow in the guiding 

documents. Therefore, the administration and teachers at schools do not have any guidelines 

to what areas students should be given an influence in. Thus, the level is weak and indirect. 

As mentioned earlier on, previous research agrees that the school documents are limited. Sub-

sequently, this study adds to previous research that these limitations lie in the fact that the 

positive general theoretical view is not concretised into clear guidelines for student influence. 
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However, both this study and previous research bring up several other issues, which contrib-

ute to the problematic outlook for student influence. In the following, these aspects will be 

connected to the mentioned lack of distinct guidelines in school documents. The first declared 

problem in this paper relates to there being differences between schools in view of perform-

ance and economy, creating a situation where the circumstances at school determine what 

level of influence students will have. At this school, lack of money limits students‟ possibili-

ties to be part of decisions on facilities/equipment, texts/material and co-curricular activities. 

The report from 1976, the report on TIQUET and the ministerial report from 2001 claim that 

standards, accessibility, distribution of teachers, resources and funds vary between schools, 

creating a situation where student influence is not equal in the country. The results in this 

study thereby correlate with previous research. This study argues that this unequal student in-

fluence at separate schools is caused by the lack of guiding documents. Without such guide-

lines, schools do not know how they ought to work with student influence, inevitably leading 

to there being differences. 

The second and third difficulties regard the fact that student influence is unequally applied in 

specific subjects and by different teachers. This study illustrates that students have more in-

fluence in subjects they know and that teachers‟ personalities make up different levels of stu-

dent influence. These problems affect students‟ choices of courses and the influence they have 

concerning contents, method, examination, disciplinary rules and evaluation in the subjects. 

At this school, student influence becomes indirect, without involvement of students. All of the 

reports regarding previous research mention that these aspects limit student influence. Becker 

& Couto, Kibera & Kimokoti and Omboto state that the most common teacher style is an au-

thoritarian one, whereby teachers control everything in one-way communicated lectures. The 

reports from 1976 and 2001, combined with the text on TIQUET, recommend a better teacher 

training to achieve a homogenous level where all teachers involve students in free discussions 

built on students‟ experiences. This coincides with the results in this study. The solution to 

these problems, according to this study, is to incorporate clear guidelines for teachers in gov-

ernmental documentation. Since there are no such directions to follow, the fact that teachers 

work in different ways is not surprising.  

When it comes to innate student variations based on societal influences, these make up the 

fourth problematic area. Students have dissimilar abilities to express student influence, with 

varying language capacities and different attitudes towards education. These issues are caused 

by students‟ individual experiences from society, such as living arrangements, diseases, par-
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ents‟ economic situation, infrastructure and risks in society. At this school, the influence from 

society is described as negative. Students lose hope when seeing unemployment, and there is 

no ethnic exchange since the students descend from the same tribe. All this creates shy stu-

dents with little knowledge to contribute at school, leading to the fact that teachers make deci-

sions without involving them. Moreover, the needs of society minimize the room for student 

influence, given that students have to make certain choices to fit in society. These matters af-

fect almost all of the areas in the study. The image that appears in previous research is similar 

to the result in this study, seeing as all of the texts mention one or more of the features above. 

For example, Kibera & Kimokoti connect background aspects to the level of student influ-

ence. They say that students‟ unequal backgrounds make up major obstacles for some stu-

dents, since they do not have good possibilities to express themselves or choose freely. The 

ministerial report from 2001 further adds that societal concerns combined with unequal treat-

ment can create a negative behaviour towards both society and schools. The dilemma with shy 

students is described in Becker & Couto‟s anthology. Concerning the needs of society as a 

limiting factor, previous research has not found that connection. Instead, the reports state that 

societal needs should guide schools in their mission. In total, these individual aspects, bound 

to society, are of course difficult to solve through altering guiding documents. On the other 

hand, if guiding documents were to give clear descriptions of how schools ought to work with 

student influence, schools would have to solve these issues to let every student have an equal 

influence. As it is now, they can simply avoid solving the problems. 

The fifth concern mentioned in this study regards the rigid curriculum and syllabi, creating an 

exam-oriented education with too little time to give students an influence. Above all, this area 

limits influence within the actual teaching arena, but also when it comes to individual teach-

ers‟ disciplinary rules and evaluations. Several texts regarding previous research describe this 

as a limiting factor when it comes to student influence. Becker and Couto‟s anthology, the re-

ports from 1976 and 2001, and the text on TIQUET all mention these issues. This result 

thereby confirms previous research. The study claims that unclear guidelines cause this prob-

lem as well. If there were such directions in school documents, the question of student influ-

ence would be equally important as to finish the syllabus. Consequently, student influence 

would not be ranked second after having finished the syllabus, which is the case now. 

As indicated in the previous sections, the biggest problem for student influence in this Kenyan 

secondary school is the lack of guidelines in school documents. The other mentioned issues 

would be problematic even if the directions were to be clearer, but as established above, they 
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would be less significant. The situation at present is rather the opposite; the lack of guidelines 

reinforces the other issues, leading to there being very little room for student influence. The 

purpose of this paper is not to give recommendations for how to improve the system. How-

ever, the fact that guiding documents need updating as regards to student influence is obvious. 

Previous research also demands such an update. Unlike previous research, this study specifies 

in what way the documents are troublesome for student influence. They do not concretise the 

general theoretical view on student influence into distinct guidelines. Moreover, they do not 

focus on direct student influence or give solutions to the limitations they mention. This study 

further extends the research horizon by connecting all of the obstacles for student influence to 

the lack of clear and concrete guidelines. It thereby illustrates the necessity of updating the 

system‟s directions to reach an equal level of direct student influence. Exactly how an update 

should be structured is not possible to answer in this paper. However, the design of such an 

update would be very interesting for future research to study. Another fruitful task would be 

to compare the result in this study with the situation in a country from another part of the 

world, e.g. Sweden. 

To finally sum up this study, the general theoretical view and organisation at this school are 

good omens for a high level of student influence. Sadly enough, these are not implemented in 

reality. Student influence in the various areas is at a low level, indirect, difficult to establish, 

and unequally spread between schools, teachers, subjects and students. Several problems limit 

student influence, all of which are connected to the fact that there are no real guidelines on 

student influence in school documents. To end this study, the initial question whether the con-

cept „student influence‟ is used in Kenya needs an answer. Obviously, both documents and 

informants apply the concept as something to aspire. Nonetheless, since school documents do 

not give clear or concrete guidelines, the concept is not realised. Referring back to the title of 

the paper, students cannot be described as solely powerful or powerless, although student in-

fluence is obviously more restricted than extensive in reality. 
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