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Abstract 

Individual differences have been of special interest in the field of second 

language acquisition for decades. Recent studies show special interest in the stability of 

various individual differences. The results, however, have not proven to be coherent. 

This thesis aimed to investigate individual differences of Swedish students enrolled in a 

German course in 2011 and addressed the issue of stability and correlation, in terms of 

personality, motivation/attitude and communication strategy use. Furthermore, teachers‟ 

perception of their students‟ individual differences, as well the enhancement of ID 

factors in the language classroom were determined. The results could not verify recent 

criticism on previous individual difference research, since ID factors analyzed proved to 

be stable and to be highly correlated with each other. Especially the correlation between 

anxiety and extroversion, as well as communication strategy use proved to be 

interesting. Furthermore, a correlation between teaching practices and students‟ 

individual differences could be found.  

 

Keywords: individual differences, motivation, attitude, personality, anxiety, 

communication strategies, motivational strategies. 
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Introduction 

“Researchers seek to know how different cognitive and personality variables are related and how 

they interact with learners„ experiences so that they can gain a better understanding of human 

learning. Educators hope to find ways of helping learners with different characteristics achieve 

success in second language learning.” (Lightbown & Spada 2006: 57) 

Research on individual differences has been the focus of many studies
1
 on second 

language research in order to understand and support the language learning process. 

While traditional research claimed that individual differences are stable, researchers 

now start to question this claim with the results of various studies of stability of 

individual differences. Recent arguments on the stability therefore gave rise to a whole 

new understanding of individual differences.  

This thesis attempts to follow this research trend, but specializes on IDs that 

generate communication as an important aspect of language learning, with special focus 

on personality, motivation/attitude and communication strategies, since the aspect of 

communication has not been addressed enough in previous foreign language research. 

In order to foster communication, we have to analyze how the various IDs affect and 

correlate with each other. Correlation is therefore another focus of this thesis.  

As for the situational context of the survey, Swedish university students enrolled in 

an intermediate German class represented the target group for this research project. 

With a one month interval, students answered a questionnaire on personality, 

motivation/attitude and Communication Strategy use at the beginning in the middle and 

at the end of their German course.  

Ema Ushioda (2008) claims that findings on individual difference could be greatly 

enriched by the teachers‟ perspective “[…] and contribute to bringing theory and 

practice into much closer interaction” (Ushioda 2008: 29). The thesis therefore also 

deals with the teachers‟ perspective on their students‟ individual differences.  

In order to get a better understanding of the actual presence of motivation, 

personality and Communication Strategy use in the language classroom, the second 

survey examines how teachers of the target group foster or diminish individual 

differences in their language classes. For this purpose teachers were asked to complete a 

questionnaire on ID enhancement, which is presented in the fourth part. The first part, 

however, begins with providing the necessary theoretical background, as well as a brief 

account of previous research. 

                                                 
1
 See, for instance, Rodriguez & Abreu (2003), Kim (2009),  Marcos-Llinás & Garau  (2009) 
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1. Theoretical background and previous research 

“Ever since the early days of its existence, the field of psychology has been trying to achieve two 

somewhat contradictory objectives: to understand the general principles of the human mind and 

to explore the uniqueness of the individual mind. The latter direction has formed an independent 

subdiscipline within the field that has traditionally been termed differential psychology but 

recently more frequently referred to as individual difference research.  (Emphasis original) 

(Dörnyei 2005: 1) 

In that sense, research on individual differences intends to identify the various 

characteristics that define the learner and the language learning process (ibid.). A great 

amount of research focused on a variety of individual differences (IDs) such as 

personality, language aptitude, motivation, learning styles, language learning strategies, 

learner beliefs and age (see Dörynei 2005; Lightbown & Spada 2006).  

Dörnyei (2005: 181f.) distinguishes traditional ID research from a new approach 

on individual differences. Traditional research on individual differences defines IDs as 

identifiable, only loosely related to other factors, as well as independent from the 

environment (ibid. 182). According to Dörnyei (ibid), those assumptions are rather 

unrealistic and therefore misleading.  

The new approach therefore suggests taking the dynamic and context specific 

nature of these factors into consideration, which has lead to research on the stability of 

individual learner differences with mixed results (see Rodríguez & Abreu 2003; Kim 

2009).  

The challenge, then, is to adopt a dynamic perspective that allows us to consider simultaneously 

the ongoing multiple influences between environmental and learner factors in all their 

componential complexity, as well as the emerging changes in both the learner and the 

environment as a result of this development. (Dörnyei 2009: 229) 

The following presents the most essential theoretical background information 

concerning three individual differences involved in the study (personality, 

motivation/attitude and communication strategies) as well as a brief account on previous 

research in the particular fields.  

1.1 Personality factors 

In language learning, various factors may influence the language learning 

process. Personality factors, such as anxiety, extroversion, or self-esteem can be 

recognized as affective individual learner differences (Brown 2007: 152ff.). 
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“Understanding how human beings feel and respond and believe and value is an exceedingly 

important aspect of a theory in second language acquisition.” (ibid. 153) 

According to Brown (2007:152ff.), personality factors include self-esteem, 

attribution theory and self-efficacy, willingness to communicate, inhibition, risk taking, 

anxiety, empathy, and extroversion. The factors analyzed in the present study, 

extroversion and anxiety, are presented in more detail at this point, followed by an 

account of previous research in that particular field.  

Extroversion 

Extroversion has been described as “[...] the extent to which a person has a deep-

seated need to receive ego enhancement, self-esteem, and a sense of wholeness from 

other people as opposed to receiving that affirmation within oneself” (emphasis 

original) (ibid. 166). 

According to that, extroverts need to receive confirmation from others. 

According to Brown it is a common mistake to recognize extroverts as better language 

learners, since extroverts do not necessarily perform better in language learning. 

Furthermore, extroverts may not always be talkative, but can also be shy and contained, 

which can be grounded in cultural norms (ibid.).  

A study by Wakamoto (2000:71) analyzed the relation of strategy use and 

extroversion/introversion of 254 Japanese college students and found a correlation 

between extroversion and more frequent strategy use.  

To analyze the correlation of extroversion/introversion, motivation, strategy use 

and anxiety is the focus of this thesis at a later point. The following therefore takes a 

closer look at anxiety as part of effective personality factors. 

Anxiety 

Many people claim to have a mental block against learning a foreign language, although these 

same people may be good learners in other situations, strongly motivated, and have a sincere 

liking for speakers of the target language. […] In many cases, they may have an anxiety reaction 

which impedes their ability to perform successfully in a foreign language class. 

(Horwitz/Horwitz/Cope 1986: 125) 

Anxiety influences second language acquisition to a great extent (Brown 2007: 

161). Dörnyei (2005: 198) describes distinctions among anxiety concepts that are 
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widely used in research on anxiety consisting of “beneficial/facilitating vs. 

inhibitory/debilitating anxiety” and “Trait vs. state anxiety” (ibid. emphasis original).  

The first distinction deals with the recognition that anxiety is not necessarily a 

disadvantage, but can under certain circumstances be beneficial for the learner. The 

negative concept of anxiety, worry, however, has been proven to inhibit the successful 

language learning process (ibid.). State anxiety, on the other hand, describes the 

situational specific, dynamic form of anxiety, whereas trait anxiety refers to the stable 

state of anxiety (ibid.). Anxiety can therefore be seen as a complex factor that contains 

different concepts of anxiety.  

The first survey presents anxiety in relation to other individual learner 

differences, like motivation and language proficiency. Brown, Robson and Rosenkjar 

(2001: 390) discovered that highly motivated Japanese students showed a high level of 

anxiety. Anxiety therefore does not necessarily hinder motivation. In 2009, Marcos-

Llinás and Garau analyzed the correlation between anxiety and proficiency level. A 

total of 67 college students learning Spanish as a foreign language participated in the 

study (Marcos-Llinás & Garau 2009: 98). The results indicated that more proficient 

students showed a higher level of anxiety (ibid. 101). Furthermore, less anxious students 

proved to have lower grades than those with higher anxiety scores (ibid. 102). The 

overall result therefore showed a relation between course achievement and anxiety. 

However, limitations were mentioned by the author in terms of the measurement of 

proficiency by means of grades, which could be rather subjective, as well as the 

disregarding of 67 students who dropped out of the course and whose results were not 

taken into consideration (ibid. 105). 

Recent research on anxiety focused more frequently on the aspect of stability, 

which was discussed earlier. Two of the surveys focusing on this particular aspect of 

anxiety are therefore presented at this point.  

Rodríguez and Abreu (2003) analyzed the context-specific stability of anxiety in 

different language classes by taking 110 participants enrolled in either French or 

English classes in Venezuela (Rodríguez & Abreu 2003: 365f.). The results indicated no 

significant difference between the French and the English class with regard to anxiety 

(ibid. 376). All in all, anxiety proved to be stable within institutions and across various 

levels of proficiency.  

In 2009, Sung –Yeon Kim investigated the context-specific stability of anxiety. 

59 college students from Korea participated in the study (Kim 2009: 144). Anxiety was 
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measured in two different contexts, the reading and the conversational class of these 

students. The results indicated that students in conversational classes tended to be much 

more anxious than in reading classes (ibid. 148). Furthermore, anxiety in conversational 

courses showed to be rather stable (high), whereas anxiety scores in reading classes 

varied and were therefore rather dynamic. In terms of language proficiency, less anxious 

students proved to be more successful (ibid. 149), which contradicts Marcos-Llinás and 

Garau‟s (2009: 101) observation that more proficient students tended to be more 

anxious.  Students who had repeated the language course tended to be less anxious, 

which Kim takes as indication that experience and familiarity can help to lower anxiety 

(ibid. 149ff.).  

All in all, it can be said that the results concerning the correlation of anxiety with 

other factors, as well as surveys regarding stability of anxiety did not show cohesive 

results. As the mixed results by Kim (2009) and Marcos-Llinás/Garau (2009) showed, 

anxiety is neither clearly positive nor negative for the language learning process per se. 

“Personality traits can in many ways be compared to the ingredients of a cooking recipe and it is 

known for fact that a good cook can usually prepare a delicious meal of almost any ingredients 

by knowing how to combine them.” (Dörnyei 2005: 24)  

The analysis of correlation at a later point, however, shows whether anxiety 

hinders or supports other ID factors, which might clarify the aspect anxiety further. 

 

1.2 Motivation and Attitude  

“It provides the primary impetus to initiate L2 learning and later the driving force to sustain the 

long and often tedious learning process; indeed, all the other factors involved in SLA presuppose 

motivation to some extent. Without sufficient motivation, even individuals with the most 

remarkable abilities cannot accomplish long-term goals, and neither are appropriate curricula and 

good teaching enough on their own to ensure student achievement.” (Dörnyei 2005: 65) 

Thus, according to Dörnyei (ibid), motivation is an essential factor, which 

influences the overall success in language learning. Previous research of motivation in 

second language learning can be historically divided into three phases: The social 

psychological period from 1959 until 1990, the cognitive – situated period and the more 

recent process-oriented phase (Dörnyei 2005: 66f.).  

The social psychological period gave rise to the concept of instrumental and 

integrative motivation by Wallace Lambert and Robert Gardner, which has received 
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considerable attention since its appearance (Ushioda 2008: 20). We can consider 

instrumental motivation, if language is acquired as a means to achieve instrumental 

goals, for instance, to fulfill job purposes (Brown 2007:170). Integrative motivation, on 

the other hand, occurs when the learner acquires the foreign language, because he 

desires to socialize with the target language group or to integrate himself into the target 

culture (ibid.).  

During the second phase, another classification of motivation into intrinsic and 

extrinsic motivation gained great popularity (Ushioda 2008: 21). Intrinsic motivation 

expresses the inner desire to achieve something without expecting any reward from 

outside. “When one is intrinsically motivated for an activity, there is not a preoccupying 

concern with the possibility of attaining a reward other than the satisfaction of doing the 

activity itself […].” (Deci & Ryan 2002: 256). Extrinsic motivation, on the contrary, 

describes the motivation to do something “[…] with a focus on some separable outcome 

rather than encouraging in it for its inherent satisfaction” (ibid. 257).  

Finally, the more recent process-oriented period, focuses on the aspects of 

dynamics and variation with regard to time (Dörnyei 2005: 83). Dörnyei emphasizes 

that motivation cannot be recognized as stable, but dynamic and constantly changing 

(ibid.). “Even during a single L2 class one can notice that language-learning motivation 

shows a certain amount of changeability […], motivation is expected to go through 

rather diverse phases.” (ibid.) With regard to that, Dörnyei describes three phases in 

motivation, the preactional stage (leading to choice motivation), the actional (executive 

motivation) and the postactional stage (leading to retrospective motivation) (ibid. 84).  

With further regard to motivation in the language classroom, Dörnyei (2001: 29) 

developed a model of “motivational teaching practice” with includes four components
2
: 

“Creating the basic motivational condition”, “Generating initial motivation”, 

“Maintaining and protecting motivation” as well as “Encouraging positive retrospective 

self-evaluation”. Every component contains various motivational strategies, including 

strategies to diminish students‟ anxiety, strengthen confidence and to promote strategy 

use (ibid. 142). According to Dörnyei (ibid. 28), those motivational strategies are 

essential in order to foster motivation. The analysis of the second survey deals with this 

issue more closely and tries to determine whether or not the teachers of the target group 

make sufficient use of the various motivational strategies mentioned by Dörnyei (2001: 

28ff.).  

                                                 
2
 For a list with all motivational strategies see Dörnyei 2001, pp. 137-144. 



10 

 

Over the last decades, a great amount of research has been conducted analyzing 

different forms of motivation and its influence on language learning. The following 

presents four different studies dealing with various research foci regarding motivation in 

language learning. 

Brown, Robson and Rosenkjar (2001: 361ff.) analyzed the correlation between 

personality, anxiety, motivation, language learning strategies and language proficiency 

of 320 Japanese university students. The results showed a correlation with motivation 

and extroversion, as well as a strong interest in language learning (ibid. 390). The 

participants, furthermore, claimed to have a good attitude towards the English language. 

Overall, the students showed a strong integrative motivation, although their attitude 

towards one of the target countries, America, appeared to be rather negative. With 

regard to the correlation of language proficiency and motivation, the high proficiency 

group was more integratively motivated than the medium and low proficiency group 

(ibid.). The participants with high or medium proficiency rates, moreover, tended to 

have less instrumental motivation than those with lower proficiency rates (ibid. 393). 

According to Brown, Robson and Rosenkjar (2001: 393), this particular result of their 

research “[…] seems to contradict the theory […] that instrumentally oriented students 

have a drive for knowledge due to desires for social recognition or economic 

advantage” (ibid.). 

In 2005, Dörnyei and Csizér identified the motivation of language choice of 

4765 primary school pupils in Hungary (Dörnyei/Csizér 2005: 22f.). The results 

indicated that integrative motivation was most influential for the choice to learn a 

foreign language (ibid. 30). According to Dörnyei and Csizér, the results of this study 

establishes Gardner‟s claim that integrative motivation is essential in language learning 

(ibid.). However, limitations of the study are mentioned. On the one hand, the limitation 

regarding age (only 13 and 14 years old pupils were questioned) and on the other hand 

the neglect of situational and dynamic factors needs to be taken into consideration when 

examining the results (ibid.). 

Another survey conducted by Pratt, Agnello and Santos (2009: 803) analyzed 

factors that motivate students to study Spanish. A total of 650 participants of a high 

school in West Texas answered a questionnaire concerning reasons for studying the 

foreign language and reasons for continuing to learn the language (ibid. 800). 

Furthermore, teachers were asked to describe their impressions of students‟ motivation 

(ibid.). The results showed that “the possibility of career benefits” influenced the choice 
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of language most (ibid. 808), whereas intrinsic motivation, the affiliation towards 

Spanish, decreased already after the first year of studying. With regard to reasons for 

maintaining to learn the language, extrinsic motivation in terms of grades influenced the 

students‟ choice the most. The teachers, who participated in the study, however, did not 

perceive their students motivation correctly. The results of the teachers questionnaire 

study differed therefore greatly from the actual results of the students (ibid. 809).  

In terms of stability of motivation, Kim (2009:59) analyzed 59 Korean students 

in different classroom context. The goal of the survey was to identify and to compare 

students‟ motivation in reading and in conversational classes. The result indicated that 

there was no major difference between the motivation of the students in the reading and 

the communication class (ibid. 152). The students tended to be overall goal- oriented in 

both courses. This result suggests that motivation of students in different contexts is 

rather stable, which is in disagreement with Dönyei‟s (2005; 2009) account of 

motivation.  

1.3 Communication Strategies 

Many times learners are faced with a need to express a concept or an idea in the second language 

but find themselves without the linguistic resources to do so. A communication strategy […] is a 

deliberate attempt to express meaning when faced with difficulty in the second language.  

(Gass/Selinker 2001: 241). 

According to Faerch/Kasper (1984: 49) as well as Dörnyei (1995: 58), 

communication strategies (CS) can be divided into achievement or compensatory 

strategies and avoidance or reduction strategies.  

 Figure 1: Communication strategies 

 

 

 

 

 

        Source:  Dörnyei (1995:58) 

Dörnyei (1995: 58) established a conceptualization based on traditional 

classifications of communication strategies. Achievement Strategies or Compensation 

Communication Strategies 

Achievement/Compensation Strategies   Avoidance/Reduction Strategies 

1. Circumlocution     1.    Message abandonment 

2. Approximation     2.    Topic avoidance 

3. Use of all-purpose words 

4. Word coinage 

5. Use of non-linguistic means 

6. Literal translation 

7. Foreignizing 

8. Code Switching 

9. Appeal for help 
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Strategies are strategies that are applied to maintain communication whereas Avoidance 

or Reduction Strategies do not aim to foster communication, but to partially or 

completely avoid oral interaction (Faerch/Kasper 1984: 48).  

Dörnyei (1995: 58) listed a total of nine Compensation Strategies, following 

traditional conceptualization of communication strategies. Since the survey of this thesis 

has been adapted to this categorization, it is presented in more detail at this point.  

The Compensation Strategy Circumlocution, depicts the process of describing or 

paraphrasing the word or concept not known to the learner, often by means of examples, 

for instance, “the thing to make whipped cream with” for “egg whip” (ibid). In other 

situations, the learner might choose to use a term, which is semantically closely related 

to the target term (e.g. tree for fir), which is called Approximation. The use of all-

purpose words describes the strategy to apply unspecified terms, for instance “stuff” or 

“thing”, when the target word is lacking. The strategy Word-coinage deals with the 

creation of a word in the second language, which does not exist, but which was created 

with regard to the rules of the L2 language common to the learner “e.g., vegetarianist 

for vegetarian” (ibid. emphasis original). The use of mime, gesture or the imitation of 

sound is listed as the strategy use of nonlinguistic means. Another possibility for learner 

to overcome barriers in communication is to literally translate the missing item, e.g. a 

word, structure etc. from L1 to L2 (for instance, the Swedish word grönsaker into green 

things). The Compensatory Strategy Foreignizing describes the use of “a L1 word by 

adjusting it to L2 phonologically (i.e., with L2 pronunciation) and/or morphologically 

(e.g., adding to it a L2 suffix)” (ibid.). When the speaker uses a L1 or L3 word (with 

correct pronunciation) while communicating in the second language we can speak of 

Code-switching. Appeal for help, being the last Compensation Strategy, includes either 

directly or indirectly (for instance, through eye contact) asking for help (ibid.). 

Avoidance or Reduction Strategies include, on the one hand Message 

abandonment, which is applied when the learner does not complete his utterances due to 

language barriers, and on the other hand Topic avoidance, which occurs when learners 

avoid certain topics that might cause difficulties (ibid.). 

Oxford (1990) established a classification of Learning Strategies which is 

frequently and continuously applied within strategy research (see, for instance, Brown 

2007: 141f.). According to Oxford‟s (1990: 16) classification, Learning Strategies can 

be divided into direct and indirect Learning Strategies.  
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        I. Memory Strategies 

    Direct Strategies  II. Cognitive Strategies 

        III. Compensation Strategies 

LEARNING STRATEGIES  

        I. Metacognitive Strategies 

    Indirect Strategies  II. Affective Strategies 

        III. Social Strategies 

 

 Figure 2: Learning strategies 

 

 

 

 

 

 

 

 source: Oxford (1990:16) 

Direct strategies “[..] involve direct learning and use of the subject matter, in this 

case a new language” (ibid. 11). Compensation Strategies are presented as part of direct 

strategies within the concept of Learning Strategies. 

Tarone (1980: 419), however, argues that communication strategies need to be 

distinguished from Learning Strategies, since they do not serve the purpose of learning 

but communicating and communication, according to Tarone, does not necessarily lead 

to progress in learning and therefore needs to be distinguished. The following therefore 

keeps the two concepts apart and specifically deal with the concept of communication 

strategies. 

A survey conducted by the author of this thesis in 2009 showed that Swedish 

university most frequently used compensation strategies as categorized by Oxford 

(1990), which is in agreement with the results of Brown, Robson and Rosenkjar (2001: 

390) who identified the strategy use of Japanese university students. Overall, only a 

very limited amount of research on communication strategies can be found, especially 

with regard to correlation of CS to other IDs, as well as stability.  

With regard to communication strategies in the language classroom, researchers 

controversially discussed whether or not these strategies should be taught in the 

language classroom and whether they should be taught directly or indirectly (Dörnyei 

1995: 60). Some researchers argued that CS training is not necessary. Ellen Bialystok 

(1990: 146f.), for instance, claims that “The more the learner knows, the more 

possibilities exist for the system to be flexible and to adjust itself to meet the demands 

of the learner. What one must teach students of a language is not strategy, but the 

language”. Other researchers, such as Oxford (1990: 9f., as well as O‟Malley & Chamot 
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1990; Dörnyei 1995), however, consider strategy training to be essential in language 

acquisition. “Even the best leaner can improve their strategy use through such training. 

Strategy training helps guide learners to become more conscious of strategy use and 

more adept at employing appropriate strategies.” (ibid. 12)  

In terms of direct or indirect strategy training, various researchers agreed that 

strategies should be taught directly, in order to strengthen the general awareness of 

strategies and to support the learner in using them (O‟Malley & Chamot 1990; Oxford 

1990; Dörnyei 1995, Chamot 2004). In addition to that, Dörnyei‟s study in 1995 

showed that students who received direct strategy training not only improved their 

strategy use, but also their grade and thus, proved to be very effective in their language 

learning progress (see also Cohen/Macaro 2007: 159f). Whether or not the teachers of 

the target group of the following survey teach communication strategies and whether or 

not they value these strategies is the focus of the second survey. 

To identify which communication strategies are most frequently used by learners 

and to analyze the correlation between strategy use and other individual learner 

differences, as well as the factor stability, is part of the examination in the following 

chapter. 
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2.  Survey: Individual learner differences 
 

 

2.1 Study purpose and design 

The objective of the survey is to analyze individual differences of Swedish 

university students in terms of personality, motivation and strategy use. The focus lies 

on the correlation of individual differences, as well as the factor of stability with regard 

to ID. Furthermore, the teacher‟s perceptions of learners‟ individual differences are 

examined. 

The analysis is therefore be guided by the following research questions: 

1. What can be said about personality, motivation/attitude and communication 

strategy use of Swedish university students studying German? 

2. Do individual differences remain stable across the language class context?  

3. How do individual differences correlate with each other in terms of personality, 

motivation/attitude and CS use? 

4. How do teachers perceive their students‟ individual differences? 

Participants 

A total of 16 students participated in the survey. The participants were all 

enrolled in the same intermediate German course (approximately level B2) at a Swedish 

university in Linköping. The students did not receive any kind of special treatment with 

regard to personality, motivation or strategy training during the survey.  

Furthermore, a total of five German teachers were asked to fill in a questionnaire for the 

purpose of analyzing research question four.  

Instruments 

Two self report paper and pencil questionnaires
3
 were used in the survey, one 

student and one teacher questionnaire. The questionnaire method has been 

controversially discussed by various researchers. According to Chamot (2004: 15) it is, 

however, the only way to “[…] identify learner‟s mental processing”. Nevertheless, she 

mentions the risk that the answer given might not necessarily be truthful (ibid.). 

According to Dörnyei (2010: 14) answers might not be reliable due to the length of the 

                                                 
3
 The questionnaires used in the survey can be found in the Appendix 
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questionnaire and the lack of interest which might cause participants to become bored 

and tired. Another problem mentioned was the participants‟ tendency to overgeneralize 

(ibid.). Furthermore, questionnaire items are usually rather simple and limited and 

therefore do not allow deep insights (ibid.).  

Gillham (2001: 1), however, argues that “[T]he great popularity of 

questionnaires is that they provide a „quick fix‟ for research methodology; no single 

method has been so much abused”.  Chamot (2004: 15) claims that the questionnaire 

method was most frequently used by researchers and proved to be most efficient. 

Dörnyei (2010: 9) states “researcher time”, “researcher effort” and “financial resources” 

to be important features of this research method. Gillham (2000:6), furthermore, 

mentions the advantage of anonymity as well as the aspect of time for the participants to 

answer, which the questionnaire method provides, in contrast to an interview, for 

instance. 

Overall, with regard to the limited time frame and scope of the thesis, the 

questionnaire method seems to be most efficient and appropriate. Its limitations, 

however, need to be taken into consideration when analyzing the results of the 

investigations. 

The student questionnaire consisted of 38 closed questions with a five point 

Likert scale. Items 1 to 17 dealt with students‟ personality (extroversion/introversion 

and anxiety) and were partly based on Gardner, Tremblay and Masgoret (1997: 360), in 

particular items 1, 2 and 3. Items 18 to 27 deal with students‟ motivation and attitude. 

The majority of these items (18, 20, 22, 24, 26, 27) were adapted from Gardner‟s 

"Attitude/Motivation Test Battery" (2004: 12). Questions 28 to 38 dealt with various 

communication strategies based on the explanations and examples given by Dörnyei 

(1995: 58).  

In order to guarantee perfect understanding, the questionnaires were translated 

into Swedish
4
. The reliability

5
 of the questionnaires were calculated with the help of 

SPSS and the Cronbach‟s Alpha reliability coefficient was found to be ,759 (students‟ 

questionnaire) and  ,747 (teachers‟ questionnaire)
6
. 

 

                                                 
4
 The Swedish and the English version can be found in the Appendix 

5
 based on the first questionnaire study 

6
 According to Dörnyei (2010: 95), a reliability coefficient from  0,70 on is eligible 
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Table 1: Reliability Statistics 

Student Questionnaire 

Cronbach's Alpha N of Items 

,759 38 

 

The teacher questionnaire contained the same items, however, the teachers were 

asked to report on their perception of students‟ individual differences.  

Procedure 

The study was conducted during spring term 2011. In order to examine the 

factor of stability, the survey was repeated three times throughout the term, with one 

month intervals (in March, April and May). The participants were asked to fill in the 

questionnaire during their regular German lesson under supervision of their teacher. 

Thus, only students who attended the class on the day of the questionnaire study were 

participating in the survey
7
. In terms of stability, only those students, who participated 

in all three questionnaire studys, were taken into consideration.  

Students were informed about a secret list of names in order to accomplish 

comparison, which was going to be deleted after the survey, and were assured that none 

of their names or results were given to their teachers.  

The teachers‟ questionnaire was handed out to 5 teachers in spring term 2011. They 

were specifically asked to answer the questions with regard to the target group
8
 only. 

2.2 Results 

The following presents the results of all three questionnaire studies of the 

survey. The results serve to answer the various research questions with regard to the 

survey. The analysis begins with the description of students self perception in terms of 

individual differences and thus, intends to answer the first research question. 

The results are presented in form of scores
9
 from one to five representing the following: 

 

                                                 
7
 Numbers of participants varies for the different questionnaire studies 

8
 Swedish university students studying German 

9
 Score for motivation and attitude range from one to five, one representing “weak“, “unfavorable“ or 

“not true of me” and score 5 representing “strong”, “favorable” or “very true of me” 

Table 2: Reliability Statistics 

Teacher Questionnaire 

Cronbach's Alpha N of Items 

,747 38 
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Score 1 represents the answer:  Never or almost never true of them/never 

Score 2 represents the answer: Usually not true of them/seldom 

Score 3 represents the answer: Somewhat true of them/sometimes 

Score 4 represents the answer: Usually true of them/often 

Score 5 represents the answer: Always or almost always true of them/very often 

 

The score for each item represents the overall average
10

 of answers given. 

 

2.2.1 First questionnaire study March 2011 

In the first questionnaire study, 14 Swedish students, who were enrolled in a 

German course at the time of the study, answered a questionnaire on individual 

differences.  

The following presents an examination of the first questionnaire study. The focus lies 

on the items that scored the lowest and highest scores in order to get a general 

impression of the respective individual differences. 

Personality 

The following presents how the students perceived their personality with regard 

to anxiety and extroversion/introversion.  

Items with the lowest overall scores represent: 

- I am sometimes afraid the other students will laugh at me when I speak German 

(score: 1,21) 

- I am most nervous when we do grammar exercises in class (score: 1,57) 

- It embarrasses me to volunteer answers in our German class (score: 1,64) 

 

Items with the highest overall scores represent: 

- I like to experience new things all the time (score: 4,36) 

- I like to socialize with my course mates (score: 4,29) 

- I am outgoing (score 3,86) 

The overall scores show a low level of anxiety and a relatively high level of 

extroversion. However, in terms of anxiety, the response to item 9 “When I speak I am 

not anxious that my pronunciation is not correct”, as well as the response to item 1 “I 

feel sure of myself when I am speaking in our German class” on average was “Usually 

                                                 
10

 mean 
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not true for me” and thus, is not in accordance with the overall low level of anxiety. 

Moreover, the response to item 6 “I am not nervous when I have to talk to the teacher in 

German” showed that this statement is only partly true for them, which represents an 

exception to the average scores on anxiety as well. 

Motivation/Attitude 

The following analyzes how the participants perceive their motivation and 

attitude towards language learning: 

Table 3: The overall scores of motivation/attitude 

 
N Minimum Maximum Mean Std. Deviation 

18. interest in foreign languages in general 14 3 5 4,36 ,633 

19. motivation to learn German 14 3 5 4,07 ,730 

20. to be able to communicate with G. 14 3 5 4,64 ,633 

21. to work/study in German speaking 

countries 

14 1 5 3,64 1,550 

22. attitude towards German speaking people 14 3 5 4,29 ,726 

23. interested in German culture 14 2 5 3,64 1,008 

24. for practical purposes 14 1 5 3,93 1,072 

25. my environment encourages me 14 1 5 3,43 1,284 

26. attitude towards teacher 14 4 5 4,57 ,514 

27. attitude towards course 14 3 5 4,07 ,730 

Valid N (listwise) 14     

          

Items with the lowest overall scores represent: 

-  My environment encourages me to learn German (score: 3,43) 

- I learn German because I am interested in the German culture (score: 3,64) 

- I learn German because I want to work/study in a German speaking country  

(score: 3,64) 

Items with the highest overall scores represent 

- I learn German because I want to be able to communicate with German speaking 

people (score: 4,64) 

- My attitude towards my German teachers (score: 4,57) 

- My interest in foreign languages in general (score: 4,36)    

The results indicate a very high level of motivation and attitude, especially with 

regard to communicating with German speaking people. The attitude towards the 
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teacher proved to be higher than the attitude toward the course, however, both scores are 

relatively high. Intentions to work or study in Germany were not considered to be as 

motivating, neither was interest in the German culture. However, the standard deviation 

of responses is specifically high with regard to items 21, 24 and 25 which indicates that 

extrinsic motivation is present but only strongly within certain students.  

Communication Strategy use 

The following presents the overall strategy use in terms of communications 

strategies of the students participating in the survey. 

Strategies with the lowest scores represent: 

- Avoidance (score: 1.93) 

- Code switching (score: 2,5) 

- Foreignerization, as well as Topic avoidance (score: 2,86) 

Strategies with the highest scores represent: 

- Circumlocution (score: 4,29) 

- Approximation (score: 4,21) 

- Use of all-purpose words (score:3,93) 

 

Graph 1: communication strategy use - first questionnaire study 
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As the graph illustrates, strong variations in communication strategy use can be 

observed, in contrast to motivation and attitude discussed earlier. The strategy 

“Avoidance” was reported to be less frequently used than achievement strategies in 

general. However, achievement strategies, such as “Foreignerization” and “Code 

Switching” were less frequently used than the avoidance strategy “Topic avoidance”. 

With regard to the first research question, it can be said that the results of the 

first questionnaire study revealed a high level of extroversion, motivation and strategy 

use among the students. The level of anxiety is comparatively low. However, it seemed 

striking that students usually do worry about making mistakes in pronunciation when 

talking German. Furthermore, participants showed to be nervous when talking to the 

teacher.  

Oral communication was examined to be of particular interest, since the majority 

of the participants were highly motivated to study German in order to communicate 

with German speaking people. Furthermore, the participants expressed a high interest in 

foreign languages in general. The interest in German culture, however, was 

comparatively low as well as the motivation to work and/or study in German. It can 

therefore be said that the extrinsic motivation was rather low. The attitude towards the 

teachers was expressed to be very valuable, more valuable than the attitude to the 

German course in general.  

With regard to communication strategies, the results showed that the scores were 

comparatively lower than the scores on motivation and personality. However, students 

claimed to make great use of Circumlocution and Approximation. Avoidance strategies 

were not frequently used by the participants. It seemed, however, striking that “Code 

switching” as well as “Foreignerization” were less frequently used than “Topic 

avoidance”. 

 

2.2.3 Second questionnaire study April 2011 

In the second questionnaire study, 15 Swedish students, who were enrolled in a 

German course at the time of the study, answered a questionnaire on individual 

differences. The second questionnaire study verifies or contradicts the results of the 

questionnaire study in order to answer the first research question and to discuss the 

aspect of stability at a later point.  
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Personality 

The following presents how the students perceived their personality in terms of 

anxiety and extroversion/introversion.  

Items that received the lowest scores were, as in the first questionnaire study, 

items that are concerned with anxiety. Students proved not to be worried that other 

students might laugh at them (score: 1,80), and were not nervous during grammar 

exercises (score: 1,87). Furthermore, the results presented a low level of embarrassment 

when volunteering in class (score: 2,13).  

As examined in the first questionnaire study, items with the highest overall 

scores were related to extroversion. Students therefore enjoyed experiencing new things 

(score: 4,0) as well as socializing with their classmates (score: 3,93) and reported to be 

rather outgoing (score: 3,60).  

When analyzing the results, it is noticeable that the standard deviation of various 

answers is rather high and is therefore analyzed closer at this point. The following table 

illustrates the items with the highest deviation: 

Table 4: Personality – second questionnaire study 

 N Minimum Maximum Mean Std. Deviation 

1) I feel sure of myself 15 1 5 2,73 1,335 

6) not nervous talking to the teacher 15 1 5 3,13 1,302 

7) most nervous grammar exercises 15 1 5 1,87 1,356 

8) most nervous oral exercises 15 1 5 2,73 1,335 

17) I do not enjoy presenting in class 15 1 5 3,13 1,302 

Valid N (listwise) 15     

 

With regard to the first item, 40 per cent of the participant stated that they 

weren‟t feeling sure about themselves when talking in German; only 27 per cent stated 

the opposite. Almost half of the class
11

 do not like to present in front of the class and 40 

per cent of all participants do not enjoy being in the center of attention.  

The overall score of the items regarding anxiety showed to be slightly higher and 

the scores of items regarding extroversion proved to be slightly lower in comparison to 

the results of the first questionnaire study.  

 

                                                 
11

 46, 7 per cent 
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Motivation/Attitude 

The following presents the results of the second questionnaire study in terms of 

motivation and attitude. The results of the second questionnaire study reflect the overall 

results of the first questionnaire study, since the participants stated most frequently that 

they study German in order to communicate with German speaking people (score: 

4,47). Moreover, items regarding the attitude towards the teacher (score: 4,40) as well 

as the general interest in foreign languages (score: 4,20) received high scores. The items 

that received the lowest scores represented encouragement from the environment (score: 

3,60) as well as the interest for the German culture (score: 3,60) and work or study 

purposes (score: 3,87) as reasons to study German. The overall scores are comparatively 

high. Although work and study purposes were listed to be among the items with the 

lowest scores, 73 per cent
12

 of the participants stated this to be “usually true” or “always 

or almost always true for me”.  

 

Communication Strategy use 

The following presents the results of the second questionnaire study in terms of 

communication strategy use: 

Table 5: Communication strategy use – second questionnaire study 

 N Minimum Maximum Mean Std. Deviation 

Circumlocution 15 1 5 3,87 1,187 

Approximation 15 2 5 3,80 ,941 

use of all-purpose words 15 2 5 3,73 1,033 

Word-coinage 15 1 5 2,67 1,175 

Use of nonlinguistic means 15 1 5 2,87 1,302 

Literal translation 15 1 5 2,73 1,438 

Foreignerization 15 1 5 2,87 1,246 

Code switching 15 1 4 2,40 ,910 

Appeal for help 15 1 4 2,80 1,082 

Topic avoidance 15 1 5 3,27 1,033 

Avoidance 15 1 5 2,60 1,352 

Valid N (listwise) 15     

                                                 
12

 Six participants answered with “always or almost always true form me“  

 five participants answered with “usually true for me” 
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 As the table illustrates, strategies with the highest overall scores represented 

Circumlocution (score: 3,87), Approximation (score: 3,80) and the use of all-purpose 

words (score: 3,73). Items with the lowest scores proved not to be the same as in the 

first questionnaire study. Codeswitching (score 2,40) received the lowest overall score, 

followed by Avoidance (score: 2,60) and Word-Coinage (score: 2,67). Compared to the 

results of the first questionnaire study it can be said that Avoidance
13

, as well as Topic 

avoidance
14

 scored slightly higher in the second questionnaire study. 

All in all, it can be said that the results of the second questionnaire study reflect 

and therefore verify the results of the previous questionnaire study. The overall scores 

still present a high level of extroversion, motivation and communication strategy use. 

Only the results on communication strategies proved to be slightly different from the 

previous results, since the strategy “Avoidance” was reported to be more frequently 

used in the second questionnaire study and did therefore not present the least used 

strategy. 

 

2.2.3 Third questionnaire study May 2011 

In the third questionnaire study, eleven Swedish students answered the 

questionnaire on individual differences.  

The following analyzes the results of the third questionnaire study. The focus 

lies on the items that scored the lowest and highest scores in order to get a general 

impression of the respective individual differences. 

Personality 

At this point, the students‟ perception of their personality with regard to anxiety 

and extroversion/introversion is presented.  

Items with the lowest overall scores represent: 

- I am most nervous when we do grammar exercises in class (score: 1,73) 

                                                 
13

 Avoidance scored 1,93 in the first and 2,60 in the second questionnaire study 
14

 Topic avoidance scored 2,86 in the first and 3,27 in the second questionnaire study 
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- I am sometimes afraid the other students will laugh at me when I speak German/ 

It embarrasses me to volunteer answers in our German class/ I do not like to be 

where many people are (score of all three items: 2,36) 

Items with the highest overall scores represent: 

- I like to experience new things all the time (score: 4,00) 

- I do not mind to be recognized in the classroom (score 3,91) 

- I feel sure of myself (score: 3,73) 

The overall scores of the third questionnaire study indicated a low level of anxiety 

and a relatively high level of extroversion. With regard to anxiety, however, the 

response to item 9 “When I speak I am not anxious that my pronunciation is not 

correct”, as well as the response to item 10 “When I speak I do not worry that I make 

too many grammatical mistakes” on average was only “Somewhat true for me” and thus 

indicated that a certain level of anxiety can be found. Furthermore, the score on item 6 

“I am not nervous when I have to talk to the teacher in German” showed that this 

statement was only “Usually not true” of them, which represents an exception to the 

overall low level of anxiety as well. Compared to the first and second questionnaire 

study, differences in the ranking of the lowest and highest scores can be found. The 

actual scores however did not change significantly, which is further analyzed in the next 

part dealing with stability.  

Motivation/Attitude 

The following analyzes the third questionnaire study in terms of how the 

participants perceived their motivation and attitude towards language learning.   

Items with the lowest overall scores represent: 

- My environment encourages me to learn German (score: 3,27) 

- I learn German because I want to work/study in a German speaking country  

(score: 3,36) 

- I learn German because I am interested in the German culture (score: 3,64) 

Items with the highest overall scores represent 

- I learn German because I want to be able to communicate with German speaking 

people (score: 4,18) 

- My attitude towards German speaking people (score: 4,18) 

- My attitude towards my German teachers (score: 4,18) 
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The results of the third questionnaire study present an overall very high level of 

motivation and attitude, especially with regard to communicating with German speaking 

people. In this questionnaire study, the attitude towards German speaking people 

qualified to be among the items with the highest scores. Intentions to work or study in 

Germany were not considered to be as motivating, neither the interest in the German 

culture. However, the standard deviation on the item dealing with work and study 

purposes is comparatively high (1,567) which indicated that this form of motivation, 

usually considered extrinsic, is present, however, only strongly with in certain 

participants. 

Communication Strategy use 

At this point the overall strategy use of the students participating in the third 

questionnaire study of the survey is presented. 

Strategies with the lowest scores represent: 

- Avoidance (score: 2,0) 

- Code switching (score: 2,18) 

- Literal Translation (score: 2,55) 

Strategies with the highest scores represent: 

- Circumlocution (score: 4,00) 

- Approximation (score: 4,00) 

- Use of all-purpose words (score:3,73) 

 

The overall results of the third questionnaire study indicated a frequent use of 

communication strategies, especially achievement strategies such as “Circumlocution”. 

The strategy “Literal Translation” can be found among the least frequently used 

strategies in the third questionnaire study. The avoidance strategy “Topic avoidance” on 

the other hand proved not to be among the least used strategies in this questionnaire 

study.   

Discussion 

All in all, with regard to the first research question, it can be said that the three 

questionnaire studies indicated a low level of anxiety and a comparatively high level of 

extroversion, motivation/attitude and Communication Strategy use. The fact that this 
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result has been observed in all three questionnaire studies verifies the results for this 

specific context. 

However, it has to be said that the number of participants, and therefore also the 

aspect of reliability, varied. The results can therefore only account for the situational 

context of the survey. Nevertheless, the overall results did succeed in providing a good 

insight into the individual differences of Swedish students leaning German at university 

level and therefore answered the first research questions. The results therefore present 

the foundation of the following examinations.  

 

2.3 Stability 

“One of the most prevailing sources of the „individual difference myth‟ is the belief that IDs are 

relatively stable human attributes that are by and large free from any contextual influence. This 

is, in fact, the meaning that we typically convey in everyday parlance when we say that 

„Dominic is bright‟ or „Hilda is motivated‟ – […]. […] [T]he timeless and context-free stability 

of IDs is an illusion, because no matter how bright Dominic is, his cognitive effectives will vary 

from time to time […] and Hilda‟s motivation will show even greater ebbs and flows.” (Dörnyei 

2009: 189) 

As already mentioned in the first part, Dörnyei (ibid.) claims that previous literature on 

IDs did wrong in stating that IDs are stable. The following therefore proves this claim 

by examining the aspect of ID stability with regard to personality, motivation/attitude 

and Communication Strategy use. The following research question therefore guides the 

analysis: 

2. Do individual differences remain stable across the language class context? 

As presented in the first part, previous research on ID stability was conducted, 

for instance, by Rodríguez & Abreu (3003: 365), who analyzed stability with regard to 

anxiety in two different languages classrooms, and Kim (2009:138), who examined 

stability in two different classroom contexts. This analysis, however, focuses on the 

aspect of time in stability within the same situational context. 

According to that, only those students, who participated in all three 

questionnaire studies, qualified for the examination. In this context, the results of nine 

students could be applied for the analysis. For the purpose of examining stability, the 

following presents a comparison of the results of all three questionnaire studies, which 

provides information on whether the scores on the various ID factors changed over 
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time. The aspect of personality is presented first, followed by motivation/attitude and 

communication strategy use. 

Personality 

The results of all three questionnaire studies in terms of personality 

(extroversion/introversion) are illustrated by the following: 

Graph 2: Stability of personality  

 

 

As the graphs illustrate, the scores of the various items of all three questionnaire 

studies prove to be rather similar and thus stable. Graph two and three therefore show 

that the overall scores do not deviate from each other significantly. Only in terms of 

item 3 “I am sometimes afraid the other students will laugh at me when I speak 

German” the deviation could be found to be more than 1 (deviation: 1, 1).  Here, 

however, it is striking that the level of anxiety with regard to the scores increases 

gradually over time. Another comparatively high deviation (0, 89) can be found with 

regard to item 15 “I like to socialize with my course mates”. In this case the scores 

became gradually lower over time.  
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Graph 3: Stability of personality II 

 

The curve graph clearly illustrates and strengthens the observation of stability, 

since the curves present to be rather similar, with minor exceptions mostly caused by 

the items mentioned above. The results of the three questionnaire studies therefore 

indicate that personality in terms of extroversion and introversion seemed to be rather 

stable. 

Motivation/Attitude 

In terms of motivation/attitude, the comparison of the results of the three 

questionnaire study can be illustrated as follows: 

Table 6: Stability of motivation/attitude 

 Mean 

 1. questionnaire 

study 

Mean 

2. questionnaire 

study 

Mean 

3. questionnaire 

study 

18. interest in foreign languages in general 4,44 4,56 4,44 

19. motivation to learn German 4,33 4,33 4,22 

20. to be able to communicate with German speaking 

people 

4,44 4,33 4,22 

21. to work/study in German speaking countries 3,33 3,44 3,33 

22. attitude towards German speaking people 4,11 4,33 4,33 

23. interested in German culture 3,89 3,78 3,89 

24. for practical purposes 3,78 4,00 4,22 

25. my environment encourages me 3,33 3,78 3,56 

26. attitude towards teacher 4,56 4,56 4,56 

27. attitude towards course 4,22 4,33 4,22 
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The table shows that the three scores of the single items do not vary 

significantly. The strongest deviations
15

 can be found with regard to items 25 “My 

environment encourages me to learn German” and 24 “My motivation to learn German 

for practical purposes (e.g. to get a job)”. Since those deviations lie under 0,5, they do 

not account for instability. All other items represent overall very similar results over 

time, which is illustrated by graph four.  

Graph 4: Stability of motivation/attitude 

 

We can therefore say, that the factor motivation and attitude proved to be stable 

during the three questionnaire studies. 

Communication Strategy use 

The comparison of the results of all three questionnaire studies is illustrated in 

the following:  

Graph 5: Stability of communication strategy use 

 

                                                 
15

 Deviation item 25: 0,45; deviation item 24: 0,44 
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The graph shows no significant deviations in scores of the questionnaire studies. 

The highest deviation can be found with regard to the scores on the strategy “Word-

coinage” (deviation: 0,67). The lowest deviation was recognized for the strategy “Topic 

avoidance” (0,22).  

Since the results of the various questionnaire studies in terms of Communication 

Strategy use are rather similar, we can consider this factor to be stable in this specific 

situational context.  

All in all, the results indicated that individual differences analyzed in this survey 

can be considered stable. This survey does therefore not agree with Kim‟s (2009) 

results, which indicated ID instability. It is, furthermore, not in agreement with 

Dörnyei‟s (2009: 189) claim that IDs are not stable. It has to be said, however, that only 

three individual differences were analyzed which does not account for a generalization 

of all IDs. Furthermore, the limited time frame of the study, which means that the 

stability was analyzed only within one semester (one language class), has to be taken 

into consideration. IDs, such as motivation, might change after a longer period of time, 

due to a change of the situational context such as the beginning of a new course, new 

teachers etc. Furthermore, another limitation, the low number of participants, has to be 

taken into consideration when examining the results. Nevertheless, the results indicated 

a valid trend of ID stability within this situational context. Further research should 

analyze stability over a longer period of time in order to prove or contradict Dörnyei‟s 

claim. 

Another factor that has been frequently analyzed in ID research is correlation. In 

this case, however, correlation is examined in terms of personality, motivation/attitude 

and communication strategies in order to get a greater understanding of the connections 

of these specific individual differences. 

2.4 Correlation 

The following determines the correlations
16

 of individual differences and 

therefore intends to answer the third research question. First, correlations are examined 

within their individual parts, personality, motivation/attitude and communication 

strategies. After that, correlations of all three parts are examined in order to gain insight 

into the interrelationships of individual differences. 

                                                 
16

 based on the results of the first questionnaire study 
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With regard to personality, correlation of and between the two aspects anxiety 

and extroversion/introversion are examined.  

Table 7: Correlations personality17 

  

2) embarrassed 

to volunteer 

4) anxious to 

present 

7) most 

nervous 

grammar 

exercises 

8) most 

nervous oral 

exercises 

11) I am 

outgoing 

17) I do not 

enjoy 

presenting in 

class 

2) embarrassed to 

volunteer 

Pearson Correlation 1 ,103 -,090 ,313 -,508 ,249 

Sig. (2-tailed)  ,727 ,759 ,276 ,063 ,391 

4) anxious to 

present 

Pearson  Correlation ,103 1 -,307 ,740** -,115 ,818** 

Sig. (2-tailed) ,727  ,286 ,003 ,695 ,000 

7) most nervous 

grammar exercises 

Pearson Correlation -,090 -,307 1 -,208 -,120 -,413 

Sig. (2-tailed) ,759 ,286  ,476 ,683 ,142 

8) most nervous 

oral exercises 

Pearson Correlation ,313 ,740** -,208 1 -,099 ,629* 

Sig. (2-tailed) ,276 ,003 ,476  ,736 ,016 

11) I am outgoing Pearson Correlation -,508 -,115 -,120 -,099 1 -,116 

Sig. (2-tailed) ,063 ,695 ,683 ,736  ,692 

17) I do not enjoy 

presenting in class 

Pearson Correlation ,249 ,818** -,413 ,629* -,116 1 

Sig. (2-tailed) ,391 ,000 ,142 ,016 ,692  

                  

Table four presents the items with the most significant correlations. The most 

significant correlations with a Pearson Correlation value of ,818 and a p-value of ,000
18

 

was found between item 17 “I do not enjoy presenting in front of the class” and item 

four “I am anxious when I present in front of the class”, which indicates students, who 

do not enjoy presenting in class are anxious of presenting. Furthermore, a strong 

correlation (p-value ,003, Pearson Correlation ,740) between students, who reported to 

be most nervous to present, and students, who claimed to be anxious of presenting could 

be found. Another rather significant correlation was analyzed between item 17 “I do not 

enjoy presenting in front of the class” and item eight “I am most nervous when we do 

oral exercises in class”, which is in accordance with the correlations above, expressing a 

relationship between anxiety and an aversion to presenting in class. Other significant 

correlations could be found between item eleven “I am outgoing” and items 15 “I like to 

                                                 
17

 N represents 14 for all cases. 
17

 Correlation is significant at the 0.05 level (2-tailed). **. Correlation is significant at the 0.01 level (2-tailed). 
18

 The results were rounded to three decimals using SPSS 
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socialize with my course mates” as well as item 16 “I like to experience new things all 

the time”. The correlation demonstrates that participants, who stated some kind of 

anxiousness with regard to oral participation, do not enjoy this activity either. Students 

who claimed to be outgoing and particularly enjoyed socializing did not mind oral 

participation in class.  

In terms of motivation and attitude, the examined correlations are as follows: 

Table 8: Correlations motivation/attitude19 

  

19) motivation 

to learn German 

21) to work/study 

in German 

speaking country 

22) attitude 

towards German 

speaking people 

23) interested 

in German 

culture 

24) for 

practical 

purposes 

27) attitude 

towards 

course 

19) motivation to learn 

German 

Pearson 

Correlation 

1 -,248 ,394 ,455 -,190 ,567* 

Sig. (2-tailed)  ,393 ,164 ,102 ,516 ,034 

21) to work/study in 

German speaking 

country 

Pearson 

Correlation 

-,248 1 -,244 -,580* ,678** -,248 

Sig. (2-tailed) ,393  ,400 ,030 ,008 ,393 

22) attitude towards 

German speaking 

people 

Pearson 

Correlation 

,394 -,244 1 ,465 -,367 ,684** 

Sig. (2-tailed) ,164 ,400  ,094 ,197 ,007 

23) interested in 

German culture 

Pearson 

Correlation 

,455 -,580* ,465 1 -,453 ,560* 

Sig. (2-tailed) ,102 ,030 ,094  ,104 ,037 

24) for practical 

purposes 

Pearson 

Correlation 

-,190 ,678** -,367 -,453 1 -,386 

Sig. (2-tailed) ,516 ,008 ,197 ,104  ,172 

27) attitude towards 

course 

Pearson 

Correlation 

,567* -,248 ,684** ,560* -,386 1 

Sig. (2-tailed) ,034 ,393 ,007 ,037 ,172  

 

The most significant correlation (Pearson Correlation ,684 and p-value .0007) 

could be found between item 22 “My attitude towards German speaking people” and 

item 27 “My attitude towards my German course”. Another striking correlation can be 

examined between participants stating that they study German, because they want to 

                                                 
19

N represents 14 for all cases. 
19

Correlation is significant at the 0.05 level (2-tailed). **. Correlation is significant at the 0.01 level (2-tailed). 
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work or study in Germany (item 21)  and students who learn German for practical 

purposes (item 24), as well as to students who are interested in the German culture (item 

23). Two correlations could be found with regard to item 27 “My attitude towards my 

German course”, which correlates significantly with items 19 “My motivation to learn 

German” and 23 “I learn German because I am interested the German culture”.  

Overall, it can be said that students who are highly motivate to learn German and 

who are interested in German culture and in communicating with German speaking 

people express a high attitude towards the language course. This result indicates that 

students who enjoy their German course are more motivated to study and more 

interested in the culture of the target language group and vice versa. Furthermore, 

participants who stated to study German for practical purposes are willing to work or 

study in Germany in the future.  

With regard to Communication Strategy use, three interesting correlations could 

be found as the following illustrates: 

Table 9: Correlations communication strategy use20 

  
33. Literal 

translation 

34. 

Foreignerization 

35. Code 

switching 

37. Topic 

avoidance 

38. 

Avoidance 

34. Foreignerization Pearson Correlation ,866** 1 ,473 -,329 ,086 

Sig. (2-tailed) ,000  ,087 ,251 ,771 

35. Code switching Pearson Correlation ,619* ,473 1 -,215 ,248 

Sig. (2-tailed) ,018 ,087  ,460 ,393 

37. Topic avoidance Pearson Correlation -,267 -,329 -,215 1 ,685** 

Sig. (2-tailed) ,356 ,251 ,460  ,007 

38. Avoidance Pearson Correlation ,262 ,086 ,248 ,685** 1 

Sig. (2-tailed) ,366 ,771 ,393 ,007  

          

One significant correlation was found between “Topic avoidance” and 

“Avoidance”. Thus, participants who try to avoid talking about a specific topic when 

faced with language difficulties also use the strategy to avoid talking completely. Two 

further significant correlations were examined in connection with the Communication 

Strategy “Literal translation”, which presented item 34 “Foreignerization” and item 35 

“Code-switching”. 

                                                 
20

 N represents 14 for all cases. 
20

 *. Correlation is significant at the 0.05 level (2-tailed). **. Correlation is significant at the 0.01 level (2-tailed). 
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The correlation within the CS use indicates that the participants, who translate 

literally from L2 into the target language when faced with difficulties in 

communication, tend to solve difficulties by switching to their L1 or L3 while 

communicating, as well as adjusting their mother tongue to the target language 

phonologically or morphologically (Dörnyei 1995: 58).  

The analysis of the overall correlations indicated interrelationships of the 

individual differences mentioned above. With regard to Personality and 

Motivation/Attitude, three interrelations could be examined. The correlation
21

 of item 21 

“I learn German because I want to work/study in a German speaking country” and item 

16 “I like to experience new things all the time” was found to be most significant, 

followed by the correlation
22

 of item 20 “I learn German because I want to be able to 

communicate with German speaking people” and item 16 “I like to experience new 

things all the time”. Furthermore, participants who claimed not to worry about their 

pronunciation while speaking German (item 9)
23

 proved to be motivated to study 

German because they want to work or study in a German speaking country (item 21).  

Another correlation
24

 was recognized with regard to item 20 “I learn German 

because I want to be able to communicate with German speaking people” and item 15” I 

like to socialize with my course mates”. 

In terms of possible correlations of motivation/attitude and communication 

strategy use only one interrelationship
25

 could be found between item 24 “My 

motivation to learn German for practical purposes (e.g. to get a job)” and the 

Communication Strategy “Appeal for help”. 

Comparatively many correlations were analyzed between Personality and 

communication strategy use. The most significant correlation
26

 was examined between 

item 3 “I am sometimes afraid the other students will laugh at me when I speak 

German” and the strategy “Appeal for help” (item 36), indicating that students who are 

afraid that others might laugh at them more frequently ask for help. Further correlations 

with the communication strategy “Appeal for help” (item 36) could be found with item 

22 “My attitude towards German speaking people”, item 27 “My attitude towards my 

German course”, as well as  item 24 “My motivation to learn German for practical 

                                                 
21

 Items 21/16: Pearson Correlation ,695; p-value ,006 
22

 Items 20/16 Pearson Correlation ,690: p-value  ,006 
23

 Items  9/21 Pearson Correlation ,593; p-value ,025 
24

 Items 20/15: Pearson Correlation ,652; p-value  ,012 
25

 Items 24/36: Pearson Correlation ,573; p-value ,032 
26

 Items 36/3: Pearson Correlation ,807; p-value ,000 



36 

 

purposes (e.g. to get a job)”. According to that, students who have a favorable attitude 

towards their language class and German speaking people, as well as students who 

show extrinsic motivation in terms of job purposes make more frequent use of “Appeal 

for help” than other learners.  

Furthermore, a significant correlation was found between item eight “I am most 

nervous when we do oral exercises in class” and the strategy “Avoidance”
27

 (item 38), 

as well as “Topic avoidance”
28

 (item 37). Another correlation
29

 was examined between 

item four “I am anxious when I present in front of the class” and “Avoidance” (item 38) 

as well as “Topic Avoidance” (item 37).  

In accordance with the previous observation of correlation between Personality 

(specifically anxiety) and CS use is the correlation
30

 between item 17 “I do not enjoy 

presenting in front of the class” and the Communication Strategy “Topic Avoidance”, 

which indicates that students who are anxious have a tendency to avoid communicating 

in the foreign language. 

All in all, with regard to the third research question, it can be said a strong 

correlation among personality factors, as well as correlations between anxiety and 

communication strategy use could be examined. Further significant correlations could 

be found between personality factors and motivation. Only one correlation between 

motivation and strategy use was examined which does not indicate a strong relation 

between these variables. 

2.5 Teachers’ perceptions of students’ individual differences 

In order to sufficiently support learners in their learning process, teachers need 

to have a correct perception of their learners‟ strengths and weaknesses, such as 

motivation, strategy use and personality traits.  

The following therefore analyzes how teachers perceive the individual 

differences of their students in order to determine whether the students self-perception 

of their personality, motivation and strategy use is in accordance with the teachers 

perception of the students‟ ID‟s.  

The following research question therefore guides the analysis: 

                                                 
27

 Items 8/38Person Correlation,863; p-value ,000 
28

 Items 8/37: Pearson Correlation ,634; p-value 0,015 
29

 Items 4/38: Pearson Correlation ,674; p-value 0,008. Item 4/37 Pearson Correlation ,674; p-value 0,10 
30

 Items 17/37: Pearson Correlation ,615; p-value ,019 
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4. How do teachers perceive their students‟ individual differences? 

The results are presented in form of scores
31

 from one to five representing the 

following: 

Score 1 represents the answer:  Never or almost never true of them/never 

Score 2 represents the answer: Usually not true of them/seldom 

Score 3 represents the answer: Somewhat true of them/sometimes 

Score 4 represents the answer: Usually true of them/often 

Score 5 represents the answer: Always or almost always true of them/very often 

 

The score for each item represents the overall average
32

 of answers given. The 

results of the examination of the single ID factors are presented first, followed by a 

comparison of students‟ and teachers‟ perception of ID‟s. 

Results 

Personality 

The following presents how teachers perceive their students‟ personality in 

terms of anxiety and extroversion/introversion.  

Items with low scores represent:  

- They are outgoing (score: 2,40) 

- When they speak they do not worry that they make too many grammatical 

mistakes (score: 2,60) 

- They feel sure of themselves when they are speaking in our German class (score: 

2,60) 

Items with high scores represent: 

- They like to socialize with their course mates (score: 4,0) 

- They are most nervous when we do oral exercises in class. (score 3,50) 

- It embarrasses them to volunteer answers in our German class (score 3,40) 

According to that, teachers perceive their students rather introverted, since they do 

not perceive their students as outgoing and sure of themselves. They, furthermore, 

perceive learners as rather anxious and insecure, with regard to grammatical mistakes 

while talking and in terms of oral participation in class.  

                                                 
31

 Score for motivation and attitude range from one to five, one representing “weak“, “unfavorable“ or 

“not true of me” and score 5 representing “strong”, “favorable” or “very true of me” 
32

 Mean 
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Motivation/Attitude 

With regard to motivation and attitude, teachers perceived their students as follows: 

Items with the lowest scores represent: 

- They learn German because they want to work/study in a German speaking 

country (score: 2,40) 

- My students‟ environment encourages them to learn German (score: 3,00) 

- They learn German because they want to be able to communicate with German 

speaking people (score: 3,20) 

Items with the highest scores represent 

- My students‟ attitude towards their German teacher (me) (score: 4,40) 

- My students‟ attitude towards German speaking people (score: 4,0) 

- My students‟ interest in foreign languages in general (score: 3,80) 

According to the results, it can be said that teachers do not think that students have 

extrinsic motivation in terms of studying or working abroad. They, furthermore, do not 

perceive the motivation to communicate with German speaking people as significant. 

However, their attitude towards German speaking people, as well as their attitude 

towards the teacher, was perceived as highly favorable. 

Communication Strategy use 

The perception of students Communication Strategy was examined as follows: 

Items with the lowest scores represent: 

- Word-coinage (score: 2,60) 

- Foreignerization (score: 2,60) 

- Use of non-linguistic means (score: 2,60) 

Items with the highest score represent: 

- Approximation (4,00) 

- Topic avoidance (score: 4,00) 

- Circumlocution (score: 3,80) 

With regard to those result, it can be said that Avoidance strategies were perceived 

to be very frequently used, whereas strategies that involved non-linguistic means, such 
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as mimic and gesture, as well as making up a word or adjusting a Swedish word to 

make it sound German were perceived to be seldom used. 

Comparison: Students’ perception – Teachers’ perception 

At this point, the teachers‟ perception is compared to the students‟ self 

perception
33

 in order to determine whether or not those perceptions are identical. In 

terms of personality, it can be said that the teachers‟ perception of anxiety and 

extroversion/introversion differs greatly from the students‟ self perception. With regard 

to extroversion/introversion, the students stated to be rather outgoing (score: 3,86), 

whereas the teachers did not perceive it similarly (score: 2,40). The teachers‟ perception 

of the students‟ interest to socialize with course mates was in accordance with the 

students‟ self perception. Furthermore, in terms of anxiety, students claimed not to be 

embarrassed to volunteer (score: 1,64), the teachers listed this item, however, to be 

among the items with the highest scores (score: 3,40) and thus, did not agree on that 

perception. The item “It embarrasses me/them to volunteer answers in our German 

class” was contradictory as well. The students did not perceive this statement as true for 

themselves (score: 1,64), whereas the teachers‟ score for that item was comparatively 

high (score: 3,40). With regard to motivation and attitude, the comparison of the results 

looks as follows: 

Table 10: Comparison of teachers‟ and students‟ perception of motivation/attitude 

 

Mean teachers Mean students 

18) interest in foreign languages in general 3,80 4,36 

19) motivation to learn German 3,40 4,07 

20) to be able to communicate with German speaking people 3,20 4,64 

21) to work/study in German speaking countries 2,40 3,64 

22) attitude towards German speaking people 4,00 4,29 

23) interested in German culture 3,60 3,64 

24) for practical purposes 3,60 3,93 

25) my environment encourages them/me 3,00 3,43 

26) attitude towards teacher 4,40 4,57 

27) attitude towards course 3,60 4,07 

                                                 
33

 Based on the results on the first questionnaire study 
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This table illustrates that the students‟ self-perception is similar to the teachers‟ 

perception for the most part. However, with regard to item 20 “I learn German because I 

want to be able to communicate with German speaking people”, as well as item 21 “I 

learn German because I want to work/study in a German speaking country”, it can be 

said that the teacher‟s perception is deceptive compared to the students‟ self-perception. 

The teachers were therefore not aware of their students‟ willingness to communicate 

with German speaking people and neither of their plans to work or study in a German 

speaking country. The scores given by the teachers are in general slightly lower than 

those given by the students. 

The following table serves to compare the scores given by students and teachers 

with regard to Communication Strategy use: 

Table 11: Comparison of teachers‟ and students‟ perception of CS use 

 
Mean 

teachers 

Mean 

Students 

Circumlocution 3,80 4,29 

Approximation 4,00 4,21 

use of all-purpose words 3,60 3,93 

Word-coinage 2,60 3,21 

Use of nonlinguistic means 2,60 3,07 

Literal translation 3,00 2,93 

Foreignerization 2,60 2,86 

Code switching 3,00 2,50 

Appeal for help 3,60 3,21 

Topic avoidance 4,00 2,86 

Avoidance 3,40 1,93 

Valid N (listwise) 5 14 

 

The table illustrates that the perception of two communication strategies, 

“Avoidance” and “Topic avoidance”, varies particularly. Teachers are convinced that 

students use those avoidance strategies frequently, whereas students claim to not use 

them on a frequent basis. The students‟ strategy use in general is perceived to be less 

frequent by the teachers than by the students themselves, especially in terms of “Word-

Coinage” and “Circumlocution”. Strategies that teachers reported to be used more 

frequently were” Appeal for help”, as well as “Code switching”.  
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With regard to the research question four, it can therefore be said, that the 

teachers perception of their students ID‟s differs greatly from the students‟ self 

perception. According to the teachers, students proved to be rather introverted and 

unsecure with regard to oral participation in class. The teachers‟ perception of students‟ 

motivation is in accordance with that observation. Since teachers perceive their students 

as rather anxious in communication, they do not perceive their motivation to study 

German, in order to communicate with German people, as very strong. Teachers, 

furthermore, stated that students frequently avoided talking German as soon as they 

faced difficulties in communicating. The students, however, mentioned communication 

in the target language to be the key motivation for them to study German and reported 

not to make frequent use of avoidance strategies.  

It thus becomes obvious that student‟s self-perception and teachers perception is not 

in agreement. The question of which perception can be trusted the most can 

unfortunately not be answered at that point.  

 

2.6  Discussion of overall results 

The limitations of the survey have to be taken into consideration when examining 

the results. Accordingly, the low numbers of participants and the fixed situational 

factors, as well as the limitations of the questionnaire method need to be considered. 

Moreover, the translation of the items from English to Swedish has to be taken into 

consideration, since translations always only carry a part of the intended meaning when 

translated.  

Nevertheless, the survey provided some new and interesting information on 

individual differences in the foreign language classroom. The participants of the survey 

claimed to be rather outgoing and did not report to be particularly anxious. They did, 

however, mention they were not completely sure of themselves when talking in the 

foreign language and claimed to be anxious that their pronunciation was not correct. 

This finding is in agreement with Brown (2007: 166) who argues that outgoing people 

can be insecure as well. The concern about correct pronunciation already gave a glimpse 

of what turned out to be of particular interest.  

The overall very high level of motivation of the students confirmed Marcos-Llinás‟ 

and Garau‟s (2009: 390) research result, which indicated that anxiety, although 
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comparatively low in this case, does not hinder motivation. With regard to motivation, 

students mentioned they were most motivated to study German in order to communicate 

with German speaking people. The strong wish to be able to communicate could 

therefore be examined, which is in agreement with Dörnyei‟s and Csizér‟s study results, 

stating that integrative motivation is most influential in language learning. This item on 

motivation can, however, not definitely be categorized as integrative, since 

communication in that sense could also be necessary for job purposes, but since no 

correlation between those two items could be found, we can assume that communication 

was desired due to integrative motivation. The results, furthermore, show a 

comparatively poor interest in German culture, which should encourage teachers to 

make German culture more present and interesting in class.  

The examination of stability was not in agreement with Dörnyei‟s opinion that ID‟s 

are not stable. Claims that previous research was wrong in categorizing ID‟s as stable 

could therefore not be confirmed. However, limitations that have been mentioned 

previously have to be taken into consideration. The results presented appeared 

especially interesting with regard to correlation. The analysis indicated a strong 

correlation between anxiousness and enjoyment in oral participation in class. 

Furthermore, students who proved to be worried about their pronunciation made greater 

use of avoidance strategies, and thus more frequently tried to avoid communicating in 

the foreign language. This results confirms Dörnyei‟s (2005: 198) claim that worry 

inhibits language learning, but contradicts with Kim‟s (2009: 149) study, which showed 

that less anxious students were more successful, at least if we consider effective 

communication as success in language learning.  

With regard to the teachers‟ perception of students‟ individual difference, it can be 

said that teachers do not perceive their students in the same way as the students perceive 

themselves, which is in accordance with Pratt, Agnello and Santos‟ (2009: 809) survey, 

which indicated that teachers do not perceive their students‟ IDs as students do 

themselves. It is unfortunately beyond the scope of this thesis to clarify which 

perception is correct. It is, however interesting that the teachers perceived their students 

to be rather introverted and insecure and reported to observe the use of avoidance 

strategies much more frequently. The overall picture of the teachers‟ observation, that 

students are insecure and avoid communication is therefore similar to the results of the 

correlations, which indicated that the students, who were afraid, avoided 

communicating. It can therefore be said that the teacher perceptions were therefore not 
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that different from the students. Instead, the teachers might have thought more of their 

insecure and anxious students. 

However, if teachers perceive their students as rather anxious and believe that they 

avoid communicating, the question arises how teachers deal with that issue in their 

foreign language class, which is analyzed in the following chapter.   
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3. Survey: Enhancement of individual differences in the language 

classroom 
 

 

3.1 Study purpose and design 

 

The second survey was concerned with the enhancement of individual 

differences in the language classroom. The objective was to investigate whether 

teachers make use of motivational strategies in order to create and maintain motivation 

and to diminish anxiety (Dörnyei 2001: 137ff.), and whether they teach communication 

strategies to enhance students strategy use. Furthermore, this survey examines teachers‟ 

opinions about these strategies and possible reasons why they are (or why they are not) 

applied in the classroom as well as correlations to the previous survey. 

  The following research questions guide the analysis: 

1. Do teachers value motivational strategies and which of them do they actively 

incorporate into their language learning classroom? 

2. Do teachers value communication strategies and which of them do they actively 

encourage their students to apply? 

3. Is there a correlation between the students‟ self- perception of their personality, 

motivation and strategy use (first survey) and the strategies that the teachers 

incorporate into their language classroom (second survey)? 

Participants 

A total of five teachers participated in the survey, who were teaching a German 

class at a Swedish university at the time of the study. 

Instruments 

The teacher questionnaire
34

 consists of 47 closed questions with a five point 

Likert scale. Items 1 to 20 were taken from a list of motivational strategies, which 

Dörnyei (2001: 137ff.) published in form of a self test for teachers.  Items 1 to 4 

examine motivational strategies that are creating the basic motivational condition 

(ibid.). Items 5 to 11 deal with strategies that are supposed to generate initial motivation 

and questions 12 to 18 present strategies to maintain and to protect motivation, which 

also covers the aspect of anxiety and confidence in terms of personality (ibid.). Items 19 

                                                 
34

 For limitations of the questionnaire method, see chapter 2.1 
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to 20 examine motivational strategies that encourage positive self-evaluation (ibid.). 

Whether or not teachers apply and value these strategies is questioned by items 21 to 

27. The strategies expressed in item 28 to 37 are based on explanations and examples 

given by Dörnyei (1995: 58). With regard to the discussion on teachability presented in 

the first chapter, items 38 to 48 analyze whether teachers value and teach CS.  

The reliability coefficient was calculated with help of SPSS. 

Table 12: Reliability Statistics – Survey 2 

Cronbach's Alpha N of Items 

,866 48 

 

The results are presented in form of scores from one to five representing the following: 

Score 1 represents the answer:  Never or almost never (true of me)/never 

Score 2 represents the answer: Usually not true (of me)/seldom 

Score 3 represents the answer: Somewhat true of me/sometimes 

Score 4 represents the answer: Usually true of them/often 

Score 5 represents the answer: Always or almost always true of them/very often 

The score for each item represents the overall average
35

 of answers given. 

3.2 Results 

1. Motivational Strategies 

The following part investigates, whether or not teachers value motivational 

strategies mentioned by Dörnyei (2001: 137ff.) and which of them they actively 

incorporate into their language learning classroom and thus intends to answer the first 

research question. 

Value and application 

The results of the analysis in terms of value and application of motivational 

strategies indicate that teachers believe motivation to be highly essential (score: 4,80). 

They are convinced that the motivational strategies
2
 listed in the survey are helpful in 

order to motivate their students (score: 4,25). Although teachers indicated a lack of 

knowledge with regard to motivation (score: 3,20), they claimed to usually incorporate 

motivational strategies into their language classroom (score: 4,00) and to have sufficient 

                                                 
35

 mean 
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time for applying motivational strategies during their class. The next part therefore 

investigates which strategies teachers apply in particular. 

Motivational strategy use 

The following presents the analysis of the motivational strategy use of teachers. 

Strategies
36

 with the lowest scores represent: 

- To reiterate the role German plays in the world, highlighting its potential 

usefulness both for themselves and their community. (score: 2,20) 

- To regularly remind students that the successful mastery of German is 

instrumental to the accomplishments of their valued goals. (score: 2,40) 

- To provide regular feedback about the progress your students are making and 

about the areas which they should particularly concentrate on. (score: 2,80) 

Strategies
37

 with the highest score represent: 

- To make the first encounter with German a positive experience. (score: 4,50) 

- To notice and react to any positive contributions from your students. (score: 

4,20) 

- To draw the learner‟s attention to their strengths and abilities./ To help learners 

accept the fact that they will make mistakes as part of the learning process. 

(score both: 4,00) 

None of the strategies with the highest or lowest scores belongs to the first category 

of “creating the basic motivational condition” (Dörnyei 2001: 137ff.). Among the 

strategies with the highest scores, strategies that diminish anxiety and built up  learners‟ 

confidence can be found (ibid. 142). Teachers, however, did not put emphasis on 

strategies that built up the learners‟ goal orientation, provide feedback or give 

suggestions for improvement.  

With regard to research question one, it can therefore be said that teachers highly value 

motivation and motivational strategies and that they try to incorporate them into their 

classroom. The focus lies on strategies that maintain and enhance motivation, such as 

strategies to strengthen confidence and to lower anxiety.  

                                                 
36

 Strategies by Dörnei 2001: 137ff. 
37

 Strategies by Dörnei 2001: 137ff. 
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2. Communication Strategies 

This part analyzes, whether or not teachers value communication strategies and 

whether they actively incorporate them into the language learning classroom and thus 

intends to answer the second research question. 

Value and application 

The following table presents the results to the second research question: 

Table 13: Communication strategy value and application 

 

N Minimum Maximum Mean 

Std. 

Deviation 

I teach CS in class 5 2 4 3,00 1,000 

CS are effective 5 3 5 4,00 ,707 

training will enhance students‟ ability to talk 5 3 4 3,80 ,447 

students appreciate strategy training 5 3 4 3,40 ,548 

CS not important 5 1 4 1,80 1,304 

more efficient for students to develop strategies themselves 5 2 3 2,80 ,447 

students are already aware of those strategies 5 1 3 2,40 ,894 

I do not teach because I do not know enough about them 5 1 4 3,20 1,304 

teaching of actual language is more important 5 2 3 2,40 ,548 

no time for strategy training 5 1 4 2,60 1,140 

Valid N (listwise) 5     

    

According to that, teachers regard communication strategies as effective and 

important. However, they claim to teach them only sometimes (score: 3,0). In addition 

to that, teachers are not completely convinced that students would fully appreciate 

strategy training. Teachers disagreed with Ellen Bialystok (1990: 146f.), as mentioned 

in the first chapter, that teaching of the actual language is more important than the 

teaching of strategies. With regard to time issues, teachers did not feel that the lack of 

time in the language classroom was limiting them in strategy training.  

Communication Strategy enhancement 

The following presents which strategies the teachers actively encourage their students to 

use during their language class: 
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Strategies with the lowest scores represent: 

- Avoidance (score: 1,0) 

- Code switching (score: 1,80) 

- Foreignerization/ Literal translation (score both: 2,00) 

Strategies with the highest scores represent: 

- Circumlocution/ Approximation (score both: 4,60) 

- Use of nonlinguistic means/ Appeal for help (score both: 3,80) 

The avoidance strategy “Topic Avoidance” (score: 2,20), was more frequently 

encouraged to use than the achievement strategies “Code switching”, “Foreignerization” 

and “Literal Translation”. With regard to the second research question, it can therefore 

be said that teachers overall value communication strategies and believe that strategy 

training would enhance their students‟ ability to communicate. Strategies they 

encourage students to use are achievement strategies such as “Circumlocution” and 

“Appeal for help”. They, however, do only sometimes incorporate strategy training into 

their language classroom.  

The following compares the results on communication strategies of the teachers, 

in terms of their enhancement of strategy use and the students‟ self-perception of their 

strategy use
38

 order to see if there is any correlation between the two examinations. 

 

 

 

 

 

 

 

 

 

                                                 
38

 Survey one, first questionnaire study 
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As the tables show, the teachers‟ enhancement of strategies use is reflected in 

actual strategy use, according to the self-perceptions of the students, especially with 

regard to “Circumlocution” and “Approximation”. Interestingly, the use of the 

avoidance strategy “Topic avoidance” is in agreement with the teachers‟ strategy 

enhancement as well. The communication strategies “Literal Translation”, 

“Foreignerization” and “Avoidance” were more frequently used by the students than 

encouraged by the teachers. The students, however, made less frequent use of “Appeal 

for help” than encouraged.  

When comparing the results of the first survey on teachers‟ perception of their 

students‟ personality, correlations can be observed with regard to the motivational 

strategy use of teachers in the second survey. 

As the first survey showed, teachers perceived their students to be rather insecure 

when communicating in the target language. Teachers claimed to believe that their 

students worry about making grammatical mistakes and do not feel sure about 

themselves during oral participation. This finding is in agreement with the motivational 

strategy use of teachers presented in this survey, since teachers most frequently used 

Table 14: Teacher encouragement 

 

N Minimum Maximum Mean 

Std. 

Deviation 

Circumlocution  5 4 5 4,60 ,548 

Approximation 5 4 5 4,60 ,548 

Use of all-purpose 

words 

5 2 5 3,40 1,140 

Word-coinage 5 2 5 3,00 1,225 

Use of nonlinguistic 

means 

5 2 5 3,80 1,304 

Literal translation 5 1 3 2,00 1,000 

Foreignerization 5 1 3 2,00 1,000 

Code switching 5 1 3 1,80 ,837 

Appeal for help 5 2 5 3,80 1,095 

Topic avoidance 5 1 3 2,20 ,837 

Avoidance 5 1 1 1,00 ,000 

Valid N (listwise) 5     

Table 15: Students„ self-perception 

 

N Minimum Maximum Mean 

Std. 

Deviation 

Circumlocution 14 3 5 4,29 ,726 

Approximation 14 3 5 4,21 ,579 

use of all-purpose 

words 

14 2 5 3,93 1,072 

Word-coinage 14 2 5 3,21 1,188 

Use of nonlinguistic 

means 

14 1 5 3,07 1,207 

Literal translation 14 1 5 2,93 1,269 

Foreignerization 14 1 5 2,86 1,460 

Code switching 14 1 5 2,50 1,225 

Appeal for help 14 2 5 3,21 ,975 

Topic avoidance 14 1 5 2,86 1,167 

Avoidance 14 1 5 1,93 1,141 

Valid N (listwise) 14     
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strategies
39

 that diminish anxiety, for instance, by helping students to accept that 

mistakes are part of the learning process, as well as strategies to strengthen the learner‟s 

confidence. It can therefore be said that teachers not only perceive those weaknesses, 

but also actively try to diminish them. 

3.3 Discussion of results 

The results show that teachers make use of motivational strategies. Especially 

interesting results were presented when comparing the teachers‟ perception of students‟ 

motivation, to motivational strategy use. Teachers proved to not only believe that the 

students were rather anxious, but also used appropriate strategies to diminish this 

weakness. Since the students‟ self perception showed to be rather different in terms of 

anxiety and introversion, one could argue that the motivational strategies used by the 

teachers have already shown positive results, which would confirm Dörnyei‟s claim 

(2001: 28) that motivational strategies are important and effective. This, however, 

cannot be further investigated at this point.  

With regard to communication strategies, teachers agreed on their effectiveness and 

the need to teach them in class and therefore disagree with researchers, such as 

Bialystock (1990), who argue against the teaching of strategies. However, they claim 

not to actually teach strategies sufficiently enough. Especially interesting were the 

parallels between teachers‟ strategy enhancement and the students‟ actual 

Communication Strategy use. The strategy use of the students actually reflected the 

teachers‟ encouragement of strategy use to a great extent. Most striking here is the use 

of the “Topic avoidance” strategy, which was approximately as much encouraged as 

used by the students. Teachers, moreover, encouraged “Topic avoidance” more 

frequently than the use of achievement strategies such as the “Literal translation”, which 

could be an effective strategy because of the similarities between the languages.  

The overall results might indicate that the encouragement or enhancement of the 

strategy use has a great influence on the actual strategy use of the students, which is in 

agreement with Dörnyei‟s (1995) study, which showed an enhancement of strategy use 

after strategy training. Teachers should therefore be more aware of their responsibilities 

for strategy training in order to help learners to help themselves. 

 

                                                 
39

 Strategies by Dörnyei 2001: 137ff. 
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4. Conclusion 

„It is only within the last decade or so that we have witnessed more productive interaction between 

the researchers and the teachers.” (Ushioda 2008: 20) 

Since I am working as a teacher, I can agree that the knowledge I gained from this 

research project in form of this thesis will influence my teaching. On the other hand, I 

can say that my experience as a teacher helped to a great extent in creating the research 

method and procedure of this research. I therefore agree with Ushioda (ibid.) that 

teachers and researchers should work closer together in order to greatly benefit from 

each other.   

This survey gave new insights with regard to the target group in the target group 

context. The context of communication, as an essential part of language learning, has 

not received enough attention in previous research on language learning. This thesis 

specifically addressed individual differences that are affecting communication. A very 

limited amount of research on communication strategies can be found, especially with 

regard to correlation of CS to other IDs, as well as stability. Further research was 

therefore needed. The analysis proved that recent criticism on previous individual 

difference research was not justified, since the factors personality, motivation and 

communication strategy use did remain stable during the German course. The fact that 

the results proved to be stable was not expected, since teachers observe change in 

motivation intensity in almost every lesson. However, since the results also showed a 

constant high attitude towards the course and the teacher, this might be the explanation 

for the overall high level of motivation. Furthermore, we cannot expect personality to 

change dramatically in four months, nor strategy use without specific strategy training. 

Motivation and attitude, however, was expected to be less stable  

Interestingly, various correlations between anxiety and extroversion/introversion as 

well as communication strategy use could be found which has not been proven 

previously. Another correlation between the teachers‟ strategy training and actual 

strategy use of students was found. Since the results showed that anxious students tend 

to use avoidance strategies, this examination should cause teachers to include strategy 

training into their lessons. Strategy training could offer students other possibilities to 

help themselves and to support their language learning process more effectively, which 

on the other hand might lead to more motivation and less anxiety in the language 

classroom. 
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The result of the questionnaire studies surprised me as well as the teachers who 

participated in the survey, since the general picture that we have of our students is not in 

agreement with the student‟s self perception as the results showed. The results, 

therefore, caused me to reconsider my perception of my students and should stimulate 

other teachers to do the same as well. 
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5. Appendix 

Survey 1: Students’ questionnaire (English version) 

QUESTIONNAIRE 

I would like to ask you to answer the following questions on foreign language learning. This 

survey is conducted as part of a Master‟s thesis at Linköping University. Please answer 

sincerely, as only this can ensure the success of this survey. Answer in terms of how well the 

statement describes you. Do not answer how you think you should be, or what other people do. 

This questionnaire is anonymous. There are no right or wrong answers to these statements. 

Work as quickly as you can without being careless. If you have any questions, let the teacher 

know immediately. 

Thank you! 

Please mark how true the statement is for you.   

 Never or 

almost 

never 

true of 

me 

Usually 

not true 

of me 

Somewhat 

true of me 

Usually 

true of 

me 

Always or 

almost 

always 

true of 

me 

1) I feel sure of myself when I am 

speaking in our German class. 

 

     

2) It embarrasses me to volunteer 

answers in our German class 

 

     

3) I am sometimes afraid the other 

students will laugh at me when I speak 

German 

 

     

4) I am  anxious when I present in front 

of the class 

 

     

5) I am not nervous when I speak to my 

fellow students during group or partner 

exercises 

     

6) I am not nervous when I have to talk 

to the teacher in German 

 

     

7) I am most nervous when we do 

grammar exercises in class 

 

     

8) I am most nervous when we do oral 

exercises in class. 

 

     

9) When I speak I am not anxious that 

my pronunciation is not correct 

 

     

10) When I speak I do not worry that I 

make too many grammatical mistakes 

 

     

11) I am outgoing      
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12) I do not like to be where many 

people are 

 

     

13) I do not mind to be recognized in the 

classroom 

 

     

14) I do not  like to be in the center of 

attention 

 

     

15) I like to socialize with my course 

mates 

 

     

16) I like to experience new things all 

the time 

 

     

17) I do not enjoy presenting in front of 

the class 

 

     

 

18) My interest in foreign languages in general is 

WEAK __1:__2:__3:__4:__5 STRONG 

19) My motivation to learn German is 

WEAK __1:__2:__3:__4:__5 STRONG 

20) I learn German because I want to be able to communicate with German speaking 

people 

NOT TRUE OF ME __1:__2:__3:__4:__5 VERY TRUE OF ME 

21) I learn German because I want to work/study in a German speaking country 

NOT TRUE OF ME __1:__2:__3:__4:__5 VERY TRUE OF ME 

22) My attitude towards German speaking people is 

UNFAVOURABLE __1:__2:__3:__4:__5 FAVOURABLE 

23) I learn German because I am interested in the German culture 

NOT TRUE OF ME __1:__2:__3:__4:__5 VERY TRUE OF ME 

24) My motivation to learn German for practical purposes (e.g. to get a job) is 

WEAK __1:__2:__3:__4:__5 STRONG 

25) My environment encourages me to learn German 

NOT TRUE OF ME __1:__2:__3:__4:__5 VERY TRUE OF ME 



58 

 

26) My attitude towards my German teachers is 

UNFAVOURABLE __1:__2:__3:__4:__5 FAVOURABLE 

27) My attitude towards my German course is 

UNFAVOURABLE __1:__2:__3:__4:__5 FAVOURABLE 

Please mark how frequently you use those strategies when faced with language 

difficulties.   

When I face problems while trying to communicate in German … 

 Very 

often 
often sometimes seldom never 

28) …I try to describe or exemplify 

the target object or action 

(e.g. the thing you open bottles with 

if you don‟t know the word 

corkscrew) 

     

29) …I try to use an alternative term 

which expresses the meaning of the 

word  as closely as possible 

 (e.g. ship for sail boat) 

     

30) …I use a general, empty word 

when I do not know the specific 

word (e.g. the thing for handle, or to 

do instead of to produce). 

     

31) …I make up a word in German 

based on rules I know about the 

language 

     

32) …I use mime, gestures or sound 

imitations 

     

33) …I translate the word or 

structure literally from Swedish to 

German 

e.g. grönsaker – Grünsachen 

     

34) …I use a Swedish word and try 

to adjust it to make it sound German 

and/or add a German suffix  

(e.g. –ung) 

     

35) …I use a Swedish (pronouncing 

it Swedish) or English word 

(pronouncing it English) instead 

while talking in German 

     

36)…I ask directly or indirectly (e.g. 

through eye contact, pauses) for help 

 

     

37) … I avoid talking about topics 

that are difficult for me to express 

myself 

     

38) … I avoid talking German at all. 
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Survey 1: Students’ questionnaire (Swedish version) 

FRÅGEFORMULÄR 

Jag skulle vilja att du svarar på följande frågor rörande inlärning av främmande språk. Denna 

undersökning görs som en del av ett masterarbete vid Linköpings universitet. Var god svara 

uppriktigt då det är endast det som kan försäkra att denna efterforskning lyckas. Svara hur väl 

påståendet beskriver dig. Svara inte hur du tycker att du borde vara, eller vad andra svarar. Detta 

frågeformulär är anonymt. Det finns inga rätta eller felaktiga svar på dessa påståenden. Fyll i 

formuläret så fort du kan utan att vara vårdslös. Om du har några frågor, fråga till läraren. 

Tack! 

Var god markera hur väl påståendet beskriver dig. 

 Aldrig 

sant eller 

sällan 

sant för 

mig 

Vanligtvis 

inte sant 

för mig 

 

Delvis 

sant för 

mig 

 

Vanligtvis 

sant för 

mig 

 

Alltid 

eller 

nästan 

alltid 

sant för 

mig 

1) Jag känner mig säker på mig själv 

när jag talar i tyskklassen 

 

     

2) Det är pinsamt att frivilligt svara i 

tyskklassen 

 

     

3) Jag är ibland rädd att de andra 

studenterna kommer att skratta åt 

mig när jag talar tyska 

     

4) Jag är ängslig när jag presenterar 

någonting inför klassen 

 

     

5) Jag är inte nervös när jag talar 

med mina medstudenter under grupp- 

eller parövningar 

     

6) Jag är inte nervös när jag måste 

tala med läraren på tyska 

 

     

7) Jag är mest nervös när vi har 

grammatikövningar i klassen 

 

     

8) Jag är mest nervös när vi har 

muntliga övningar i klassen 

 

     

9) När jag talar är jag inte orolig att 

mitt uttal inte är korrekt 

 

     

10) När jag talar är jag inte orolig att 

jag gör för många grammatiska 

misstag 

     

11) Jag är utåtriktad 
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12) Jag gillar inte att vara där det är 

mycket folk 

 

     

13) Det gör mig ingenting att jag 

märks i klassrummet 

 

     

14) Jag gillar inte att vara i centrum 

(av uppmärksamheten) 

 

     

15) Jag gillar att umgås med mina 

kurskamrater  

 

     

16) Jag tycker om att uppleva nya 

saker hela tiden 

 

     

17) Jag tycker inte om att presentera 

inför klassen 

 

     

 

Var god markera med ett "X"  på en av de fem positionerna för att visa hur du 

känner om det speciella konceptet. Vi är intresserade av ditt första intryck. 

Försäkra dig om att du satt ett "X" på varje skala. 

18) Mitt intresse för främmande språk i allmänhet är: 

SVAGT __1:__2:__3:__4:__5 STARKT 

19) Min motivation att lära mig tyska är: 

SVAG __1:__2:__3:__4:__5 STARK 

20) Jag lär mig tyska för att jag vill kunna kommunicera med tysktalande människor: 

STÄMMER INTE FÖR MIG __1:__2:__3:__4:__5 STÄMMER VÄL FÖR MIG 

21) Jag vill lära mig tyska för att jag vill arbeta/studera i ett tysktalande land 

STÄMMER INTE FÖR MIG __1:__2:__3:__4:__5 STÄMMER VÄL FÖR MIG 

22) Min attityd gentemot tysktalande människor är: 

OFÖRDELAKTIG __1:__2:__3:__4:__5 FÖRDELAKTIG 

23) Jag vill lära mig tyska eftersom jag är intresserad av tysk kultur: 

STÄMMER INTE FÖR MIG __1:__2:__3:__4:__5 STÄMMER VÄL FÖR MIG 

24) Min motivation att lära mig tyska av praktiska skäl (till exempel för att få ett arbete) 

är: 

SVAG __1:__2:__3:__4:__5 STARK 
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25) Min omgivning uppmuntrar mig till att lära mig tyska: 

STÄMMER INTE FÖR MIG __1:__2:__3:__4:__5 STÄMMER VÄL FÖR MIG 

26) Min attityd till min tysklärare är: 

OFÖRDELAKTIG __1:__2:__3:__4:__5 FÖRDELAKTIG 

27) Min attityd till tyskkursen är: 

OFÖRDELAKTIG __1:__2:__3:__4:__5 FÖRDELAKTIG 

Var god markera hur ofta du använder följande strategier när du har språksvårigheter. 

När jag har svårigheter när jag kommunicerar på tyska... 

 Mycket 

ofta    

Ofta     Ibland    Sällan   Aldrig 

28) ...försöker jag beskriva eller 

exemplifiera föremålet eller 

handlingen (Exempelvis: "Saken 

man använder för att öppna flaskor" 

om du inte kan ordet ”korkskruv” 

 

     

29) ...försöker jag använda ett annat 

ord som är så likt ordet i betydelse 

som möjligt  (Exempelvis: ”skepp” 

istället för ”segelbåt”) 

 

     

30) ...använder jag ett mera allmänt 

ord när jag inte kan det specifika 

ordet (Exempelvis: Att säga ”grejen” 

istället för ”handtaget”, ”göra” 

istället för ”tillverka”) 

 

     

31)...hittar jag på ett tyskt ord 

grundat på de tyska språkregler jag 

kan 

 

     

32)...använder jag miner, gester eller 

ljudimitationer 

 

     

33)...översätter jag ordet eller 

strukturen bokstavligen från svenska 

till tyska (Exempelvis: grönsaker – 

Grünsachen) 

 

     

34)...använder jag ett svenskt ord och 

försöker anpassa det så att det låter 

mer tyskt och/eller lägger till ett tyskt 

suffix (t.ex. –ung) 

     

35)...använder jag ett svenskt ord 

(som jag uttalar på svenska) eller ett 

engelskt ord (som jag uttalar på 
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engelska) istället medan jag talar på 

tyska 

36)...ber jag direkt eller indirekt 

(exempelvis genom ögonkontakt 

eller pauser) om hjälp 

 

     

37)... undviker jag att tala om ämnen 

som jag har svårigheter att uttrycka 

mig i 

     

38)...undviker jag att tala tyska 

överhuvudtaget 

 

     

 

Tack för att du tog dig tid att fylla i formuläret! 
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Survey 1: Teachers’ questionnaire (Swedish version) 

FRÅGEFORMULÄR 

Jag skulle vilja att du svarar på följande frågor rörande inlärning av främmande språk. Denna 

undersökning görs som en del av ett masterarbete vid Linköpings universitet. Var god svara 

uppriktigt då det är endast det som kan försäkra att denna efterforskning lyckas. Svara hur väl 

påståendet beskriver dina studenter. Svara inte hur du tycker att dina studenter borde vara, eller 

vad andra svarar. Detta frågeformulär är anonymt. Det finns inga rätta eller felaktiga svar på 

dessa påståenden. Fyll i formuläret så fort du kan utan att vara vårdslös. Om du har några frågor, 

fråga till läraren. 

Tack! 

Var god markera hur väl påståendet beskriver dina studenter. 

 Aldrig 

sant eller 

sällan 

sant 

Vanligtvis 

inte sant 

Delvis 

sant 

Vanligtvis 

sant 

Alltid 

eller 

nästan 

alltid 

sant 

1) De känner sig säkra på sig själva 

när de talar i tyskklassen 

 

     

2) Det är  pinsamt för dem att 

frivilligt svara i tyskklassen 

 

     

3) De är  ibland rädda att de andra 

studenterna kommer att skratta åt 

dem när de talar  tyska 

     

4) De är ängsliga när de presenterar 

någonting inför klassen 

 

     

5) De är inte nervösa när de talar 

med sina medstudenter under grupp- 

eller parövningar 

     

6) De är inte nervösa när de måste 

tala med läraren på tyska 

 

     

7) De är mest nervösa när de har 

grammatikövningar i klassen 

 

     

8) De är mest nervösa när de har 

muntliga övningar i klassen 

 

     

9) När de talar är de inte oroliga att 

deras  uttal inte är korrekt 

 

     

10) När de talar är de inte oroliga att 

göra för många grammatiska misstag 

 

     

11) De är utåtriktade 
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12) De gillar inte att vara där det är 

mycket folk 

 

     

13) Det gör dem  ingenting att de 

märks i klassrummet 

 

     

14) De gillar inte att vara i centrum 

(av uppmärksamheten) 

 

     

15) De gillar att umgås med sina 

kurskamrater  

 

     

16) De tycker om att uppleva nya 

saker hela tiden 

 

     

17) De tycker inte om att presentera 

inför klassen 

 

     

 

Var god markera med ett "X"  på en av de fem positionerna för att visa hur du 

känner om det speciella konceptet. Vi är intresserade av ditt första intryck. 

Försäkra dig om att du satt ett "X" på varje skala. 

18) Mina studenters intresse för främmande språk i allmänhet är: 

SVAGT __1:__2:__3:__4:__5 STARKT 

19) Mina studenters motivation att lära sig tyska är: 

SVAG __1:__2:__3:__4:__5 STARK 

20) De lär sig tyska för att de vill kunna kommunicera med tysktalande människor: 

STÄMMER INTE FÖR MIG __1:__2:__3:__4:__5 STÄMMER VÄL FÖR MIG 

21) De vill lära sig tyska för att de vill arbeta/studera i ett tysktalande land 

STÄMMER INTE FÖR MIG __1:__2:__3:__4:__5 STÄMMER VÄL FÖR MIG 

22) Mina studenters attityd gentemot tysktalande människor är: 

OFÖRDELAKTIG __1:__2:__3:__4:__5 FÖRDELAKTIG 

23) De vill lära sig tyska eftersom de är intresserad av tysk kultur: 

STÄMMER INTE FÖR MIG __1:__2:__3:__4:__5 STÄMMER VÄL FÖR MIG 

24) Deras motivation att lära sig tyska av praktiska skäl (till exempel för att få ett 

arbete) är: 

SVAG __1:__2:__3:__4:__5 STARK 
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25) Deras omgivning uppmuntrar dem till att lära sig tyska: 

STÄMMER INTE FÖR MIG __1:__2:__3:__4:__5 STÄMMER VÄL FÖR MIG 

26) Mina studenters attityd till sin tysklärare (mig) är: 

OFÖRDELAKTIG __1:__2:__3:__4:__5 FÖRDELAKTIG 

27) Mina studenters attityd till tyskkursen är: 

OFÖRDELAKTIG __1:__2:__3:__4:__5 FÖRDELAKTIG 

Var god markera hur ofta dina studenter använder följande strategier när de har 

språksvårigheter. 

När de har svårigheter när de kommunicerar på tyska... 

 Mycket 

ofta    

Ofta     Ibland    Sällan   Aldrig 

28) ...försöker de beskriva eller 

exemplifiera föremålet eller 

handlingen (Exempelvis: "Saken 

man använder för att öppna flaskor" 

om de inte kan ordet ”korkskruv”) 

 

     

29) ...försöker de använda ett annat 

ord som är så likt ordet i betydelse 

som möjligt  (Exempelvis: ”skepp” 

istället för ”segelbåt”) 

 

     

30) ...använder de ett mera allmänt 

ord när de inte kan det specifika 

ordet (Exempelvis: Att säga ”grejen” 

istället för ”handtaget”, ”göra” 

istället för ”tillverka”) 

 

     

31)...hittar de på ett tyskt ord grundat 

på de tyska språkregler de kan 

 

     

32)...använder de miner, gester eller 

ljudimitationer 

 

     

33)...översätter de ordet eller 

strukturen bokstavligen från svenska 

till tyska (Exempelvis: grönsaker – 

Grünsachen) 

 

     

34)...använder de ett svenskt ord och 

försöker anpassa det så att det låter 

mer tyskt och/eller lägger till ett tyskt 

suffix (t.ex. –ung) 

     

35)...använder de ett svenskt ord 

(som de uttalar på svenska) eller ett 

engelskt ord (som de uttalar på 
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engelska)  istället medan de talar på 

tyska 

36)...ber de direkt eller indirekt 

(exempelvis genom ögonkontakt 

eller pauser) om hjälp 

 

     

37)... undviker de att tala om ämnen 

som de har svårigheter att uttrycka 

sig i 

     

38)...undviker de att tala tyska 

överhuvudtaget 

 

     

 

Tack för att du tog dig tid att fylla i formuläret! 
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Survey 2: Questionnaire (English version) 

QUESTIONNAIRE 

I would like to ask you to answer the following questions on foreign language learning. This 

survey is conducted as part of a Master‟s thesis at Linköping University. Please answer 

sincerely, as only this can ensure the success of this survey Answer in terms of how well the 

statement describes you. Do not answer how you think you should be, or what other people do. 

This questionnaire is anonymous. There are no right or wrong answers to these statements. 

Work as quickly as you can without being careless. If you have any questions, let conductor of 

the survey know immediately. 

Thank you! 

Please mark how frequently you make use of the following strategies in your German classes 

 Never or 

almost 

never  

Usually 

not  

Sometimes often Very 

often 

1) To share your personal interest in 

German with your students. 

 

     

2) To show students that you value 

learning German as a meaningful 

experience that produces satisfaction and 

enriches your life. 

     

3) To show students that you care about 

their progress. 
 

     

4) To try to promote interaction, 

cooperation and the sharing of genuine 

personal information among the learners. 

     

5) Highlight and demonstrate aspects of 

learning German that your students are 

likely to enjoy. 

     

6) To make the first encounter with 

German a positive experience. 
 

     

7) To encourage learners to conduct their 

own exploration of the German 

community (e.g. on the internet). 

     

8) To promote contact with German 

speakers and German cultural products. 

 

     

9) To regularly remind students that the 

successful mastery of German is 

instrumental to the accomplishments of 

their valued goals. 

     

10) To reiterate the role German plays in 

the world, highlighting its potential 

usefulness both for themselves and their 

community. 

     

11) To encourage learners to apply their 

proficiency in German in real-life 

situations. 

     

12) To draw the learner‟s attention to 

their strengths and abilities. 
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13) To indicate to the students that you 

believe in their effort to learn and their 

capability to complete the tasks. 

 

     

14) To avoid social comparison, even in 

its subtle forms.  

 

     

15) To promote cooperation instead of 

competition. 

 

     

16) To help learners accept the fact that 

they will make mistakes as part of the 

learning process.  

 

     

17) To make tests and assessments 

completely „transparent‟ and to involve 

students in the negotiation of the final 

mark. 

     

18) To teach students learning strategies 

to facilitate the intake of new material. 

 

     

19) To notice and react to any positive 

contributions from your students. 
 

     

20) To provide regular feedback about 

the progress your students are making 

and about the areas which they should 

particularly concentrate on.  

     

 

Please mark how well the statement describes you! 

 Never or 

almost 

never 

true of 

me 

Usually 

not true 

of me 

Somewhat 

true of me 

Usually 

true of 

me 

Always 

or 

almost 

always 

true of 

me 

21) I actively try to incorporate 

most of these motivational 

strategies into my German 

lessons. 

     

22) I think that motivation is 

essential in language learning. 

     

23) I think that these strategies 

help my students to be more 

motivated. 

     

24) I do not have time to motivate 

my students. 

     

25) I do not feel that my students 

need to be more motivated. 

     

26) I sometimes do not know how 

to motivate my students. 

     

27) I do not think that motivation 

is that important.  
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When my students face problems while trying to communicate in German, I encourage 

them… 

 Very 

often 

often sometimes seldom never 

28) …to try to describe or exemplify the 

target object or action 

(e.g. the thing you open bottles with if 

you don‟t know the word corkscrew) . 

     

29) …to try to use an alternative term 

which expresses the meaning of the word  

as closely as possible 

 (e.g. ship for sail boat) . 

     

30) …to use a general, empty word when 

I do not know the specific word (e.g. the 

thing for handle, or to do instead of to 

produce). 

     

31) …to make up a word in German 

based on rules I know about the 

language. 
 

     

32) …to use mime, gestures or sound 

imitations. 
 

     

33) …to translate the word or structure 

literally from Swedish to German 

e.g. grönsaker – Grünsachen. 

     

34) …to use a Swedish word and try to 

adjust it to make it sound German and/or 

add a German suffix  

(e.g. –ung) . 

     

35) …to use a Swedish (pronouncing it 

Swedish) or English word (pronouncing 

it English) instead while talking in 

German. 

     

36)…to ask directly or indirectly (e.g. 

through eye contact, pauses) for help. 
 

     

37) … to avoid talking about topics that 

are difficult for them to express 

themselves. 

     

38) … to avoid talking German at all. 

 

 

     

 

Please mark how well the statement describes you! 

 Never or 

almost 

never 

true of 

me 

Usually 

not true 

of me 

Somewhat 

true of me 

Usually 

true of 

me 

Always 

or 

almost 

always 

true of 

me 

39) I teach communication 

strategies in class. 

     

40) I think that communication 

strategies are effective. 
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41) I think that strategy training 

will enhance my students‟ ability 

to talk. 

 

     

42) I think my students appreciate 

strategy training. 

 

     

43) I do not think that 

communication strategies are 

important. 

 

     

44) I think it is more efficient for 

my students to develop those 

strategies themselves. 

     

45) I think my students are already 

aware of those strategies. 

 

     

46) I do not teach communication 

strategies because I do not know 

enough about them. 

     

47) I generally regard teaching of 

the actual language as more 

important as the teaching of 

strategies. 

     

48) I do not have time for strategy 

training during my regular 

German class. 
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Survey 2: Questionnaire (Swedish version) 

FRÅGEFORMULÄR 

Jag skulle vilja att du svarar på följande frågor rörande inlärning av främmande språk. Denna 

undersökning görs som en del av ett masterarbete vid Linköpings universitet. Var god svara 

uppriktigt då det är endast det som kan försäkra att denna efterforskning lyckas. Svara hur väl 

påståendet beskriver dig. Svara inte hur du tycker att du borde vara, eller vad andra svarar. Detta 

frågeformulär är anonymt. Det finns inga rätta eller felaktiga svar på dessa påståenden. Fyll i 

formuläret så fort du kan utan att vara vårdslös. 

Tack! 

Var god markera hur ofta du använder dig av de följande strategierna i din tyskaklass! 

 

 Aldrig eller 

nästan 

aldrig 

Vanligtvis 

inte  

Ibland Ofta Mycket 

ofta 

1) Delar med dig av dina personliga 

intressen på tyska till dina studenter. 

 

     

2) Visar studenterna att du tycker att 

värdesätter tyskainlärning som en 

meningsfull upplevelse som 

tillfredsställer och förbättrar ditt liv.  

     

3) Visar studenterna att du bryr dig om 

deras utveckling. 

 

     

4)Försöker främja interaktioner, 

samarbete och  att studenterna delar med 

sig av genuin personlig information. 

     

5) Belyser och demonstrerar aspekter 

inom tyskainlärning som det är troligt att 

dina studenter kommer att uppskatta. 

     

6)Gör att det första påträffandet av tyska 

är en positiv upplevelse. 

 

     

7) Uppmuntrar studenterna att utforska 

det tyska samhället (t ex på internet). 
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8)Främjar kontakt med tysktalande och 

produkter från tysk kultur. 

 

     

9) Ständigt påminna studenterna om att 

bemästra tyska har ett instrumentellt 

värde för att uppnå sina mål. 

     

10) Repeterar den roll tyska spelar i 

världen och belysa dess potential och 

användbarhet både för deras egen skull 

och för samhället. 

     

11) Uppmuntra studenter att applicera 

sina tyskakunskaper i verkliga 

situationer. 

     

12) Dra uppmärksamheten till studentens 

styrkor och förmågor. 

     

13) Visa studenterna att du tror på deras 

ansträngning att lära sig och deras 

förmåga att genomföra uppgifterna. 

     

14) Undvika social jämförelse, även i 

den subtila formen 

     

15) Främja samarbete istället för tävlan 

 

     

16) Hjälpa studenterna att acceptera att 

de kommer att göra misstag och att det är 

en del av inlärningsprocessen. 

     

17) Göra test och uppgifter helt 

genomskinliga och involvera studenterna 

i förhandlingen om deras slutbetyg. 

     

18) Lära studenterna strategier för att 

enklare ta in nytt material. 

     

19) Märka och reagera på varje positivt 

bidrag från dina studenter. 

     

20) Förse regelbunden återkoppling om 

de framsteg dina studenter gör och de 

områden de främst bör fokusera på. 
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Var god ange hur sant dessa påståenden är för dig! 

 Aldrig 

sant eller 

sällan sant 

för mig 

Vanligtvis 

inte sant 

för mig 

 

Delvis sant 

för mig 

 

Vanligtv

is sant 

för mig 

 

Alltid 

eller 

nästan 

alltid 

sant för 

mig 

21) Jag försöker aktivt att inkorporera de 

flesta av dessa motivationsstrategierna 

under mina tysklektioner. 

     

22) Jag  tror att motivation är väsentligt 

vid språkinlärning. 

     

23) Jag  tror att dessa strategier får mina 

studenter att bli mer motiverade. 

     

24) Jag  har inte tid att motivera mina 

studenter. 

     

25) Jag  tror inte att mina studenter 

behöver bli mer motiverade. 

     

26) Ibland vet jag inte hur jag ska 

motivera mina studenter. 

     

27) Jag  tycker inte att motivation är 

viktigt. 

     

 

När mina studenter stöter på problem när de försöker kommunicera på tyska 

uppmuntrar jag dem att... 

 Mycket 

ofta    

Ofta     Ibland    Sällan   Aldrig 

28) ...försöka beskriva eller exemplifiera 

föremålet eller handlingen (Exempelvis: 

"Saken man använder för att öppna 

flaskor" om du inte kan ordet 

”korkskruv”). 

     

29) ...försöka använda ett annat ord som 

är så likt ordet i betydelse som möjligt  

(Exempelvis: ”skepp” istället för 

”segelbåt”). 

     

30) ...använda ett mera allmänt ord när 

studenten inte kan det specifika ordet 

(Exempelvis: Att säga ”grejen” istället 

för ”handtaget”, ”göra” istället för 

”tillverka”). 

     



74 

 

31)...hitta på ett tyskt ord grundat på de 

tyska språkregler studenten kan. 

     

32)...använda miner, gester eller 

ljudimitationer. 

     

33)...översätta ordet eller strukturen 

bokstavligen från svenska till tyska 

(Exempelvis: grönsaker – Grünsachen). 

     

34)...använda ett svenskt ord och 

försöker anpassa det så att det låter mer 

tyskt och/eller lägger till ett tyskt suffix 

(t.ex. –ung). 

     

35)...använda ett svenskt ord (som 

studenten uttalar på svenska) eller ett 

engelskt ord (som studenten uttalar på 

engelska) istället medan studenten talar 

på tyska. 

     

36)...be direkt eller indirekt (exempelvis 

genom ögonkontakt eller pauser) om 

hjälp- 

     

37)... undvika att tala om ämnen som 

studenten har svårigheter att uttrycka 

mig i. 

     

38)...undvika att tala tyska 

överhuvudtaget. 

     

 

 

Var god markera hur väl påståendet beskriver dig! 

 

 Aldrig 

sant eller 

sällan sant 

för mig 

Vanligtvis 

inte sant 

för mig 

 

Delvis sant 

för mig 

 

Vanligtvis 

sant för 

mig 

 

Alltid 

eller 

nästan 

alltid 

sant för 

mig 

39) Jag  lär ut kommunikationsstrategier 

till klassen. 

     

40) Jag  tycker att 

kommunikationsstrategier är effektiva.  

     

41) Jag  tror att strategiträning skulle 

förbättra mina studenters förmåga att tala. 
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42) Jag  tror att mina studenter uppskattar 

strategiträning, 

     

43) Jag tror inte att 

kommunikationsstrategier är viktiga. 

     

44) Jag  tror att det är effektivare för mina 

studenter att de får utveckla sina egna 

strategier. 

     

45) Jag tror att mina studenter redan är 

medvetna om dessa strategier. 

     

46) Jag  lär inte ut 

kommunikationsstrategier då jag inte kan 

tillräckligt om dem. 

     

47) Jag  ser generellt utlärandet av det 

aktuella språket som viktigare än att lära 

ut strategier. 

     

48) Jag har inte tid för strategiträning för 

min vanliga tyskaklass. 

 

     

 

 

 

 


