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Abstract  
This study examines cultural differences in time perspective (TP). Two groups of psychology students 
were compared using the Swedish Zimbardo Time Perspective Inventory (S-ZTPI). One group was 
Swedish (n=125) and the other was Namibian (n=105). Students from Namibia also participated in 
focus groups discussing aspects affecting their TP. Results show Swedish students are more past 
positive, less past negative, less present  hedonistic, less present fatalistic and less future negative 
compared to Namibian students. Focus groups findings reveal that economic aspects are important  to 
the Namibian students view of the past and the future. They believe it is not possible to have a 
positive past or future if basic needs, like food and shelter, are not  met. Other important aspects 
include family and freedom. The students also discuss the importance of finding a balance between 
appreciating the present and investing in the future.
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ABSTRACT
This study examines cultural differences in time perspective (TP). Two groups 
of psychology students were compared using the Swedish Zimbardo Time 
Perspective Inventory (S-ZTPI). One group was Swedish (n=125) and the other 
was Namibian (n=105). Students from Namibia also participated in focus groups 
discussing aspects affecting their TP. Results show Swedish students are more 
past positive, less past negative, less present hedonistic, less present fatalistic 
and less future negative compared to Namibian students. Focus groups findings 
reveal that economic aspects are important to the Namibian students view of the 
past and the future. They believe it is not possible to have a positive past or 
future if basic needs, like food and shelter, are not met. Other important aspects 
include family and freedom. The students also discuss the importance of finding 
a balance between appreciating the present and investing in the future.
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NAMIBIAN STUDENTS’ TIME PERSPECTIVE - Investigating TP 
Comparing ZTPI Scores and Conducting Focus Groups

INTRODUCTION
Any vagabond or travel lover has probably had the feeling that time flows 

differently while on the road. Past and future seem to remain at home while the 
present stays with the traveler growing stronger. The feeling is part of the 
freedom of travel, vacation and lack of commitments. While traveling you can 
adopt a different perspective to time, it is probable though that it is not only your 
perspective of time that is different. The people in your new surroundings will if 
you interact with them often reveal a different time perceptive compared to the 
people back home.

There are cultural differences in the way people view time and it affects the 
way we live our lives. This study compares the views of time in two groups of 
students: one from Namibia and one from Sweden. Differences are evaluated 
statistically using a survey. In addition to the quantitative measures interviews 
were held with the Namibian students. Using a mixed method aimed to deepen 
the understanding of the observed differences. The interviews also served to 
identify important factors affecting the Namibian students views of time. 
Hopefully studying these areas contribute to a better understanding of what it is 
like to be a university student in a developing country.

Background
Our thoughts and ideas of life are deeply influenced by the concept of time 

(Briley, 2009). From early Ice Age, some 20,000 years ago, when hunters kept 
track of the moon phases by carving marks in sticks time has been an essential 
part of everyday life. Since the carving of sticks humans have become experts at 
measuring time. People all over the world have adopted the same system for 
counting days, hours, minutes, weeks, seconds and milliseconds. This aspect of 
time is sometimes called clock or objective time. The subject of this study 
though is that of subjective or psychological time, the time that is created in our 
minds. This psychological idea of time is ever present in our thoughts more or 
less consciously (Zimbardo & Boyd, 1999; 2008). Unlike clock time 
psychological time is subjective and differs from person to person, for example 
some people tend to focus more on past events while others focus on the future. 
This temporal focus also affects how we act and how we live our lives (Boniwell 
& Zimbardo, 2003; Boniwell, Osin, Alex Linley, & Ivanchenko, 2010; Drake, 
Duncan, Sutherland, Abernethy, & Henry, 2008; Zimbardo & Boyd, 2008). This 
subjective concept of time is a somewhat unconscious process, meaning it is not 
something we need to think about actively it is the pattern of how we tend to 
value temporal aspects when making decisions. The process is not unconscious 
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in a way that we cannot be aware of it. Simply by thinking about the way we 
value temporal aspects would start revealing the pattern. 

Studies have shown that there are cultural differences in psychological 
time. Brislin and Kim (2003) studied how international business ventures are 
affected by cultural differences in thinking about time. The investigation focuses 
on differences in western and eastern cultures and found many affected areas 
from dealing with punctuality to whether people do one or many activities at a 
time. In another example Morris and Peng (1994) described the differences in 
the reporting of two murders. Two newspaper were compared one in English 
language and one in Chinese language. The analysis showed that the English 
language paper focused on the disposition of the assailant, he was bad tempered 
and mentally unstable while the Chinese language paper focused on the 
assailant’s history, he maybe was recently fired or was isolated from loved ones. 
This could indicate a temporal focus towards the present in the audience of the 
English language paper and a focus more towards the past in the Chinese 
language audience.

Subjective time was described as partly unconscious. Brislin and Kim 
(2003) have made an important point about that. Peoples use of time was 
described as being a silent language affecting the way we interact with the world 
and each other but without talking about what we do. This unspoken language 
plays a potentially important part in understanding cross cultural relations and 
communication. Misunderstandings and disagreements should be more prone to 
occur when people with different views of the world are collaborating, 
especially if the differences are not spoken about. Investigations into 
psychological time could play an important role in understanding differences in 
viewing goals, effectiveness and evaluation in cross-cultural work. 

This study will hopefully shed some light upon Namibian university 
students relation to this silent language. 

Theoretical Framework 
Time and Psychology

Time has long been the subject of philosophical analysis, often with a focus 
on metaphysical and epistemological questions, dealing with the essence and 
existence of time itself (Michon & Jackson, 1985; Roeckelein, 2000). In 
psychology the subject is somewhat different. Time from a psychological 
perspective is a way to make sense of an ever-changing world. It is important, 
not to say essential, for a living organism to be able to temporally correlate their 
actions to events as they happen, acting to early or to late could result in 
negative consequences or even death (Michon & Jackson, 1985). The first 
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interest among psychologists was how this correlation occurs, what processes 
and mechanisms make it possible. Some researchers then focused on questions 
about the cognitive processes of perceiving time in itself, for example how time 
perception could be altered, how long a period of time is felt to be and how good 
it can be estimated. Other researchers focused instead on the perception of time 
in relation to making sense of the world. A key function in the correlation 
process was found to be making sense of the world by partitioning events in 
temporal frames. Life consists of an infinite number of perceptions all perceived 
in the present. The remains of the perceptions become memories of the past. The 
future consists of expectations and beliefs. These three temporal frames, the 
past, the present and the future make it possible to organize and make sense of 
the world. The interest among many psychologists have shifted from studying 
the correlation process itself to instead studying how the relationship among 
these temporal frames affect our lives and behavior. A closer look at how these 
relationships can be understood and how they are used in this study follows in 
the section below.
Time Perspective 

Lewin (1951/1975) described the complexity of psychological time by 
explaining that even though we only have access to the world as it is happening 
right now it is not only what is happening right now, in the present, that affects a 
persons view of an event. Past events and future possibilities also impact the 
interpretation. Every moment in life is not only seen in the light of what is 
happening now, reflections from memories of the past and hopes and fears of the 
future are always present. The past and future are internal and may not correlate 
to any actual events in the past or in the future. True or not, these beliefs about 
past, future and present are what is important. As beliefs also are subjective and 
internal there are interesting psychological consequences that follow.

Zimbardo and Boyd (1999) continued in the steps of Lewin by recognizing 
that a key element in perceiving the world is the cognitive process of 
partitioning experiences into past, present or future temporal frames. Zimbardo 
and Boyd extended the thoughts by adding that this temporal focus often is 
biased, people tend to value the temporal frames differently, some are more 
future oriented while others focus on the past or present (Boniwell & Zimbardo, 
2003; Zimbardo & Boyd, 1999). These different ways of valuing temporal 
frames reflects how a person sees and interacts with the world, it is their time 
perspective (TP). Though TP has a powerful influence on the way a person 
interacts with the world it is through a process that is mostly automated, it is not 
a fully conscious process (Zimbardo, 2008; Zimbardo & Boyd, 2008). That 
being said TP is not an unconscious process, it is possible to become aware of 
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ones biases. Nor is TP a constant state, the biases change as the conditions of life 
change. It is also possible to change ones bias by being aware of it and actively 
trying to change it. Zimbardo and Boyd (1999) have developed an instrument: 
The Zimbardo Time Perspective Inventory (ZTPI) that measures TP on a five 
factor model. The instrument is explained at a greater extent in the method 
section below. The ZTPI have been used frequently in research and a link 
between TP and behavior have been found, a few examples are: TP being 
predictive of wellbeing (Boniwell et al., 2010; Boniwell & Zimbardo, 2003; 
Drake et al., 2008), of future behavior linked to risk taking and health (Boyd & 
Zimbardo, 2005) and of consistency between attitude and behavior (Rabinovich, 
Morton, & Postmes, 2010).

Differences in TP between cultures have been studied using the ZTPI 
(Drake et al., 2008; Milfont, Andrade, Belo, & Pessoa, 2008; Sircova et al., 
2007) and other methods (Briley, 2009; Brislin & Kim, 2003; Ji, Guo, Z. Zhang, 
& Messervey, 2009; Nonis, Teng, & Ford, 2005; Phan, 2009). The ZTPI have 
been validated in different countries including United Kingdom, Russia, Brazil, 
France, Lithuania, Poland and Sweden (Apostolidis & Fieulaine, 2004; Boniwell 
et al., 2010; Carelli, B. Wiberg, & M. Wiberg, 2011; Liniauskaite & Kairys, 
2009; Milfont et al., 2008; Ortuno & Gamboa, 2009). The research indicates that 
there are cultural differences in TP and that the scales of the ZTPI are valid in a 
wide range of countries, in some cases after minor adjustments to a few survey 
items. The survey has been used and validated mostly in an American and 
European context. Looking beyond the ZTPI, research of TP often focused on 
comparing western and eastern cultures. The focus have rarely fallen upon 
investigating TP in Africa. Including Africa in TP research would be beneficial 
booth in understanding TP better and in understanding the cultures of Africa 
better, hopefully this study will be a step froward in both aspects. Presented 
below is a bouquet of research on TP. 
Research on Time Perspective

TP has not previously been studied in the same contexts as for this study. 
Research have shown though that there are differences in TP comparing cultures 
as well as comparing groups of different socioeconomic status. Research has 
also shown that these differences have implications for cross cultural 
collaboration and that TP has been linked to health and behavior. 

Newer research tends to examine more temporal frames comparing, past, 
present and future orientation compared to earlier research that often focus only 
on one aspect, often future orientation. Though this earlier research is more 
narrow the results are still interesting, if not else to validate and strengthen 
findings from newer research.
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Time Perspective and Socioeconomic Status
There have been several small studies investigating a link between 

socioeconomic status, SES, and TP (Corral-Verdugo, Fraijo-Sing, & Pinheiro, 
2006; D’Alessio, Guarino, DePascalis, & Zimbardo, 2003; Epel, Bandura, & 
Zimbardo, 1999; Lamm, Schmidt, & Trommsdorff, 1976). Some but not all 
studies found a link between high SES and future time orientation. The studies 
used either quite small or homogeneous groups making any conclusions weak. 
In an attempt to find more reliable results Guthrie, Butler, and Ward (2009) 
recruited a group of n=525 participants from the same demographically diverse 
suburb outside a large North American city. The hypothesis was that participants 
with lower SES would be more present oriented and that participants with 
higher SES would be more future oriented. Results showed that participants 
with formal education and professional occupations, indicating a high SES, were 
more future oriented and less present oriented than participants with less formal 
education and non-professional jobs, indicating a low SES. Other results showed 
that participants from homes with parents with less formal education had a more 
fatalistic view of the present. It should be noted that the study only focused on 
present and future, the participants’ orientation towards the past was not 
investigated. Results are in line with earlier research by Koenig, Swanson and 
Harter (1981) who found future time orientation correlated to social class and 
with Koenig, Swanson and Harter (1980) who found future orientation 
correlated to occupational prestige and income.

Sircova et al. (2007) have done a study not directly related to SES but to 
other demographic values. A survey of a large sample (n=1136) of Russian 
participants showed that women have a more positive view of the past than men 
and that women also tend to have a more fatalistic approach to the present than 
men. It was also found that participants living in large cities valued enjoying the 
present and tended to be less future oriented than people living in small cities. 

Nurmi (1991) wrote in a review that a common worry among adolescents 
across cultures is linked to socioeconomic factors such as getting good 
education and finding a good job but also to social factors like establishing a 
family life. Adolescents from low social class were more worried about work 
topics, while middle class adolescents future thoughts were focused on 
education, career and leisure life. It was also stated that adolescents from higher 
social classes tended to look further in to the future than those from lower social 
classes. 
Time Perspective and Health

Doing something that will yield benefits at a later point in time is 
sometimes in psychology called delayed gratification and could in TP terms be 
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described as having a positive orientation towards the future. How we balance 
future and present benefits have been the interest of economic research and the 
phenomena is then called subjective discount rate, SDR and refers to a persons 
tendency to value receiving rewards immediately rather than later (Chao, Szrek, 
Pereira, & Pauly, 2009). A high SDR describes a person that value future 
rewards low, that is a person that is not good at delaying gratification. Theory 
state that there will be a link between age, health and survival probability and 
SDR. Chao et al. (2009) examine this relationship in a township outside a big 
city in South Africa. Results show that life expectancy and health rather than age 
were related to SDR. Extremes of these scales were both related to high SDR. In 
other words being of bad health or not expecting to live for a long time is 
correlated to not valuing future rewards and the same is true for being of good 
health and expecting to live for a long time. It is not surprising that you would 
be less prone to value future benefits if you are not expected to live long enough 
to enjoy them but that the same is true for those who are of good health is 
surprising and Chao et al. (2009) suggest studying the phenomena further. In TP 
terms the results would suggest that being of good or bad health correlate to a 
person being present orientated and that being of average health would correlate 
to a person being future orientated. It should be noted that the results are found 
in a context of very hard living conditions.

In other research Zhang and Rashad (2008) found a link between obesity 
and TP. Obese participants tended to be more present oriented.
Differences in Time Perspective Across Countries and Cultures

Ji et al. (2009) evaluated Chinese and Canadian participants’ view of the 
past. Results showed that Chinese participants valued past events higher than 
Canadian participants. Chinese participants could also remember past events 
with greater detail and perceived the past as being closer to the present than the 
Canadians did. The results show that there are cultural differences between the 
two countries and that it also affect the way inhabitants perceive the world.

Mclnerney (2004) discussed cultural differences in future time perspective 
comparing Western views to those of indigenous people from different parts of 
the world. The main focus of the research is on schooling and Mclnerney (2004) 
concluded that in developed countries as diverse as Japan, Norway, Australia, 
and Egypt the similarities in the classroom outweigh the differences, especially 
in terms of goals and future orientation. The same was found to be true looking 
at schooling in ethnic minorities with big societies like Aboriginal Australians, 
Navajo Native Americans and Maori New Zealanders. In all these diverse 
societies the main goal of school was to prepare the children for the future and 
that was also a main motivating factor for the children. Despite these similarities 
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Mclnerney (2004) argued that this is not a universal cultural phenomena and 
points to small indigenous groups of people. In some of these small societies it 
was taboo to even think about the future, let alone talk about it. In other 
collective societies the emphasis of the individuals future goals and 
development might be seen inappropriate as they value the collective over the 
individual. The traditional way of schooling will have problems motivating 
children from these groups as their view of the future is in contrast to that of the 
schooling system. The research showed that it exists substantially different 
views of time but also that similarities are common.

Brislin and Kim (2003) studied international business relationships and 
how they are affected by differences in thinking about time. Brislin and Kim 
believe that countries with a long history will have more emphasis on traditions 
and be more past oriented. In collaboration across cultures this will be important 
information. For example making new business relationships in a past oriented 
culture would probably benefit from using a well known or established middle 
hand. Another example comparing important values in a present orientated 
versus a past oriented culture is efficiency and stability. In a past oriented culture 
stability is important and also using well established methods that have been 
known too work well. In a present oriented culture a key value often is 
managing your time well, using it in an effective way. Past oriented cultures 
value a long term plan while a present probably is more oriented towards short 
time goals. The research showed how knowledge about differences in TP across 
cultures can be beneficial.

Finding a Method to Explain Differences in Time Perspective
In this study a mixed methods approach was used. A survey was used to 

identify differences between the two student groups. To get an in depth 
understanding of the Namibian students thoughts the survey was complimented 
by focus group discussions. The hope was that combining the methods would 
not only show that differences exist but also reveal some important aspects that 
shape the Namibian students TP. Together the methods bring a broad picture of 
the life of a student in a developing country and how it compares to that of a 
Swedish student.

TP and psychological time are as seen above complex phenomena. The 
ZTPI systemizes the complexity and makes it possible to compare TP using 
quantitate methods. This is hugely beneficial. Establishing that there is a link 
between TP and behavior would not have been possible without a similar 
instrument. In the case of comparing TP across cultures the instrument can be 
used to identify differences and similarities. When trying to understand the 
differences things get more complicated and additional data is required. One 
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way could have been to use additional quantitate instruments and then correlate 
the results to the ZTPI data and compare the results to previous studies. A 
method relying solely on quantifiable instruments would be easier to recreate, 
retest and scale to a lager population in future research. The area of interest 
though would have to be narrow and determined in advance. The goal of this 
study was gathering a broad range of information about the Namibian students’ 
TP and therefore a qualitative method was chosen instead. Presented below are 
some thoughts on the theoretical background connected to the choice. 

The goal of psychological research and what method is best used to reach 
that goal has been discussed for a long time (Allwood & Erikson, 1999). In the 
mid twentieth century it became popular to apply statistics in social sciences and 
psychology (Ahrne & Svensson, 2011). This was thanks to technological 
advances that made quantitative research on large populations possible. The 
research came to be more positivistic and resembled that of natural sciences. 
The new methods came to represent an objective truth as compared to older 
research that more resembled the subjective interpretative humanities. The early 
quantitative research focused mostly on basic psychological phenomena like 
perception and conditioning (Lundh, 1999). Critics argued that it would not be 
possible to measure more complex psychological aspects like feelings and 
thought processes. With time though more and more complex areas were 
successfully examined with experimental psychology and quantitative methods. 
The new methods raised an epistemological question about what kind of science 
psychology was and what it should be. Should natural science or humanistic 
science guide how psychological research is done. 

Advocates of a humanistic approach do not necessarily reject the notion 
that quantified systems are needed to do psychological research but voices 
concern about that they are not enough to fully describe a person and her life 
(May, 1983/1999). Every human is unique, living his or her life in a unique 
context. If research is too heavily centered on a certain system and locked to its 
specific investigative methods important information might be lost. May´s view 
of the unique human is not incompatible with a quantitative method but rather 
with the ontological and epistemological standpoints of a positivistic 
hypothetico-deductive model often linked to this type of research. May 
advocates a pragmatic view to research methods, there is no perfect method to 
do research every situation is unique and requires a unique method. Gadamer 
(1993) also discusses the uniqueness of research and makes the point that every 
researcher and every scientific situation is unique and that this will affect how 
research is done and also the results that are produced. It is not possible to break 
free from subjectivity and finding a completely objective truth is not possible, 
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all research is affected by subjective interpretation at some stage of the research 
process. This way of seeing research make legitimizing and explaining a used 
method and language extra important as they have to be adapted and evaluated 
for every unique situation. Explaining the goals of research in this way also 
affects the way knowledge is seen. Knowledge is not something that is stable. A 
new method or explanation that is convincingly more useful than previous 
research would force previous knowledge to be reevaluated (Erikson, 1999). 
Research is seen as a spiral where new knowledge makes new interpretations 
possible and leads to possibilities for even more new research and knowledge. 

Lundh (1999) explains the hypothetico-deductive model in three steps, first 
perceptions are seen as hypotheses, second from the hypotheses are deduced 
consequences and thirdly those consequences are tested against the empirical 
reality. Lundh continues by arguing that the advocates of the humanistic 
hermeneutic approach are wrong in assuming that their method is not 
compatible with the hypothetico-deductive model. When interpreting something 
using a hermeneutic model that is the same as deducing a hypotheses in the view 
of the hypothetico-deductive model and continuing to search for new 
interpretations is seen as a way of testing the hypotheses. 

None of the explanations solves the epistemological questions of what 
knowledge is or what the purpose of science is or more specifically what the 
purpose of psychology is. But it does show that research methods though 
associated with a seemingly incompatible philosophical schools can be seen as 
compatible, thus creating a link between the two schools. 

This study in a way puts the theory to the test as a mixed method is used. 
The data from the survey is used to create hypotheses that are put to the test in 
the focus groups. The findings from the focus groups might strengthen some 
hypotheses and prove some wrong. In the end there will hopefully be enough 
data to make some new interpretations and hypotheses about Namibian students 
TP.

PURPOSE OF THE STUDY 
The purpose of the study was of two parts. The first objective was to 

compare Namibian students’ TP to Swedish students’ TP. To assure that TP was 
accurately measured in the new context the used instrument needed to be 
validated. The second objective was a better understanding of the Namibian 
students’ views of time, how they come to be and how it affects their lives. The 
hope is that better understanding of these objectives will bring insights to the 
challenges of being a student in a developing country. 
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METHOD
This study was based on a two part investigation using a mixed method. 

Part one used an electronic survey, the S-ZTPI, to compare Swedish and 
Namibian students’ TP. The second part used focus groups to better understand 
the background to the Namibian students’ TP. The discussions also served the 
purpose of verifying the survey results. As one of the main goals of the research 
was to better understand the Namibian students’ lives and because research 
resources were limited it was decided to do focus groups only in Namibia. 
Doing focus groups in both countries would have limited the number of 
interviews possible to do in each country.

Combining the use of a survey and focus group discussions is not 
uncommon (Morgan, 1996). Morgan described different ways of combining the 
methods, depending on which method has the primary focus and which method 
is used first. In this study the survey had the primary focus and the focus groups 
serve as a follow-up that assists in interpreting the quantitative data. 

Using both qualitative and quantitative data is described as using a mixed 
method. Leech and Onwuegbuzie (2009) presented a three dimensional typology 
to describe the different ways of using mixed methods design. The three 
dimensions are similar to what Morgan describes when discussing the use of 
focus groups. The first dimension was level of mixing and refers to what extent 
the methods are mixed. A fully mixed method was described as using mixed 
methods within one or more stages of the research process or across these 
stages. A partially mixed method was described as when the quantitative and 
qualitative phases are not mixed within or across stages of the research. In a 
partially mixed method the data is processed separately and then combined and 
discussed. The second dimension referred to time and if the methods are used 
concurrently or sequentially. The third dimension referred to if the methods are 
of equal status or if one method is dominant. This way of describing the method 
results in eight distinct ways of identifying a mixed methods approach. In this 
regard the current study would be best described as a partially mixed sequential 
equal status design.

Participants and Procedure
All participants of the study were psychology students at a university level. 

Demographic data of age, gender and number of years completed at university 
was collected. Data of birth country, current country of residence and age at the 
time of move were collected to identify participants whose primary upbringing 
would have been in a context not comparable to that of the studied contexts, no 
participants were excluded because of this. All participants were informed that 
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survey data was confidential and would only be used for research and that 
results would be presented at group level.

The choice to use psychology students was based on access. There were 
existing contacts between the Namibian university and the study author’s 
university. The Namibian contact was lecturing two psychology classes and 
facilitated easy access to these students. It was chosen to use Swedish 
psychology students as well to get two similar groups. A hope was also that the 
survey subject would interest psychology students and thereby making it easier 
to recruit participants.

Swedish participants were contacted through their university e-mail 
accounts. Mails were sent to all students of the psychologist program about 250 
students. Participation in the study was optional and no reward was offered. 
After an initial mail two reminder mails were sent out to all students. A total 
n=129 students completed the form.

Namibian students were informed of the project and asked to participate in 
class by their lecturer. The address of the survey´s internet page was written on 
the whiteboard. The e-mail address of the study author was also supplied if 
students had additional questions. Participation was optional but a reward for a 
small amount of corse credit was offered. The project was presented in two 
classes totaling about 200 students. After a few reminders a total of n=104 
students completed the survey.

Participants for the interviews were recruited in the same classes as for the 
survey. A presentation of the preliminary survey results was held after which 
participants signed up to participate in focus group discussions. Due to time 
constraints the presentation was held just before the students went on Easter 
break and focus groups were to be held just after their return to school. Interest 
was great and all positions were filled after the first presentation and 
consequently the next class was not asked to participate. The number of signups 
who later showed up for the interviews was far less than expected. Two extra 
groups were recruited from the second class by the course lecturer. Table 1 
shows the number of students who signed up and the number of students who 
showed up for the discussion. The mean age of the focus group participants was 
21 the oldest participant was 50 and the youngest 17. 
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As Table 1 shows there was a good number of students signing up for the 
focus groups but far from everyone showed up. Groups 1 and 2 were held one 
day and Groups 3 and 4 were intended for the day after. 

Zimbardo Time Perspective Inventory
The survey used to investigate differences in TP is based on the Zimbardo 

Time Perspective Inventory, the ZTPI. The survey is the product of among other 
things interviews, focus groups, factor analyses, and validity analyses 
(Zimbardo & Boyd, 1999). Eventually the research lead to a five factor model of 
time perspective, each factor is described below. The ZTPI is a survey consisting 
of 56 items, each item being a statement. The items are answered on a 5-point 
Likert scale, were 1 stands for uncharacteristic and 5 for very characteristic. 
Participants are asked to state how accurately each statement describes them. All 
factors are separate and independent, every item only corresponds to one factor. 
All items and their corresponding factor can be found in Appendix A.
Past Negative (PN)

PN describes a negative view of the past. A person with high score on this 
factor thinks of the past remembering bad things that happened. They tend to 
dwells over if something they did could have been done differently to prevent it. 
The factor might reflect actual negative events in the persons life but could also 
reflect a tendency to focus on bad experiences forgetting positive events. 

A few examples of statements the participants are asked is: “I think about 
the good things that I have missed out on in my life, I think about the bad things 
things that have happened to me in the past /and/ I often think of what I should 
have done differently in my life.” 

Table 1
The number of students who signed up for 
focus groups compared to showing up. 

Table 1
The number of students who signed up for 
focus groups compared to showing up. 

Table 1
The number of students who signed up for 
focus groups compared to showing up. 

Signups Showed up

Group 1 9 7

Group 2 8 2

Group 3 10 0

Group 4 9 0

Extra 1 - 5

Extra 2 - 8
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Past Positive (PP)
PP describes a positive view of the past. A person scoring high on this 

factor would suggest someone who sees the past with warm sentimental 
feelings. The factor reflects enjoying thinking of happy memories from the past.

Some statements answered in this factor are: “It gives me pleasure to think 
about the past, I get nostalgic about my childhood /and/ I enjoy stories about 
how things used to be in the ‘good old times’.”
Present Hedonistic (PH)

The PH factor could be described as an “devil may care” attitude. A high 
score would suggest a person living for the moment trying to enjoy the present 
with little thought about risks or the future. 

Statements in the factor include: “I do things impulsively, I often follow my 
heart more than my head /and/ When listening to my favorite music, I often lose 
all track of time.” 
Present Fatalistic (PF)

PF describes a helpless view towards time and life. High scores represent a 
fatalistic attitude, persons who does not feel like they are in control of their life.

Statements in the factor include: “My life path is controlled by forces I 
cannot influence, You can’t really plan for the future because things change so 
much. /and/ Often luck pays off better than hard work.”
Future (F)

F describes a persons tendency to think, strive and plan for the future, be it 
good or bad. A person scoring high on this factor would be prone to setting goals 
and making to-do lists.

Statements of the factor include: “I am able to resist temptations when I 
know that there is work to be done, It upsets me to be late for appointments /
and/ I complete projects on time by making steady progress.”

Zimbardo and Boyd (1999) were surprised to find that factor analysis only 
showed one scale for future perspective and point to earlier research that had 
suggested multiple factors (Gonzalez & Zimbardo, 1985). One possible 
explanation as to why the factor is not split is that the study was performed only 
on students. It is not unlikely that students have a biased TP towards a positive 
future. The factor has since been revised and expanded to two factors, FP and 
FN (Carelli et al., 2011). The extended version of the ZTPI is explained below.

Swedish Zimbardo Time Perspective Inventory
Carelli et al. (2011) extended the original ZTPI with an additional factor 

creating the Swedish Zimbardo Time Perspective Inventory, S-ZTPI. It was this 
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extended version that was used to compare TP in the current study. Carelli et al. 
felt the ZTPI would benefit from splitting the future factor in two. In the same 
way as for PN and PP the F factor was split into future negative and future 
positive. The new factors are presented below. The original 56 items of the ZTPI 
were extended by eight new items. The survey was translated by professional 
interpreters to Swedish and than translated back to English to confirm 
correctness. The instrument was then evaluated and validated in a Swedish 
population of 419 adults. ZTPI and S-ZTPI were shown to have similar 
psychometric properties and confirmatory factor analysis showed support for the 
new factors. Using χ² (chi-squared) difference tests the six factor model showed 
better model of fit compared to the five factor model (Δχ² = 538, df = 1, p < .
001).  All items and their translation can be found in Appendix A.
Future Positive (FP)    

FP is made up of the same items as F with the two items “If things don't get 
done on time, I don't worry about it” and “It upsets me to be late for 
appointments” omitted. In contrast to F the factor describes a positive view of 
the future. A person scoring high on this scale would probably like thinking of 
the future and be prone to making plans and to-do lists. FP describes a person 
good at waiting for delayed gratifications. 
Future Negative (FN)

FN consists of eight new items and the two items omitted from FP. FN 
describes a negative view of the future. A person with a high score on the factor 
would tend to worry about the future and avoids making plans or even thinking 
about the future.

Items in this factor include: “To think about my future makes me sad, I 
often think that I do not have time for everything I have planned to do in one 
day /and/ The future contains too many boring decisions that I do not want to 
think about.” 

Survey Administration
The S-ZTPI was administrated electronically through the internet. Only 

fully answered forms were accepted and analyzed. Students in Sweden answered 
the survey in Swedish using the translated version by Carelli et al. (2011). 
Namibian students answered the survey in English using the original questions 
of the ZTPI (Zimbardo & Boyd, 1999) and the new English translation of the 
FN factor’s items (Carelli et al., 2011). English is an official language in 
Namibia. 

Both benefits and problems with using an electronically administrated 
survey instead of a pen and paper administrated survey were identified. The 
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benefits of using an electronic survey was seen in eliminating the need of 
transferring the pen and paper data to electronic format. Another benefit was the 
possibility of eliminating missing answers by not allowing the participant to 
continue without answering all questions. Not allowing skipping questions could 
also be a problem as the participant might answer a question without 
understanding it. Several ways of contacting the survey administrator were 
provided to avoid the problem. Overall the benefits were deemed to outweigh 
the problems.

Focus Groups
The topics of the focus groups were based on the survey results and 

constructed to encourage a discussion that would deepen the understanding of 
those results. Another goal of the focus groups were to identify important 
aspects affecting the Namibian students TP. Three major topics were chosen: the 
past, the future and there relation to the present. The topics reflected the results 
form an initial analysis of the survey data. Questions were designed to stimulate 
discussion at different philosophical levels. At an ontological level discussions 
focused on the students ideas of what makes the past and future become positive 
or negative. At an ontic level the discussion focused on the topics application to 
an average Namibian university student. Questions were formulated using the 
terms good and bad rather than the more neutral terms positive and negative in a 
hope that this would stimulate discussion. Using the non-neutral words also was 
a way of directing the discussion towards not only describing actual events but 
also feelings and ideas. 

Discussions were held by the study author using focus group methodology. 
Using focus groups is a good way of getting broad information on a new 
unexplored research area (Morgan, 1996). Though TP might not be a new 
research area it is unexplored in the specific context and little was known about 
the students’ views of TP. Morgan (1996) suggests a passive less directive 
approach from the focus group leader when investigating a new research area 
and if the goal of the investigation is finding new knowledge rather than 
validating old. The questions were formulated to capture big discussion areas 
and follow-up questions were free to be adapted to each group’s discussion. The 
focus group leader’s main function was to see to that the discussion did not 
wander too far from the intended topic, to inspire everyone to participate and to 
cover all the intended areas.

The three big topics were formulated as questions in the following way:
• What does it mean to have a good or bad past? 
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• Is the average [school name] student’s past good or bad? -What makes 
it that way?

• What does it mean to have a good or a bad future? 
• Is the average [school name] student’s past good or bad? -What makes 

it that way?
• What do you worry about in regards to the future?

• How does the past and future affect the way you live your life today?
• Can you be happy if both the future and the present looks bad?

• What is most important enjoying the present or investing in the future? 
Can you do both?
The focus groups were recorded and then transcribed, categorized and 

analyzed by the study author. The analysis was done from a phenomenological 
perspective. The goal was to describe the studied phenomena through the lived 
experiences of the survey subjects (Creswell, 2009, Kvale, 2004). Focus is on 
the survey subjects’ experiences and how they describe the studied phenomena. 
The result of the process is a description of what was discussed in the focus 
groups rather then an explanation or analysis of what happened during the 
discussion.

The transcribed text was analyzed using an ad hoc method (Kvale, 2004). 
Different methods were used to bring order to the interviews and to identify 
common discussion areas. The first step was to identify and categorize 
statements in the transcribed text. Statements were categorized with a focus on 
temporal frames. Three categories were used: present, past and future. Some 
statements were overlapping and was assigned more than one category. 
Following the first categorization statements were read again and the statements 
were summarized and formulated in a more concise way. The summarized 
statements were sorted based on dealing with similar topics. These sorted 
clusters of similar topics were assigned descriptive keywords. These keywords 
are the aspects presented in the results section. The meaning of each aspect was 
described with an explanatory text. Some key citations supporting each aspect 
were also identified to exemplify, deepen the readers understanding of the topic 
and to give the reader a chance to validate the analysis. 

The findings were compared and discussed in relation to the results of the 
survey in the section integrating qualitative and quantitative findings.
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RESULTS
Results are broken down in two parts. First the statistical results are 

presented and then the findings from the focus groups. This follows the same 
pattern as when the data was gathered. 

Evaluating Statistical Differences in Time Perspective
Before any meaningful statistical calculations about differences between 

Swedish and Namibian students could be done the instrument, the S-ZTPI, had 
to be validated as that had not been previously done in the current context. 
Internal consistency was tested on the whole population of n=232 students and 
separately for each school. Sweden with n=128 participants and Namibia with 
n=104 participants. It should be noted that the FN factor has not been used in it’s 
English version before this study, it is only previously validated in it’s Swedish 
form. Internal consistency of the S-ZTPI scales was tested using Cronbach's 
Alpha, see Table 2.  

The first two columns of Table 2 show the alpha value for school separately 
and the last column shows the value for the whole studied population. There is 
no rule for what is an acceptable level of Cronbach’s Alpha but convention says 
that a value of around α>.65 is enough. Devellis (2011, pp. 109) suggests that a 
value below .6 is unacceptable, a value between .6 and .65 is undesirable, a 
value between .65 and .7 is acceptable, a value between .7 and .8 is respectable, 
a value between .8 and .9 is very good and that a value over .9 might suggest 

Table 2
Internal consistency of the S-ZTPI
Table 2
Internal consistency of the S-ZTPI
Table 2
Internal consistency of the S-ZTPI
Table 2
Internal consistency of the S-ZTPI

Factor Cronbach's AlphaCronbach's AlphaCronbach's Alpha

(q=number items in factor) Sweden
(n=128)

Namibia
(n=104)

Whole 
group

(n=232)

(PP) Past Positive (q=9) 0.75 0.58 0.68

(PN) Past Negative (q=10) 0.82 0.75 0.81

(PH) Present Hedonistic (q=15) 0.80 0.62 0.76

(PF) Present Fatalistic (q=9) 0.63 0.70 0.67

(FP) Future Positive (q=11) 0.79 0.65 0.72

(FN) Future Negative (q=10) 0.72 0.41 0.64
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that some item of the scale should be removed. Looking at Table 2 there are 
some differences in the values comparing the two schools. Values are below 
what is ideal in a few factors looking at the Namibian sample. If the instrument 
is to be used to study this group alone further investigation into the validity is 
needed. In the case of this study the interesting results are those for the whole 
population. The population is treated as one as Carelli et al. (2011) have shown 
similar psychometrical properties for the S-ZTPI translation and the ZTPI 
original instrument. All factors have an acceptable level except maybe for the 
FN factor, that is at an undesirable level. As an α level of .64 is not considered 
unacceptable but undesirable the factor will be used but results should be 
interpreted with caution.

Having concluded that the factors were useable for the current context the 
next step was to look closer at the sample itself. Demographic differences 
between the two groups might overshadow the cultural differences. The 
demographics of students divided by country is shown in Table 3. 

Table 3 shows that the demographics are similar in both countries. There 
are some differences though, for example the Namibian students are younger 
than the Swedish students. As shown in above sections there is a known link 
between age, gender as well as education and TP. Additional testing was needed 

Table 3
Demographics of students divided by country
Table 3
Demographics of students divided by country
Table 3
Demographics of students divided by country
Table 3
Demographics of students divided by country
Table 3
Demographics of students divided by country

QuestionQuestion Sweden Namibia Total

Age under 18
18-24
25-34
35-54
Total

0
51 
67
11

129

1
78
18
7

104

1
129
85
18

233

Years 
studied

Started collage/university
Studied at university 3+ years

University degree
Total

76
44
9

129

65
37
2

104

141
81
11

233

Gender Male
Female

Decline to Respond
Total

26
100

3
129

23
81
0

104

49
181

3
233
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to investigate if the demographic differences could possibly influence the 
results.

A two factor analysis of variance was performed to investigate if 
demographic differences could taint any potentially identified cultural 
differences between the two student groups. In other words tests were performed 
to ensure that any differences in age, gender or education level are not big 
enough to influence the results comparing the two student groups. Tests were 
performed using four variables1 School=[Sweden,Namibia], Age=[-25 years, 
25+ years], Gender=[Male, Female] and Edu=[-3 years at uni, 3+ years at uni]. 
Results show no significant differences in age, gender or education level that is 
big enough to influence the results when comparing the groups. 

Having checked for effects from demographic differences was meaningful 
to continue with the search for cultural differences in TP. An independent 
samples t-test was performed to investigate any group differences between the 
two schools. Four factors were significant at an α-level of less 1%: PP 
t(227)=3.96, p<.001; PN t(223)=-6.21, p<.001; PH t(227)=-5.70 p<.001; and FN 
t(231)=-4.26 p<.001. One factor was significant at an α-level of less then 5%: 
PF t(231)=-2.09, p=.033. One factor FP was not significant at an acceptable 
level: t(229)=-.64, p=.517.

Having concluded that there are statistically significant differences between 
the groups it was interesting to examine how big this difference was. Mean 
values were calculated separately for each TP and group, results are presented in 
Table 4.

19

1 Students had the option to decline to answer the gender question, three students were excluded from analysis on this basis. 



The results show that Swedish students scored higher than Namibian 
students on the factor PP. The reverse relationship, Namibian students score 
higher than Swedish students, was true for the factor PN, PH, PF and FN. A 
visual perspective of the results are shown as diagrams in Figure 1. The figure 
also display the mean values from the original creation of the ZTPI (Zimbardo 
& Boyd, 1999). The original instrument only used one factor for future, this 
factor is different from FP in only two items an is presented as FP in Figure 1.

Table 4
Mean values of TP divided by group
Table 4
Mean values of TP divided by group
Table 4
Mean values of TP divided by group
Table 4
Mean values of TP divided by group
Table 4
Mean values of TP divided by group

SchoolSchool N Mean
Std. 

Deviation
PP Sweden 129 3.61 0.54PP

Namibia 104 3.34 0.50

PN Sweden 129 2.72 0.65PN
Namibia 104 3.24 0.63

PH Sweden 129 3.06 0.47PH
Namibia 104 3.39 0.43

PF Sweden 129 2.41 0.49PF
Namibia 104 2.57 0.62

FP Sweden 129 3.49 0.54FP
Namibia 104 3.54 0.48

FN Sweden 129 2.90 0.54FN
Namibia 104 3.16 0.41
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The figure shows that the relationship comparing the schools to the original 
results are different from factor to factor. To further investigate the relationships 
among the factors two correlation matrixes were calculated using Pearson 
correlation. Table 5 displays the results.

The top right half of the Table5 matrix shows Swedish results and the lower 
left part shows Namibian results. Two stars (**) mark a correlation significant at 
the 0.01 level (2-tailed) and one star (*) marks a correlation significant at the 
0.05 level (2-tailed). Correlations that occur in only one group are written in 

Figure 1. Mean values for each TP factor and group.

Sweden Namibia Zimbardo

2

2.5

3

3.5

4

PP PN PH PF FP (ns) FN

Table 5
Correlations between TP factors for Namibia 
(lower left) and Sweden (upper right)

Table 5
Correlations between TP factors for Namibia 
(lower left) and Sweden (upper right)

Table 5
Correlations between TP factors for Namibia 
(lower left) and Sweden (upper right)

Table 5
Correlations between TP factors for Namibia 
(lower left) and Sweden (upper right)

Table 5
Correlations between TP factors for Namibia 
(lower left) and Sweden (upper right)

Table 5
Correlations between TP factors for Namibia 
(lower left) and Sweden (upper right)

Table 5
Correlations between TP factors for Namibia 
(lower left) and Sweden (upper right)

PP PN PH PF FP FN
PP 1.00 -.32** -0.02 0.10 0.06 -0.10
PN -0.04 1.00 0.03 .42** -0.05 .54**

PH .29** 0.17 1.00 .24** -.42** -0.09
PF -.30** .24* .26** 1.00 -.31** .29**

FP .23* -0.07 -0.07 -.46** 1.00 0.06
FN -0.09 .46** 0.17 .22* 0.03 1.00
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bold text. All significant correlations are marked with stars. Correlations 
occurring only in one sample are in bold text. PP and PN have a negative 
correlation in the Swedish sample but not in the Namibian this is also true for 
FP and PH. Some correlations only occur in the Namibian sample those are 
positive correlations of PP and PH; and of PP and FP. There is also a negative 
correlation only occurring in the Namibian sample between PP and PF. The 
results’ relation to current research and the focus group interviews will be 
discussed later.

Namibian Students’ Thoughts About Time Perspective
Focus group discussions were held with four groups of Namibian students. 

The goal of the focus groups were to get the students talking about TP in 
everyday terms thus reviling important aspects affecting their view of the 
temporal frames. The focus group process is described to a full extent in the 
methods section. Findings from the focus groups are presented in tables six 
through nine, each table focusing on some aspect of TP. Tables six and seven 
present influences on the past respectively the future. Findings from the 
students’ discussions on aspects affecting thoughts of the present is presented in 
two tables focusing on two different areas. Table 8 describes students’ views on 
the feeling of control and it’s relation to the present. Table 9 presents students 
thoughts on finding a balance between enjoying the present and investing in the 
future.

During the focus groups the students were asked to describe what they 
thought were important aspects influencing the past in a positive or a negative 
way. They were also asked to exemplify their views and to describe the average 
Namibian university students’ past as positive or negative. Table 6 summarizes 
findings from the discussions. 

Table 6
Important aspects affecting Namibian students views of the past
Table 6
Important aspects affecting Namibian students views of the past
Table 6
Important aspects affecting Namibian students views of the past

Aspect Summary Citation examples

Economy Economic factors are 
described mainly as 
affecting the past in a bad 
way. That is not having 
enough money, not being 
able to support basic needs, 
will result in a bad past. 
Having a lot of money 
though is not a guarantee for 
a good past.

-And a bad past could be, not enough supper 
money or support or many many kids in one 
room.

-It [a bad past] can be a financial problem 
back in the family.

-Basically, what if you donʼt get all three 
meals a day. Is that not a bad experience? Or if 
you don’t have shelter. Actually if your basic 
needs are not met.
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Table 6
Important aspects affecting Namibian students views of the past
Table 6
Important aspects affecting Namibian students views of the past
Table 6
Important aspects affecting Namibian students views of the past

Aspect Summary Citation examples

Suffering Emotional or psychological 
suffering due to events or 
abuse in the past will affect 
your past in a bad way. 
Parents abusing alcohol and 
physical abuse are 
reoccurring themes.

-It [a bad past] could be suffering 
emotionally or physically. 

-What about physical abuse your parents can 
be the richest in the town but if you get 
physically or sexually abused that will 
determine if your past is good or bad.

Freedom Not being able to choose 
ones own path in life affects 
the past in a negative way. 
The students describe a 
feeling of being limited 
because of various living 
conditions. Financial, not 
having the means to do what 
you want and cultural, 
having to obey your elders 
wishes even if you disagree 
are reoccurring themes.

-It is disrespectful for us to talk or to view 
your opinion if your elder is telling you that 
you did something wrong you are not allowed 
to tell what you think...

-You are better to listen to the elders are 
saying you don’t have any say you do it that 
way even if you know it is wrong. And based 
on that perhaps when you do look back you 
might view your childhood or your past as 
negative.

-It can be financial problem back in the 
family or teenage pregnancy or drug abuse 
booth by parents and by student himself 
maybe when they were busy with their 
secondary education.

Family Family is an important 
factor in defining your past 
as both good and bad. A 
supportive loving family is 
described as good and 
lacking support or love as 
bad. If another loving family 
member like an aunt could 
make up for the loss of a 
parent was a topic of debate.

-Bad parents make a bad past.
-It [a bad past] is when you don't have both 

parents involved in your life as a child, that is 
bad for me.

-A good past is being in a family where you 
are cared for.

-Let me say in my case I think it does 
because my in my past I had role models in 
my family that I was looking up to [...] that 
was actually something that is reminding me 
of this to do the best that I can.

-I think the past depends on the ones that are 
bringing you up if it an aunt that really likes 
you or loves you than it is not a bad past.
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Table 6
Important aspects affecting Namibian students views of the past
Table 6
Important aspects affecting Namibian students views of the past
Table 6
Important aspects affecting Namibian students views of the past

Aspect Summary Citation examples

Attitude It is your view, the way you 
see the past that is the 
important factor in defining 
the past as good or bad 
rather than actual events.

-In my opinion I think it is good because if 
you make a mistake or something you wont 
repeat that mistake anymore.

-For me my dad past away when I was small 
when I was in grade 6, so I really had to put up  
my socks and had to study for me to support 
my siblings and take over his responsibilities. 
So I have that courage like I really have to 
study and end up at university and get my 
degree. [inaudible] so that I will be someone 
and can support my siblings.

-A good past is I think that you don’t look 
back and regret what happened or feel sad 
about it.

Relativity Good or bad is not a 
constant, what is good for 
one person might not be 
good for the next one. The 
context is essential in 
understanding the past. 

-Well that would be difficult to say because, 
first we would understand what is good or bad, 
it is different for everyone.

-It is relative.
-If you grow up in a place where many 

people are poor it is easier for you too feel ok. 
Then when you are seeing people who are 
doing better then you start seeing what you are 
missing and then you consider yourself 
unfortunate.

The first column of Table 6 shows the name chosen to describe the 
identified aspect, the second column show a summary of the students views and 
the third column show citation that in the students own words exemplify and 
describe the aspect further. The first four aspects are different from the two last 
ones in that the first focus on events or actual circumstances while the last ones 
focus each person’s relative feelings and ideas.

The questions to the students dealing with future perspectives of TP are 
similar to those of the past. Students were again asked to describe what they 
thought were important aspects influencing the future in a positive or a negative 
way. They were also asked to exemplify their views and if they could describe 
the average Namibian university students future as potentially positive or 
negative. In addition to those questions, reflecting the Namibian students higher 
scores on the FN factor, the students were asked to describe their worries about 
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the future. Table 7 presents the findings from the discussion about important 
aspects linked to views of the future

Table 7
Important aspects affecting Namibian students views of the future
Table 7
Important aspects affecting Namibian students views of the future
Table 7
Important aspects affecting Namibian students views of the future

Aspect Summary Citation examples

Family Having a family and 
friends are mentioned as 
important factors in a 
good future.

-I think it includes a lot of things [...] but 
looking also into environment where you will 
be, ok, if you are married or if you are single...
-But ok having a good salary having a 

supportive family that can also contribute to a 
good future

Employment One of the biggest worries 
about the future among 
the students is 
unemployment. The job 
market in Namibia is 
described to be harsh, 
there are few good jobs 
and they often require 
work experience. They are 
worried that their years at 
university will be wasted. 
Some are hopeful though 
that there is an upcoming 
market for psychologists.   

-But in Namibia psychology is not so bad. 
they are not that many psychologists, but it is 
getting more prominent. Because back in the 
day it was just like “pshyyy?”. But we are still 
fine, by the time we finish it will still be ok.

-You have to work hard, it is not easy to get 
a job here.

-Our employment rate is very low and most 
of the people here work and have 3 to 4 jobs I 
can graduate here and get my degree 
whatsoever but I will be sitting at home 
because there is no job.

-Ok, for me the first thing that comes is job 
opportunities maybe if I finish I will not be 
able to get a proper job like for a job in my 
discipline, a job that I have studied for that is 
the most thing that worries me.
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Table 7
Important aspects affecting Namibian students views of the future

Aspect Summary Citation examples

Economy Earning money is 
described as essential for 
a good future. If you don’t 
have enough money to 
satisfy your basic need 
you will become unhappy. 
Having a lot of money 
will make life easier, you 
will be able to buy what 
you want and thereby 
become happier, having a 
better future. Money alone 
though will not make your 
future good.

-I think it includes a lot of things because I 
would not say having a good job pay or 
earning a good salary would mean that you 
have a good future but I think it also 
contributes for your future to be good
-I think with money you can better your 

living standard, buy everything live in a better 
house. Just better your standard.
-I think a good future here in Namibia 

means having money, money money...
-Some might have millions of dollars but 

don’t have peace.
-If I finish and did not get a job, then it 

would be a waste studying for those full four 
years and just sitting at home then I wont be 
happy. obviously I am worried. After finishing 
will I get a job, and start taking care of myself 
or will I rely on someone else.

Freedom Being able to do the 
things you want to do, not 
things you have to do is 
described as an important 
factor in defining a good 
future. In essence it 
describes a wish to be able 
to follow ones dreams.

-[...]  but in a place like this you don’t have 
the facilities to do stuff like sports and music.

-Our options are quite limited. Here the only 
way to make something out of your life is to 
get an education, compared to other places 
where you can do anything: you can be a 
volunteer worker, I can’t be a volunteer 
worker. I can be in namibia but you find 
people from Europe who volunteer and they 
get sponsored from their governments. But for 
me that is not a career it wont work.

-A lot of students are in afield that they did 
not choose themselves its like your parents 
wanted you to be lawyer, they want you to be 
economist and then you do bad and you have a 
difficult time at university [...] you are not 
where you want to be and you will never be 
good in this thing because you cant.
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Aspect Summary Citation examples

Independenc
e

You are not he only 
person that depends on 
your future, your families 
future might depend how 
you do at university and 
your future job. This is 
described both as a factor 
of motivation as you want 
to help your family but it 
is also a factor of worries 
about the future. The 
worry consists of a feeling 
that the future will not be 
yours, that you wont be 
able to enjoy what you 
have been working so 
hard to achieve.   

-We try to be positive but the thing is also in 
Namibia we don’t really work for our selves. I 
met a boy from somewhere in France he said 
he moved out of his home when he was 18, his 
parents helped him get a flat helped him get a 
car, he has got a job, he works and all his 
income is just his. He can do whatever he 
wants. But for me once I am done with this I 
have to start paying back the people that 
sponsored me, I have to take care of my 
relatives. So it is not really, it is not like my 
life to enjoy, or some thing like that. Whatever 
I am doing right now it is not really for me it 
is for other people because they actually need 
me more apparently than I need them. You 
actually have to pay back because they 
supported you, they were there for you to give 
you guidance and to motivate you to be strong.

-Let me say like me you grow up a single not 
single but first child and you look after the 
others so when you continue you are actually 
studying for your siblings and the people that 
raise you not just for you so you have to pay 
back.

-Now in terms of the future when you have 
all this, the extended family to focus on, when 
you know that when I am done with this I am 
not going to have my own house, my own job 
you know things like I can actually afford and 
say that they are mine because I have to 
support so many other people. I think that 
basically discourages you in a sense to look 
forward to the future.
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Important aspects affecting Namibian students views of the future

Aspect Summary Citation examples

Entrepreneu
rship 

The impact of 
entrepreneurship and 
small business loans from 
government and NGOs 
was discussed as good for 
Namibia’s future but 
probably not for the 
students themselves.

-I think the whole notion of entrepreneurship 
is starting to become prominent in Namibia. 
Back in the days no one never thought of 
starting up businesses and what not. But 
nowadays I think people are being introduced 
to this notion and people are becoming more 
how should I say they are more willing to try 
it out in compared to back in the days there are 
more go getters.

-Government is also giving support, I think 
you can borrow money to start small 
businesses. I think even without the whole the 
aspect of experience and lack of jobs the fact 
that the government is starting to promote and 
support businesses is actually a positive 
contributing factor to the people, to make the 
future a little bit brighter.

National 
Stability

Discussing worries about 
the future one factor was 
peace and stability in 
Namibia. Some students 
raised the issue of 
maintaining peace and 
stability in a country with 
big differences in 
socioeconomic status.

-But the thing is you might having good 
family a happy one but it is not political 
stability, your country is not suitable and 
always impairing and people are fighting and 
there is lot of corruption that will not be a 
good future.

-I worry about all those things but i also 
worry about our country, if we will have peace 
in ten years time or twenty years time.

Table 7 is in the same format as Table 6, one column for the aspect name, 
the next summarizing the findings and the last presenting citation examples. The 
findings suggest that many aspects affecting the future and the past are common 
between the two temporal frames. Economy, freedom and family occur in the 
discussion about both temporal frames though the implications and effects are 
somewhat different, this will be discussed further in the discussion section. It is 
also notable the students do not only present personal aspects, what happens to 
each person in the future as important. The future of the country it is also an 
important aspect, this is most notable in the discussion of stability and 
entrepreneurship but also in the discussion about employment. If the citations in 
the future discussion seem more negative than those of the past it is important to 
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keep in mind that the students were asked to describe their worries about the 
future and that is reflected in the citations. 

Discussion of the present focused on a different perspective compared to 
the discussion on past and future. This reflects the PH and PF categories of the 
survey instrument. The present is less concrete than past and future, it is 
unstable and ever changing. This less structured form also reflected the 
discussions and some aspects might also reflect ideas applicable to future and 
past. Table 8 presents findings from discussions about being in control, this is 
related to the PF factor of the survey. 

Table 8
External or internal factors as the main contributing to a feeling of being in 

control of life or not

Table 8
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External or internal factors as the main contributing to a feeling of being in 

control of life or not

View Summary Citation examples

Internal You might come from a 
rough background and it 
might seem like fate is 
against you but with 
determination and hard 
work you can overcome 
an unfavorable 
environment and make 
something of yourself. 
You are responsible for 
your future.

-No it is not really hard, it just depends if 
you put in the effort. I always look at others 
who have obtained their degrees, if others can 
do it why not the rest. So I don’t think it is 
hard if others have achieved it.
-I think it is [about why some people 

manage to change their lives from bad to 
good] probably one person is stronger than the 
other when it comes to making decisions that 
influence their life. So one person will 
probably say I don’t want to go through that 
same experience again, I don’t want people to 
go through the same experience as I went 
through. Because they [the ones who manage 
to change] saw that it was not good.
-What makes a good future is, what you are 

currently doing if you are hard working your 
future will be good but if you are lazy or 
something you are not putting more efforts on 
what you want to become or what you want to 
come up with then your future is obviously 
going to be bad.
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Table 8
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control of life or not
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Table 8
External or internal factors as the main contributing to a feeling of being in 

control of life or not

View Summary Citation examples

External There are circumstances 
you can not control 
sometimes the 
environment decides your 
fate, who you are or 
become. Important 
factors in defining your 
life is outside your 
control.

-If you got a happy family or happy 
background you are always happy always 
smiling and things are in order.

-And also the priorities you have as an adult 
may not be so good because the way you were 
brought up. I don’t know how to explain it is 
like maybe for you only simple things will be 
important you don’t look at the bigger picture 
for example to become something in life you 
maybe only look this far [showing a small gap 
between hands].

-[Student presenting the group with an 
example] My parents are dead by this time and 
there is nobody to help me and the money they 
had reserved for me is already out I will not be 
happy. Lets say before you could ask if you 
needed 100 dollars to buy a new pair of shoes 
or whatever, now I have no one to look to like 
“-can you please give me 100 dollars” I will 
always be depressed.

Table 8 is similar to previous tables of the section in presenting a summary 
of the relevant findings and that it presents exemplary citations. The findings in 
this discussion though is not best described as a range of different aspects there 
were two main views that emerged one arguing external factors as the most 
influential and one arguing internal factors. These two views mark the end of a 
spectra, students did not position themselves at the extremes they were rather 
flexible and tended to agree to arguments from both sides. Most students though 
seemed to lean to some side, being quite certain that one view was more 
important than the other. The discussions focused about taking control, arguing 
internal factors as most important, or being controlled, arguing external factors 
as most important. An example occurring in more than one group was about if it 
is possible to break free from a negative past and how a negative past affects 
your thoughts about the present and the future. Another example of students 
agreeing that external factors are important but disagreeing to what extent was 
in discussing the role of the environment, government and university, as factors 
in shaping our view of the world.
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The final topic of the focus groups and the final topic of this section is 
about finding a balance between investing in the future and enjoying the present. 
This topic reflects the results from the survey showing a negative correlation 
between PH and FP in the Swedish group of students but not in the Namibian 
group. Suggesting that the two groups have different views on the topic. The 
findings from the discussion is presented in Table 9. 

Table 9
Finding a balance between investing in the future and enjoying the present
Table 9
Finding a balance between investing in the future and enjoying the present
Table 9
Finding a balance between investing in the future and enjoying the present

View Summary Citation examples

Pro future The opinion that the future 
is more important than 
enjoying the present.

-I think investing in the future is the best 
thing to do because if you end up chasing joy 
in the present what about the future, if you 
relax or, I think the good thing is to invest in 
the future.

Pro 
balance

The opinion that though the 
future is important it is also 
important to savior the 
present.

-I think booth are very important, to enjoy 
the present, to enjoy the moment and invest in 
the future also. Because what if you let the 
past be there and you don’t enjoy it and you 
will miss out so I think you will better enjoy 
and also think of the future.

-I think both are important, I would just not 
totally invest in the future and not love the 
present, then I would be taking away today 
from myself.

Table 9 in the same way as Table 8 focuses on two views rather than 
different aspects. The discussion revealed two camps one promoting focus on 
the future describing enjoyment today as damaging future possibilities and the 
other promoting balance describing a positive future as dependent on creating 
positive memories today. Promoters of the second camp were careful to note 
though that it was important not to get lost in the enjoyment in the present, it is 
important to find a balance between now and later. 

INTEGRATING QUALITATIVE AND QUANTITATIVE FINDINGS
The results from the survey revealed both similarities and differences 

between the two student groups. The questions discussed in the focus groups 
gave additional insight into the Namibian students’ thoughts about TP. Results 
from the survey and findings from the focus groups will be discussed and 
compared to each other and to relevant previous research.
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Similarities and Differences in Views of the Past
There were found significant 
differences in both PP and PN. 
Figure 2 shows the results on past 
TP divided by school. Swedish 
students scored higher on PP and 
lower on PN compared to Namibian 
students. The positive factor would 
lead us to believe that Swedish 
students have a more nostalgic view 
of the past and are more prone to 
look back and remember positive 
memories. The negative factor 
indicates that Namibian students 
more often than Swedish look back 
at negative events of the past and 
might tend to dwell over if they 
could have done something 
differently to prevent it from 
happening. Zimbardo and Boyd 

(1999) write that it is probable that historic events from peoples lives affect their 
past time perspectives. Findings from the current study support this idea, the 
focus groups revealed several aspects that the Namibian students believed were 
important for their TP. Among these aspects affecting their view of the past are 
economy and freedom. As these two areas are described by the Namibian 
students it is possible to assume that the Swedish students have had a more 
positive past. The Namibian students also believe that their past time perspective 
is affected by how they compare their lives to others. During the discussions 
they also compared their lives to how they believe European students live. The 
students strongly believe that European students have better living conditions. 
Findings from the survey and focus groups are consistent in this aspect.  

Studying the past factors one by one did not reveal any surprising results. 
Instead focusing on the relationship between the two factors a surprising 
difference emerge. The correlation matrix shows that there is a negative 
correlation between PP and PN in the Swedish but not the Namibian group. The 
same correlation was present in the sample investigated while constructing the 
survey (Zimbardo & Boyd, 1999). This could indicate that Swedish students 
tend to value past experiences either as good or as bad while Namibian students 
have more mixed feelings. That would be consistent with the focus group 

Figure 2. Past time perspective in a 
sample of Swedish and Namibian 
students.
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findings that indicate mixed feelings about the past. There are varied subjects 
the students believe are important in shaping their view of the past. Some 
aspects were presented as more important than others, they were necessary. 
Most notably the students described basic economic wealth, enough money to 
put food on the table, as necessary to have a positive view of the past. The 
consensus of the discussion was that if you don't have the means to support 
basic necessities like a home and enough food not to be hungry you would not 
be able to be happy for more than a short period of time. More money than 
needed to cover the basics though does not necessarily make you happy, though 
it will probably help. All Swedish students probably fulfill these basic needs 
granting them a more stable ground to build their views of the past than the 
Namibian students. 

Family is another aspect shaping the views of the past. A good, defined as 
loving and supporting, family is important. A bad family would be defined as 
not being supportive and loving or as not being complete due to premature 
death, alcohol or other abuse by one or both parents. Good friends and a rich 
social life are often mentioned as other important aspects. Comparing the two 
student groups from this perspective there is no indication suggesting there 
should be any differences between the groups. 

Looking at both aspects of family and economy a possible explanation for 
the difference in the correlation appears, it might be that happy memories more 
often than sad memories are linked to family and friends and that uncertainty 
and lack of safety are linked to negative memories and events. No previous 
research could be found that focused on past experiences and TP in this way 
further investigations would be interesting.

Fate, Control and the Present
Figure 3 shows present TP divided by group. Namibian students score 

significantly higher than Swedish on both factors PH and PF. The PH results 
indicate that Namibian students might value enjoying the present to a greater 
extent than Swedish students and PF indicates that Namibian students might feel 
less in control of their lives compared to Swedish students. In the focus groups 
students discussed control and the relationship of present to future and how to 
find a balance between investing in the two. The latter of these discussions will 
be presented further on in the study. First focus will be on discussing possible 
explanations to the differences in present time perspectives.
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There were two sides of the 
discussion of control. One side 
arguing that every person is 
responsible for and able to take 
control of their own lives, letting 
the events of life rule you is wrong. 
The other side arguing that many 
events in life are out of your 
control, the best you can do is 
accept what is happening and hope 
for the best. Arguments attributed to 
the advocates of external factors of 
control included difficulties in 
choosing the right subjects to study 
at university contributing these 
difficulties to a lack of guidance at 
university. Another discussion 
revealing a feeling of lack of 

control is about the freedom of European students. The life of a European 
student is described as filled with possibilities, they can become whatever they 
want to be, a musician, an artist or an athlete. The resources in Namibia are 
more scarce and possibilities are limited in a number of ways. The students talk 
about not having the needed facilities or equipment to do sports, art or music at 
school. The job opportunities are very limited so you are pressured into 
choosing something that maximizes your chances of securing employment. They 
also mention that parents often have strong feelings about what subjects are best 
to study, and that you need to take their preferences seriously as they are 
supporting you. The students describe their lives as being controlled by external 
factors to a greater extent than their European counterparts. In many aspects this 
is probably true also from a more objective view and also a possible explanation 
of the difference in PF.  

The higher score of Namibian students in both present oriented 
perspectives is consistent with previous research about socioeconomic status, 
SES, that has shown link between lower SES and a present time orientation 
(Guthrie et al., 2009). It could be argued that it is not ideal to compare SES 
across cultures or that the demographic data gathered in this survey is not 
enough to support the claim. Comparing findings from the Namibian students 
focus group discussions to the life of an average Swedish psychology student 
and taking in account the higher level of social welfare in the Swedish society it 

Figure 3. Present time perspective in a 
sample of Swedish and Namibian 
students.
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is arguable that Swedish students at a group level represents a group with higher 
SES compared to the Namibian students.

Worries and Hopes for the Future
Figure 4 shows the students future 
TP divided by group. Of the two 
future factors only future negative 
showed significant different results. 
This would indicate that students in 
Namibia and Sweden do not differ 
to a great extent at planning and 
investing in the future or in their 
feelings about the importance of 
keeping deadlines. One could say 
that both groups are equal at being 
good students. The results are in 
line with previous research of 
Mclnerney (2004) that states 
schools in different cultures tend to 
rely on the same principals that are 
governing the same view of the 
future.

Accepting that the arguments about SES above are valid, the results 
showing no difference in FP is in contrast to previous research. Guthrie et al. 
(2009) saw a correlation of future time perspective and higher SES, a 
relationship that is not reproduced in the current results. The research of Koenig, 
Swanson and Harter (1980, 1981) also showed a link between future orientation 
and income, education level and social status. The differences in this study’s 
findings compared to previous research could indicate that SES is an instrument 
best used in comparing differences within a specific culture. The differences in 
living conditions are bigger in Namibia than in Sweden (United Nations 
Development Program, 2010). This could indicate that though Swedish students 
have a higher SES than Namibian students the Namibian students have a 
proportionately higher SES compared to other groups of society. That is the 
Namibian students have a high SES compared to groups close to them but 
compared to Swedish students their SES is low. 

The future negative factor is significantly higher for Namibian students 
indicating that they tend to worry more about their future than Swedish students 
do. The focus groups reveal worrying about future employment as a common 
theme among the Namibian students, they believe that it could quite possibly be 

Figure 4. Future time perspective in a 
sample of Swedish and Namibian 
students.
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hard to find a job even with a good education. In contrast, based on personal 
experience, the talk in the university corridors among Swedish psychology 
students tend to focus not about finding a job or not after graduation but rather if 
they have to move or not to secure a job or if the job will be in their specific 
field of interest. Nurmi (1991) has previously showed that finding work is a 
common worry among adolescents across cultures and also that the worry tends 
to increase with lower levels of social class. These previous findings are 
consistent with the findings of the current study.

Tied to the aspect of getting employed is earning money. This is important 
to the Namibian in many ways and probably also different in many aspects 
compared to Swedish students. One such aspect is to the ability to give back to 
the ones who supported them through their studies, the students feel it is very 
important not to let these people down. The students describe this as affecting 
them in both positive and negative ways. In a positive way by acting as a 
motivator, you know what you are working for. But it can also be a negative 
influence, some students describe that their future does not solely belong to 
themselves. In the future someone will be depending on you to support them and 
this makes the students feel discouraged, like they will not get to harvest the 
fruit of their hard work. The students compare their situation to that of their 
European counterparts who are described as not having the same responsibilities 
to pay back supporters, they might also have free schools and greater 
opportunities to find jobs. Turning the argument around not earning money in 
the future would mean that you are still dependent on someone else and that 
your life is not moving forward. Depending on someone else is seen as greatly 
affecting your freedom and is seen by the students as very negative. It seems as 
there are more potential negative outcomes and a less secure future awaiting the 
Namibian, at least this is what many of the students believe, this finding is 
consistent with the difference in the FN factor. This factor got the lowest score 
in the validity analysis but findings from the focus groups give enough support 
to accept that there is a difference between the two groups.

With a less clear link to the properties of the future TP factors the students 
also discuss over the overall future of Namibia. There are conflicting views 
about the future of Namibia both positive and negative aspects are discussed. 
One positive example is a growing number of small businesses and a feeling of 
entrepreneurship in many areas of society and that government and NGOs are 
supporting these ideas through small business loans and similar things. Though 
the government and other external factors are important students strongly 
believe that nothing will come to you if you do not work for it, if you work hard 
though almost anything is possible. On a negative level the students present 
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worries about Namibia’s future stability in a time of great socioeconomic 
differences and conflicts among different ethnic groups.

Linking the Temporal Factors
In the correlation matrix in the results section above it was shown that there 

are correlations among the TP factors and that some only occur in one group. 
Table 5, shown above, displays the correlation matrixes.

The first thing that should be noted is that none of the found correlations 
are surprising in themselves, they were all shown by Zimbardo and Boyd 
(1999). What is more interesting is that some correlations only occur in one of 
the populations.  

One such interesting difference is that only Swedish students’ results show 
a negative correlation between PH and FP. This might indicate that Swedish 
students have a problem finding a balance between enjoying the present and 
investing in the future, that the Namibian students do not find as difficult. This 
was also a theme for the focus group discussion and many students argued for 
the importance of not forgetting to enjoy the present. Students argued that if you 
do not make the most of your present it could later become a negative influence 
in your life, you could become sad looking back at your life realizing that you 
did not enjoy it. This can be compared to research that have found a link 
between PH and obesity (Zhang & Rashad, 2008). It would be interesting to see 
if this relationship still holds in a context where a high level of FP and a high 
level of PH.

Not showing a correlation between PH and FP is also interesting in the 
view of research on SDR. Chao et al. (2009) showed that high SDR in a 
township was correlated to both bad and good health. Taking into account the 
current results the finding that good health is linked to high SDR becomes less 
surprising as valuing enjoying rewards today might not be correlated to how 
future rewards are valued. This could be an area important for future cross 
cultural business relationships. Brislin and Kim (2003) describe that goals and 
the way business is done differs in a country that is mostly future oriented to that 
of a country that is mostly present oriented. If Namibia is both future and 
present oriented that could have interesting implications for further research.

One question of this study was if the TP model of the S-ZTPI was suitable 
for research in the Namibian context. Finding differences in how the TP factors 
interact with each other could possibly be a sign that it does not. In this case 
though there was only a lack of previously shown correlations which can be 
seen as a weaker sign compared to if new correlations were found. The focus 
groups did not yield findings contradicting or indicating that these correlations 
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were wrong. To sum it up, results of investigating correlations of TP factors in 
the current sample strengthens the idea that the TP model of the S-ZTPI is valid 
in the Namibian context.

CONCLUSION
The two major questions of the study were: Is there a difference in TP 

comparing Swedish and Namibian students and what are the most important 
factors influencing the Namibian students TP. 

The short answer to the first questions is yes. Statistical test shows that the 
instrument was valid and that there were differences in TP. Swedish students 
tend to have a more positive view of the past, Namibian students are more 
present oriented and the groups are equally future oriented though the Namibian 
students are more worried about the future. The TP factors internal correlations 
revealed few surprises. One interesting difference was that Swedish students 
show a negative correlation of PP and PN; and PH and FP that Namibian 
students do not. This possibly indicates that Namibian students are better at 
finding a balance between positive and negative and present and future. This 
could have interesting implications for studies linking TP factors to behavior and 
health. Further investigations into this topic would be interesting and could be 
beneficial for therapy as well as cross cultural relations.

The second question found it’s answer through the focus groups. The 
findings told us of values important to the Namibian students views of the past 
and of the future. Some aspects were common for past and future: Economy, 
Family and Freedom. Other aspects affecting the past was: Suffering, Attitude 
and Relativity; and affecting the future: Employment, Independence, 
Entrepreneurship and National Stability. The biggest worry for the future was to 
find employment relevant to the university studies.

METHODS DISCUSSION AND LIMITATIONS OF THE STUDY
The current study have shown some interesting results but there are some 

limitations and methodological aspects that should be pointed out. A few 
limiting factors and potential changes that could have benefited the investigation 
will be presented below. 

Using Mixed Methods
Preparing for the study a decision to use a mixed method was taken. This 

was done in hope of adding an extra dimension and to validate the survey 
results. To some extent this was obtained but it did not come without a price. It 
was harder than predicted to compare results from the two methods. Focusing 
solely on the survey part of the study would have freed up resources to distribute 
the survey to more participants in a wider demographic range. Surveying not 
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only psychology students, but other groups as well, would have produced results 
with greater potential of generalizability. The findings from the focus groups did 
bring insights about the Namibian students that would not have been found 
using only a survey. The development of the focus group interviews depended 
on the survey results which gave a good focus. To sum up, in hindsight there 
was enough quantitative and qualitative data to support two separate studies. On 
the one hand, focusing only on a quantitative investigation could have made 
using an extra survey possible, to for example measure well-being. On the other 
hand, using mixed methods did fulfill an additional benefit in allowing a wide 
range of research methods to be used. In “real-life” research that is not a goal in 
itself but as this study is a master thesis and part of a learning process trying 
new research methods have a value in themselves.

Comparing Sweden and Namibia
In comparing the two student groups two different surveys were used one 

in Swedish and one in English. Even though Carelli et al. (2011) was careful in 
creating the Swedish version, translating it back and forth to ensure a good 
translation it is still troublesome to use different language surveys. This is 
especially true for the FN factor that has not been previously tested in the 
English language. The FN factor was also the factor that yielded the lowest 
alpha score. Different languages are an inevitable part of doing cross cultural 
research and it is not possible to completely disregard this factor. 

Another aspect that could have given more depth to the comparison would 
have been to do interviews with Swedish students as well and comparing the 
findings to those of the Namibian students. The limited amount of time did not 
allow for this.

Administration of the Survey
The survey was distributed to all participants through e-mail. The 

distribution method worked well in Sweden were all students are assigned an e-
mail address by the university. In Namibia there are no university assigned 
addresses and the students were informed of the survey during lectures and had 
to manually copy the web-page address. Furthermore evaluating the survey 
during the focus groups it was revealed that students had problems accessing the 
survey web-page using university computers. Using an easier web-page address 
and a different system for administrating the survey could have resulted in more 
students participating in the survey. To get even more responses it would have 
been ideal to use a pen and paper version of the survey. Though a pen and paper 
version of the survey potentially could yield many answers it was deemed too 
time consuming for one person to manually copy hundreds of the 64 item long 
survey into a computer. The digital survey also eliminates the problem of 
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incomplete surveys and missing data by not allowing the participant to continue 
if an item is left unanswered.

Doing Focus Group Interviews
One goal of the survey was to learn about cultural differences, the research 

process itself also became an arena for this. Swedish psychology students, 
especially at the study author’s university, are taught to be free thinkers and are 
often presented with the opportunity to participate in group discussions. The 
interview manual was constructed with these students in mind, questions were 
few and open and the interviewer’s participation intended to be minimal. 
Namibian students, as it was found, were not as used to group discussions as 
Swedish students. The interviewer had to take a more active part to get the 
discussion going and more interview questions might have helped in keeping the 
discussions alive longer. 

The timing of the focus groups were also unfortunate as it collided with the 
students Easter holiday. The first day of focus groups was the same day as the 
students had a lecture in psychology but the second day was not and none of the 
students who signed up came to the interview. Timing should have been better 
coordinated with the students schedules as it is both time consuming and cost 
money to travel to university. The extra focus groups took this into account and 
were held in connection to lectures. 

SUGGESTED FURTHER RESEARCH
Further research in the area is suggested to focus on correlating TP and 

other factors such as well-being, depression or health. This could add insight 
usable in therapy. It would also be interesting to investigate a wider 
demographic group. Students might be different from the rest of the population. 
Further investigations in a broader group of participants could investigate 
differences in students’ views compared to others and it would also yield results 
more universally applicable.

Doing exploratory factor analysis is another suggested research area. It 
would bring a more clear view of factors that affect TP in the Namibian context 
and would rule out any doubts about finding a suitable survey.
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APPENDIX A - SURVEY QUESTIONS
The S-ZTPI. Items n= 64, (R) marks reversely loaded items.

Question  and  Answers  Question  and  Answers  Question  and  Answers  

# English Swedish

Q How  characteristic  or  true  is  this  of  you? Hur  överensstämmer  påståendet  för  dig?

1 Very  uncharacteristic   Stämmer  inte  alls

2 Uncharacteristic Stämmer  inte  särskillt  bra

3 Neutral Stämmer  delvis/delvis  inte

4 Characteristic Stämmer  ganska  bra

5 Very  characteristic Stämmer  helt

Past  Positive  (PP)  n=9  Past  Positive  (PP)  n=9  Past  Positive  (PP)  n=9  

Ite
m

English Swedish

2 Familiar  childhood  sights,  sounds,  smells  
often  bring  back  a  flood  of  wonderful  
memories.

2.  Välbekanta  syner,  ljud  och  lukter  från  
barndomen  återuppväcker  en  mängd  
underbara  minnen.

7 It  gives  me  pleasure  to  think  about  my  
past.

Att  tänka  på  mitt  förflutna  ger  mig  
glädje.

13 On  balance,  there  is  much  more  good  to  
recall  than  bad  in  my  past.

Överlag  har  jag  mycket  mer  bra  än  dåliga  
saker  att  minnas  från  mitt  förflutna.

17 I  enjoy  stories  about  how  things  used  to  
be  in  the  "good  old  times."

Jag  tycker  om  att  lyssna  på  historier  om  
hur  det  var  på  ”den  gamla  goda  tiden”.

22 Happy  memories  of  good  times  spring  
readily  to  mind.

Lyckliga  minnen  från  goda  tider  kommer  
lätt  till  mig.

29 The  past  has  too  many  unpleasant  
memories  that  I  prefer  not  to  think  about.  
(R)

Det  förflutna  innehåller  för  mycket  
tråkiga  minnen  som  jag  helst  inte  vill  
tänka  på.  (R)

33 I  get  nostalgic  about  my  childhood. Jag  blir  nostalgisk  över  min  barndom.

47 I  find  myself  tuning  out  when  family  
members  talk  about  the  way  things  used  
to  be.  (R)

Jag  kommer  på  mig  själv  med  att  tappa  
intresset  när  familjemedlemmar  pratar  
om  hur  det  var  förr.  (R)
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Past  Positive  (PP)  n=9  Past  Positive  (PP)  n=9  Past  Positive  (PP)  n=9  

Ite
m

English Swedish

55 I  like  family  rituals  and  traditions  that  are  
regularly  repeated.

Jag  tycker  om  familjeritualer  och  
traditioner  som  upprepas  regelbundet.

Past  Negative  (PN)  n=10  Past  Negative  (PN)  n=10  Past  Negative  (PN)  n=10  

Ite
m

English Swedish

4 I  often  think  of  what  I  should  have  done  
differently  in  my  life.

Jag  tänker  ofta  på  vad  jag  borde  ha  gjort  
annorlunda  i  mitt  liv.

5 My  decisions  are  mostly  influenced  by  
people  and  things  around  me.

Mina  beslut  påverkas  av  människor  och  
saker  omkring  mig.

18 Painful  past  experiences  keep  being  
replayed  in  my  mind.

Smärtsamma  erfarenheter  från  det  
förflutna  spelas  upp  i  mitt  huvud  om  och  
om  igen.

24 I've  taken  my  share  of  abuse  and  
rejection  in  the  past.

Jag  har  tagit  emot  min  beskärda  del  av  
att  känna  mig  illa  bemött  och  avvisad  i  
det  förflutna.

31 I've  made  mistakes  in  the  past  that  I  wish  
I  could  undo.

Jag  har  gjort  misstag  i  det  förflutna  som  
jag  önskar  att  jag  kunde  ha  ogjorda.

37 Things  rarely  work  out  as  I  expected. Saker  och  ting  blir  sällan  som  jag  hade  
förväntat  mig.

38 It's  hard  for  me  to  forget  unpleasant  
images  of  my  youth.

Jag  har  svårt  att  glömma  obehagliga  
minnesbilder  från  min  ungdom.

42 Even  when  I  am  enjoying  the  present,  I  
am  drawn  back  to  comparisons  with  
similar  past  experiences.

Även  när  jag  har  roligt  i  stunden,  dras  jag  
tillbaka  och  jämför  med  liknande  tidigare  
erfarenheter.

56 I  think  about  the  bad  things  that  have  
happened  to  me  in  the  past.

Jag  tänker  på  de  dåliga  saker  som  hänt  
mig  tidigare  i  mitt  liv.

60 I  think  about  the  good  things  that  I  have  
missed  out  on  in  my  life.

Jag  tänker  på  de  goda  saker  jag  gått  
miste  om  i  mitt  liv.
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Present  Hedonistic  n=15  Present  Hedonistic  n=15  Present  Hedonistic  n=15  

Ite
m

English Swedish

1 I  believe  that  getting  together  with  one's  
friends  to  party  is  one  of  life's  important  
pleasures.

Att  träffa  sina  vänner  för  att  festa  är  
enligt  min  åsikt  ett  av  livets  viktigaste  
nöjen.

8 I  do  things  impulsively. Jag  gör  saker  impulsivt.

14 When  listening  to  my  favorite  music,  I  
often  lose  all  track  of  time.

När  jag  lyssnar  på  min  favoritmusik  
glömmer  jag  helt  bort  tiden.

19 I  try  to  live  my  life  as  fully  as  possible,  
one  day  at  a  time.

Jag  försöker  leva  mitt  liv  så  fullt  ut  som  
möjligt,  en  dag  i  taget.

21 Ideally,  I  would  live  each  day  as  if  it  
were  my  last.

Helst  skulle  jag  vilja  leva  varje  dag  som  
om  den  vore  min  sista.

25 I  make  decisions  on  the  spur  of  the  
moment.

Jag  fattar  beslut  i  stunden.

30 It  is  important  to  put  excitement  in  my  
life.

Det  är  viktigt  att  skapa  spänning  i  mitt  
liv.

32 I  feel  that  it's  more  important  to  enjoy  
what  you're  doing  than  to  get  work  done  
on  time.

Jag  tycker  att  det  är  viktigare  att  man  
njuter  av  det  man  gör  än  att  det  blir  klart  
i  tid.

35 Taking  risks  keeps  my  life  from  
becoming  boring.

Att  ta  risker  gör  att  mitt  liv  inte  blir  
långtråkigt.

36 It  is  more  important  for  me  to  enjoy  life's  
journey  than  to  focus  only  on  the  
destination.

Det  är  viktigare  för  mig  att  njuta  av  
livsresan  medan  den  pågår  än  att  bara  
fokusera  på  målet.

48 I  take  risks  to  put  excitement  in  my  life. Jag  tar  risker  för  att  få  spänning  i  mitt  liv.

50 I  often  follow  my  heart  more  than  my  
head.

Jag  följer  ofta  mitt  hjärta  mer  än  mitt  
huvud.

52 I  find  myself  getting  swept  up  in  the  
excitement  of  the  moment.

Jag  kommer  på  mig  själv  med  att  
uppfyllas  av  stundens  spänning.

54 I  prefer  friends  who  are  spontaneous  
rather  than  predictable.

Jag  föredrar  vänner  som  är  spontana  
hellre  än  förutsägbara.

61 I  like  my  close  relationships  to  be  
passionate.

Jag  vill  att  mina  nära  relationer  ska  vara  
passionerade.
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Present  Fatalistic  n=9  Present  Fatalistic  n=9  Present  Fatalistic  n=9  

Ite
m

English Swedish

3 Fate  determines  much  in  my  life. Ödet  bestämmer  mycket  i  mitt  liv.

16 Since  whatever  will  be  will  be,  it  doesn't  
really  matter  what  I  do.

Eftersom  det  blir  som  det  blir,  spelar  det  
ingen  roll  vad  jag  gör.

41 It  takes  joy  out  of  the  process  and  flow  of  
my  activities,  if  I  have  to  think  about  
goals,  outcomes,  and  products.

Det  tar  glädjen  och  flytet  ur  det  jag  gör  
om  jag  måste  tänka  på  mål,  resultat  och  
slutprodukt.

43 You  can't  really  plan  for  the  future  
because  things  change  so  much.

Man  kan  aldrig  riktigt  planera  för  
framtiden,  för  saker  och  ting  förändras  så  
mycket.

44 My  life  path  is  controlled  by  forces  I  
cannot  influence.

Mitt  livsmönster  kontrolleras  av  krafter  
jag  inte  kan  påverka.

45 It  doesn't  make  sense  to  worry  about  the  
future,  since  there  is  nothing  that  I  can  do  
about  it  anyway.

Det  finns  ingen  anledning  att  oroa  sig  
inför  framtiden,  eftersom  jag  ändå  inte  
kan  göra  något  åt  det.

53 Life  today  is  too  complicated;;  I  would  
prefer  the  simpler  life  of  the  past.

Livet  är  för  komplicerat  nuförtiden,  jag  
skulle  föredra  det  enklare  livet  från  förr.

58 Spending  what  I  earn  on  pleasures  today  
is  better  than  saving  for  tomorrow's  
security.

Att  spendera  mina  pengar  på  nöjen  idag,  
är  bättre  än  att  spara  för  morgondagens  
trygghet.

59 Often  luck  pays  off  better  than  hard  
work.

Ofta  betalar  sig  tur  mer  än  hårt  arbete.

Future  Positive  n=11  Future  Positive  n=11  Future  Positive  n=11  
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English Swedish

6 I  believe  that  a  person's  day  should  be  
planned  ahead  each  morning.

Jag  är  övertygad  om  att  ens  dag  borde  
planeras  i  förväg  varje  morgon.

10 When  I  want  to  achieve  something,  I  set  
goals  and  consider  specific  means  for  
reaching  those  goals.

När  jag  vill  uppnå  någonting  sätter  jag  
upp  mål,  och  överväger  specifika  medel  
för  att  uppnå  dessa  mål.
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15 Meeting  tomorrow's  deadlines  and  doing  
other  necessary  work  comes  before  
tonight's  play.

Möta  morgondagens  
”deadlines”  (sluttider)  och  att  göra  annat  
nödvändigt  arbete  går  före  kvällens  
nöjen.

23 I  meet  my  obligations  to  friends  and  
authorities  on  time.

Jag  uppfyller  mina  förpliktelser  till  
vänner  och  myndigheter  i  tid.

26 I  take  each  day  as  it  is  rather  than  try  to  
plan  it  out.  (R)

Jag  tar  dagen  som  den  kommer  hellre  än  
att  försöka  planera  den.  (R)

34 Before  making  a  decision,  I  weigh  the  
costs  against  the  benefits.

Innan  jag  fattar  ett  beslut  väger  jag  in  
nackdelar  mot  fördelar.

46 I  complete  projects  on  time  by  making  
steady  progress.

Jag  blir  färdig  med  projekt  i  tid  genom  
att  göra  stadiga  framsteg.

49 I  make  lists  of  things  to  do. Jag  gör  listor  över  saker  som  ska  göras.

51 I  am  able  to  resist  temptations  when  I  
know  that  there  is  work  to  be  done.

Jag  har  förmågan  att  motstå  frestelser  när  
jag  vet  att  det  finns  arbete  som  måste  
göras.

57 I  keep  working  at  difficult,  uninteresting  
tasks  if  they  will  help  me  get  ahead.

Jag  fortsätter  att  jobba  med  svåra,  
ointressanta  uppgifter  om  de  kommer  att  
hjälpa  mig  framåt.

62 There  will  always  be  time  to  catch  up  on  
my  work.

Det  finns  alltid  tid  att  komma  ikapp  med  
mitt  jobb/skolarbete.  (R)
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9 If  things  don't  get  done  on  time,  I  don't  
worry  about  it.  (R)

Om  saker  inte  blir  gjorda  i  tid,  blir  jag  
inte  orolig.  (R)

11 I  often  think  that  I  do  not  have  time  for  
everything  I  have  planned  to  do  in  one  
day.

Jag  tänker  ofta  att  jag  inte  ska  hinna  med  
allt  som  jag  har  planerat  att  göra  en  dag.

12 Usually,  I  do  not  know  how  I  will  be  able  
to  fulfill  my  goals  in  life.

Oftast  vet  jag  inte  hur  jag  skall  kunna  
uppfylla  mina  mål  i  livet.

20 It  upsets  me  to  be  late  for  appointments. Jag  blir  känslomässigt  påverkad  av  att  
vara  sen  till  möten.

27 At  night  I  often  reflect  on  tomorrows  
challenges.

På  kvällen  funderar  jag  ofta  över  
morgondagens  utmaningar.

28 I  often  feel  that  I  cannot  fulfill  my  
obligations  to  friends  and  authorities.

Jag  känner  ofta  att  jag  inte  kan  uppfylla  
mina  förpliktelser  mot  vänner  och  
myndigheter.

39 If  I  have  to  take  a  quick  decision  I  am  
often  worried  that  it  was  wrong.

Om  jag  tvingas  ta  ett  snabbt  beslut  så  
oroar  jag  mig  ofta  för  att  det  blev  fel.

40 I  feel  pressure  not  to  be  finished  with  
different  projects  on  time.

Jag  känner  mig  pressad  att  inte  bli  klar  
med  olika  projekt  i  tid.

63 To  think  about  my  future  makes  me  sad. Att  tänka  på  min  framtid  gör  mig  
nedstämd.

64 The  future  contains  too  many  boring  
decisions  that  I  do  not  want  to  think  
about.

Framtiden  innehåller  för  många  tråkiga  
beslut  som  jag  inte  vill  tänka  på.
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