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Introduction

! With a world that is constantly  talking about democracy and freedom of thought, 
it seems as though many people have started to take this for granted. In almost every 
country there is evidence of democratic deficits. Why is this? Are people just content 
with the status quo and no longer need to voice their opinions? Or are they  becoming 
apathetic to the world around them thinking their voice doesnʼt matter? It is the belief of 
this researcher that it is the latter. There seems to be a loss of the sense of what it 
means to have a democratic value, letting the decisions come from those who appear to 
understand how the world works, and a loss of the sense of critical thinking. And this is 
starting to affect the output of students from high schools in many of these seemingly 
democratic countries. Taking a step back and realizing the potential that these 
individuals have as global citizens in their future, they first must be given the opportunity 
to have this realization. These types of changes will not happen instantly or over night, 
but it will have an impact on the future generation of players in the global scene. This is 
the set up  for writing this research paper. In Western democratic countries, what are the 
certain values that enable a society to prosper? And where are these values supposed 
to come from? The argument will be made that it is through the education system, used 
as a socialization tool by the government, to introduce the values and norms that are 
necessary for the concept of the ideal citizen.  Research in this topic is most interested 
in the relationship  between education as a socialization tool and citizenship 
development. This connection is the focus of analysis and will show that this connection 
can be bridged by performing a comparative case study of two countries and finding 
public policy material that each country has put forward dealing with their own education 
systems. 
! This connection will also allow for a study  of the development of global 
awareness and expanding the idea of citizenship  from the local to the global level. 
Global awareness can be described in the context of this thesis as “a mindful way of 
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being in the world today”.1  The rise of terms like globalization and their impact on 
economies around the world are a reason for taking the focus from national to global. It 
may not be the intention of these two countries to have these ideas within their policy 
but through the theoretical analysis of citizenship, education, and global awareness 
such a case could be made. This is why the decision was made to research two 
seemingly different countries to focus on and comparing them within these contexts. In 
order to build global awareness, steps should be taken at all levels of education to fulfill 
this goal. Specifically, the research will be looking at secondary education (high school 
and gymnasium) as it is at this level that the critical thinking skills are in full 
development.2  These critical thinking skills are paramount to developing a feeling of 
global citizenship  and awareness. How people react in their daily life to the changes 
around them, namely  globalization and what that may mean for them, can be explained 
by how they developed their critical thinking skills. How the governments of the 
respective countries are pursuing these ideas is the basis for this research.
! Looking at some of the research done about higher education, a question was 
raised; would it be beneficial to look at the secondary education policies to see what 
they wanted from their students (both Sweden and the US) in terms of citizenship 
values? If I were to do this, I would have to find specific documents that would indicate 
these ideas. As P. Hutcheson explained in writing about the Commission on Higher 
Education in the United States, the reason for education shouldnʼt be for “greater 
military or technological strengths but rather for an educated citizenry that would serve 
as symbols for democracy and equality across the world.”3 This leads me to believe that 
in order for students moving into higher realms of education to be expected to be these 
ʻsymbols for democracy and equalityʼ, or as I consider the ideal citizen, that there needs 
to be a connection with secondary school. This thesis will explain these theories and the 
connections thoroughly. 
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Thesis Focus and Research Questions:

! The purpose of this thesis is to answer the questions, what role does the 
education system have in citizenship development and do governments promote 
specific norms and values through education that can be identified as developing the 
ideal citizen? These questions bring together two different types of foci, one is on 
education as a socialization tool, and the other is on the idea of citizenship. How can 
these two elements be connected? The case will be made that education is an 
institution supported by national governments to promote norms and values of 
the ideal citizen through socialization. Other questions raised are based on this 
process of socialization. How do we define socialization in the parameters of education? 
How is education used as a tool for socialization? Then, how does socialization relate to 
citizenship development?
! The questions then were raised of whether or not these norms of the ideal citizen 
could be extrapolated to understand terms like global citizen. Are there norms and 
values that are present in both theories of national citizenship and global citizenship? If 
so, what are they and do governments promote these norms and values with a global 
mindset or awareness? This allows for connections to research about global awareness 
and citizenship  to see if these countries acknowledge the effects of globalization. By 
looking at the theories centered on citizenship, I will pinpoint specific values that they 
have in common. 
! The comparative case study will serve as an experiment to test whether or not 
these types of questions can be answered. In the analysis of the case study, I raise 
questions of where the US and Sweden advocate for an agenda of citizenship 
development? If so how are they doing so and with what kind of terminology? If not, 
where are their goals being set? How do these two countries compare? Are there more 
similarities than differences? What does it mean to be a US citizen/Swedish citizen 
versus being a global citizen?
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Structure of Thesis

! The organization of this thesis is in two parts. The introductory chapters will 
explain the research questions and also the methods that will be used during the case 
study. By first explaining the methods and the empirical data that is used in the case 
study, this will allow the reader to understand what will be actually  taking place in the 
research.  Part one is entitled “Theoretical Departures” and goes into detail the different 
perspectives used for each part of the empirical data. As the analysis for this research is 
heavily based on definitions of terms and concepts, the following chapters will guide the 
reader through a number of theoretical departures. The first chapter introduces the 
varying educational theories that are concerned with its relationship  with society. In this 
chapter, the case is made that through education students have the potential to be 
molded into what I consider to be the ʻideal citizenʼ. These theories each have valid 
claims for their purposes, however, for the research results that would be of interest, it 
required the use of a different theory. This leads to the section on new-institutionalism 
and historical institutionalism. This particular focus allows us to then piece together all of 
the previous theories and be used while conducting the case study.
! The second chapter presents the diverse concepts of citizenship  with definitions 
and then expands on a few relevant perspectives. Understanding what is meant with the 
term ʻcitizenshipʼ is at the core of the first few chapters. The section “Ideal Citizen” 
indicates a shift in focus to a normative-type standpoint using the idea that there are 
certain norms and values that could be considered necessary for what will be defined as 
the ʻideal citizenʼ. This requires a deeper understanding of what norms are in the first 
place and the next chapter explains and takes a critical standpoint of normative values 
and citizenship.  The chapter “From Local to Citizen to Global Citizen” moves the 
perspective of citizenship from the national mentality to a global context. In doing so, the 
perspective allows for an explanation of what it means to be a global citizen in context 
to my research and how globalization is shaping an understanding of global awareness. 
Once this theory is established, the research then combines the perspectives on 
citizenship and education. While doing so, a critical stance is taken and the limitations 
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and necessary requirements for empirical data are also explained. The final chapter 
before the case study connects the global perspective to this new perspective and its 
implications for further research. 
! The second part of the thesis is dedicated to the comparative case study and 
empirical analysis.  The rationale for a comparative case study was to compare two 
countries that have different perspectives on social policies and education, based on 
previous knowledge of each country and their governments. What I am looking for when 
conducting this research is indications of citizenship norms and/or that are found in the 
ideal citizen, and make the case that these types of documents can show what a 
government promotes to be their ideal citizen. With this type of understanding, I then 
was able to compare the two countries to see what their ideal citizen may be and find 
similarities and/or differences. After the analysis of the case study  I take a critical stance 
towards the results and what kind of importance this research could have towards a 
better understanding of citizenship, educations role in society, and implications on 
global citizenship. 

Previous Research

! A study done at Harvard with a group called Project Zero has taken twelve 
educators from different backgrounds and disciplines and “developed experimental units 
on globalization that were woven into teachersʼ regular courses” and were designed to 
expose the student to the “changing world”.4  The result of the addition of a global 
perspective showed a wide range of results. Some students were introduced to the 
economic effects of globalization and where their products were made. They  were 
asked whether or not they should build a new factory in a developing country and the 
response was based on their critical analysis of the information provided to them. Many 
realized the impact it would have on the culture and decided it wouldnʼt be 

Matthew Harris

4 V.B. Mansilla & H. Gardner, “From Teaching Globalization to Nurturing Global Consciousness” Learning 
in the Global Era: International Perspectives on Globalization and Education, Suárez-Orozco, M. (ed), 
University of California Press, 2007, p. 2.



advantageous to build, while others found that it would be a boost to the local economy 
by providing jobs and financial benefits.5  These types of question are mostly asked of 
international relations students and the same divergence of answers is present. From 
this, we can see that given the information and the application of critical thought, 
students are able to approach a difficult decision with rational opinions. 
! There are also studies being conducted at Lund University that share this this 
focus on citizenship and the education system. Their research entitled “Fostering 
Citizenship? The Education System, Norms, and the Dilemma of the Liberal State”, 
hopes to gather an understanding of the challenges facing citizenship  development in 
schools by conducting a comparative case study of three different countries. Their main 
focus is on the conflict of the development of citizenship  norms through schools and the 
“liberalism (sub-)ideal of norm neutrality”.6  Having Sweden as their backdrop for 
research, they have found that this clash is occurring because of the increase of 
“cultural ethnical and cultural diversity” along with the preference of liberalization that is 
in the general society. They are planning to look at the differing education systems of 
France, Great Britain, and Canada with the hopes that they can find relevant information 
for policy input in Sweden. As this is an ongoing study, there have been no results 
published as of yet, but the framework of setting up  a study helped in the formation of 
this thesis by asking similar questions and indicating the connection between education 
and citizenship.

Methods

! The level of analysis in this research is on the institutional level and this will be 
shown through public policy. The aim of this research paper is to conduct a comparative 
case study by comparing documents published by the governments of Sweden and the 
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United States concerning education to assess how citizenship  development is framed. 
The first country explored is Sweden and its education framework. Using the Swedish 
Education Act (Skollag) as a national public policy and the National Agency of 
Educationʼs Curriculum for the compulsory school (Läroplan) for the curriculum 
standards, I will be able to use the theoretical perspectives to analyze the text and make 
inferences. As this is a comparative case study, the other country to analyze is the 
United States. In order to conduct the same analysis I found similar documents to 
examine. The No Child Left Behind Act (NCLB Act) as the basis for the national level 
and the Common Core State Standards as the basis for the curriculum. My perspective 
will be from the new institutionalist perspective in order to fully understand the role of 
the education system as an institution shaping society. In this research paper, the use of 
these documents are to show how governments use education as an institution to mold 
students into their ideal citizen. The question of what an ʻideal citizenʼ is a difficult one to 
answer because who decides whether the answer is right or wrong? It then becomes a 
sort of philosophical question where it is continually theorized over. This research paper 
attempts to answer this question objectively using various theories and converging them 
in a way so that an interpretation of a countries ʻideal citizenʼ can be seen. This is done 
using their public policy and connecting the institution of education as a part of the 
government and explaining its role in the process of citizen development. The 
implications of this research are to allow for a further understanding of how norms and 
values are both present and advocated for by nation-states and hopefully  to understand 
better the concept of global citizenship. 
! By comparing the United States and Sweden, my hope is to find the similarities 
and/or differences in their framework of the education systems. These two countries are 
both part of the Western-type ideologies that are democratic in nature and subscribe to 
elements of the liberal market. It was assumed at the start of this research that there will 
be more differences than similarities, as the two countries have differing governmental 
structures and goals. The US is a federal constitutional republic, while Sweden is has a 
constitutional monarchy  as well as a parliamentary democracy. I chose these two 
countries because of how different their economic and social agendas are, with Sweden 
being a seemingly more socially aware state and the emphasis the United States has 
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on developing a work force. These two countries also differ on their appearance on the 
international stage, including militaristically and economically. Sweden is a member of 
the European Union (EU), which affects the way that citizenship can be viewed. Their 
membership to the EU, and other international agreements, puts an extra element of 
global connectivity. This can be compared to the US, as they have been less adamant 
to become members of international treaties, e.g. International Criminal Court. Each of 
these facts are what brought me to do a comparative study between the two. The idea 
of citizenship  could have different connotations for each country, and this could lead to a 
better understanding of how citizenship is promoted.
! This process requires textual analysis of each of the policy frameworks and 
curriculum selected. This means conducting an in-depth read though of the documents 
expressed previously and examining the choice of words and phrases. This is important 
because in order to have significant results there needs to be a clear understanding of 
the connotations of certain words. This includes defining terms such as citizenship, 
global citizenship, as well as identifying the certain norms and values that are present in 
the theoretical portion of the paper. The use of hermeneutics as an analytical tool while 
comparing these two case studies will allow us to interpret meaning of select words and 
phrases. This meaning will then be used to support my hypothesis. By analyzing the 
policy  it is my hope to find that there are certain values and norms that are implied and 
what that would mean for the development of citizens. 
! Validity will be established by first explaining fully  the theoretical framework under 
which the analysis will be conducted. Then, during the analysis interpretations of the 
text will be made using this theory. There are some limitations to this type of research 
however. This research paper has normative view points, of which are meant to be 
theoretical. Most of the research will undoubtedly come under criticism based on the 
applicability of the theory used in practical matters. It should be stressed that because 
this is a normative research paper, any questions about whether or not the results of 
research are actually occurring in these countries is outside of the scope of my 
hypothesis. The intention is to establish a theoretical framework that can be used to 
identify certain elements within public policy and what inferences can be made.
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Part One - Theoretical Departures
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Chapter 1 - Education Theories

! In order to develop  the theory that posits the potential a government has in 
promoting citizenship-related norms and values through education, this chapter will 
explain the different ways education can be viewed. These theories are associated with 
social behavior and society. This connection with society is central to understanding the 
focus of this theory. It is through schooling that individuals are introduced to concepts 
and practical knowledge that allows them to progress in society. From learning how to 
read to basic math skills, students gradually learn how to interact with problems put in 
front of them. The idea in this chapter is to show how education is used to socialize 
students. Through this socialization process, students are able to leave schools and 
enter into a society where they can put this knowledge to use. There are three theories 
about education in which we can see this in action; the functional approach, conflict 
theory, and the interpretivist approach. Each of these theories tries to gain an 
understanding of how schools operate and what their purpose is. The Commission on 
Higher Education opens its report with the following quote:

“Education is an institution of every civilized society, but the purposes of education are 

not the same in all societies. An educational system finds its guiding principles and 

ultimate goals in the aims and philosophy of the social order in which it functions. The two 

predominant types of society in the world today are the democratic and authoritarian, and 

the social role of education is very different in the two systems.”7

Using this as a background, a critical analysis of each of these approaches will then be 
used to explain the socialization process and use of the institutional perspective will 
connect these theories with the understanding of citizenship development. 
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Functionalist Approach

! The first perspective to explore is the functionalist approach. This approach 
views the education system as a functioning part of the society. Through schools 
students learn the social, economic, and political aspects of the society  in which he/she 
resides. Within this theory, education is seen as an ʻorganʼ in the body of the state. “We 
expect schools and societies to reflect each other, not just in terms of the subjects 
taught, but also with respect to how the school is organized and functions.”8 It acts as a 
force to produce new members of the society to maintain the status of that state. This 
view along side with a liberalist perspective shows that students can be considered 
workers, and they are taught aspects that will help maintain the working order. The 
process of socialization in this perspective is seen as “effective molding of individuals to 
fit existing social practices and requirements”.9  This approach is very prevalent in most 
research about education and society. 

Conflict Theory Approach

! The second perspective is the from the conflict theories.10  This approach would 
fall under the auspices of a critical theory. Here schools are seen as an instrument to 
maintain the social order so that those in power are able to retain that position. This 
viewpoint is closely  related to the work of Marx in that there is a conflict between 
workers and manager. Throughout the education process there is the student and the 
teacher and administration. The student is given an amount of work that must be 
accomplished in order for them to progress. It is up  to the teachers and administration to 
decide what is most important for them to learn. The main attributes within this 
perspective are that the students are to follow the rules set up for them and any 
divergence from this is met with disciplinary actions. The same could be said for the 
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workplace. There are the bosses and managers that rely on their workers to get work 
done. If there are any problems with this, similar discipline actions are carried out. 
Theorists using this type of approach see that there is disconnect between those in 
charge and who they are in charge of. 

Interpretivist Approach

! The last perspective of education is the interpretivist approach. Within this 
approach the “social world is seen as a world made up  of purposeful actors who 
acquire, share, and interpret a set of meanings, rules, and norms that make social 
interaction possible”.11   Students are seen as actors who are in school to learn how to 
interact with their community and find where they fit in society. It is in the school system 
that they learn the social situations that they are in and are taught the “rules of the 
game”.12  First they are to learn the rules that are present in school and then those rules 
are extended to the society that they are in. This theory expresses how norms and 
values make their way into the education system by  having people who interpret what is 
relevant in society and then make laws and rules that support and teach them to 
students. 

New Institutionalism or Historical Institutionalism

! Each of these perspectives is important for the understanding of how education 
is seen within the context of the state. Each of them shows that there is a role for 
education in the socialization of individuals. This role is to somehow integrate students 
into a life as a part of a society. However, these theories are only interesting to this 
research because of how they address education as being used by a government. In 
order for us to understand the presence of norms in educational policies, we must then 
view the education system as an institution situated in a social sphere. Using the 
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historical institutionalist perspective, along with the previous ones, while analyzing this 
institution will show us both why and how a government promotes certain citizenship 
norms.

! First, a distinction should be made of how historical institutionalism is different 
from other institutionalism perspectives. This theory differs from the ʻoldʼ institutionalist 
perspective in that instead of perceiving institutions as “objective structures that exist 
independent of human action” but rather “sees man-made rules and procedures as the 
basic building blocks of institutions”.13  This perspective looks at institutions as a source 
of social influence. It is through the rules and frameworks that come with an institution 
that people in a society are to follow. It is considered ʻhistoricalʼ in the fact that this 
perspective requires the use of historical empirical evidence, such as text. It forces the 
researcher to find evidence that supports its hypothesis in historical data. In this paper, 
an institution is the main focus of analysis. Thus to put this theory to use, the institution 
will be viewed as how it relates to society and how it is used by the state. These 
institutions are created and maintained by the state, so one can assume that this is a 
way for the governments to promote their interests. By looking at education as an 
institution, it can be understood that states will promote what norms are most important 
in a society through the instrument of education. Thus, the education system is an 
institution that promotes the norms of the society that are deemed most important by the 
governing body through the process of socialization. When using this approach, one 
can then use the previous approaches to understand where these states base their 
norms. This theory is relevant to the research done in this paper because when we 
move to the case study, it will be used to understand where these norms are based. 
“The emphasis in the new institutionalism, then, is on how people actively construct 
meaning institutionalized settings through language and other symbolic 
representations”.14   The ʻlanguageʼ referenced in this quote will be the text in the 
framework of the education systems. 
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Conclusion

! The purpose of education in a country depends on how a state views the social 
and cultural capital of their citizens.15  The potential that individuals have for a country 
vary  by how they are educated. And because in most Western democratic countries the 
education system is attached in some way to the national government, it can be seen 
that they have the ability to shape the knowledge students recieve. The state may 
appear to use one or a combination of these perspectives in order for them to have a 
society they see fit. In societies where the economy is at the forefront of importance, the 
functionalist approach would make most sense. Here, as mentioned previously, 
students are viewed as functioning members of the society and are expected to become 
a part of the labor market. The institution of education will promote norms that are 
reflected in the society. In a society where the powerful elites want to maintain their 
power, the conflict approach may be seen. While this approach is a critical perspective 
of education and most likely  not outwardly shown those in power, the mentality  may still 
be there. The institution of education under this pretense would show that the rules and 
frameworks make sure to maintain those at the top  in their position. In a society that is 
seen as a game consisting of rules, the interpretivist approach can be used. Each of 
these different perspectives can be used to explain why certain aspects are present in a 
country.
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Chapter 2 - Citizenship Theories

" Now that there is an understanding of the way a government can use the 
education system, the focus will turn to theories dealing with citizenship. In order to 
understand the process of citizenship  development through schooling, this chapter will 
explain some questions about citizenship. What does it mean to be a citizen and what 
kind of traits are expected of a person once he/she is considered an ideal citizen? What 
are the norms and values of an ideal citizen? How can these elements of citizenship be 
explained as a norm and/value in society? By understanding what it means to be a 
citizen, the attributes and concepts, allows for the ability  to use this in the research to 
find how states foster citizenship  development in education. The answers to these types 
of questions are relevant to my hypothesis because they indicate the varying 
understandings of the concept of citizenship. Building on this concept from the 
beginning of political thought until modernity  will allow for a fuller picture of how one can 
define citizenship. Then once the analysis of the case study is reached, interpretations 
can be made based on these theories. 
! Based on a critical understanding of the concept of citizenship I have found there 
are certain elements that seem to be present in many perspectives. First, I will look at 
the classical meanings of citizenship and how this has shaped the concept of the term. 
Then, I will address the modern connotations of citizenship  using political theorists of 
the last century. Finally, a critical approach will be used to dive deeper into the concept 
of citizenship and the norms associated with the ideal citizen. I have found that there 
are common understandings to be taken from each of these perspectives that will be 
useful in a comparative case study. They take shape in the form of rights that deal with 
democracy, autonomy and equality. These rights can be considered the norms of the 
ideal citizen. This will be explained fully in this chapter. In order to get to this point, a 
look at a select number of perspectives on citizenship will be necessary. 
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Classical Definitions of Citizenship

! First is the question, what does it mean to be a citizen? The answer to this 
question has been a topic of many theorists since the start of nation-states. Beginning 
with a ʻclassicalʼ concept of citizenship as understood in the Greek city-state, it was 
“primarily a right to participate in the polisʼ decision making processes.”16  The term polis 
is a Greek term meaning city. This understanding is what most people would consider 
the main element of citizenship, that an individual is a member of a state and that there 
is a relationship  between the city and that individual. Someone who is born in the United 
States would ideally be given the identity of an American citizen. Another aspect to be 
taken from this definition is that the individual is given the right to participate. The idea 
of rights is central to the understanding of citizenship. As a citizen you are allowed 
certain rights. This connection between the individual and the state is at the core of the 
understanding of this concept. There is a relationship  with not only the people around 
you in the society but with those who make political decisions. The political decisions in 
this context lead us to the concept of democracy. Democracy itself has many 
connotations for researchers in the political science field. In this paper, democracy will 
be defined as the process in which individuals in a society deliberate on political matters 
and come to a fair and balanced decision.  The first of the rights that are in the 
understanding of citizenship is the ability to have a say in political discussions in a 
democratic forum. 

Modern Definitions of Citizenship

! However, if we were to go deeper into the understanding of citizenship we can 
find that there are two other aspects other than the political. T.H. Marshall helps to 
expand this by adding that there are ʻcivil and social elementsʼ also included. Holmes 
explains further; “by the former he meant that full citizenship  should confer, ʻthe rights 
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necessary for individual freedom -- liberty of the person, freedom of speech, thought 
and faith, the right to own property  and to conclude valid contracts, and the right to 
justiceʼ.”17   This idea of citizenship takes on several dimensions. The civil element 
maintains that there should be the right for all individuals to enjoy freedoms and these 
freedoms should be held up in a justified way. If any of these freedoms are taken away, 
there should be structures available to rectify  the wrongs. It is under this citizenship 
element we find laws and courts. The social element includes the rights from “a 
modicum of economic welfare and security  to the right to share to the full in the social 
heritage and to live the life a civilised being according to the stands prevailing in the 
society.”18   It is under this aspect of citizen rights that he finds the institutions of the 
education system and social services. All of these dimensions are important to how the 
concept of citizenship  is taken on by  both the state and the people who make up the 
society. If citizens feel they have each of these rights, in return they will tend to remain 
loyal to the current government. 
! Marshall elaborates further his definitions saying that “citizenship is a status” and 
those “who possess the status are equal with respect to the rights and duties with which 
the status is endowed”.19  This mention of the word ʻequalʼ is key to understanding 
citizenship. In his mind, all who are a part of this community with rights and duties 
should be treated equally  and fairly. Becoming a citizen, in this sense, would mean that 
you have all the same benefits that the others have. He does recognize the fact that 
there is no “universal principle” that people should follow, but that in a society where 
these principles are developing, it has the potential to create “an image of an ideal 
citizenship against which achievement can be measured and towards which aspirations 
can be directed.”20  The important aspects to take out of this definition are again that 
there are certain rights that are gained by becoming a citizen and that each person in 
this society is to be held on equal respects. 
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! As soon as a person is considered a ʻcitizenʼ they  become part of that society 
and should be considered equal to all the other ʻcitizensʼ. This in combination with 
democracy makes for a society that has equal say in the political process, and has 
equal status as a member of society. The status of the individual in a society  is, from 
this understanding, on equal footing with everyone else.  It is important to note that the 
many definitions of citizenship  present in academia maintain these three rights that 
Marshall presented in his papers. These rights that are given to a citizen are only valid 
once that individual realizes the fact that he has these rights. This idea of autonomy is 
also central to what it means to be a citizen. The autonomous citizen is one who is 
independent and free to express him/herself in the society. Citizenship  in the context of 
this paper is established as an individualʼs relationship  with a governing body and with 
others in the society that is autonomous and equal. These connotations of citizenship 
represent a viewpoint of western ideologies and may conflict with definitions of the term 
in other parts of the world. However, because the two countries chosen for the case 
study represent examples of western democracies the concept of citizenship reached 
previously will be used.

Conclusion

! These theoretical perspectives on citizenship  go through and explain that as a 
concept this term can be used to mean many different things. There are legal and 
political connotations that have to do with rights, but also a conceptual meaning is 
introduced. The concept of a citizen when placed on an individual gives a sense of 
being a part of something. It indicates a relationship with other citizens, and these 
people share a similar bond. This bond currently seen is at the communal and national 
levels. People see themselves as a member of society with these political and legal 
rights. But at the core, having citizenship  indicates a number of principles that each 
person should represent. There is no one set of principles to follow, but the idea that 
there are a number of norms and values that can be extracted from this concept is an 
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indication that there must be a guideline set somewhere. What are these norms and 
values? Where do they come from? The next chapter introduces the concept of the 
ʻideal citizenʼ and gives some insight into these types of questions.
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Chapter 3 - The Ideal Citizen

! Up  until this point, the perspectives have been on the politically and legally 
bounded connotations of citizenship. While this type of understanding is important in its 
own context, this section will to move into a normative frame of mind that looks at 
citizenship as a concept. More specifically, it aims to address what is meant by an ʻideal 
citizenʼ. The types of questions raised here are what an ideal citizen is and what are the 
specifications of an ideal citizen? This type of thinking has been the focus on political 
theorists since Aristotle and while there is not one concise definition of the ideal citizen, 
many people have tried to pinpoint the dimensions required for such an understanding. 
Authors such as H.G. Wells21  and it has been the topic of many academic papers 
throughout the education world.  
! In a research that was based on a previous survey by researchers in Sweden, 
there are four sub-dimensions of citizenship that are relevant for analytical purposes. 
They are participation, deliberation, solidarity, and law-abidingness.22   Each of these 
has a dynamic that is required for what they have deemed necessary for the concept of 
good citizenship. In this research these sub-dimensions will be associated with the 
theory of the ʻideal citizenʼ. Participation and deliberation are elements that are 
associated with democracy, something that we have already commented on. The idea 
of solidarity  is also something that we have touched on previously, the concept of 
equality. Law abidingness is an element not yet established but has meaning when 
discussed in connection with the relationship  between the individual, the society, and 
the state. An ideal citizen, then, would be considered someone who not only exhibits 
these attributes, but also has an understanding of their concepts. 
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Citizenship Norms and Values

! These elements of the ideal citizen are considered norms when they are 
established by a society. Each of them makes up a pluralism of civic norms that each 
individual should strive to incorporate in order to become an ideal citizen. But how are 
these norms established in society? Understanding where norms and values come from 
and are established will help  in the the analysis portion of the research by  allowing us to 
interpret the meaning behind the texts. Once an understanding is reached about where 
norms originate from, this can be linked back with citizenship and the norms that are 
associated with it.
! Moving away from the theories of citizenship, Iʼd like to take a critical standpoint 
on the idea that norms can be extracted from the concept of citizenship. Iʼve already 
mentioned the essential attributes that make up  citizenship  such as democracy and 
equality, but if we were to look at these as norms that are relevant in society and how 
they are established, we can then use this in the analysis of the case study. First I would 
like to make the case that norms differ from values, based on the view of Habermas, 
and as I continue with the analysis of the comparative case study this difference should 
be understood. “Norms inform decisions as to what one ought to do, values inform 
decisions as to what conduct is most desirable.”23  If norms are what society says one 
should do, and values are what one should have, the addition of skills to this context as 
the means by how to provide for the community  will fit this concept into the education 
perspectives. The reason for making it implicit that there is a difference will help when 
identifying which norms, values, and skills make up citizenship. Once a person has an 
idea of what he/she should do, based on what values, and has the skills necessary  to 
perform in some way in society, this is what makes him/her a citizen. This citizenship 
development is crucial for a community to prosper and advance.
! The norms and values that are present in many of the definitions of citizenship 
are democratic and equality, and all that can be extracted from each. Both Rawls and 
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Habermas deem these concepts as important pieces of the society. It has been said 
that there is a “pluralism of civic norms” that are evident in society.24  Each of these 
elements are considered norms when their existence is agreed upon by the society as a 
whole. Looking at citizenship from the Habermas perspectives of intersubjectivity tests 
and legitimization of norms, we can view these polices from each country as a collective 
agreement of the society as to what norms are most relevant. Using this viewpoint while 
we analyze national public policies, we can begin to see a picture of what norms are 
relevant and important. At this level, a document that has been put through the political 
process and made into law can give us some insight into the norms, values and skills 
promoted by that society. As Habermasʼ discourse ethics principle says, “Only those 
norms can claim to be valid that meet (or could meet) with the approval of all affected in 
their capacity as participants in a practical discourse”.25   Critical analysis of the 
democratic process aside, it could be made the case that the norms found in documents 
of public policy are valid because of the process in which it was formed. In most 
Western democracies, the populous elects the officials they deem to be representative 
of their own interests. When these officials debate, compromise, and ultimately agree 
on a law to be instituted, it can be said that the democratic process helped create this 
policy. Through this process, certain norms and values are put to test against others and 
an arena of norm creation is born. 

Conclusion

! The ideal citizen is one that exhibits a number of values that are in symmetry with 
the values found promoted by governments. This type of person will understand what it 
means to be a citizen of that country and maintains its loyalty and support. However, the 
norms and values that represent the make up  of the ideal citizen must come from 
deliberation between people in society as well as people and their government. This is 
what it means to have a democratic system, that these citizens have the ability to shape 
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these norms and values that make up the principles of citizenship. Granted, this 
definition of the ideal citizen is vague, but it is supposed to. The analytical portion of this 
research paper will try  and identify those norms and values that make up  the ideal 
citizen of each country using the education policy as its tool. This next chapter will link 
together the theories of education and citizenship to explain the role education has in 
developing the ideal citizen.
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Chapter 4 - Education and Citizenship Development

! Now that there is an understanding of the different views of education and 
citizenship, I will address the concept of educations role in citizenship  development. As 
previously shown, education is a tool used by the government to socialize students with 
certain attributes. If we were to associate these attributes with the norms of the ideal 
citizen, a picture starts to emerge showing a process of citizenship development. When 
using the idea that education is used as a socialization tool, what this means is that it is 
through schooling that students get a sense of how to interact with society. This 
interaction can be seen as steps towards becoming a citizen. The same interactions 
that children are put before can be seen in society. The use of civic education and social 
studies allow students to gather a sense of where they are. These types of activities are 
to promote “characteristics and abilities central to childrenʼs future roles as citizens and 
workers, including those related to being socially responsible and responsive to group 
goals, and to behaving in prosocial, cooperative ways with peers.”26 

Citizens in the Making – The purpose of Education

! Much research has been done on the idea that through school students learn the 
ideas of citizenship. Many researches find that it is the sole purpose of the education 
system to turn out ready individuals for a life in a given society. Nikolas Rose (1990) 
explains that “universal education, for Marshall, was a decisive step  in the re-
establishment of social rights of citizenship in the twentieth century, for it was an attempt 
to stimulate growth of citizens in the makingʼ.27  Because of the potential that education 
has on shaping students, much of the economic booms of the twentieth century  can be 
traced back to how students were taught. They were given skills that would be relevant 
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for interactions between peers in society and in a workplace. Going back to the views 
on the functionalist approach on education, this would make sense. If students are seen 
as citizens in the making, and citizens are the ones who make up the work force, it 
seems only necessary that certain elements should be taught. 

A Critical Stance on Citizenship Development in Education

! However, if we were to take a more critical approach to this process, if students 
are only seen as individuals adding to the work force, would that not mean a loss of 
creativity and a sense of identity? It can be inferred that because the idea of 
liberalization has taken its foothold in most of western ideologies, the same forces are at 
work at other levels of daily life. With a focus on economic power and the labor market, 
education has shifted from a creative environment to almost a factory setting, putting 
out students to be moved into a position to maintain the workforce. McIntosh views the 
relationship  between education and citizenship  from a neoliberal perspective and finds 
that they  have drifted into solipsism, or viewing oneself as the most important.28  This 
focus on the individual seems to be the norm in most neoliberal perspectives because 
of the view of self-interest and power. 
! However, this attitude towards education may have adverse effects on students. 
Without a sense of identity or awareness of the potential one has in society, students 
would fall into this labor force with only the knowledge that this is what one must do. 
When these newly  formed ʻcitizensʼ then start to interact with people within their society, 
this is the only knowledge they will be able to bring. Students who are taught to behave 
unquestionably and begin to regurgitate facts and figures without being taught to 
critically  think or learn about concepts that require thought processes become citizens 
who tend to behave similarly. Returning again to the perspectives on education, Glass 
finds that “wittingly or not, schools rant, sort, and merge the masses into an ideological 
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order that unfairly  reproduces and unjust status quo.”29   This type of view point would 
fall under both the conflict theory and functionalist approach of education where there is 
a sense that students are viewed as a neoliberal function to society, gaining knowledge 
to add to the workforce as well as continuing the worker-boss mentality. This ʻunjust 
status quoʼ benefits those at the top and “produces people who are employable and do 
not ask broader questions”.30 
! The question about why  democratic deficits are occurring in many of the western 
societies seems to start to have an answer. These individuals in society who donʼt have 
a grasp  of their potential as a citizen find that they donʼt have an opinion on public 
matters. And if they do they tend to group  together with others in their society  who has 
the same background. Glass has argued that students should be able through school to 
understand that human ʻhistoricityʼ and ʻdistancialityʼ are the forces at work that 
influence the norms and values in a society.31  These terms once understood will affect 
the way those students will view the society  they live in, and could help  the democratic 
deficits by expanding the knowledge and power individuals could have in that society. 
Pashby explains Glassʼs theory saying that through “polyvocal citizenship  discourse 
wherein different, multiple, complex and contradictory  identities are given a voice” there 
is a chance that the current standard of norms in a society could shift. Allowing for many 
people to have that opportunity  to use their voice is what democracy should be 
promoting. And Glass believes that this type of citizenship discourse could be expanded 
to include the theories on global citizenship. This is what the next chapter will start to 
explain, this expanding of focus from the national perspective to the global.
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Chapter 5 - From Local Citizen to Global Citizen

! The idea of citizenship thus far has been primarily focused on national 
citizenship. The aim of this paper is to establish an understanding of citizenship  not only 
from this viewpoint but also to ʻextendʼ it to the global sphere. The reason for this 
extension is that I hope to find whether or not there is a sense of global citizenship 
development in schools. The world is becoming smaller, more interconnected, and the 
term globalization has been fully immersed in daily conversation. As Thomas Friedman 
observed in his book The World is Flat, there are forces evident that are creating an 
ever changing environment. Every day we are exposed to a multitude of information 
from all corners of the world and then we try  to sift through it to understand what it 
means for us. Globalization today can be identified as an “increased interdependence, 
interconnectedness, and cultural diversity.”32   When discussing citizenship in this 
context we must start to shift away from local and national concepts and include a 
global aspect. 

Global Citizen

! First, a point needs to be made of what is meant by global citizen. What should 
be stressed here is that the term ʻglobal citizenʼ does not have political or legal 
connotations such as a single global government. It is more in line with the concept of a 
global citizen, a citizen that is self-actualized as an individual that is part of a global 
community. The concept of a global citizen that I try  to advocate should be understood 
as a normative one. I do realize that much of this discussion here is filled with how 
people ʻshouldʼ act and not how they would act if such a concept was achieved. Within 
the field of research the term has been used interchangeably with world citizen and 
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citizen of the world. This falls in line with the same concepts used for national 
citizenship. The idea here would be to extend those concepts for a global meaning. 
! The concept of global citizen is best understood using the cosmopolitan 
perspective of international relations. This term can have many meanings, but for the 
purposes of this paper it will draw on Simon Caneyʼs definition referring to 
“cosmopolitanism of the good life”.33 In his words:

This view maintains that the good life can, or perhaps must, draw on and combine ideas 

from different cultures. On this view, to say that persons are citizens of the world is to say 

that their good does not necessarily lie simply with the ways of life practiced in their local 

community. To flourish, persons may draw on ideals and practices pursued by others in 

other parts of the world.34

This is the frame of reference in which the concept of global citizen will be made. This 
expansion of the “ideals and practices” to the global scene enables a picture of 
citizenship that captures understanding from all aspects of the world. 
! Having the ability to understand these aspects of other cultures grants the ability 
to expand the concept of citizenship  rights to global proportions. Marshall in his 
explanation of the rights of a citizen, gave an indication that these rights that were first 
given to individuals induced a “forward momentum” where “rights of protection under the 
law were found wanting without the rights to participate in law-making process”.35  The 
fact that there were rights to be extended to anyone at one time started this process for 
the rights of everyone in a national sense first. But then, post-Westphalian Europe gave 
rise to the idea of the extension of these rights to be included in a wider sense. The 
formation of the European Union (EU) allowed for the creation of a European citizen. 
Those individuals who are considered citizens of a particular country  that happens to be 
a member of the EU is then also considered a European citizen. This extending of rights 
to include a wider range of citizens, using Marshalls view of “forward momentum”, would 
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then lead to the possibility of this concept of global citizenship. Andrew Linklater makes 
this connection strongly in much of his research. He goes through the problems with 
conceptualizing citizenship, and uses this to build on the concept of the “good 
international citizen”. Here he lays out the four components that make up this concept; 
first “rights before law”, stemming from the works of Marshall, the second “rights of 
participation in major political processes” tying together rights and democratic values, 
the third “the duty to promote the widest good” signaling the use of cosmopolitan 
theories, and the forth “collective action to improve the conditions of the unfairly 
excluded”.36  Two of these components have been discussed previously, the other two 
may need some explanation. 
! Using the cosmopolitan stance, individuals who have a respect for others will 
allow for understanding between them. Thus the same practices should be applied 
when certain deliberations take place. The image of democracy on a global scale 
should then mean that considerations should be taken when political action has 
potential on a global scale. The same goes for equality, realization of a global 
community of human beings would start a sense of tolerance between differing cultures.  
“A ̒ globalʼ citizen is one who ʻresponsiblyʼ interacts with and ʻunderstandsʼ others while 
being self-critical of his/her position and who keeps open a dialogical and complex 
understanding rather than a closed and static notion of identities.”37 
! When picturing this concept of global citizenship, Golmohamad uses a discourse 
about identity and has found a difference between a ʻthinʼ and ʻthickʼ viewpoint. For her 
perspective, ʻthinʼ is the weaker of the two denoting status or “to be thought of as an 
attachment or merely a label”. The ʻthickʼ concept then would “enables citizens to 
connect with the different layers of how to see themselves and others and the 
relationship  citizens have with each other and the community at large.”38  This ʻthickʼ 
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meaning of identity is along the lines with how I tend to see the concept of a global 
citizen. Not as a position in which one is designated but rather aware of themselves as 
a part of something else. She goes on to say: “The concept of service to the community 
may well be considered as a voluntary act that can be perceived as an extension of 
oneself if one can accept the notion of the integrated self. The self becomes perceived 
as an integral aspect of the community. The community  can then begin with the self and 
extend to the family, local, national and trans-national community.” This leads us to the 
concept of global awareness. 

Global Awareness

Another term that is used within this research, which is related to the previous concept, 
is global consciousness or global awareness. Mentioned in the introduction, what is 
meant by this term is not an overarching single way of thinking but as “a mindful way of 
being in the world today”.39  This means that in order for someone to have a global 
consciousness they need to be able to place themselves in the whole of the world. Not 
just where they are locally or regionally, but what their position is overall. This idea 
includes thinking about how action made by an individual can affect so many different 
aspects of others lives. This also would be a realization of what their impact is on 
factors such as environment and politics. Both of these issues have taken a global scale 
and thus are to be essential to having a global mindset. A global awareness is vital for 
an individual to become a global citizen. When someone envisions a global community 
they need to understand where they are in that community. 
! A term used by Karen Pashby in her article “Cultivating Global Citizens” is the 
ʻcitizen-selfʼ which I will continue to use. The idea of citizen-self is acknowledging the 
notion of “citizen-subjectivity”. This subjectivity is understood as “a realization of the fact 
that who we are, how we act, what we think, and what stories we tell become more 
intelligible within an epistemological framework that begins by recognizing  existing 
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hegemonic histories”. Meaning that once you can understand the history of where one 
stands as an individual in that society, you can then understand the point of view of that 
person. This type of understanding is important to the development of citizenship in any 
society. It is in the education system that this concept should be maintained. First, 
individuals have to find themselves in the society in order to change that frame of 
reference elsewhere. Pashby  takes on a 'social-justice lens' and believes that global 
awareness is a "significant attempt to expand and notion of liberal democratic (national) 
citizenship to be more complex and to recognize and notice the complicity of nations in 
global problems so as to promote a sense of participation and responsibility  beyond the 
confines of national borders.”40 

Conclusion

! By moving the emphasis away from national conceptions of citizenship starts to 
show a possibility of global citizen potential. This type of thinking is not necessarily out 
of realm of possibility. Looking at other instances where national borders are lessened 
and a sense of community is shared by  many different cultures will help with this type of 
understanding. The European Union is especially relevant here as there is becoming a 
sense of a European citizenship. This concept of realizing a role of not only  a citizen of 
a country but of a community  of nations is a step  in the direction of global citizenship. 
The next chapter will once again connect the previous theories to show where 
education can be a source of global citizen development and its potentials. Doing so will 
help in the analysis of the case study to indicate whether or not the countries looked at 
promote the ideas of the ideal citizen with a global facet.
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Chapter 6 - Global Citizenship Education

! If citizenship  development is one of the roles education has in an individualʼs life, 
this role could be expanded to include global citizenship as well. As mentioned 
previously, globalization has been a force that has changed the way we interact with 
and discuss daily  events. In this chapter, I will raise questions about what this means for 
education and for the prospects of global citizen education. Why is global education 
important and why is it relevant for this type of research? Here the case will be made 
that because governments promote norms of the ideal citizen through education, the 
same process can be used to promote ideas of a global citizen.

The Potential of Global Education

! Education is one of the most important aspects of a humanʼs life, everything we 
do, feel and say is built upon a foundation of all of the information that came before us. 
In this increasing globalized world, how are children being prepared for a life with so 
much information coming from so many different sources? Are they being equipped with 
the skills and understanding to become what has been referred to as a global citizen? 
Through the education system, students have the opportunity to be able to understand 
this process more clearly and are able to make their own observations. However, this is 
mostly  the case while studying at a higher education level. In the classroom, there are 
focuses on international relations, global politics and comparative research. This is an 
important part of becoming more involved in a global consciousness. It is here when 
many students realize their potential in a globalized world. But why is this not the case 
at an earlier age? Many of these students at the university level choose to study a 
different perspective because of various reasons, be it that they were introduced to 
alternative ways of thinking by classmates or what they have seen on the media. 
! I believe this is important because with all of the sources of information available 
to people every day, you can start to believe everything that is put in front of you, 
without question. But if alternatives are taught and the critical analysis is present, 
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people start to think for themselves and question what is presented to them. Many of 
the actions made during the daily lives of an individual has an incredible impact on 
areas around the world. The lack of realization of this leads to a stagnation of free 
cultural diversity. Without a basis for understanding other cultures, it is my belief that this 
leads to stereotypes and racism. If there is an open dialogue early in life about cultural 
diversity, people could be more open to the differences that they see. And students only 
realize this if they themselves go out and observe this first hand. As academics, I 
believe it is the responsibility of teachers to introduce these ideas and information and 
allow for students to make sense of the world around them. There is a need for this 
information to be delivered at a much earlier age than currently given. The information 
that is necessary for a globally  aware student rests on understanding first where the 
student is situated in his community, then this concept is expanded to national and then 
global. This is done by introducing ideas and concepts from other cultures and beliefs. 
However, it seems from background research that the creativity  and critical thinking of 
students in this way has started to take a back seat to molding students into a labor 
intensive world. This appears to be the case if a country sees the purpose of education 
is similar to the functionalist perspective. Nevertheless, there are studies currently being 
done that showcase how a global perspective could influence children. This leads to a 
look at some other cases to support the importance of this view.
!
Global ʻIdeal Citizenʼ
!
! Both of these concepts are essential to the understanding of what has been 
called ʻglobal citizenship educationʼ (GCE). Karen Pashby uses this terminology in her 
article “Cultivating Global Citizens”. She believes that the 'subject' of this GCE is "the 
autonomous and European citizen of the liberal nation-state who is seen as normative 
in a mainstream identification as citizen and who must work to encourage a liberal 
democratic notion of justice on a global scale by 'expanding' or 'extending' or 'adding' 
their sense of responsibility and obligation to others through the local to national to 
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global community"41  This definition fits well with the concept of the ʻideal citizenʼ by first 
explaining who these individuals are on a national level, a national identity, and then 
using the ʻexpandingʼ idea to develop this on a global scale. Again there is a Western-
centric mentality that may not suit other ways of thinking, but for purposes of the 
research and its case study concessions are made. Acknowledging this centrical mind 
set allows for explaining how the two countries in the case study promote their norms as 
a global ʻideal citizenʼ. Andrew Linklater explains using his terminology  of the “good 
international citizen” that this concept brings in the possibility to diminish the 
“particularism of modern states” and could subdue “an ancient tension between the 
rights of citizens and duties to the rest of the world”.42  This in context with global 
citizenship education shows the potential that students could have if they were to 
pursue the concept of being a global ʻideal citizenʼ. When students begin to have a 
global consciousness it is implied that there is an understanding or at least a critical 
understanding of what is happening around them. If they are presented with ideas that 
are completely different than their own or those of the current establishment, this 
doesnʼt mean that they will forget those previous ideas, it will only make them realize 
what it means in comparison with the new information gathered. For a full global 
consciousness there needs to be a stress that there is no right or wrong when it comes 
to formulating new ideas or theories. And when the focus is put on expanding the 
cultural diversity awareness of the world, we must be exposed to every angle that would 
further this knowledge.  

Critical View of Global Citizenship Education

! Shifting the perspective on international relations away from the realist and liberal 
points of view to that of a more normative stance with the help  of theorists like 
Habermas. His ideas for discourse ethics and critical theories will help shape an arena 
where “moral rules” will be, as Max Pensky claims, “justifiable only through public 
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processes of giving and taking reasons”.43  When the focus shifts to a critical thinking of 
how we see the world, it will be through discussions and debates that will lead us to a 
better understanding of it. From Habermas himself, 

“... everyone is required to take the perspective of everyone else and thus to project 

herself into the understandings of self and world of all others; from this interlocking of 

perspectives there emerges an ideally extended 'we-perspective' from which all can test 

in common whether they wish to make a controversial norm the basis of their shared 

practice …”44 

The idea of a global citizen insists that there should be a strong appreciation for differing 
cultures and ideas. And this is what needs to be addressed in order for students to 
become fully involved in the democratic process and then steps towards becoming a 
global citizen. If we were to take these theories of discourse analysis, we can then 
understand other theories that are supportive of this thesis. Such a theory has been 
mentioned previously, cosmopolitanism. In respect to the research of this paper, 
extending citizenship norms to a global level includes elements of this view of this 
viewpoint. A  country that instills in its citizens a sense of awareness of other cultures 
and their values is one that has this type of perspective. 
! This theory has been criticized claiming it to be an utopian perspective and often 
there are “culturally specific moral principles” that are promoted by those who use it. 
These principles are also at odds with the fact that “all ethical concepts are essentially 
contested”.45  Those who claim this to be the case do have valid points as most of the 
research that is conducted using these theories revolve around countries who belong to 
the Western liberal-democratic ideology. This type of thinking has been said could lead 
to risks of “cultural imperialism, excessive interference, and intervention”.46  Pashby 
confesses that teaching these kinds of perspectives in schools is is difficult, that they 
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require teaching of “historical knowledge, critical attitudes, political competence and a 
sense of solidarity”.47  She goes on to quote Walzer adding “what is necessary is not 
only well-funded and imaginatively run public schools but also a body  of citizens who 
are already functioning well”.48  Tying this perspective to views on education and 
development of citizenship  seems like a difficult task. However, as the views on 
citizenship are seeming to change in practice, e.g. European Union, there is hope yet.  I 
do believe there are major milestones before this vision can be fulfilled; cultural diversity 
and national identity are still factors that should not be dismissed. But in order to move 
in this direction we must start with letting students, the future generations, become 
prepared by shaping their education. Again, Pensky explains “political solidarity 
manufactured by the classical nation-state… must give way to a mode of cosmopolitan 
solidarity in which persons can regard one another mutually as fellow world citizens 
irrespective of nationality”.49  This is an indication of a move away from the norms of the 
classical state to incorporate the ideas of cosmopolitanism. Teaching students to have 
an understanding of ʻfellow world citizensʼ is at the heart of GCE.

 Conclusion

! This chapter explains the concept of global citizenship  education and the 
potential it can have on global awareness, but candid in its limitations. Education is 
seen as a socializing tool to develop  citizens and adding a level of global capacity 
shows how ideas of cosmopolitanism can be integrated into this process. Global citizen 
education is an idea that students can learn about the world and all of the cultural 
differences that are present. If this were to be done in schools, the types of norms that 
would be present would have to indicate some awareness of the globalization forces at 
work. Looking into education documents for this kind of awareness will be an additional 
analytical focus for the case study. This chapter takes the idea of citizenship 
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development through schooling and adds the element of the global perspective. In part 
two of this thesis, the comparative case study will be analyzed under the theories that 
have been laid out in the preceding chapters. 
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Part Two - Case Study
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Chapter 7 - Sweden

! The first country in this comparative case study to analyze is Sweden. Here I will 
look into their policies relating to education and find the elements of citizenship  norms 
and values outlined earlier in the theoretical departure chapters. With Sweden being a 
more seemingly social conscience country (based on their roles in human rights 
campaigns and membership in the European Union), what norms do they promote in 
their education systems? Using text from national policy and from national curriculum 
standards, I will analyze Sweden to find what their ideal citizen may be and what norms 
are associated with it. In order to get a grasp of how schools operate I will begin with 
some background into how education is seen by researchers who have also taken an 
interest in Sweden. 

Background Information

! Swedenʼs government is considered a parliamentary democracy, as well as 
having a constitutional monarchy. The Riksdag (Swedish Parliament) is the main body 
that comprises the government and makes decisions on policy. Concerning education, 
Sweden has a Ministry  of Education and Research that has areas of responsibility  in 
education and research, gender equality, policy for civil society, and youth policy. The 
education system in Sweden is a state-ran institution that comprises levels of schooling 
from pre-school to university. However, the responsibility  of education rests on 
municipal levels. Sweden has 290 municipalities that follow a national framework and 
curriculum for education but I have found that it is at the municipal level where specific 
decisions are made. The rationale for this is that while it had a national policy, those at 
the local levels would have a better understanding of what the children needed to meet 
national standards. 
! The Swedish education system is broken down into compulsory  and non-
compulsory schooling. Compulsory schooling for students starts at age 7 and last until 
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age 16. The schools that are compulsory are considered regular compulsory schooling, 
schooling for those with disabilities and special schools. The non-compulsory schools 
include pre-school, upper secondary school and upper secondary school for students 
with disabilities. The upper secondary school lasts for three years and leads to the 
possibility of higher education at university or to traineeships for those attending trade 
schools. All schooling for students in Sweden provided free of charge, even at the 
higher education levels. From a fact-sheet about the education in Sweden; “Swedish 
schools and preschools have a democratic mission. This involves improving studentsʼ 
understanding about democracy and promoting basic educational values, as well as 
helping raise students as democratically  engaged citizens.”50  This shows how much 
emphasis is placed on students and what is expected for them to gain from education. 
This fact sheet is just an indication of what types of norms are promoted in schools and 
is an indicator of what is to be found in the analysis of the Swedish Education Act.

Swedish Education Act

! The first piece of policy to examine is the Swedish Skollag or Education Act. This 
document was first published in 1985 and then translated into English in June 2000. 
The Education Act is the main piece of legislation that lays out the framework for the 
education systems in Sweden. It lists all of the rights and privileges of children and 
young adults who enter into the schools. In order to analyze this document with the 
perspectives mentioned previously, I will break down the relevant sections that deal with 
citizenship and values that are linked to it. The words used in this document are very 
important because it is a public document published by the government and this allows 
us to break down what they mean by their choice of words. Keeping the promotion of 
citizenship values in mind, reading this document will indicate Swedenʼs ideal citizen. 
For brevity sake, any reference to the Education Act will be indicated by the “Act” for the 
remainder of this chapter.
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! In Chapter 1 entitled General Provisions, it begins with a section about 
“education for children and young persons”.51  It indicates that it is the state that provides 
education in a number of different areas from pre-school to secondary schools to 
specialized schools for those who are disabled. The next section shows that this 
education that is provided by the state should be equally accessible to all youths 
“irrespective of gender, geographic residence and social and financial circumstances”.52 
They also go on to say that the standards for education should be equal throughout the 
national school systems. This shows that they have an idea for equality  among their 
students. Not only equality in the sense that students should have the same abilities to 
attend a school, but that these schools should have the same standards everywhere. 
They seem to want to make sure that children and young adults donʼt fall behind others 
in the country. 
! In the same paragraph, they specify  that the education will “provide the pupils 
with knowledge and skills” that would “promote their harmonious development into 
responsible human beings and members of the community”.53  This shows a move 
towards the role of the students in the society. The education they  receive will allow 
them to become members of a society  who are responsible. What it is that they  learn in 
their classes will be used to add to this society and “be structured in accordance with 
fundamental democratic values”.54  This is the first use of the word ʻdemocraticʼ and 
even more so they insinuate that there are values attached. In the definitions of 
citizenship discussed in the theoretical parts of this thesis maintain that there should be 
an element of democracy. Using this document as a source of analysis we can 
elaborate what Sweden intends for its citizens. The Act continues by explaining that 
these values are meant to “promote respect for the intrinsic value of every human being 
and for our common environment.”55  They then go on to point out two values of 
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importance for people who are in the education systems. The first is to “promote 
equality between the genders” and second to “actively counteract all types of insulting 
treatment such as bullying or racist behavior”.56  Both of these are very interesting when 
we connect these values to those of a citizen. 
! If students are to become citizens of Sweden, they will go through all of the 
school levels with these values purportedly promoted for them. This would indicate that 
citizens should also promote such values. Again, any questions about whether or not 
this is the case in Sweden currently  are outside of the scope of this research paper 
because of the focus on policy. However, the Act does explain that “municipalities are 
the entities responsible for pre-school class and compulsory comprehensive school” 
showing that the values mentioned previously are to be promoted through schools by 
municipalities.57 
! Continuing through this chapter, the same types of values are promoted not just 
for young students but also for what they consider to be ʻadult educationʼ.58 They again 
explain that the state will provide this type of education for adults, adults with disabilities 
and Swedish for immigrants. They feel that it will allow “those who have received the 
least education shall here be given an opportunity to strengthen their position in working 
life and in cultural and political life”.59  As this thesis is focused primarily on the building 
of a society of certain kind of citizens, the fact that they  mention adult education not only 
means they are promoting young students to have these values but adults as well. They 
hope that by providing education for adults it would add to the society a people who will 
become more economically  independent and are included in a political life. This 
emphasis on the economy and the political realm is a signal that their citizens should be 
prepared to take on that responsibility of a working life and that they will participate in 
the democratic process. Those same values of equality and stopping derogatory 
behavior to others that was mentioned previously are repeated for the adult education. 
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Noticing that they maintain these same values over the course of the document are an 
indication of their importance. 
! The rest of the Act goes through and explains the rights of various pieces of the 
education system. It explains the role of the municipalities in appointing teachers and 
administration and that are to “continuously review and evaluate the school plan”.60  It 
shows how students should enter into the school systems and whether or not funding is 
necessary. In Sweden, schools are compulsory for children starting at the age of 7 and 
remain compulsory until 16. There are certain clauses that allow for starting earlier and 
finishing sooner and these are also explained in the Act. Throughout the next sections 
of the Act, it lays out how the Compulsory Comprehensive School is established and 
maintained. In these sections it is let known all of the rights the students and their 
guardians have, including moving to different schools and the admittance process. A 
note can be made here that it is made clear what rights are established for those 
involved in education. By explaining these rights through a public document indicates 
that the government wants to show its citizens what is expected both from them and 
also what is provided by  the state. The emphasis on what people can and cannot do is 
a sign of transparency between the government and its people. This is very important 
when viewed from the theoretical perspective because it is evidence of a working 
democracy, where the public can cite these rights in the case of any infractions. 
! In Chapter 5, Upper Secondary School, the Act goes through the conditions of 
the programs for students who have finished the Compulsory  Comprehensive School. 
This chapter is of importance to this research because this is the area of education that 
determines if a student will continue to higher education or exit schools and focus on 
employment. Section 2 says that the students “shall have influence over how their 
education is structured”.61  By this it means that once the student is finished with the 
previous schools they  have the opportunity to pick the direction they would like to go 
while heading towards higher education and/or employment. The ability  to choose their 
path at this age implies that young adults have an idea of where they see themselves 
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fitting into the society. However, with this said some students may  not know where they 
would like to go, but giving them the responsibility  to choose the direction of their 
programs serves as a start to that process. Students can decide whether to find 
programs in a given field of study  that they wish to pursue at university or to attend 
trade schools allowing for the possibility for apprenticeships and employment. The 
following sections of this chapter show how programs are laid out and that students are 
entitled to the grades they receive in order to finish each course. The municipalities are 
obligated to supply  the education in the national programs to all young persons in the 
area. If a student wants to continue his or her education in a given program, they have 
the right to do so given that they have finished all previous requirements. 
! Chapters 6 through 12 deal with the framework for students with diabilities, 
independent schools, and adult education. Much of what is expressed is similar to the 
previous chapters, but the focus is put on each different individual. The need to repeat 
many of the rights for the different areas of education shows that no matter what level of 
education an individual is in, they each have equal rights. Based on the theoretical 
perspectives, I would understand this to mean that even though there are different types 
of individuals who may need special guidance, everyone is entitled to an education. The 
values that are expressed in these chapters should be equally  distributed through all 
types of individuals, and thus the same should go for people in the society. 
! Chapter 13, Swedish for Immigrants, allows for a step  in the direction of global 
awareness in education mentioned in previous chapters of this thesis. The Act provides 
that this provision is “aimed at giving adult newly arrived immigrants basic knowledge of 
the Swedish language and Swedish society”.62  The rationale for a provision about 
immigration acknowledges the forces of globalization and the influx of many new 
citizens into the society. What this indicates is a hope of integration into the Swedish 
society by provided language courses free of charge to residents of the municipality 
who “lack the basic knowledge of the Swedish language”.63 Not to stray too far from the 
focus on education for youths, I feel that mentioning this section is important to the 
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focus on citizenship. In order for a government to strive for that ʻideal citizenʼ the values 
expressed in this document should be the norm for all peoples in the country. The fact 
that they include a section on the rights of immigrant education for the purposes of 
integration into Swedish society shows that the government is trying to promote the 
same values to them. 
! The remainder of the Act deals with providing health care to students, 
miscellaneous provisions dealing with the government and regulations it may impose on 
education, and the Appendix that lists the hours of courses for each different type of 
national program required for its completion. As shown throughout this document, there 
are many inferences to be made dealing with citizenship and the possible values that 
make up citizenship  norms. The use of the terms ʻfundamental democratic valuesʼ and 
instances of equality fit with the theories on the ideal citizen. Also, the explanation of 
rights given to all people who are in the education system indicates the transparency 
necessary for a democratic society. However, the vagueness of how these values are to 
be implemented requires the analysis of an additional document. 

Läroplan (Curriculum)

! The national policy that sets up the education in Sweden is just one indication of 
how norms and values are represented in the schools. But because the Act briefly 
touches on how these values are presented, there was a need to find another text to 
analyze to find why they are there and how they will be pursued. This leads to the 
national curriculum or Läroplan. This curriculum is a type of document that is published 
by the National Agency for Education in Sweden and is the regulation that “describes 
the activities of core values and mission, goals and guidelines for the work”.64  This 
agency is responsible for the administration of the schools systems of all levels. It has 
the role of organizing and maintaining the goals and curriculum set forth by the Swedish 
government. There are two published curriculums, one for the non-compulsory schools 
and one for the compulsory schools. In the analysis, the wording is almost word for 
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word and any divergence will be noted. This curriculum contains two distinct parts of 
interest to this thesis, “fundamental values and tasks of the school and overall goals and 
guidelines for education.”65 
! In the first chapter under the heading of Fundamental Values, they  briefly 
express the values that the Swedish society is based on:

“The national school system is based on democratic foundations. The Education Act 

(2010:800) stipulates that education in the school system aims at pupils acquiring and 

developing knowledge and values. It should promote the development and learning of all 

pupils, and a lifelong desire to learn. Education should impart and establish respect for 

human rights and the fundamental democratic values on which Swedish society is based. 

Each and everyone working in the school should also encourage respect for the intrinsic 

value of each person and the environment we all share.”66

Right from the start of this text there are indications of citizenship norms that are 
present in the school systems and that it is the purpose of the school to promote such 
norms. Basing their school system on ʻdemocratic foundationsʼ shows that the society is 
expected to reflect these values. They go on to explain further what these values mean;

The inviolability of human life, individual freedom and integrity, the equal value of all 

people, equality between women and men, and solidarity with the weak and vulnerable 

are the values that the school should represent and impart. In accordance with the ethics 

borne by Christian tradition and Western humanism, this is achieved by fostering in the 

individual a sense of justice, generosity of spirit, tolerance and responsibility. Teaching in 

the school should be non-denominational. 
The task of the school is to encourage all pupils to discover their own uniqueness as 

individuals and thereby be able to participate in the life of society by giving of their best in 

responsible freedom.”67
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In this paragraph the focus moves to values such as equality  and solidarity. These types 
of norms are in most of the theories mentioned previously  and connect to the concept of 
the ideal citizen. The term ʻsolidarityʼ was one of the four dimensions of citizenship 
required for the ideal citizen theory. It would appear that Sweden recognizes this and 
promotes it as such. Here they also explain briefly the what the task of the school is. 
Notice that this task is related to the individuals position in society, indicating their ability 
to become part of the community. 
! The next section, Understanding and compassion for others, they express that 
schools should help “promote understanding of other people and the ability to 
empathise”.68  This speaks back to the theory of the ideal citizen by promoting the 
concept of ʻdeliberationʼ. In order for a society to be democratic, they need to be able to 
communicate with each other about policies or political decisions. By having an 
understanding of others in the society, it could foster a sense of solidarity as well. They 
criticize prejudice by explaining that no individual in the school system should be 
“subjected to discrimination on the grounds of gender, ethnic affiliation, religion or other 
belief system, transgender identity or its expression, sexual orientation, age or 
functional impairment or other degrading treatment.”69  What can be inferred from this is 
that those who produced this text are aware of the affects of globalization and through 
increased cultural understanding in schools they hope to have a society to reflect these 
values. They condemn xenophobia and intolerance saying that it should be met with 
“knowledge, open discussion, and active measures.”70  They then follow with an 
acknowledgment of global awareness:

“The internationalization of Swedish society and increasing cross-border mobility place 

high demands on the ability of people to live with and appreciate the values inherent in 

cultural diversity. Awareness of oneʼs own cultural identity which it is important to develop, 

together with the ability to understand and empathise with the values and conditions of 
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others. The school is a social and cultural meeting place with both the opportunity and 

the responsibility to strengthen this ability among all who work there.”71

Not only do they recognize that development of ʻoneʼs own cultural identityʼ is important 
to the further development of an individual, but that being able to compare this to others 
and ʻempathizeʼ with them shows the social and global awareness that could be 
considered norms of Swedenʼs ideal citizen.
! Much of the next few sections go further into understanding others by learning 
alternating view points and that the schools should have an “equivalent education” 
meaning that all students should be met with “acquisition of knowledge based on pupilsʼ 
backgrounds, earlier experience, language and knowledge.”72  They do admit that this 
doesnʼt necessarily  mean that the education will be the same everywhere or that 
funding will be allocated evenly to all municipalities. But that “account should be taken 
of the varying circumstances and needs of the pupil”.73  This is an indication that while 
they strive for equality there are instances where individuals require additional attention.  
As they have mentioned earlier with discrimination, the notion of gender equality is very 
apparent throughout this document. They maintain that “the school has a responsibility 
to counteract traditional gender differences”.74  This can be seen reflected in society as 
well with extended fraternal and maternal leave policies at most workplaces and the fact 
that there are talks about the need for a new word to represent gender-neutrality.75  The 
openness of the education system as seen through this document represents a 
connection to the possibility of openness in the Swedish society.
" The next section in this chapter, Rights and obligations, relates back to the 
democratic values mentioned earlier. Here they explain that individuals in the school 
system should be able to influence to shape the goals set for the education. This is true 
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as long as “pupils, parents and their guardians” are “clear in specifying its goals, content 
and working forms”.76  As long as the individual is mature and able to express their 
wishes to the school system, they will be respected on the grounds of democratic 
principles. They indicate that it is not enough to only teach students about democratic 
values but that these should be “applied in practice and prepare pupils for active 
participation in the life of society.”77  Clearly an indicator of connections to society, 
students should be ready to utilize this influence when they leave school and enter both 
the work force and political life. The types of decisions that can be affected by those in 
the school system are the organization of lesson plans by teachers and the types of 
classes and programs students can choose to take. 
! A few explanations of the purpose of education have been mentioned previously, 
but in the section, Tasks of the schools, they dive deeper into what role it has. Plainly 
stated in their first sentence; “the task of the school is to promote learning by stimulating 
the individual to acquire knowledge and values.”78  This shows that there are values that 
Sweden wants to impart onto their students. They maintain that with a partnership  with 
parents and guardians, the school can “support families in their role of being 
responsible for the upbringing and developments of their children.”79  Having a 
connection with the parents is having a connection with the community  and a sense of 
ʻparticipationʼ and ʻdeliberationʼ suggested for the ideal citizen. The task of 
communicating knowledge is also explained that this will “prepare [students] to live and 
work in society.”80  They signal a need for a standard of imparting “the more unvarying 
forms of knowledge that constitute the common frame of reference that all in society 
need.”81  Claiming that there is a basic set of knowledge that is ʻneededʼ for society 
shows that there is a common understanding necessary for people in the country. The 
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students should learn these concepts and along with the values they  are able to 
“develop their ability to critically examine facts and relationships, and appreciate the 
consequences of different alternatives”.82  They intend to do this with four specific 
perspectives; the first is the “historical perspective”, meaning looking at the past, 
present and future, an “environmental perspective” indicating a sense of shared world 
and environmental issues, an “international perspective” that is similar to the concept of 
global awareness, and an “ethical perspective” to promote a sense of personal 
perspective.83  This “ability to think in dynamic terms” is again important to a society that 
is built on democratic principles and one that is seeing the effects of globalizaion. 
! The second chapter of the curriculum is entitled Overall goals and guidelines and 
lays out the framework in which the norms and values will be transferred to the 
students. Many of these norms and values have been explained previously; equality, 
ethical principles, empathy, and democracy. Under the sub-heading, Norms and Values, 
they signal a variety of values that are established as norms in society  and the school 
system “should actively  and consciously influence and stimulate pupils into embracing 
the common values of our society, and their expression in practical daily action”.84 
These norms are not just necessary for students to embrace but also for teachers. They 
should be able to “clarify  and discuss with the pupils the basic values of Swedish 
society” and “openly  communicate and discuss different values, views and problems”.85 
Those in charge of the students well-being should also react proactively in cases of 
discrimination. 
! The next section of this chapter, Knowledge, lays out the specific goals that the 
compulsory school is responsible for fulfilling for each student. 

• “can use the Swedish language, both in speech and writing, in a rich and varied way,
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• can communicate in English, both in the spoken and written language, and also be 

given opportunities to communicate in some other foreign language in a functional way,

• can use mathematical reasoning for further studies and in everyday life,

• can use knowledge from scientific, technical, social science, humanistic and aesthetic 

areas of knowledge for further studies, in societal and everyday life,

• can solve problems and transform ideas into action in a creative way,

• can learn, research, and work independently and together with others, and feel 

confident in their own ability,

• can make use of critical thinking and independently formulate standpoints based on 

knowledge and ethical considerations,

• has obtained knowledge about and an insight into the Swedish, Nordic and Western 

cultural heritage, and also obtained basic knowledge of the Nordic languages,

• has obtained knowledge about the cultures, languages, religion and history of the 

national minorities (Jews, Romanies, indigenous Samis, Swedish and Tornedal Finns),

• can interact with other people based on knowledge of similarities and differences in 

living conditions, culture, language, religion and history,

• has obtained knowledge of societyʼs laws and norms, human rights and democratic 

values in school and in society,

• has obtained knowledge about the prerequisites for a good environment and 

sustainable development,

• has obtained knowledge about and an understanding of the importance of the 

individualʼs own lifestyle and its impact on health, the environment and society,

• can use and understand many different forms of expression such as language, art, 

music, drama and dance, and also has developed an awareness of the range of culture 

existing in society,

• can use modern technology as a tool in the search for knowledge, communication, 

creativity and learning, and

• can make well-informed choices regarding further education and vocational 

orientation”86
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Each of these points can be tied back to the development of individuals into becoming a 
part of society. In order to succeed through school, these are the different areas of 
knowledge that will be touched on and hopefully internalized before moving on to higher 
education or employment. This list contains skills, alternating perspectives, and values 
that can be expressed as Swedenʼs ideal citizenʼs makeup. 

Conclusion

! Throughout this document there are elements of citizenship  modeling; 
democratic values, equality, and cooperation. These same types of values promoted 
together with in the Education Act can be seen as ideas for how to become part of a 
citizenry or society in Sweden. These same values can be seen in the Treaties that 
Sweden is a part of by being a member of the EU. Based on the interpretations of the 
text, I believe that as a socialization tool, the education system in Sweden could mold its 
students to become part of its society by promoting these values that are connected 
with their view of the ideal citizen.
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Chapter 8 - USA

Background Information

! The next country in this comparative case study is the United States. Education 
in the US is a largely contentious issue because of the wide variety of cultural areas. 
While there is a Department of Education at the federal level, the school systems are 
under the responsibility of the individual states and local school districts.87  However, in 
order to analyze this country under the same context as Sweden, I will use similar 
documents to extract findings. The first is the No Child Left Behind Act which is the 
current policy relating to how the federal level does have certain rules in the education 
system. This legislative piece will allow us to see if the elected officials who passed this 
act have indicated certain values or norms relating to citizenship. 
! Then, in a search for a document similar to Swedenʼs national Curriculum 
(Läroplan) I have found that because the issue of education is placed at the state level 
there is not an official standard, but that many states have adopted a Common Core 
State Standard (CCSS). Only  45 states out of the 50 have adopted this policy, with 
Texas, Alaska, Nebraska, Minnesota and Virginia having different policies. The 
education in the US then is usually broken down into primary school and secondary 
school, starting with year 1 and ending at year 12. Many schools vary at which year 
secondary school begins but once a student ends his/her 12th year they receive a high 
school diploma. How they progress through this process depends on the school a 
student attends, but using these documents an inference can be made what the 
national perspective says on citizenship and then if the different states who adopted 
CCSS can add to this. 
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No Child Left Behind Act

! The No Child Left Behind Act (NCLB) was enacted on January 23, 2001 by 
President George W. Bush and it was said that it was his “number one domestic 
priority”.88  He had hoped that by passing such a comprehensive education act the US 
could “close the achievement gap between disadvantaged and minority students and 
their peers”.89 This bill was a reshaping of the Elementary  and Secondary Education Act 
(ESEA) that was signed into law by President Lyndon B. Johnson in 1965, which was 
the first federal legislation affecting education.90  Reading through the NCLB Act, its 670 
pages lists every place that the Federal government can assist schools. It is hard to get 
a feel for what this Act represents for schools in the US because of the length and 
verbosity, but the analysis will highlight key areas of the document. It does this by 
promoting that through standardized testing students can be tracked to ensure that no 
student is ʻleft behindʼ. Much of the Act is setting up how these standards are to be met, 
and how they are the responsibility  of the States.91 The emphasis on testing indicates a 
connection to the socialization theory of education, that in order for students to prosper 
in society they have to be able to pass tests throughout education, testing their 
knowledge in various areas. 
! The first portion of the Act to be analyzed is Title I, Improving The Academic 
Achievement Of The Disadvantaged, and explains the statement of purpose. It says that 
“the purpose of this title is to ensure that all children have a fair, equal, and significant 
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opportunity to obtain a high-quality education and reach, at a minimum, proficiency on 
challenging State academic achievement standards”.92  It goes on to list a number of 
ways this could be accomplished including “high-quality academic assessments”, 
“accountability  systems”, “closing the achievement gap”, “meeting the educational 
needs of low-achieving children in our Nationʼs highest-poverty schools”, “distributing 
and targeting resources sufficiently”, “providing greater decision making authority and 
flexibility to schools and teachers”, “promoting schoolwide reform”, and “affording 
parents substantial and meaningful opportunities to participate in the education of their 
children”.93 There is much to take from these activities, but it seems that they maintain a 
focus on high standards and testing. There is also an emphasis on the accountability of 
these standards put on teachers. The use of the word ʻequalʼ in the purpose section 
could have many different connotations, but in connection with the rest of the text it 
seems that it means that students should be treated equally  in terms of standardized 
testing. This emphasis on creating equality  through test results would allow the 
government to survey the country and find where students are being ʻleft behindʼ. 
! In the Subpart 3 of the NCLB Act entitled Civic Education, there is an indication 
of what types of civic aspects should be present in schools. The term ʻcivicʼ can be 
defined  as “relating to the duties or activities of people in relation to their own town, city, 
or local area” in this thesis.94  This subpart starts with explaining that it can be cited as 
the “Educations for Democracy Act” and its purpose in this document. It seems the 
intention of this subpart is; 

“to improve the quality of civics and government education by educating students 

about the history and principles of the Constitution of the United States, including 

the Bill of Rights; to foster civic competence and responsibility and to improve the 

quality of civic education and economic education through cooperative civic 
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education and economic education exchange programs with emerging 

democracies.”95

From this segment of the Act, there are clear signs of norms that the government wants 
to impart on its students. These norms are associated with teaching about the history of 
the US and its laws, as well as to promote “competence and responsibility” in the 
society. The use of the word ʻdemocracyʼ in the title lets us reflect on the concepts 
established earlier. Learning about the government and the laws that are instituted by 
the Constitution allow students to understand the country they are in. In this sense it 
seems that they focus on informing students to follow certain rules and that they  have 
certain rights, e.g. the Bill of rights. They also make connections to the role of 
economics both domestically and internationally and civic education implying an 
awareness of globalization. 
! Section 2343 explains the authority in which funds will be dispersed by the 
Center for Civic Education, the National Council on Economic Education, and 
“organizations experienced in the development of curricula and programs in civics and 
government education and economic education for students in elementary schools and 
secondary schools in countries other than the United States”.96   Each of these groups 
have authority  over certain programs. The first program is, We the People Program and 
under the first subheading it is indicated that it actually broken down into two different 
programs, the first is entitled The Citizen and the Constitution. Listed here are the 
“educational activities” that they believe will fulfill the purpose indicated in the previous 
section. It says that  the Center for Civic Education “shall use funds made available...to 
continue and expand the educational activities of the program” and “to carry out 
activities to enhance student attainment of challenging academic content standards in 
civics and government.”97  The go on to explain which kind of government information 
that should be taught, citing “a course of instruction on the basic principles of the 
Nationʼs constitutional democracy and the history of the Constitution of the United 
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States, including the bill of rights”.98  The focus on the purely national history and laws 
shows that those who wrote this want their students to know the country that they are in. 
They find out about their rights as a person in their country  and are introduced to the 
ideas of democracy. Another activity that the funding can be used for is “to provide, at 
the request of a participating school, school and community simulated congressional 
hearings” and that those who wanted to could compete at a national competition of 
simulated congressional hearings.99  Allowing students to begin to understand how 
governmental hearings operate shows that they are promoting further the ideas of 
democracy and deliberation. In these simulated hearings, students can actually  become 
a representative and actively be a part of the discussions dealing with legislation. They 
can get a feel for what it is like in the US government by  first understanding the 
Constitution and then getting to discuss relevant issues. 
! This knowledge of the laws of the country is not only  for students but for teachers 
as well. The next section deals with how the funding is made available for programs that 
“provide advanced, sustained, and ongoing training of teachers about the Constitution 
of the United States and the political system”.100 This is done by  supplying teachers with 
relevant “materials and methods of instruction” so that teachers can provide instruction 
to the students.101 
! This program will be funded according to the NCLB Act when these particular 
aspects are established. There is a use of the word ʻcitizenʼ in the program denoting its 
relationship  to the Constitution and its educational value in schools. Again the notions of 
imparting knowledge about the laws of the country seem to permeate this document. In 
the discussion about the ideal citizen, one of the aspects was law-abidingness. In this 
instance, it doesnʼt mean that students will follow laws, but it is an indication that 
students will at least have the potential to understand the laws. From this I can 
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associate this characteristic with the USʼs national level approach to socializing students 
into their ideal citizen. 
! The next program that is funded through this Act is “Project Citizen”. This 
program promotes educational activities that are identical to the previously  terms used, 
focusing on civic and government activities, but adding a section that “provides a course 
of instruction at the middles school level on the roles of State and local governments.”102

This expands the knowledge thats students will receive to understanding the State and 
local laws and government systems, once again indicating the norm of law-abidingness.  
! The last section of this subpart on Civic Education is entitled “Cooperative Civic 
Education and Economic Education Exchange Programs”. In this program, an 
acknowledgement of the effects of globalization is made. It explains that the purpose of 
the program is to “make available to educators from eligible countries exemplary 
curriculum and teacher training programs in civics and government education, and 
economics education, developed in the United States.”103 It would seem that their focus 
is on bolstering the economy and promoting similar ways of thinking to “eligible” 
countries. It is interesting to note that all relevant educational material will be developed 
in the US, making it seem that other material not from the US is not relevant. The 
program also will “assist eligible countries in the adaptation, implementation, and 
institutionalization” of the these types of programs. Here they also indicate that there is 
a way for sharing of “ideas and experiences” with “political, educational, governmental, 
and private sector leaders” in order to enhance these activities. This section is about the 
possibility of students outside of the US to attend schools in an exchange program. For 
this program to be funded, however, they do say that activities should support 
educational programs the “preservation and improvement of constitutional democracy” 
and “effective participation in, and the preservation and improvement of, an efficient 
market economy.”104 
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! Another section of the Act is called the Emergency Immigrant Education 
Program, in which they outline that in the case that “eligible local educational 
agencies...experience unexpectedly large increases in their student population due to 
immigrations” certain assistance can be made. The support comes through the aid of 
“high quality instruction to immigrant children and youth” that would help  “with their 
transition into American society”.105  This support will also help the “meet the same 
challenging State academic content and student academic achievement standards as 
all children are expected too meet.”106  This section is an acknowledgement to the 
effects of globalization and the influx of people through migration. The support that is 
given is done so to help  students better transition into the ʻAmerican societyʼ, meaning 
continuing those values and norms that other students are expected to exhibit.

Common Core State Standards

! Curriculum in the United States is a local issue, while there are certain standards 
that are placed at the state and federal level. The Common Core State Standards 
Initiative (CCSSI or Standards) is the document that has been approved by 48 states 
and will be used to base the research of this case study. The document was brought 
together by the Council of Chief State School Officers (CCSSO) and the National 
Governors Association (NGA) with the help  of numerous experts in the field of 
education, academics, professional organizations, parents, and students. These states 
will use these standards in order to help guide the curriculum of each school in that 
state. In the introduction, it is mentioned that “the Standards represent a synthesis of 
the best elements of standards-related work to date” and an major advance from 
previous standards.107 In these standards, that include English Language standards and 
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Mathematics standards, they try to incorporate three foci when conducting teaching 
lessons. They are preparation for college and careers, quality (or what they should 
know), and building a skilled workforce with emphasis on skills and applications. 
! In the criteria for setting standards, the CCSSI lays out in its preamble how they 
define the skills and knowledge standards in order to “set forward thinking goals for 
student performance”.108 The standards set in this document were developed to ensure 
fewer and clearer policies and practices, are connected with higher education and 
workplace expectations, prepare students for the 21st century; and are “internationally 
benchmarked, so that all students are prepared for succeeding in our global 
economy”.109  Each of these aspects are said to be generated by much research and 
evidence. These criteria can be broken down into three different aspects of education 
standards, preparation for college/career, quality of information, and an emphasis on 
skills and application. They consider the Standards to meet the challenges of defining 
“college and career readiness” (CCR) and that there are a certain number of “skills and 
understandings” that students are expected to have for “wide applicability  outside the 
classroom or workplace”.110  This is done by promoting “attentive”, “critical”, and 
“thoughtful engagement” while reading a variety  of literature and texts.111 Interpretations 
of this are consistent with theories on norms of understanding and critical thinking. They 
still stress the relationship  to the labor market by preparing students for the ʻworkplaceʼ. 
They go on to say that education should help  students to achieve this by building 
knowledge, enlarging experience, and broadening world views.112 This shows that there 
is an indication of awareness to the global scene. To put it in their own words, the 
standards are meant to fulfill these characteristics:
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They reflexively demonstrate the cogent reasoning and use of evidence that is essential 

to both private deliberation and responsible citizenship  in a democratic republic. In short, 

students who meet the Standards develop  the skills in reading, writing, speaking, and 

listening that are the foundation for any creative and purposeful expression in 

language.”113

Situated in the introduction of the Standards, this section lays out exactly what the 
purpose of the schools should be, why this is the case, and even makes connections to 
the development of a citizen. Using terms such as ʻdeliberationʼ or ʻresponsible 
citizenshipʼ in context with a ʻdemocratic republicʼ indicate that it is necessary for 
individuals in society to have these types of values. They should be readily able to use 
ʻcogent reasoningʼ and critical skills to review texts and in discussions. As mentioned 
previously, in a democratic society it is necessary for an awareness of the issues that 
could affect someone as an individual so they can fully participate.
! From this brief introduction to the CCSS, a few additional elements of focus 
should be pointed out. The component of a economically sound individual remains a 
theme on developing students to be ready for the work force. They do mention students 
moving on to higher education, but the bulk of the criteria was in reference to a strong, 
skilled workforce. Claiming that their standards will be compared against countries in 
order to succeed in the global economy indicates first an awareness of the effects of a 
globalized world, and second relays this to students so they can benefit by  having 
education standards similar to competing countries. This is the way a market economy 
works, competition and innovation. It would seem that in this document evidence of 
these types of values are present. 
! They include a portion about developing College and Career Readiness (CCR) 
standards that are meant to test students based on literacy and comprehension. These 
standards are said to promote independence by building strong content knowledge and 
allowing for the varying demands of the students. Students should learn a sense of 
critical thinking while finding evidence to support their perspective, but also to 
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understand alternate perspectives and cultures.114 In order for the students to get to this 
level, the Standards makes clear that it there is a “focus on results rather than means” 
which allows for the teachers to adjust their own lesson plans and shape the process 
towards understanding.115  There is no mandated process of teaching dictated by  these 
Standards, only that there should be a level of consistency through the schools across 
the country. It appears that as long as the goals are set, the means of achieving them is 
placed directly on the teachers in the actual classroom. 
! There is an emphasis on a technologically  savvy society that is evident in these 
standards claiming that “research and media skills [are] blended into the Standards as a 
whole”.116  The rationale for not having a separate document dedicated to media and 
research rests on the connection between technology and being prepared for higher 
education and workforce training. They maintain that students will prosper with the 
“ability  to gather, comprehend, evaluate, synthesize, and report on information and 
ideas, to conduct original research”.117 Each of these elements can be connected to the 
theory of the ideal citizen under the context of deliberation. This value is evident in the 
previous statements because in order to have a discussion or debate, an individual 
must be able to internalize these aspects of education. 

Within these standards, there are a number of different standards that are associated 
with different aspects of education. The document in particular that will be analyzed is 
the Common Core State Standards for English Language Arts and Literacy in History/
Social Studies, Science, and Technical Subjects. Any reference to this document will be 
denoted by  CCSS. These standards are broken down by subject area and age. The first 
includes standards for the years kindergarden through year 5 in the areas of Language, 
History/Social Studies, Science and Technical Subjects. The contents of these 
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standards relate to reading, writing, and language.  The second set of standards are for 
years 6-12. 
! In the section entitled Students Who are College and Career Ready in Reading, 
Writing, Speaking, Listening, and Language, the Standards describe a “portrait of 
students who meet the standards” that are in the this document.118 In a way, this section 
is a strong indication of what they are looking for when it comes to the ʻideal citizenʼ. 
This assumption can be made based on the theories used previously of the socialization 
patterns of schools and the views of citizenship. Any indication of a value in this section 
should be reflected somehow in society. The description starts with explaining this with  
an individual who is independent, meaning having the ability  to “discern a speakerʼs key 
points, request clarification, and ask relevant questions”.119  This type of student is able 
to form new ideas based on the input of others and become “self-directed learners, 
effectively seeking out and using resources to assist them”.120  These resources an 
individual picks from should be from a wide variety of content knowledge as well. This is 
the second aspect of a CCR student. By utilizing cross discipline knowledge, students 
are then able to learn new knowledge and make comparisons for further understanding. 
This can be shown through the students abilities to write and speak about certain topics.  
Communication is another feature of the CCR student and students should be able to 
“respond to the varying demands of audience, task, purpose, and discipline”.121  This 
means the ability  to know who the target audience is, specific terminology is used for 
different disciplines, and understanding the different connotations or concepts 
associated with words or phrases. They also should be able to view different 
perspective and cultures with critical viewpoints. They maintain that in a 21st Century 
classroom, students should be aware of and appreciate that there are “people from 
often widely divergent cultures and who represent diverse experiences and 
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perspectives” and students must learn and work together.122  The intend that students 
should “actively seek to understand other perspectives and cultures through reading 
and listening, and they are able to communicate effectively with people of varied 
backgrounds”.123 This, as mentioned previously, is an signal that views on globalization 
are entering into the school system, explaining that there are various ways of thinking 
throughout the world and students should be prepared to listen, comprehend, and 
understand where others views come from.
! Mixing all of these aspects together, there is a picture of an individual who is 
independent, able to use resources from various content knowledge to communicate 
his/her viewpoint and respond with understanding and listening when met with alternate 
perspectives. This individual is then considered college or career ready. The values of 
the ideal citizen from the point of view of the CCSS and states would then be associated 
with this type of student. 
! The rest of the document is organized by education aspects or skills and 
breaking them down by grade levels. It goes into detail for each level of schooling 
indicating which goals are most important and how to achieve them. Doing this allows 
for the teachers to build their lesson plans based on the knowledge that the study 
should have received the year previously. In the reading sections, they give examples of 
the types of informational texts that can be used to develop  certain skills. There isnʼt 
however a clear picture of additional norms or values that they would like to impart to 
the students. The focus with in the rest of the document remains on how teachers can 
help prepare students for college and careers. 

Conclusion

! It would appear from analyzing both the NCLB Act and CCSS for indications of 
norms of citizenship revealed an emphasis on democracy and the economy. Using the 
theories on the socialized nature of education, it can be inferred that this could connect 
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with the functionalist approach. If students are taught about laws and how to follow them 
in schools, then the society would reflect this. In this kind of society, there are also rules 
and should be followed. An individual taught to follow these rules would be seen as an 
ideal citizen by the government. The focus on the economy also has implications under 
this theory. Those same rule-following students learn specific skills that are relevant in 
society to improve the economy. These skills are tested at various times throughout an 
individuals time in school through standardized testing. This along with a focus on the 
market economy directs again to the functionalist approach. Individuals who are suited 
for employment are those who have the knowledge and skills required by the employer 
and who are able to follow rules. Establishing these skills in schools allows for students 
to make that transition better. 
! This theory  does point towards molding students to be ready for the labor market 
and the NCLB Act indicates some connection. This document sets up  the framework for 
the testing, but not the actual content. The CCSS aided in this by explaining the ʻcollege 
and career readinessʼ skills and knowledge that should be taught. This is done by 
fostering norms such as critical thinking and understanding, deliberation, and 
emphasizing the importance of skills related to the workforce. Recognizing the 
importance the state and local levels have over values and norms relevant for them, the  
NCLB and Standards just give a brief indication of how they should look. 
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Chapter 9 - Comparative Analysis of Case Study

! “There is a significant difference between a situation in which civil society 
chooses to assume tasks hitherto performed by the state, and one in which well-heeled 
elites attempt on their own accord to shift responsibility to non-state agencies that are 
ill-equipped to implement social policies, and inexperienced at doing so.”124  Holmes 
view of how social policies are undertaken is interesting when viewed under the 
auspices of the education system of both Sweden and the US. While there is a national 
policy  that sets up the structure of each, the responsibility  is put on the local and 
municipality  levels to decide how best to implement these policies with the students. It 
does seem that both governments had the realization that it is more important to allow 
teachers and local officials to assess how the students learn in that community than to 
have an overarching standard to be followed in its entirety. 
! The local level, municipalities and school districts, is where the curriculum is 
funded and approved. It is up to those involved to decide what is most appropriate for 
the students in that area for their education. Based on my interpretation of the two texts 
used, it is at this level where these norms and values are to be established. It is the job 
of the school boards and municipalities to help focus how these values should be 
expressed. 
! While these norms and values are the responsibility of the local level, the 
purpose of this study was to try and establish if the government has a role in shaping 
the development of students into an ʻideal citizenʼ. In the case of Sweden, their ʻideal 
citizenʼ is an individual who has a belief in the fundamental democratic values, a sense 
of equality and solidarity, and an awareness of diversity. In the case of the US, their 
ʻideal citizenʼ is an individual who understands a civic responsibility, is able to deliberate 
using the skills of critical thinking, and is prepared for a competitive economy both 
domestically and globally. It was assumed at the start of this research that the case 
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study would find more differences than similarities, and it seems to be true. Both 
countries have similar frameworks under which the education system is structured, 
having responsibility on the local levels rather than at the national. Both promote norms 
based on democratic values and a certain amount of equality, but differ on the purpose 
of education. Sweden would like to see a society with individuals who understand each 
other and are able to put gender, ethnic, or other prejudices aside. Whereas the US has 
a focus on educating individuals to be able to add to the economy and the civic duties in 
society. They do both express an awareness of global issues, but again differ on what 
kind of awareness. In Sweden the awareness is in the form of cultural diversity  and 
differing perspectives, while in the US it is in the form of keeping the competitive edge 
economically and promoting an international exchange of ideas. 
! The US seems to view the education system in an individual way; the level of 
success is put on the student. The burden is on the teachers to teach to the test so their 
students will be able to perform well so more funding will be available for that school. 
“The local socio-political context of the schoolʼs community, as well as student identities, 
should determine the specific issues, discussions, materials and activities undertaken in 
the global classroom.”125   The municipalities that are in charge of the programs of 
education in Sweden already should have a good grasp of the local culture, etc. and this 
should make it easier to implement what these authors are saying. The addition of a 
“critical global education” to this system would fall in line with in an education system 
that is globally aware. 
! The interesting thing between the two countries is that they  both have set up  an 
education act that has established the responsibility of lesson plans to lower levels of 
municipality  or state. While there is an overarching national policy  there is a vague 
sense of how certain values are to be ʻestablishedʼ in the process of education. This 
vagueness is lessened when we are to search out how the countries decided how to 
implement a standard of curriculum. Curriculum is the lesson plans and literature that is 
laid out for a student; it is what is to be learned. This curriculum is to be followed both by 
the student but also the teacher. The teacher has the ability to make adjustments to that 
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lesson plan to fit the needs of who is being taught. In the United States, a number of 
states have adopted the Common Core State Standards Initiative, in which many 
professionals and experts in education have came together to lay out a common 
structure of teaching. If we were to evaluate this text in the frame of mind laid out in the 
theory we can see what values are represented. These values when applied to theories 
of citizenship allow us to understand how the relationship  between education and 
socialization lead to a society that finds certain values acceptable and a part of their 
concept of citizenship. By looking from the perspective where education is seen as a 
socialization tool by  state governments, and from the critical analysis of the policies and 
documents in both countries, we can see what values are represented to be the societal 
norms. These societal norms then placed in the perspective that has been laid out on 
citizenship, are the core values that this citizenry believe. Is it possible that these types 
of norms are shared not only with people of the same country, but with those in other 
countries? This question seems to have an obvious answer; of course other like-minded 
citizens would try and share these beliefs. Look at how much cooperation has occurred 
because of this like minded thinking in Europe. The European Union is built on similar 
value structures, democracy, equality, and other normative beliefs. 
! Going back to education and thinking on this level, isnʼt it possible that there is a 
case to be made that the values that are in the education system and the way they are 
expressed can show this idea of the global citizen? All of the emphasis on equality and 
democracy, through all of the social and cultural aspects that occur in the ever 
diversifying world, shows willingness for people to learn to treat others equally and that 
they are what matters. These are the basis for both values learned in the education 
process. A society seems to work better when the emphasis is put at the individual level, 
thinking in a way that all people should be treated with the same regard. When 
someone feels like they  are a part of society, as a part of something, they  feel less 
threatened and less likely to break the system. Getting through to children and young 
adults is much the same way. If a student doesnʼt feel like they are a part of something, 
they lose their willingness to learn. The role of education is extremely important to the 
citizenship building process.
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Conclusion

! What this research paper has done is came up  with a theory to evaluate a 
country to see what their view of the question “what is an ideal citizen” would be and if 
this could lead to a possibility of understanding concepts of global citizenship. This was 
done by explaining the theories of citizenship and connecting them to theories of 
education. This theory views education as an institution that can be used by a 
government to socialize individuals into their view of the ʻideal citizenʼ. This then 
allows for the possibility  to use the theories of citizenship  norms to extract information 
from education public policy  documents using textual analysis. Adding the global 
perspective, this theory also allowed for making interpretations of this text to find 
indications of global citizenship norms. This theory takes a normative stance on 
concepts of citizenship, both national and global. Taking the normative perspective 
allowed for view this term as a concept, rather than having a legal or political 
connotations. 
! The theory  was used in comparative case study between Sweden and the United 
States to analyze if certain norms associated with the ʻideal citizenʼ were present in their 
education framework. The use of national public policy and curriculum was the main 
source of analysis in the case study. This analysis revealed a sense of how each 
country promotes norms and values through the education system. In the case of 
Sweden, their ʻideal citizenʼ was one that displays an understanding of fundamental 
democratic values, equality, solidarity, and cultural diversity. This was compared to the 
US, who can be interpreted as promoting norms and values such as an awareness of 
civic duties, including the laws of the country  and democratic values, and having a focus 
on the competitiveness of economics. When the global perspective is placed on the 
analysis, difference in the norms that are promoted by each government was shown. 
Sweden indicates norms associated with equality with an understanding of cultural 
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diversity, while the US expressed an acknowledgement of globalization by promoting 
liberal democratic values.
! The limitations of this research was having a normative viewpoint while looking at 
the concepts of citizenship  because of its perspective of what ʻshouldʼ be. This mentality 
limits the practicality of analysis because it does not indicate what actually ʻisʼ. Another 
limitation is that the theories used were largely Western ideologically centric and the 
addition of the global perspective in this research was equally  centrical. However, 
because the countries used in the analysis are considered Western ideologies, the 
results are still significant. 

Further Discussions

! Because of the limitations of this research, studies of countries outside of the 
Western ideology may have difficulty. Nonetheless, this type of research could be done 
taking into consideration the ability  to extract norms and values from educational 
documents. Further research could be made into finding similar citizenship  norms in 
various other countries. This way of using textual analysis could be useful to examine 
any document to find if certain norms are present. Any research like this would require 
defining terms and concepts that are associated with norms and values and making 
sure that any language barriers are met with translations that retain concepts. It would 
be interesting to understand other concepts of citizenship  that were not mentioned here 
but are relevant in other cases. 
! With the limitation of having a normative stance on citizenship, the availability of 
empirical data is a problem. However, if the level of the analysis were to change from 
institutions to individuals in this type of research, this could lead to the possibility  of 
forming case studies looking for quantitative data. Creating a framework for 
questionnaires or surveys could give some insight into what the actual level of 
citizenship awareness is present in a country. These studies could use the textual 
analysis research to form questions that would ascertain if students are aware of the 
norms and values that are promoted in their schools. 
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