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Abstract		

Outdoor education may be quite a well-known conception but still unsettled in the Slovenian 

pedagogical context. The Scandinavian – Swedish conceptual tradition in the thesis provides a 

framework for analysing the Slovenian curriculum; the lesson plans for the compulsory 

school from an outdoor education perspective. The main characteristics of outdoor education, 

gathering around experience, place and method/activities, are found also in the Slovenian 

context, exactly in the formal education documents. The perspective of outdoor education 

would therefore lie in introducing the Swedish concept of outdoor education as an opportunity 

to reflect upon an existent outdoor teaching and learning practice and inherent teacher 

education. 

Keywords: outdoor education, reform pedagogy, compulsory school, outdoor didactics, 
didactical recommendations, lesson plans, curriculum 

 

Sammanfattning		

UTOMHUSPEDAGOGISKT PERSPEKTIV: Från den svenska till den slovenska 
kontexten  

Utomhuspedagogik må vara ett välkänt begrepp men är fortfarande okänt i den slovenska 

pedagogiska kontexten. Den skandinavisk-svenska traditionella uppfattningen i denna uppsats 

bildar ett ramverk för att analysera de slovenska kursplanerna och läroplanerna för den 

obligatoriska grundskolan, ur ett utomhuspedagogiskt perspektiv. Det som huvudsakligen 

karaktäriserar utomhuspedagogik, och som rör sig kring erfarenhet, plats och 

metod/aktiviteter, finns också i den slovenska kontexten, och mera exakt i de formella 

utbildningshandlingarna. Det utomhuspedagogiska perspektivet skulle därför kunna skapas 

genom att introducera den svenska uppfattningen om utomhuspedagogik som en möjlighet att 

reflektera kring en befintlig pedagogik och lärandepraktik samt kring lärarutbildningen.  

Nyckelord: utomhuspedagogik, reformpedagogik, grundskola, utomhusdidaktik, 
undervisningsmetoder, läroplan, kursplan 

	
	 	



 

	

Povzetek		

PERSPEKTIVA PEDAGOGIKE NA PROSTEM: Od švedskega k slovenskem 
kontekstu 

Koncept »outdoor education« – pedagogike na prostem je dokaj razpoznaven, vendar 

neustaljen pod skupnim imenom v slovenskem pedagoškem kontekstu. Skandinavska-švedska 

tradicija koncepta vzpostavlja v nalogi okvir za analizo slovenskih učnih načrtov za osnovno 

šolo. Osnovne karakteristike pedagogike na prostem, strnjene okrog izkušnje/izkustva, 

prostora in učnih oblik oz. metod, so prisotne tudi v slovenskem kontekstu (formalnih 

dokumentih), čeprav brez specifičnega skupnega pedagoškega koncepta. Perspektiva 

pedagogike na prostem se torej nahaja v predstavitvi švedskega koncepta kot priložnost za 

razmislek in refleksijo obstoječe prakse učenja in poučevanja na prostem in temu ustreznega 

usposabljanja učiteljev. 

Ključne	besede: pedagogika na prostem, reformska pedagogika, osnovna šola, didaktika na 
prostem, didaktična priporočila, učni načrt, predmetnik 
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I. Introduction	

 

Encounters with nature are continually present through my life, usually taken a bit for granted 

and a bit fragmented in my memories, but somehow always present and available. The 

sceneries of different landscapes, smells, flavours, feelings of warmth and different sounds 

represent circumstances of life experiences connected to the outdoors. 

A part of those memories and first time experiences is linked to the school environment, 

especially trips, sport activities, exploring activities, nature schools and various actions and 

entanglements between lessons in the schoolyard and surroundings. Such obvious and 

structured interaction with the outdoor changed when I started to study at the university. 

Getting in touch with different theories concerning pedagogy and school counselling made me 

realise the importance of organized recreational and outdoor activities in whichever institution 

concerned, especially for preventive and wellbeing effects. A bit overwhelmed by the theories 

of education, I took the opportunity of working as a camp counsellor in New England, USA 

for a while and put my knowledge into practice. There, reform and pragmatic theories were 

suddenly available in action. I was able to experience a completely outdoor institutionalized 

environment which affected my further reflections about concepts and philosophies behind 

educational practices. Coming back home, I realised that outdoor education concepts 

somehow exist also in Europe, although settled against different backgrounds, traditions and 

often in a different context. The Swedish concept seemed to me the one I could most closely 

relate my overseas experiences to. Similarities between the American context of outdoor 

experiences and the Slovenian context of public schooling made me curious in researching the 

field of outdoor education in Sweden. 

Being aware of existing outdoor practices in Slovenia, but non-existing concept upon which 

outdoor educators and teachers in compulsory schools could rely on in further development of 

their profession, made me think about the outdoor education perspective that the Swedish 

concept could contribute within such a sense. Compulsory schools affect everyone and quality 

criteria in performing, reflecting and exchanging good outdoor practices could be a valuable 

asset also in the Slovenian arena of pedagogical conceptual theories.  
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Aims	and	Purpose	
The main aim is to analyse the content of lesson plans from the outdoor education 

perspective. Lesson plans for the Slovenian compulsory education are a part of the Slovenian 

pedagogical and didactical context, while the concept of outdoor education, from which 

lesson plans are being analysed, comes from the Swedish context. With the analysis, a 

perspective on outdoor education opportunities is developed.  

Research	Questions	
Research questions are helping to analyse the content of lesson plans. They are focused on the 

presence of the main characteristics of the outdoor education conception from the theoretical 

part of the present thesis: 

1) In what kind of context is experience (experiencing) noted down?  

2) Is it stated “where” pedagogical process should or may take place?  

3) What kind of special didactic methods or tools that could be used for outdoor 

education activities are being recommended? 

Background	
The present thesis may seem as quite an abstract attempt to conceptualise outdoor education 

in Slovenia, but I would not say so. Being aware of the differences between Slovenian and 

Swedish education and culture, I rather attempt to present the Swedish outdoor education 

concept to a Slovenian reader and contrast it with the Slovenian curriculum analysed from the 

same concept. Like this the attention of a Swedish reader may be turned to the analysis of the 

Slovenian lesson plans, constitutive curricular documents which incorporate characteristics of 

outdoor education concept. The concept of outdoor education and its movements (e.g. “I Ur 

och Skur” in Sweden and “Udeskole” in Denmark) can indicate that their consideration in the 

system of public schools is not so straightforward. Transition from a theoretical concept to 

practice never is. I believe that by the recognition of context the concept with its good practice 

can always be a welcomed reference for educators. In the present thesis “outdoor education” 

is considered to be a pedagogical concept and its pathway to school and practice is not 

possible without regarding didactical theories, especially special didactics linked to subject 

teaching and teacher education. Whoever is not familiar with the Slovenian school system 

should read the Curriculum chapter first, the chapter on Didactics mainly portraits the 

Slovenian pedagogical context, whilst the first part of the thesis overviews the Swedish 

concept of outdoor education with few insertions of related Slovenian sources found. 
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II. Theoretical	Review	
 

Outdoor	Education	–	the	Concept	

The concept of outdoor education reaches broadly different areas of research and practice. It 

is a multifaceted field of research and education (Fägerstam 2012, 1), it connects various 

human-nature related activities and can be interpreted with an alteration within different 

organisations, institutions or associations, e.g. National Association for the Promotion of 

Outdoor Life (Friluftsfrämjandet), the Swedish Tourist Association (Svenska 

turistföreningen), Swedish Society for Nature Conservation (Naturskyddsföreningen), the 

Scout movement (Scouterna) etc.. Experience-oriented encounters with nature have in 

Sweden a long tradition, friluftsliv – the concept of outdoor life (meaning literally “life in the 

free air”) constitutes the core reference in outdoor education (Sandell & Öhman 2010, 115; 

Brügge et al. 2007).  

The Swedish National Center for Outdoor Education (Centrum för Miljö- och 

Utomhuspedagogik) introduces outdoor education as an interdisciplinary field of research and 

education where the importance of place is being underlined. Considering natural and cultural 

environment it is important that the learning space extends into surrounding life and society. 

Besides that, sensory experience should be emphasized together with literary learning (CMU 

in Szczepanski 2007, 11). 

 

Philosophical	Background	

Reform	Pedagogy:	Nature	–	Art	–	Experience	

Reform pedagogy has certain common characteristics although it developed (from the 

beginnings in the early 20th century till today) into different concepts and schools. Among 

them progressive, Waldorf, Montessori and experimental pedagogy are the most known. Each 

reform idea defined its own educational philosophy, with a central message, an educational 

goal and how best to accomplish it. Experimental education and experiential learning (linked 

to Dewey) fits among them. Such pedagogies do not end with didactical and methodical 

innovations but rather expand over themselves with a vision about human and social 

development (Medveš 2007, 56). 
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The first characteristic of reform theories is nature; nature as something being natural and thus 

child’s nature as something that should be valued in terms of education. Focus is on the child 

and on the biological dispositions of each individual (Key, Montessori in Medveš 2007, 56). 

Behaving in accordance with nature makes a balanced development at all levels of human 

work, health, aesthetic experience and cognition. The truth lies in the real world according to 

the reformists and not in the books, and that is why education should take place in the natural, 

real world. This statement is strong among reform theories and practice. Nature itself has a 

strong educational potential and power (ibid., 57). Almost as Rousseaus’ Emil, Astrid 

Lindgrens’ Ronja the Robber’s Daughter was also left out in the nature to experience and 

learn about life. The idea of nature experience and its importance is performed in different 

literary works together with the harmonic nature – human ideas. The influence of nature is not 

always able to be pedagogically instrumentalized or argued on the theoretical level. That is 

why, some practical concepts, methods and techniques with their effects are put forward. 

Indeed, the opportunity for a critical reflection of educational activity came into pedagogical 

thought with the reform movements (ibid., 58-59). 

The second characteristic of reform movements is artistic education. Art and aesthetics are 

important components for the personal development of each individual. Aesthetic and cultural 

literary influences support the spiritual education of young individuals, for what is beautiful 

and what is good. The dimension of art is interpreted as an educational medium and 

dimension of independence as a concept and method evoking artistic creativity. Aesthetic 

experience and valuing constitute the formation of a character. Art with personal expression is 

therefore the origin for developing a child’s independence and individuality (Medveš, 

Lichtwark in Medveš 2007, 64-65). A child is an artist that transforms the outer world in 

accordance with its own inner creativity (Götze in ibid., 65), and the fantasy and 

independence in creating are therefore valuable features of pedagogical processes (ibid.).  

The third characteristic of reform pedagogy is the importance of the experience in education. 

Experiences do not only allow efficient learning but they are grounding the formation of a 

personality, character, will, emotional behaviour and identity. The value of experience was 

already perceived since Pestalozzi in the 18th century with his emphasis on educating hands, 

head and heart (in Medveš 2007, 60). The recognition of meaning from an aimed and 

reflected intellectual experience (Gaudig in ibid.) differentiates the everyday experience from 

an educational experience. Although there were many reform concepts developed having 

experience in mind (e.g. Freinet, Ferriere, Decroly), the progressive strain in the USA with 
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Kilpatrick and Dewey was the most remarkable. A struggle against routine and established 

habits in schools was the driving force for such a movement. Knowledge, intelligence, 

thought and habits are only to be performed in action, in the successful human activity. 

“Learning by doing” was formulated as a learning philosophy and the concept of experiential 

learning rose from the complex Dewey’s anthropological view on education. Each experience 

affects the individual’s structure differently; therefore personal goals come along with 

educational intentions or educational goals are exceeded by the personal experience itself. The 

equally structured experience will have different outcomes in each individual. The importance 

of providing opportunities for every individual to develop own forces in behaving consciously 

is being emphasized (ibid., 60-62). An environment which enables the structuring of adequate 

experiences becomes again an important aspect in education, especially concerning the school 

– public school, where experience has to be articulated in the pedagogical sense with a goal 

and a plan. Each teacher has to be able to reflect upon their own educational role (and 

organisation of learning environments) to avoid possible non-pedagogical outcomes of an 

experience (Kroflič 2002, 42-43; Dewey 1938, 25). Therefore the organisation of learning 

environments is intentionally established according to goals. The educational environment is 

pedagogized and a competent reflective teacher is required (Medveš 2007, 63).  

From a traditional academic pedagogy perspective the reform education models are 

compatible with and a valued enrichment for education in public schools (Medveš 2007). 

Outdoor education is being introduced as a pragmatic educational perspective, a complement 

to the literary learning environment of the classroom (Dahlgren & Szczepanski 1998, 5). 

Pedagogy itself incorporates all of these different ideas, it exists and develops in considering 

each of them (Medveš 1992).  

According to Dewey (1938, 17-18), the transmission of information and knowledge from the 

past to the new generations sustains the underlying philosophy of traditional education. 

Values, rules and standards from the past have to be passed on to the future generations; 

school as an organisation and institution enables that. The implementation of the new 

education in Dewey’s terms put the experience and knowledge in a shape of an active 

participation. Such education implies principles of (ibid., 19-20): expression and cultivation 

of individuality, free activity, making the most of the present opportunities and especially 

learning through experience. 
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A direct, narrow transition from theory to the actual practice should be considered carefully. 

The meaning of subject-matter and of organization has to be interpreted correctly within the 

meaning of experience. Principles have to be discovered and rediscovered on the basis of 

experience. When something is rejected (e.g. external control/authority), the problem of 

finding more effective factors or sources in the constitution of individual experience is put in 

front. New education with its principles therefore also poses new problems that need to be 

recognized yet solved under the construction of the philosophy of experience (ibid., 20-22). 

“A positive and constructive development of purposes, methods, and subject-matter on the 

foundation of a theory of experience” as explained by Dewey (1938, 22), can make the 

educational potential actually possible. According to him, the main focus should be 

cooperation instead of opposition. 

Outdoor	Activities	–	Environmental	Education	–	Personal	&	Social	
Development	

Outdoor education comprises outdoor learning and is constructed through the key dimensions 

of (Higgins et al. 2002, 1): outdoor activities, environmental education and personal and 

social development. For all these three dimensions, with constructivist theories and 

experiential learning as background, is the selection of a learning environment or appropriate 

place for education fundamental (ibid., 2).  

Outdoor activities should encompass appropriate experiences, so the learner can (re)construct 

their own view of the world based on them (ibid., 2). Experience and reflection is of core 

relevance, and therefore the model of experiential learning is recognized (Kolb in Higgins & 

Nicol 2002, 5). As a linking framework for all the components is enabling the understanding 

of outdoor activity as not only activity. Participating in the activity means also to learn and 

experience. Each outdoor activity has also an educational outcome set. Not all of the 

experiences can be genuinely educative, if only participation without structure and processes 

of reflection is being emphasized. The process of experiencing, interpreting, generalising and 

applying experience upgrades the relevance of outdoor activities in gaining learning outcomes 

and knowledge (ibid., 6). 

Environmental education tightens relationships of learning and knowledge to physical reality 

(Higgins & Nicol 2002, 2), it is “a thematic and interdisciplinary field of education in the 

natural and cultural landscape” (Szczepanski 2002, 18). Direct experiences in the authentic 

environments are fostering sustainable environmental knowledge and importantly, 
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relationships with nature. Landscapes and different environments are the most genuine 

classrooms with an immense subject-matter potential (ibid.). 

Personal and social development could mainly be linked to constructivist theories about 

learning. Interaction with one another constructs different views and representations, builds 

up knowledge about us and the surrounding world. Learners (re)construct views based on 

personal experiences, and these are always held in intra- and inter-personal interaction and 

therefore affect personal and social development of an individual and society (Seyfried 2002, 

15-17).  

The outdoor environment becomes a valuable place for creativity, meaningful learning and 

experiences when all of these three dimensions are included into the practice of outdoor 

education. That is also why outdoor education cannot disregard the interdisciplinary necessity 

and constant research within the field. It is flexible in integrating different learning concepts 

(experiential learning, problem-based learning, place-based learning, project-based learning, 

ecological learning…), considers different learning styles and approaches in reaching quality 

learning (Dahlgren & Szczepanski 1998; Szczepanski 2002; Higgins et al. 2002).  

 

Understanding	of	Nature	and	Going	‘Outdoor’	

The word “nature” has different meanings, it may refer as to “the phenomena of the physical 

world collectively, including plants, animals, the landscape, and other features and products 

of the earth, as opposed to humans or human creations” or “the basic or inherent features, 

character, or qualities of something” (Stevenson 2010, “nature”). With meanings of physical 

world, quality or type is nature integrated into complex cultural concepts and constructions, 

often with contrasts and full of symbolic connotations (Pedersen & Viken 2003, 13-14).  

For example, Norwegians nourish this special relationship with nature by taking it as an 

essential complementary to their everyday life. Integration of meanings of nature helps them 

pursue the wholeness in their lives. These meanings are put into contrast with home and/or 

society, and varieties of them show the power that nature – as a cultural symbol – is able to 

have in a certain society. Also society can be put into contrast with nature, where to nature 

again is given an intimate meaning that provides a space to worship for the individual. Nature 

somehow really becomes a central cultural symbol or construction in everyday life, art and 
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literature. When nature is placed alongside culture the ideological gap between everyday life, 

individual expressions and societal descriptions is able to arise (Gullestad 1992, 202-209). 

Scandinavian view on nature is not regarded only as a recreational paradise in which to spend 

leisure time, but also as some kind of a spiritual room, as a certain space in time (Uddenberg 

et al. in Dahlgren & Szczepanski 1998, 50).  

Friluftsliv reaches different corners of everyday life, can also be seen differently and can 

mean different things. A special relationship with nature is connected to feelings and as 

something always near, but still rare and valued. The right of public access enables using 

spaces for spending free time and this happens in many various ways. Friluftsliv can be 

perceived as a method or as a goal. Group leaders and pedagogues will often use it as method, 

while others will engage it as a goal in a sense of enjoying “that primitive life in the woods 

and landscape” (Sandell 2007, 16). It is about life quality that individuals in such contexts 

discover differently. Different styles may be found in approaching the outdoor and nature for 

individuals (ibid., 18-20): dominant, active adaptation and passive adaptation. These styles 

concern the interaction with nature, from an activity that more or less only uses the nature to 

an activity that actually represents nature (ibid.). 

The correlation between outdoor recreation and quality of life is highly valued. Educating 

about a lifestyle of active outdoor recreation (friluftsliv) from an early childhood is something 

that should not be underestimated. During childhood and adolescence schools are taking a 

major role in the personal development, and therefore also have a responsibility to foster these 

ideas (Sandell 1993).  

Nature,	Outdoor	and	Education		

Outdoor education integrates recreational aspects, being out in the fresh air, in contact with 

the environment and movement. Kinaesthetic experience is important for the overall 

development of a child (health, perception, cognition, motor and linguistic skills). Nowadays, 

nature is cultivated and knowledge of how to behave outdoors should not be taken for granted 

(Dahlgren & Szczepanski 1998, 47). 

Outdoor education “is defined by an expression stating the location of education” (ibid., 37). 

It should not be understood as an opposite to “indoor” but more as a quality complement to 

traditional (indoor) education. The classroom should not be considered as the only appropriate 

space and place for educational activities, but also authentic environments in the outdoor 
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(ibid.). By opening the doors, the opportunities in seeing new perspectives and introducing 

changes in subject areas expand. Nature is a pedagogic environment where we can work in 

different ways. It enables situations to learn with the whole body and ways of combining 

motion, knowledge and outdoor into a whole. In such way it should always be a welcomed 

help in implementing the intentions of a lesson plan (Brügge & Szczepanski 2007, 32).  

Nature is always present but the contact with it, with the outdoor environment and landscape, 

seems to decrease alongside industrialisation and further developments within society. Post-

modern information society has developed patterns of a human everyday life that shape the 

actual meaning and way of thinking about nature and moreover how are we 

dealing/interacting with it, using it or even ignoring it. Media is able to fulfill the activities of 

our everyday life, but reality with all of our senses is able to be experienced only in the 

authentic situations. Concrete reality is able to response to our actions directly, influencing 

our whole existence. Conclusions about reasonable decisions are made in concrete situations 

(Quennerstedt et al. 2007, 205).  

Education needs to bear in mind both the important necessity of humans to be able to function 

in the modern/consumption society and on the other side, all of the effects that such intentions 

or influences have on individual’s health and development. Schools have the responsibility to 

find ways in providing models for healthy lifestyles. The quality of life often relates to the 

quality of interactions with nature. Friluftsliv offers a pole of reflection for the individual in 

their everyday life, as a way of discovering and getting to know oneself. Making contrasts 

between physical nature and cultural meanings inspire learning experiences and perspectives 

on lives. Nature in such contrast has the capacity to give a sense of freedom; in the outdoor, 

out of the four walls that structure the major part of our lives. One can experience the outdoor 

with the whole body, while doing, thinking and being (ibid., 202-203). Besides dispositions of 

a better condition through sport, where movement is determined, the outdoor provides the 

freedom of movement. Children and youth are able to discover and develop dispositions of 

their body and self, while moving in variable outdoor circumstances uncharacterized by 

specified goals of movements (Öhman & Sundberg 2004). Interactions enable formation of 

expression of being and self and alongside shape up personal self-esteem and competences, 

such as being able to take decisions and consequences of them. This seems to be an important 

platform in influencing development of an autonomous and self-responsible individual 

(Quennerstedt et al. 2007, 205; Kroflič 2007).  
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The connection between friluftsliv and health is not so straightforward. In encounters with 

nature, cultural patterns are joined with our biological dispositions. Different individuals have 

learnt to experience nature in different ways and each of them perceives it differently 

(Quennerstedt et al. 2007, 196). Therefore, it is relevant to be reminded about biological 

dispositions that enable to experience our entire environment with all of our senses. We learn 

and gain knowledge throughout the whole life in different settings. The school or 

institutionalised education is a part of our everyday life and holds a responsible share of 

pedagogical activities. The responsibility in considering different learning contexts (including 

outdoor learning) for reasonable educational outcomes is essential (Dahlgren & Szczepanski 

1998, 10-17). 

Environment	–	Landscape	–	Sustainable	Development	

The landscape and contact with the outdoor environment should be of a greater pedagogic 

importance. The expression: “grasp to get a grasp” implies the importance of practical 

experiences and reflected empiricism in the process of learning and gaining knowledge 

(Dahlgren & Szczepanski 1998, 10). By emphasizing the importance of nurturing contacts 

with nature the focus turns to cultural and societal relations and understandings of nature, 

concerning cultural and natural environment as a whole. Experience and action enables such 

contacts, develops concern and responsibility at the same time (ibid., 11). An authentic 

environment combined with “the first-hand sensory experience is a key factor in learning 

about natural and cultural phenomena” (ibid., 13). Outdoor activities are an excellent 

opportunity to procure knowledge in a practical sense and affecting the theoretical one. 

Learning processes are evoked by direct contact and confrontation with phenomena and 

processes in the outdoors (ibid., 16). To reflect the meaning of daily contact with the human 

physical environment is a main topic. Alongside technological development and urbanisation 

the physical reality and contacts with objects can be continuously questioned from the aspects 

of human needs and behaviour. How we perceive nature, its existence, landscape and how we 

deal with it varies. A growing interest and interaction with nature should be at the same time 

guarded, especially bearing sustainability in mind (Sjölander 2007, 155).  

Contact with nature can reclaim certain natural historic heritage. Outdoor education’s 

methods combine empirical and conceptual knowledge, to emphasize a learning perspective 

that goes beyond language and texts. Landscape in the agricultural, forestry or urban sense 

can always be a platform for outdoor education practice (Dahlgren & Szczepanski 1998, 48-
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49). Pedagogical activities may help in understanding the grounds of language and culture 

or/and make visible our relation to the environment. Outdoor learning contexts are tightly 

structured within natural and cultural phenomena (Strid 2007, 201).  

The combination of outdoor education and tourism is considered as an important field of 

research and education. Outdoor educator’s crucial task is to make landscape become alive, to 

reveal its context and link it with historical, cultural and natural heritage. Different concepts 

of tourism (e.g. eco, green, sustainable) and development are also taken into account 

(Dahlgren & Szczepanski 1998, 27-28). 

The environment itself often narrates the way of doing and the best way of approaching 

things. Simply by changing a place, dispositions of learning change and somehow also 

expand. Furthermore, everyday school work is not able to overpass the surroundings and 

environmental education; the values in terms of ecology and those of our society and culture. 

Ecological understanding is important, but needs to be developed using different 

multidisciplinary approaches (Stone & Barlow 2005). With such trans-disciplinary 

approaches a school needs to handle the responsibility to actively interact and cooperate with 

the community. Education for sustainable development develops a whole other teaching and 

learning perspective. It represents a broader one, which incorporates democratic processes, 

morals and ethics with knowledge about sustainable development and environmental 

problems, including theoretical and practical teaching knowledge (Sandell et al. 2005). The 

importance of education for sustainability goes beyond the classroom and exposes certain 

characteristics that make such education (Huckle & Sterling 1996, 22-24): contextual, 

innovative and constructive, focused and infusive, holistic, integrative, process oriented and 

empowering, critical, balancing, systemic and connective, ethical, purposive, inclusive and 

lifelong. That means that such education stretches over formal, informal and continuing 

education (ibid.). Outdoor education definitely has a lot to offer with such potential. These 

characteristics may be perceived as fundamental qualities in any education, therefore also 

among outdoor educators. It already suffices to increase the usage of the outdoor environment 

in the regular school-based teaching to improve social and emotional dimensions of learning, 

for instance. It creates a better teaching and learning atmosphere, which for sure has certain 

quality dispositions (Fägerstam 2012). 
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Schoolyards	

Schools are important in children’s development; they have the potential to develop 

fundamental values and relationships with nature, environment and place and by this 

contribute to the development of the society. As in Sweden, also in Slovenia the school is 

accessible to all, regardless of social background and financial opportunities. In such case also 

the responsibility for ensuring the quality of experiences on school and its surrounding 

outdoor surfaces for all should be considered. School is being aware of the influences for 

developing a culture of outdoor spaces and opportunities to holistically experience them. A 

high experiential value of a schoolyard and its surroundings as a stimulative, healthy learning 

environment, enables the development and better quality of life. The possibility to have some 

fresh air and ensure contact with nature, and an appropriate place for gathering, playing, 

relaxing and learning are essential in consideration (Šuklje Erjavec 2012; Fenoughty 2002). 

The character of the school work combined with internal classrooms uncovers benefits that an 

outdoor space can offer (Šuklje Erjavec 2012, 174): more learning opportunities through play, 

more frequent and active contact with nature, better social interactions and cooperation, 

comprehensive development of personal and common attitudes, values and identity and, 

obtaining positive experience with quality of life in the open space. 

Correctly planned and used schoolyards are creating good conditions for motor activity, 

aesthetic experiences, learning and reflection (Lindholm in Dahlgren & Szczepanski 1998, 

36). It is important to remind ourselves about the child’s perception of school’s surfaces, these 

are mostly perceived as connected into whole (Titman in Šuklje Erjavec 2012, 159). Children 

seek meaning and purpose in the physical environment and they value the natural 

environment highly (Lindblad in Dahlgren & Szczepanski 1998, 35). When going outdoors, 

out of the classroom and out of the school, all the surrounding surfaces should be taken into 

account (e.g. playgrounds, school garden, outdoor classroom, outdoor theatre, meadows, 

drives, parking lots, terraces etc.) (Šuklje Erjavec 2012, 159). Outdoor surfaces like 

schoolyards have messages and meanings, they are influencing the behaviour of children and 

relationships with the space and place of the school and should therefore be taken as an 

important part of the hidden curriculum of the school itself (Titman in ibid., 160-161).  

Although, it is not easy to ensure the most adequate surfaces and get a perception of a most 

appropriate schoolyard that would fit all the learning and developmental potentials of 

individuals involved, these options and potentials should be nevertheless considered and 
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studied (ibid., 168). All the basic schools in Slovenia regardless the adequate surfaces or 

actual conditions are carrying out lessons of the regular curriculum also outdoors (UIRS 

research in Šuklje Erjavec 2012, 169). The use decreases in upper secondary schools, but is 

still available. From what kind of perspective these surfaces are used and what are their 

potentials needs to be further researched (ibid.).  

 

Learning	Processes	Considered	

Dimensions	of	Learning	

Learning processes are being considered as part of many different disciplines. In order to 

understand learning conceptions better is good to classify them into dimensions, such as 

cognitive, emotional and social. By doing so, each learner can be recognised as a whole 

learning individual and learning itself as multidimensional (Jarvis, Damasio in Fägerstam 

2012, 17; Illeris 2009, 8-9).  

The content of learning is knowledge, skills, attitudes, concepts and constructions that 

influence cognition and cognitive actions of the individual. Through learning processes of 

assimilation and accommodation, knowledge is achieved or modified and understanding with 

thinking affected (Illeris, von Glasersfeld in Fägerstam 2012, 19). 

The emotional dimension emphasizes the importance of taking into account also emotions, 

when dealing with learning processes. Already from the psychological grounds human action 

is divided into spheres of cognitive and conative (i.e. motivational, affective, emotional) 

processes; something as intellectual and rational and something that simply drives person’s 

thoughts, actions and behaviour (Musek 2005, 13). Somehow these processes influence 

learning outcomes and are nowadays more considered when establishing optimal learning 

conditions. Outdoor environments in this sense increase motivation (Jordet, Illeris, Jarvis, 

Damasio in Fägerstam 2012, 19). 

The social dimension of learning emphasizes the importance of social interactions. Social 

activity is incorporated from our early childhood survival actions to an important way of 

learning throughout the whole life. It is a fundamental part of socialisation and being human 

(Jarvis 2009, 27-28). Social activities and interaction involve communication, culture and 
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language, they include the way of perceiving, understanding and acting, therefore 

participating is crucial for learning (Illeris 2009, 11). 

Sensory	Experience	

The importance of sensory experiences in outdoor education comes from reasoning of human 

perception, that senses are mediators for whatever comes into our consciousness (Hartman in 

Dahlgren & Szczepanski 1998, 18). The outdoor environment with outdoor education enables 

first-hand experiences and confrontations with natural and cultural phenomena. Experienced 

concepts, phenomena and processes are easier to be comprehended cognitively when handling 

concrete material practically in the relevant environment (Dewey in Dahlgren & Szczepanski 

1998, 19).  

The concept of experience exceeds the actual perception from our senses. Sensory perception 

on its own may be also a misperception and cannot be always a reliable source of information, 

if not linked to a context and related to processes of knowledge formation, among them the 

implicit learning and tacid/silent knowledge are of relevance (Björklund 2008, Strotz & 

Svenning 2004). Sensory experience, as any experience needs to be linked to a context, active 

participation and include the principle of the continuity, which “means that every experience 

both takes up something from those which have gone before and modifies in some way the 

quality of those which come after” (Dewey 1938, 35). Experiential learning is considering all 

of the three dimensions of learning (cognitive, emotional and social), and each experience is a 

conglomerate of them. In a biological sense we do continuously experience the world, but 

interpretations of our experiences “are framed by culture, language and our personal history” 

(Fägerstam 2012, 23), and this is something again linked to the conceptions and 

interpretations of learning processes (Fox, Jarvis, Illeris in ibid.).  

In outdoor education the constructivist point of view over learning processes prevails, as the 

construction of each understanding is based on every day notions and earlier experiences 

(Ausbel in Dahlgren & Szczepanski 1998, 20). An optimal experience is characterized by a 

level of an adequate tension that promotes learning. Outdoor activities facilitate various 

constructive, challenging and creative opportunities with the right level of tension which can 

lead to the experience of “flow” (Csíkszentmihályi 1990). The main goal of outdoor education 

comprises both “hands on” and “minds on” to achieve long-lasting results. Action in different 

activities evolves a form of knowledge; at the same time language and dialogue are 

constitutive in action to gain knowledge (Dahlgren & Szczepanski 1998, 21-22). 
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The importance of the outdoor environment and spending time outdoors is linked to the health 

and development of a child (Grahn et al. in ibid., 24). A wider range of visual impressions, 

sounds, scents, movements and shades are offered in a natural environment. Different stimuli 

engage experiences and learning possibilities (Sebba in ibid., 24; Grahn 2007, 97). Outdoor 

practices give an opportunity to establish a kind of silent knowledge, a sensory experience 

(Dahlgren & Szczepanski 1998, 25; Strotz & Svenning 2004).  

Knowledge performs in the context of actions, activities and practice. Outdoor education 

holds a contextual view of knowledge. Genuine questions founded in the reality are important 

for the criteria of understanding. Consideration of learning situations, interactive processes 

and dialogue comprise the conception of catalogue, analogue and dialogue knowledge. 

Together with “reflective practice” and “knowledge in action” these views are important for 

the reflection, modification and internalisation of knowledge (Molander, Schön, Ryle in 

Dahlgren & Szczepanski 1998, 32-33). “The doing side” has to be connected to “the thinking 

side”, as the thinking about the doing constitute knowledge in itself (Molander in ibid., 29). 

Thus, experiencing and utilising outdoor environment helps develop understandings and 

knowledge (Grahn 2007). 

 

Limitations	of	Outdoor	Education	

In Sweden outdoor education is considered to be a field of research and education (Dahlgren 

& Szczepanski 1998), which means that several projects (e.g. In & Out 2013) and researches 

are held in cooperation with relevant institutions (universities, schools, Nature schools, 

Outdoor centres etc.) also on an international level, in order to examine outdoor practices and 

enhance performance in accordance with the established concept of outdoor education.  

The question of, what is outdoor education erupts in whichever context is put and especially 

between countries with different educational system, traditions and outdoor environments. On 

the European level the developmental perspective of outdoor education reaches integration of 

such concepts into the compulsory schooling and inclines towards an adequate teacher 

education. Discussions raise questions on: learning outcomes from outdoor practices and 

experiences developed in specific pedagogical situations and contexts; the meaning of best 

practices and how knowledge, ideas and practices can be disseminated; whether outdoor 

practices should be aimed at establishing and legitimizing educational goals of the curriculum, 
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or be serving different, more holistic means of education; what is the overarching meaning of 

“nature” in the concepts of outdoor education and experiential learning; what is the meaning 

of encounters, exploration or experiences when taking children and youth outdoors; what can 

be learned or transferred from outdoor practices and experiences developed in specific 

pedagogical situations and contexts; where is the teacher training taking place and how; how 

could the courses on outdoor education be integrated in teacher education… (EOE, 2010). 

The understanding of concept of outdoor education and its considered practices vary as to 

school, region, country or continent. Limitations raise within the conceptualisation, 

interpretation and implementation of concepts itself. These differences are connected to the: 

conceptualisation of outdoor/environment, understanding of nature, educational system, 

curricular traditions and teacher education. It may end up being a failure to adequately 

understand outdoor education from the national to the particular level, as shown in 

programmes based on outdoor-education theory ignorant of important social, cultural, 

geographical and historical differences (Brookes 2002). Outdoor education as a distinctive 

matter in the national curriculum may be questioned (Martin 2010), as well as rationale in 

connecting policy intentions with the authentic learning experiences (Thorburn & Allison 

2010). Despite the growing number of studies, material and teaching resources on outdoor and 

environmental education, teachers do not increase outdoor teaching practices in schools. The 

cooperation between professionals and meaningfulness with the curricular objectives together 

with actual opportunities at work have to be taken into account (Pedretti et al. 2012). Main 

barriers to outdoor education involve (Dillon et al. 2006, 108): fear and concern about health 

and safety; teacher’s lack of confidence in teaching outdoors; requirements of the curriculum 

and/or education sector and lack of time and support. Risk awareness of teachers in 

facilitating outdoor activities has a rather negative impact on the educational process, as they 

often take a dominant approach and in such a way reduce learning opportunities to children 

(Stan & Humberstone 2011). Recognition and management of risk and possible safety issues 

mainly distinguish outdoor (adventure) education from other pedagogies. Conceptions of risks 

are evaluated and rather put in contrasts with benefits of outdoor and experiential learning 

(Brown & Fraser 2009). 
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Didactics		

Outdoor education emphasizes the importance of considering the location within the 

education, so “where” is the question to have in back of our mind when planning outdoor 

activities (Dahlgren & Szczepanski 1998, 37). In the terms of formal education, schooling and 

lessons, this question becomes mainly a question of didactics.  

Education or teaching (undervisning, poučevanje) needs always a content, subject-matter 

(innehåll, vsebina) that makes the interaction between teacher and student in the didactical 

triangle possible. With teaching we are trying to evoke the learning processes of a student and 

this always happens in an interaction with someone/something else. Action between all three 

aspects makes the teaching possible and choosing of the subject-matter, aim, goal is always 

grounding in this process (Fibæk Laursen 2005, 21-22). That is why the basic meaning of 

education as teaching is in what we are trying to teach, in such context subjects, subject-

matter and method are always considered (ibid., 72). Outdoor education is often shifted to the 

concept of outdoor teaching and learning or even school-based outdoor teaching and learning 

(cf. Fägerstam 2012, 6-7) in order to emphasize the focus on teaching, organizing and 

performing lessons outdoors, on the school grounds and surrounding environments. This 

focus is a base for outdoor didactics (utomhusdidaktik) (Lundegård et al. 2004). 

Didactics – didaktik is a commonly established term within major European educational 

traditions but in the Anglo-Saxon tradition (English speaking world), this term does not show 

the same pattern of background theories concerning education and instruction, is not so 

frequently used and understood in the same exact way (Uljens 1997). German, Nordic and 

Slavic tradition is very similar in understanding and developing the didactical tradition with 

educational theories (Strmčnik 2001, 17). The term has a Greek origin in didáskein as 

teaching, instructing, learning, presenting and clarifying (Uljens 1997, 44), it was developed 

in the 17th century with W. Ratkes’ and J.A. Komenskys’ works about art of teaching (ibid., 

45); further settled with Herbartism as art of educating at the beginning of 19th century and 

very much influenced by reform movements at the beginning of 20th century (Key, 

Montessori, Steiner…) (Strmčnik 2001, 18-19). These movements were important in shifting 

viewpoints from deductive creativity to inductive research of the near learning reality and in 

particular helped to develop a consistent theory on educating and instruction/lessons in the 

Slovenian area (ibid., 19-20). Didactics – didaktika is therefore defined as a theory about 

educating (izobraževanje, utbildning) and lessons (pouka, lektion) (ibid., 20) and not only as 
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science of teaching and learning, although what is understood as didactics (didaktik, 

didaktika) in English is more or less theories of teaching and learning, theory of education 

and instruction, instructional and learning theories and even curriculum theory (Fibæk 

Laursen 2005, 171; Uljens 1997, 45-48). Having teaching in mind, it is better to understand it 

in a broader sense (Fibæk Laursen 2005, 172); in such sense didactics can be recognized as a 

fitted framework incorporating different educational theories and concepts that try to find 

their way into practice of the institutionalized education.  

By considering a didactical framework, different educational theories and concepts may be 

estimated and adequately transferred into the educational practice. The concept of outdoor 

education is one of them, and in order to reach teachers and their practice, the Slovenian 

context of the theoretical background, educational system, curriculum, subjects taught and 

established practice needs to be taken into account. Besides general didactics, special 

didactics are those further developed and adjusted to better suit teaching areas. Whichever 

subject has to be taught general didactics dispels into special didactics. Each special didactic 

is meant for a certain field of subjects or particular subject (i.e. special didactics for language 

teaching, special didactics for math, special didactics for biology teaching etc.). This 

collaboratively connects science with the teacher education. Whoever is educated to become a 

teacher of a certain subject has to undergo also special didactics courses that link subject-

matter knowledge with the best ways of organizing and performing educational processes 

(Manfreda Kolar et al. 2011).  

Lesson	in	a	Certain	Space	and	on	a	Certain	Place	

What is a lesson? A lesson is always explained in the context of teaching, learning and 

educating. Is a carefully “planned, organised and goal oriented educational process, which is 

taking place inside a relatively comparative learning group and is guided by trained 

individuals in for this process settled environment” (Strmčnik 2001, 99 [trans. N.Š.]). A 

settled environment is an appropriate environment that enables the purpose of a lesson. 

Nurturing independent and active learning is the purpose of a lesson. Lessons are bridging 

over objective and subjective reality. With learning interaction purposes are carried out 

through tasks in fields of physical and health, intellectual and values (ibid., 100). An obvious 

goal in education and lessons is always education, educating the individual (Tomić 2003, 31). 

If the development of a human being is being an overarching aim of such processes, these 

cannot be limited by a certain place, space not even exact time. I believe this is an important 
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way of thinking for teachers, as teachers in the process of teaching are never able to learn 

instead of pupils. Learning is always an independent process and the purpose of a lesson is 

developing cognitive and other skills (Strmčnik 2001, 102) and as such the learning process 

has to be considered and reconsidered between the structuring components/factors of a lesson 

(teacher, content, learner) and circumstances enabling targeted processes for a learner to learn 

(Tomić 2003, 33-34). 

“Indoor” (inomhus) and “outdoor” (utomhus) as it is in English or Swedish is not directly 

linked in the Slovenian language to door, house, building, somehow closed environment with 

relation to each other, but rather with space and purpose. We talk about inner and outer space, 

where something happens. Space – “prostor” is a derivative from “prost/prosto” which 

means “free”. Literary would outdoor education (pedagogika na prostem) mean, “pedagogy 

on/in the free (space)” (Slovar, 2005). Such interpretation may imply a bigger freedom of 

choice and creativity in performing lessons. 

Further on, “classroom” (klassrummet) is also not defined in relation to room, but stays in the 

meaning of a group (razred) and a space where learning and teaching takes place (učilnica) 

(ibid.). School is a place where learning processes are taking place, as an educational 

institution, with intentional education and structured lessons is aiming to achieve certain 

goals. With such goals the purpose is always to learn. To know how we learn is important for 

the purpose of knowing how to teach. For this, different methods, styles, forms, techniques… 

are developed (Strmčnik 2001, 203). But where should the teaching/learning take place? 

Didactical theory does not explicitly state that the classroom is the most suitable environment 

to reach the teaching or educational goals. 

Outdoor	Education	and	Didactics		

Texts in English often deal with outdoor education as environmental education, although the 

connected concepts are of difference. Outdoor education tightly considers where education 

should take place together with an educational theme – substance and a method of learning 

(Dahlgren & Szczepanski 1998, 37). Physical, natural and cultural environments provide the 

content of learning, above which the didactical identity of outdoor education is specified. The 

disciplinary division of the curricula is gathered in to an overall character of such education. 

Thematic categorisation of the curricula comes in front. The concept of outdoor education is 

reaching at subjects and develops/recommends good practices to achieve curricular aims (e.g. 

“problem based learning” is considered as one of such) (ibid., 38).  
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Outdoor education may be connected exclusively to outdoor activities (hiking, camping, 

canoeing, skiing, sailing, biking etc.) as it is often strongly considered among American 

practicians, but should not be neglected also from a more pedagogical point of view and 

therefore connected to the actual curricular demands and schooling system. First-hand 

experiences are able to be processed in various authentic environments and places. Outdoor 

often means going out of the classroom, by doing so other learning environments are 

recognized (ibid., 26). 

It is good that teachers possess intimate knowledge about activities, where the outdoor setting 

becomes both “classroom and textbook” (Grahn in ibid., 34). The pleasure of working in such 

various and variable physical environments should not be overlooked. These places become 

teaching, learning and working environments for teachers and pupils. Working environment 

for both should be pleasant, enjoyable and healthy. A school with open doors has always 

better opportunity to function as a preventive factor in the school counselling terms (Nelson 

2007, 113; Ericsson 2004, 147). 
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Curriculum	

The	Slovenian	School	System	

The education system in the Republic of Slovenia is mainly organised as a public service. 

Public and private institutions or private persons with a concession are providing accredited 

programmes. The Ministry of Education, Science and Sport is managing public education 

institutions, by regulating, founding, financing and supervising them. It embraces 

(Eurydice/Eurypedia 2013):  

 pre-school education (predšolska vzgoja, vrtci, förskola, kindergarten),  

 compulsory basic education (integrated primary and lower secondary education; 

osnovna šola, grundskola, compulsory/elementary/basic school),  

 upper secondary education (secondary general and secondary vocational education, 

srednje šole, gimnazije, gymnasieskola, high schools, gymnasium),  

 higher education, adult education and music education.  

Compulsory	Education	

The educational work is based on concepts, guidelines and directions adopted by the 

professional commission for general education. Compulsory education from the age 6 to 15 

matches single-structured nine-year basic public school (osnovna šola). Internally it is 

structured into three consecutive cycles (first, second and third educational period) matching 

three grades in each (1–3, 4–6, 7–9). The compulsory school is financed by the municipalities 

and the state (Eurydice/Eurypedia 2013). Basic (compulsory) education is carried out in basic 

schools, basic schools with adjusted programmes (i.e. nationally mixed areas), music schools 

and institutions for education of pupils with special requirements. Private basic schools with a 

validated programme of basic public education are: Waldorf, Montessori and the Christian 

school (Osnovna šola, 2013).  

The latest European reform movements also influenced the Slovenian curricular conception of 

basic education. Documents and acts are being improved in order to achieve correspondence 

with relevant global and European educational strategies. The autonomy in schools is being 

increased, especially with the introduction of educational plans (vzgojni načrti) for which 

each school in collaboration with parents and pupils is responsible to elaborate educational 

conception of work and practice in school on its own (in accordance with prescribed 

educational goals, values, professional standards and ethics). That includes also a vision, a 
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selection of codes, regulations and safety measures, e.g. what is regarded to be school surface 

and school surrounding, the usage of school spaces and surfaces, maintenance etc.. By 

regarding specifics of a broader school environment and people involved, the education plan 

enables proactive and preventive actions at different levels (ibid.).  

The school is integrating aims such as lifelong learning, sustainable development and more 

specific ones e.g. positive self-esteem, body and moral development, health responsibility, 

knowledge about natural heritage, developing ability of communicating in different languages 

etc.. The curriculum is becoming more flexible with a varied selection of subjects to choose 

and flexible planning of weekly hours, which allows an adjusted organisation of lessons and 

better conditions for cross-curricular connections, project work, thematic work etc. (ibid.). 

Subjects	

The lesson plans are liable resource for teaching subjects of the national curriculum. The 

goals in them are focused on different fields of the pupil’s development: emotional, social, 

cognitive, kinaesthetic and moral. They include different methods and forms of teaching to 

make lessons more varied and interesting, e.g. experimental and problem-based learning. 

Goals have to be achieved and method chosen by an autonomous professional teacher’s stance 

(Učni načrti, 2013). 

The amount of hours is assigned to subjects for the compulsory school programme and 

expended programme (such as supplementary classes, before and after school programmes, 

extracurricular activities) also provided by the school. Subjects, hours and activities are 

fundamental in structuring yearly work plans (letni delovni načrt) in which schools elaborate 

their practice (Program, 2013, Pedmetnik, 2013). 

The compulsory basic education programme consents following subjects (in parentheses: 

hours per week, grades in which subject is taught, comments) (Predmetnik, 2013): 

- Slovenian or Italian or Hungarian (3.5–7h; all grades) 

- *Italian, Hungarian, Slovenian (2–6h; all grades; *on nationally mixed areas) 

- Math (4h; all grades) 

- English or German (2–4h; all grades) 

- Art Education (1–2h; all grades) 

- Music Education (1–2h; all grades) 

- Society (2–3h; 4th–5th grade) 
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- Geography (1–2h; 6th–9th grade) 

- History (1–2h; 6th–9th grade) 

- Native and national culture and ethics (1; 7th–8th grade) 

- Environmental learning (3h; 1st–3rd grade) 

- Physics (2h; 8th–9th grade) 

- Chemistry (2h; 8th–9th grade) 

- Biology (1.5–2h; 8th–9th grade) 

- Natural science (2–3h; 6th–7th grade) 

- Nature and science (3h; 4th–5th grade) 

- Science and technology (1–2h; 6th–8th grade) 

- Domestic education (1–1.5h; 5th–6th grade) 

- Physical education (2–3h; all grades) 

- Subjects to choose (2–3h; 7th–9th grade):  

- Agriculture: agricultural work / contemporary agriculture / agricultural 

economy 

- Apiculture 

- Biology: exploring organisms in the near environment / organisms in 

nature and artificial environments / human and plants 

- Safety: nature and other accidents 

- Tourism education 

(for the whole list see Appendix I) 

 
Already an insight into the structure of the curriculum with an overview of the subjects taught 

in the compulsory-basic school can give an idea of outdoor education availability. All subjects 

have their own lesson plan (that are described and analysed later on). 

Activities	Days	

Thematic and cross-curricular opportunities in the compulsory school are being especially 

ensured with the organisation of activity days. Activities in these 15 days per year are linked 

with subjects and learning content and matched with the purpose of better understanding, 

achieving practical knowledge, upgrading learning and constructively cooperating with the 

nearer and broader environment (Dnevi dejavnosti, 1998). These days are divided into 

(Predmetnik, 2013): 
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- Cultural days (3–4 days per year) 

- Nature days (3 days per year) 

- Science days (3–4 days per year) 

- Sports days (5 days per year) 

The activities are focusing on active participation of pupils, giving them opportunity to 

challenge and put their knowledge into practice, experience different surroundings and 

methods of doing things. Experiential learning, problem based learning, project work, team 

work and other creative methods are being considered (Dnevi dejavnosti, 1998).  

Nature	Schools	

The school is responsible for organising at least two weeks of nature school for pupils during 

the nine-year compulsory education. Each school chooses the period, goals, subjects and 

activities in cooperation with the chosen nature school and together develop an individualized 

programme for the coming school and grades. The schools are with the help of nature schools 

developing opportunities for children to experience the varieties of landscape, climates, nature 

and culture and contrast cross-curricular plans with the practice in a different environment. 

There are 23 nature schools to choose located all over the country, plus 30 daily centres or 

available destinations that help teachers in organising daily excursions and activities. The 

activity days may be integrated with the nature school visits or organised by the school itself. 

The obligatory 10 days include overnight stays, usually one week winter (skiing) and one 

week summer (swimming) school. The school is able to offer more weeks or days in 

cooperation with nature schools and is so able to integrate subjects, aims and activities 

differently. Nature schools were mainly established to support schools with appropriate 

facilities and trained staff specialized for the activities provided. Slovenian pupils are 

therefore able to experience different regional and natural characteristics during their 

compulsory schooling, with the school and with the nature school (Šola v naravi, 2001, Načrt 

šole v naravi 2009).  
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Lesson	Plans	

Slovenian curriculum is mainly composed of subjects (previously listed) and lesson plans 

(učni načrti) for each of them. The lesson plans have to be considered when carrying out 

classes, i.e. lessons. They represent teacher’s main guideline when planning and organising 

teaching activities and lessons. Each lesson plan is divided into the subject definition, general 

goals, operative goals and content, standards of knowledge and didactical/methodological 

recommendations. Each chapter may be further structured, depending on the subject, its 

content/subject-matter, prescribed hours for it and grades in which has to be taught. The 

lesson plans are elaborated by subject curricular commissions and professionals in the subject 

area, therefore vary in length and details. From subjects to choose that may be fifteen pages or 

more to obligatory subjects over hundred pages. Together with national educational codes and 

acts, the lesson plan for each subject is a fundamental working requirement that guides 

professional practice and achievements of goals in education (Osnovna šola, 2013, Učni 

načrti, 2013). Recent legislation introduced a few changes that influenced the need to upgrade 

lesson plans (Zakon o, 2011). The lesson plans are being analysed in this thesis. 
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III. Methodology	

The theoretical review of outdoor education concept is complemented with a document 

analysis. In order to delineate the presence of outdoor education in the official educational 

documents I analyse the selected lesson plans for the Slovenian compulsory school with the 

help of the Swedish conceptualisation of outdoor education. 

Research	Method	

For the analysis of the documents a qualitative descriptive method is used. The Miles and 

Huberman framework for qualitative data analysis is being considered (Miles and Huberman 

1994). 

Choice	of	Documentation	and	Trustworthiness	

Documents are chosen after relevance with the research aim. The patterns of certain theories 

are identifiable through written sources (Punch 1998, 140). I have chosen written documents 

because they are seen as the context for certain ideas and representations of the educational 

practice. As such, they reflect or influence reality and guide practice (Bryman 2008, 521).  

The lesson plans are governmental, national documents that have to be considered for each 

teaching practice in the Slovenian nine-year compulsory basic school. As the national 

curricular component they concern all the subjects taught in the school and therefore 

presumably also influence the practice in education. They are written in Slovenian. There are 

around 66 lesson plans available regarding each subject and more regarding modifications for 

nationally mixed regions. Among all the subjects, I chose to analyse three compulsory 

subjects (for the basic compulsory school with the primary Slovenian language taught):  

- Slovenian language  

- Mathematics 

- Environmental learning 

The main language and mathematics are two basic subjects taught in every school in all 

grades. By analysing these two subjects an overview of the conception of educational practice 

can be deducted. On the other hand, I consider the subject environmental learning as the one 

nearest to the conception of outdoor education and therefore worth analysing. After pre-

reading of the lesson plans I realized a broader potential of analysing them or extend the 
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analysis to more subjects interesting for outdoor education (e.g. Nature and Science, Natural 

Science, Physical Education, Society, Biology, Geography and bunch of other subjects to 

choose, e.g. Agriculture, Apiculture, Safety etc.), but I limited my study only to these three 

(Slovenian language, Mathematics and Environmental learning), mainly because of the 

limited thesis extent and relevance in finding answers to the research questions.  

The components of each lesson plan are: subject definition, general goals, operative goals and 

content, standards of knowledge and didactical/methodological recommendations. My 

analysis is focused on didactical or methodological recommendations, where actual guidelines 

for pedagogical practice are noted down. These guidelines presumably influence teacher’s 

choice of performing lessons. Depending on the subject these recommendations are usually 

chapters of a lesson plan, but not necessarily, as components they are differently considered 

within the structure of such a document and may be found also next to operative goals (e.g. in 

the lesson plan for Mathematics). That is why the whole lesson plan is taking into account to 

extract didactical recommendations considered for the analysis.  

In qualitative research trustworthiness is mainly satisfied considering four criteria (Guba in 

Shenton 2004): credibility, transferability, dependability and confirmability. By providing a 

theoretical framework and background based on relevant and topical literature on outdoor 

education and by analysing official documents available and considered on the national level, 

I am trying to demonstrate the phenomena of an outdoor education perspective in a credible 

and transferable way. To satisfy dependability and confirmability, methodological aspects and 

process of analysing data in documents are being further specified.  

The	Process	of	Qualitative	Analysis	

In qualitative analysis the Miles and Huberman (1994) framework consist of data reduction, 

data display and drawing conclusions. This is made by operations of coding, memoing and 

developing propositions. It is done on the descriptive level.  

The content of a lesson plan is my data for analysing, precisely didactical or methodological 

recommendations for selected subjects. Data from these parts of the document is reduced with 

coding and memoing. Codes are tags or labels attached to units of meaning in the written 

source, these are words, sentences, or whole paragraphs. The meaning of words gives a 

significance to a context (Miles and Huberman 1994, 56-57). My codes are descriptive and 

directly related to the research questions and are therefore linked with finding in text:  
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- Words “experience” and “experiencing” (izkušnja, izkušnje, izkušenjski, izkustvo, 

izskustveno, doživetje, doživljanje, doživljaj), 

- Words that are stating the position and are answer to “Where?” (place of the activity, 

of learning and teaching), 

- Activities, methods and practices describing what should children or teachers do and 

how (pedagogical, didactical, educational activities). 

Referring to the theoretical review, the major part constituting the concept of outdoor 

education is the “experience” and “experiential learning”. The theoretical constructions 

around the term and meaning of “experience” are enough complex to limit the analysis only 

on the presence of the word and possible implications it has with related educational concepts 

(e.g. first-hand experience). The translation of the English word “experience” incorporates at 

least three variations of meaning in the Slovenian language. The theoretical discussions about 

the meaning of experience are put aside and the contexts in which the word is used in front. 

The possible presence in the documents is associated with the fact that such term with its 

concepts is considered. The actual understanding or implementation of these concepts could 

be better developed with further research.  

According to the theoretical explanation of outdoor education, this is mainly proclaimed by 

the word “outdoor”, which in the terms of school means going out. The question of any 

indication in the documents that addresses teachers to go out and perform classes outdoors 

came to an obvious attention for the present analysis. A hypothesis stating where (in or out) a 

lesson should take place is taken as a good indicator of outdoor education performance.  

Regardless of being outdoor or indoor, education is still education that uses variable methods 

to convey the attainment of educational goals. An overview of didactical/methodological 

recommendations of different methods is meant to be given with emphasis on those relevant 

for outdoor education (highlighted in the analysis). The curiosity on considered methods in 

lesson plans drove me to the presumption of finding same or related methods/activities with 

those recognized or emphasized also by the outdoor education concept. By method I mean 

actual activities that implement educational practice. 

The analysis of a section (didactical/methodological recommendations) of a lesson plan for 

the chosen subjects was done three times, each time having one research question and its 

criteria in mind. Some sentences or parts of sentences were repetitive and could be covered by 



- 29 - 

more than one criterion, in such cases I deliberately assigned the concerned 

sentence/paragraph/meaning to just one criterion (Experience or Place or Method). This was 

done concerning the actual research questions and relevance with concept of outdoor 

education.  

Sentences or parts of a sentence with these words or their meaning were copied and displayed 

in the analysis part considering each subject and research question. Sentences were translated 

from Slovenian into English. Official translation is not available, that is why copied and at the 

same time translated sentences (parts of sentences) are marked only with italic letters and not 

additionally with quotes. The page where parts of sentences are found in the lesson plan is 

written in brackets next to each paragraph of sentences with connected meaning. Paragraphs 

of sentences are marked with a bold word that links them into a (sub)category.  

The purpose of highlighting words in the analysis part of the present thesis is to emphasize the 

connection of meanings with other sentences in the same paragraph or different meanings 

between the paragraphs (or also in the same paragraph, in case it is not reasonable for the 

transcribed sentence to be somehow shortened/cut). The same word with the same meaning 

and different words with the same meaning are highlighted once or when a word (e.g. 

experience) has more meanings adequately more times. These words are a point of reference 

for the interpretation/conclusion within each category of Experience, Place and Method; they 

attempt to answer research questions in the context of each paragraph and sets of paragraphs. 

The bold keywords become focused and as a point of reference help the reader to relate the 

formation of subcategories to paragraphs within the mentioned three categories. Subsequently 

they help to find the answer to research questions and to the interpretation and conclusion 

declared.  

Propositions are drawn for each research question and subject. The process of memoing is 

therefore being held when displaying data for each subject into Experience, Place and Method 

categories, which are displayed as subheadings. Together with highlighting words, meanings 

are categorized. Such process enables to find segments of the concerned research question and 

systematically draw conclusions from them. Propositions are developed within and between 

category of subjects and (sub)categories of Experience, Place and Method. Conclusions are 

drawn regarding (sub)categories and research questions. 
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Contextualization	and	Limitation	of	the	Analysis	

The lesson plans are written for the compulsory i.e. institutionalized education. The school 

environment is fundamentally a classroom environment, in such sense the analysis tries to 

provide a perspective on outdoor education and by this show a potential the recommendations 

in compulsory school (from this view) actually have. Knowing that the lesson plans by 

choosing different criteria could be analysed also differently, I chose to limit them and 

analyse only a part of lesson plans due to the relevance of the thesis’s aim. In doing so, also 

the results and interpretations are limited to the concept of outdoor education and its contexts.  

The particular passages for inspection were chosen in accordance with the theoretical 

overview of the Swedish concept of outdoor education. By considering both contexts 

(Swedish and Slovenian educational traditions) many translations were made, from original 

Swedish and Slovenian texts into English. Although trying my best, deviations might be 

considered, especially in transcripts of the lesson plans that lack official translation in English.  

Concerning dependability, I believe the same pattern of concept and its criteria could be used 

also e.g. for the interviews with teachers handling such lesson plans, to see if they are able to 

interpret them and associate them to outdoor education or for structuring a questionnaire. 

Getting the same interpretations out of the same intersections of the lesson plans is reliable 

with regard to the conceptualisations of theories about outdoor education, its translations and 

understandings and this due to the context particularities always have some limits.  

To research the presence of a theory or theoretical conceptions a variation of qualitative data 

analysis is taken into account. I consider my analysis elementary in presenting the content of 

the chosen document material and therefore consistent in the terms of confirmability. I am 

aware that my fundamental choice of this method could be further elaborated or expanded 

with a qualitative and a quantitative research (e.g. adding interviews and/or questionnaires or 

more subjects and sections of lesson plans to be analysed) to strengthen the reliability and 

credibility of the results and transferability of the interpretations.  
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IV. Analysis		

Didactical recommendations of lesson plans are analysed in the following part of the thesis. 

Each subject (Slovenian language, Math, Environmental learning) concerns research 

questions. Inside each criterion (of Experience, Place and Method) the content of lessons 

plans is presented in paragraphs with highlighted words, relevant for interpretation.  

Slovenian	Language	

Experience	

Pupils develop their communicational, cognitive and creative capabilities by production 
(speaking, writing), perception (listening, reading) and analysis, according to their age, 
communicational and cognitive/imaginative capabilities, experiences and interest […] pupil 
and literary work is in the centre […] teacher is stimulating coverage of meanings (themes, 
representations) by including pupil’s expectations, that come from their experiences (in 
reality and alongside reading) (97, 100).  

Lessons on literature […] pupils are motivated, introduced to the interpretative reading, 
express experiences and analyse, synthesise, evaluate […] they express their experiencing of 
the text after listening and reading (99-100). 

[…] with help of teacher they recall the knowledge about the text type and theme, they present 
own experiences with such texts […] of producing similar texts and own difficulties when 
doing that […] (102). 

[…] reading offers to pupils a full literary-aesthetic experience […] during the school 
process of interpreting texts they develop capability of experiencing, understanding and 
valuing literary works, they analyse texts, synthesize what they realized and express and 
defend values[…]they mutually compare and value literary works (100, 103). 

Teacher should be on the side of pupil’s experiencing, understanding and valuing of literary 
works […] he/she chooses the selection of literary works […]as he/she knows best own 
pupils, their capabilities, interests and expectations […]pupil’s individual choice is based on 
suggested selection […] literary knowledge should be in function of pupil deep experiencing, 
understanding and evaluating literary works (104, 106). 

Teacher should initially motivate, guide pupils and choose forms and methods to enhance 
experiencing and fantasy collaboration in formation of sensory-fantasy representations […] 
of literature works […] School reading/ story-telling is performed […] as a pleasant 
experience and as a method in developing reading habits (101, 104, 107). 
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[…] language connects to pupil’s experiences and to subjects of social and natural science 
[…] they speak, write descriptive texts about self and their social or natural environment and 
they listen, read and analyse contemporary texts (105, 108).  

(Učni načrt: Program osnovna šola: Slovenščina 2011) 

 

Literary experience is emphasized. Experiences are mainly linked to literary texts and works, 

as reading experiences, experiences directly associated to literature works or personal 

experiences in reflection to literary works and texts that they somehow express, by speaking 

or writing. Experiences seem to be a part of motivation for developing perception and 

production (communication) capabilities, which is the main goal of language teaching.  

 

Place		

[…] pupils at home during each school year read three to five various literary works (106). 

[…] some goals are connected with using the library in incorporating and developing 
information literacy […] for production and understanding of non-literary works in sensible 
and functional circumstances connections with environmental education, traffic and 
vocational education, safety and physical and mental health and for developing cultural 
consciousness are possible (108). 

Pupils learn to use verbal and written wording in different circumstances for different 
purposes. Teacher is flexible in combining systematic reading comprehension and writing 
with activities of understanding meaningful, functional and interesting circumstances (98). 

Slovenian language as an upgrading to classical lessons in the classroom should take place 
also in the e-classroom, equipped with e-didactical material and tools, that enable searching 
data and information […]access to learning material, programmes, e-dictionaries, web 
services, collaboration in web projects, forums[…] (111). 

(Učni načrt: Program osnovna šola: Slovenščina 2011) 

 

“Where” is noted down in connection with home reading of literature and using alternative 

options to classroom, applications in e-classroom and library. Meaningful, functional and 

interesting circumstances could be very broadly interpreted, it seems like it is mainly meant in 

the cross-curricular sense, where language and communicational activities are of undeniable 

importance.  
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Method	

Didactical suggestions […] didactical game […] holistic lessons and project work. The 
choice of method depends on activity and tasks […]it may be suitable frontal (e.g. listening to 
the radio programme) and individual (e.g. silent reading, mistake checking, re-writing texts) 
or group activity (e.g. creating mind maps) […] provide more group work opportunities – in 
smaller groups or pairs […] pupils develop capabilities and knowledge by active ways of 
learning, such as team work, research work and problem based learning; in such way they 
can actively develop own capabilities of cooperative communication (e.g. discussing about 
the problem, harmonizing views, forming a common opinion, presenting and defending it in 
front of the others), which is upgraded with planned and guided official communication 
situations (e.g. role playing, imitating etc.) (98, 101, 105).  

[…] after a conversation/performance they express own feelings and evaluate own 
capabilities of conversation/performing […] of writing texts […] teacher gives feedbacks, 
stimulates self-evaluating in reaching goals and standards of knowledge, helps in planning 
and developing meta-learning capabilities (100, 110).  

[…] suggested projects […] family reading, method of long reading in school, reading on a 
rainy day (101). 

Communicational model of literature education, with a goal of keeping pupil’s interest in 
reading and listening of literature works and developing capabilities of creative dialogue with 
literary works while interpreting works […] the conversational method is combined with the 
method of guided silent reading, role playing or method of loud reading is also very efficient 
(103-104, 106). 

Most appropriate is the school method of interpreting literary works: introductory 
motivation; introducing work, interpretative reading; after reading break; expressing 
experiences and analyse, synthesis and evaluation; re-reading, new tasks […] in the stage of 
deepening the experience pupils do speak and write with help of drawing and drama, they 
recreate literary works and create their own fantasy worlds, analogue to the literary work. 
(103-104, 105, 106). 

School reading and literary education […] is focused on the pupil […] teacher’s task is to 
preserve child’s belief that people have the opportunity to meet themselves especially/also 
through literature, which is obviously the strongest motivation in reading literary works […] 
the choice of texts and literary works is quality and adequacy to the pupil’s level of personal 
and literary development (103, 106). 

[…] literature lessons are connected with music, art and dance education […] later on with 
socio-humanistic subjects […] and with subjects to choose […] Cross-curricular connections 
[…] as motivation, knowledge upgrading, developing authentic tasks, project day etc. 
[…]realization is dependent on teacher collaboration at all subjects areas and planning 
connections […]global approach which enhances holistic learning and teaching […]cross-
curricular subject-matters, such as national culture, library information knowledge, 
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information-communication technology (developing digital capabilities), cultural education, 
environmental education, education for health, consumer education, vocational orientation, 
traffic education etc. (108-109).  

Culture education is central element of life-long learning […] it supports holistic personal 
development and cultural consciousness and expression […] and raises intercultural dialogue 
(109). 

(Učni načrt: Program osnovna šola: Slovenščina 2011) 

 

There are various methods listed, which support communicational development or are 

especially focused on reading and interpreting literary texts (e.g. method of loud reading, of 

interpreting literary works etc.). Next to the importance of cross-curricular activities, a kind of 

reflection, expression of own feelings and teacher’s feedback is also noted down. Literature 

lessons may be perceived as more holistic ones, where literary and culture education may be 

combined with special didactic methods closer to outdoor education i.e. group activities, 

didactical games, team work, project work, role playing and drama. 
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Mathematics	

Experience	

Lessons should be linked with experiences […]measuring should be represented in a sensible 
order […] in different environments (27). 

[…] pupils need a lot of experiences to be able to detach their additive way of thinking into 
proportional (35). 

[…] elementary lessons in math should be developed from the experiential level and 
gradually upgraded into the formal math […] firstly experiencing material world, then 
verbalising it, generalising the experience, learning through pictures and representations to 
the symbolic and abstract level (71). 

[…] based on their experiences and gained knowledge pupils deal with basic concepts from 
different perceptions with purpose to deepen understanding of concepts (i.e. measuring time 
in physical education, calculating recipe, measures in domestic education) (77). 

(Učni načrt: Program osnovna šola: Matematika 2011) 

 

Experience is expressed as an important factor in understanding abstract mathematical way of 

thinking, here the relevance of first-hand experience is perceived and the importance of it in 

the process of learning and understanding mathematical way of thinking. 

 

Place		

Practical measuring should take place in the classroom, outside the school, at home (27).  

[…] different activities to gain special perceptions are held in the classroom […] geometrical 
learning concerns handling with different models (e.g. chalk, rubber, pencil, wire, notebook, 
table, blackboard etc.) […] Some types of models can be made by pupils themselves (46). 

[…] pupils should find similarities in shapes with objects from the environment […] they 
explore them in different settings […] with different relations (12). 

Math is considered also during nature, culture, project, technical days and other school 
activities taking place at school (77). 

[…] pupils develop creativity, abstract thinking […] expression investigation (art education, 
technology etc.) […] symmetry in nature, golden cut, image composition, ornaments etc. […] 
pattern and sequences observations in nature (e.g. seasons, months in a year, days in a week 
etc.) […] imagery, geometrical, numeric, algebraic and other patterns (78). 
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[…] using geometry and measuring in life situations […] liquid decanting […] weighing with 
analytical scale and comparing […]orienting in space and surface: orienteering walks, 
treasure hunts […] construction of the roof, doghouse, paving the ground, ground surface etc. 
[…]calculating surfaces and volume of different geometrical shapes from everyday situations 
[…] measure conversions in problem solving from life situations […] problem solving in 
contexts and realistic situations […] plan for buying/selling house, car and appropriate 
accountancy […] plan for organisation of a school trip, camping, nature school […]reading 
the menu and calculation of the price […]reading the timetable and calculating the time of 
traveling […] saving money on the bank […]searching information (75, 77-78). 

(Učni načrt: Program osnovna šola: Matematika 2011) 

 

There is a potential to go outdoors, especially in suggested activities noted down (e.g. 

orienteering, observations in nature), practical measuring, tools suggested and need for 

examples in life situations. The mathematical didactical recommendations therefore expand 

over the classroom; phenomena are linked with nature and the outdoor, the surrounding real 

world is importantly considered in understanding the subject-matter; but still many of them 

could be accomplished also indoors. 

 

Method	

Mathematical model can be a physical or abstract situation […]also objects or processes, 
connected to everyday life problems[…]by modelling abstract situations, analytical thinking, 
creativity, ability of synthesise, generalise is being developed […] pupils learn to decode 
mathematical situations from natural language into symbolic and vice versa […]modelling 
(geometrical, algebraic models): compositions out of geometrical shapes […]modelling a 
house, garden, building […]making a plan for a technical object (e.g. present box) 
[…]modelling a roof with geometrical model of a pyramid […]developing a mathematical 
model (formula) for valuing the quality of a product (e.g. car, computer, household 
appliances etc.) […] pupils create physical models for representing concepts and situations 
(with concrete material, pictures, diagrams etc.) (72-74, 78). 

[…] didactical game help develop conceptions […] it should be also involved in knowledge 
assessment for the first educational period […] ways of assessing pupils should be various, so 
they all can show their knowledge […] pupils show quantity with didactical material […] 
didactical instruments: concrete materials, geometrical models, plasticine and clay, 
measurement tools, money models, classical didactical games (domino, dice games, tombola, 
cards), numeric models[…]calculator […] units (e.g. pencil, stick, vessel, fingers, palm, step 
etc.) […] for circles and circular lines they use cord […] for better understanding and 
presentation, we let pupils get used to draw sketches (12, 16, 27, 46, 79-82).  
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Problem solving in contexts and realistic situations […] from everyday life […] holistic 
approach is carried out with research activity, problem solving […] problems should be taken 
from the real world, which can pupils perceive as sensible and useful […]recognise context in 
realistic situations […] develop critical relationship towards solutions […] problem 
knowledge, i.e. knowledge on using existent knowledge in new situations […]solving 
interdisciplinary problems; learning to use process knowledge (e.g. searching sources, 
writing report or mind-map, report speech and other) (71-75, 77). 

[…] learning of learning (meta-learning) […]pupils plan their learning[…]self-control their 
work […] reflect their knowledge […]develop work habit and meta-cognitive knowledge […] 
homework is integrative in educating work habits, persistence, accuracy and being critical 
[…] they are basis for self-regulative learning […]pupils should realise that regular and 
quality work reflects the quality of their knowledge […] (74-79).  

[…] motivation and better understanding can be achieved with concrete illustrations, 
different didactical tools, challenges, cases, contemporary material, information and 
communication technology […] ICT offers different ways of teaching and learning […] as a 
tool to create, simulate and model realistic and learning situations, it can be a learning 
instrument or communication mean […]computer programmes (dynamic geometry, functions, 
data analysis/display) […] to prepare a statistical research […]with informational 
technology pupils meet mathematical problems and indirectly train themselves to use it in 
everyday life […] internet (e-classrooms etc.) […] tools (interactive blackboard) (71, 75, 77 
80-81).  

[…] cross-curricular connections contribute to an elevated cultural and ethical 
consciousness of an individual […] cross-curricular themes for statistical research (i.e. 
health, consumerism, business etc.) […]empirical survey: healthy food, spending free time, 
choice of extracurricular activities, measuring changes in heart rates, air pollution, plan for 
the final trip, declaration of products etc. […] to develop competences in cooperation with 
other subject areas […]to be creative and self-initiative (74-75, 77-78).  

(Učni načrt: Program osnovna šola: Matematika 2011) 

 

Didactical recommendations have the intention of using more practical methods that include 

handling with real objects, interpreting phenomena from real situations and this may be done 

with mathematical modelling, using or creating didactical material, didactical instruments and 

by ICT use. These didactic tools can be used in problem solving situations, didactical game, 

in connection with other subjects and/or as motivation. Homework and meta-learning is 

emphasized, as well as the importance of ICT. Mathematical recommendations could 

somehow be split into concrete (dealing with concrete material, realistic contexts) and abstract 

(illustrations, representations, ICT), and both are relevant in developing mathematical 
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knowledge and dealing with real life situations. Therefore the majority of them is completely 

transferable to outdoor education.  
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Environmental	Learning		

The subject of Environmental learning is not “environmental learning” mainly concerned 
with environmental issues (Rickinson et al. 2009), but more learning about the environment in 
a broader sense, which of course does not exclude environmental problems and education for 
sustainable development. It is closer to the conception of the environmental education, but 
still as a subject in the lower grades, the term “learning” should be more appropriate. 
Children explore and learn about the environment (Učni načrt: Program osnovna šola: 
Spoznavanje okolja 2011). 

 

Experience	

[…]the focus is on personal experience and regarding experiences and ideas, children 
develop inside and outside school […] experiences and ideas can be the base for planning 
lessons […]teacher should support the consciousness on how to learn (meta-learning), to 
expand and deepen their knowledge about the process of learning (25). 

[…] teacher should take the advantages of actual events to enable pupils to connect their 
experiences from the classroom to the real world and vice versa […] teacher should connect 
topics sensibly with the goal and a clear context (25).  

[…] while observing they shall use all of their senses and handle animals carefully (26). 

(Učni načrt: Program osnovna šola: Spoznavanje okolja 2011) 

 

The context of experience concerns more the individual and personal knowledge formation in 

the interaction between everyday out-of-school life and school life. Maybe interesting as well 

is the emphasis on the interaction with animals, where elements of sensory experiencing are 

stressed. 

 

Place		

[…]as much as possible children should learn from the environment directly: the woods in the 
woods, how a post office works at the post office […] topics should be actual […]learning 
about life species should be in direct contact with nature and breedings, farms (25-26). 

[…] pupils should be able to develop own ideas and explore knowledge through concrete 
activities in the context, near to them […] communities […] art education: cultural 
institutions – galleries […] musical education: musical event […] physical education: hiking 
(taking care of the environment and heritage) (28). 
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Space topic […] math: orientation (definition of regarding self and others, orientation on flat 
and in space, reading different plans, maps) […] art education: creating in the three-
dimensional space – sculpturing, recycled materials, architecture (feeling for space and 
place, orientation in outer and inside spaces, corner formation); physical education: natural 
forms of movement (coordination in space), gymnastics alphabet (forward, backward, left, 
right etc.) (28). 

The classroom should become an interesting place, equipped with collections, tools, research 
corners (26). 

Cross-curricular connections […] can be a part of extended compulsory school programme 
(Nature school, extracurricular activities etc.)(29). 

(Učni načrt: Program osnovna šola: Spoznavanje okolja 2011) 

 

As a framework for different topics and subjects, place of teaching in the environmental 

learning may vary. “Where” is the exploring of the environment taking place is of course of a 

crucial relevance. Important is the emphasis on learning opportunities in direct contact and in 

the context (e.g. woods in the woods, art in a gallery etc.).  

 

Method	

[…] forms of learning from team work (guided experiments or research) to the individual 
work or work in pairs and groups […] teacher observes and listens to pupils without 
interfering […] teacher is having conversations with them […] reviewing pupils work (written 
tasks, portfolio, reports, drawings, posters, practical products[…]teachers evaluates 
observing, activity, suggested solutions and products (25, 30). 

[…] focus on research […]developing procedures[…] by the end of third grade pupils should 
be able to plan and perform a research with one variable […]activities should be guided from 
an idea to a concrete outcome […] this can be a photography, histogram, drawing, report 
and similar (25, 27). 

[…] children are taking care of the animals in the classroom […] they should be as 
independent as possible when taking care of the animals and plants […] animals might be 
brought in the classroom only temporarily and safely returned back […] while observing they 
shall use all of their senses and handle with animals carefully […] a prerequisite to work with 
animals is safety of the child and safety of the animal (26). 

Environmental learning offers a thematic framework […] cross-curricular connections can 
be efficiently time-managed in order to deepen demanding knowledge […] especially goals of 
Slovenian language and math are involved, but also physical, art and music education […] 
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using language in life situations, child is meeting […] for connections broader-traditional 
topics are recommended (e.g. seasons, holidays) so different goals can be integrated from 
social and natural science field (25-27, 29).  

Themes: time, space, material, forces and movement, communities, relationships, traffic, 
environmental education, methods[…]plus themes such as sustainable development, national 
culture, ICT, library informatics knowledge, environment (space, matter, life species, 
community, traffic), health education (human being, self, environment, vocational orientation, 
consumer education, traffic education and other actual topics (chemistry safety, education for 
tolerance, against violence etc.) (27-29). 

Education for sustainable development includes relationships between human and nature 
and between humans; is leading towards an understanding of overall connections between 
nature, economy, society and political system and dependence on humans in a global sense; 
tries to constructively solve nowadays and future environmental and social questions […]art 
education: creating in the three-dimensional space – sculpturing (recycled materials) 
[…]physical education: hiking (taking care of the environment and heritage), nature 
preserving (28-29). 

Cultural education is a part of all subjects and a ground for creative attitude towards 
cultural, aesthetical and ethical […]contributes to a holistic personal development and co-
develops human cultural consciousness and expression […] and intercultural dialogue […] 
developing standpoints such as positive relationship with nature, tolerance with others etc. 
[…] musical education: creating (creating children musical instruments: willow whistle) (28-
29,31). 

(Učni načrt: Program osnovna šola: Spoznavanje okolja 2011) 

 

The methods closely relate to the experiences in contact with different environments. 

Interestingly special sensitivity for animals is emphasized too. Research is also a way of 

learning, exploring and investigating the surroundings, the product of it is also a feedback for 

the teacher, to which evaluation suggestions are given. Different ways of working and 

interacting between teachers, students and subject-matter (the environment in all of its sense), 

together with thematic work and cross-curricular cooperation is giving a lot of opportunities 

for outdoor education, especially if keeping education for sustainable development and 

cultural education also in mind.  
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V. Discussion	

With the analyses of lesson plans I tried to show some evidence that outdoor education, 

although non-existent as a settled pedagogical concept, still exists in implications of 

considered practice. Different theories influence the pedagogical practice and among them 

some patterns show a fitted context of outdoor education.  

It is important to correctly interpret the concept of experience (Dewey 1938). Its underlying 

philosophy is always complex to consider when it comes to the actual practice. When 

analysing recommendations, the meaning varied, due also to the translations. The important 

finding is however that, experience is somehow noted down in the context of literary 

experience (especially language), personal experience (all subjects), first-hand experience 

(math) and sensory experience (environmental education). 

Outdoor education is specified by the question “where”, outdoor teaching and learning is 

taking place. The answer to “where” is at the same time for each educational practice, teacher 

or school somewhere else. Together with place-based education (Sobel 2005) the context and 

exact place becomes even more complex to specify, especially when considering national 

guidelines for all schools in the country. These directions will rather stay on the general level 

and be limited to indoor or outdoor or specifying possibly other institutions (e.g. museum, 

nature school, post office). The activities are usually inclined towards going out of the 

classroom and suggested with relevant circumstances for learning, but still the teacher decides 

where they are going to achieve educational goals.  

The methods in educational practice are varied and the majority of them are and could also be 

used for teaching outdoors. It is quite arbitrary to specify which method or tool could be used 

for outdoor activities, as primarily outdoor education does not limit teaching space and 

opportunities, but rather strives to expand them (Dahlgren & Szczepanski 1998). 

Nevertheless, special didactic methods familiar to outdoor education, such as problem-based 

learning, drama, didactical games, project/thematic work etc., together with didactical tools 

(e.g. sticks, willow – trees, liquids – water, geometrical objects etc.) that may be found in the 

near outdoor environment possibly influence the teacher to take advantage of them together 

with pupils also out of the classroom. Research (Šuklje Erjavec 2012) shows that no matter 

the adequacy of the school yard in all Slovenian schools lessons are held also outdoors. 
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Between all of three subjects the focus on the outdoor intentions is gradually increased. From 

the Slovenian language, where literary experience and methods are mainly linked to the 

listening perception and writing production with possible outdoor intentions in cross-

curricular connections; through mathematics, where concrete and abstract way of thinking has 

to be trained also through concrete representations in the natural science real world; and 

finally environmental learning, a subject that integrates what outdoor education is striving for, 

a subject in the compulsory school that is providing a thematic framework for cross-curricular 

connections (Dahlgren & Szczepanski 1998) together with focusing on environment, 

surrounding natural and cultural. 

	

Conclusion	

Based on a theoretical framework and analysis of lesson plans the perspective on outdoor 

education could be linked with findings of elements of outdoor education in the Slovenian 

national curriculum. Outdoor education is a multidisciplinary field, which incorporates a line 

of theoretical concepts and reaches different corners of educational practice. In such a way it 

also touches established contexts of pedagogical practice in the Slovenian compulsory 

schools. Teachers may in fact already use perspectives and carry out practices that are indeed 

an integrated part of an educational concept somewhere else.  

Each established concept, adequately understood with its background and context, always 

holds a potential to be compared and reflected with the available practice and further 

developed within quality measures in education. Didactical recommendations of the lesson 

plans could expand in such sense. Together with opportunities for professional development 

also teacher’s autonomy is supported. To those who already (or wish to) practice outdoor 

education, such a perspective or conceptual insight could mean a valuable asset in reflecting 

and evaluating their work, to make the best out of their profession and as a contribution to 

their professional identity. 

 	



- 44 - 

References:	

Björklund, L.-E. (2008). Från novis till expert: förtrogenhetskunskap i kognitiv och didaktisk 
belysning. [From novice to expert: Intuition in a cognitive and didactical perspective]. 
(Doctoral dissertation). Linköping: Linköping University Electronic Press. 

Brookes, A. (2002). Lost in the Australian bush: Outdoor education as curriculum. Journal of 
Curriculum Studies, 34(4), 405-425. 

Brown, M. & Fraser, D. (2009). Re-evaluating risk and exploring educational alternatives. 
Journal of Adventure Education and Outdoor Learning, 9(1), 61-77. 

Bryman, A. (2008). Social Research Methods. Oxford: Oxford University Press. 

Brügge, B., Glantz, M., & Sandell, K. (2007). (Ed.). Friluftslivets pedagogik: för kunskap, 
känsla och livskvalitet. [‘Friluftsliv’ pedagogy: For knowledge, feeling good and a life- 
quality]. Stockholm: Liber AB. 

Brügge, B., & Szczepanski, A. (2007). Pedagogik och lederskap. [Pedagogy and leadership]. 
In (Eds.). Brügge, B., Glantz, M., & Sandell, K. Friluftslivets pedagogik: för kunskap, 
känsla och livskvalitet. [‘Friluftsliv’ pedagogy: For knowledge, feeling good and a life-
quality]. Stockholm: Liber AB. 

Csíkszentmihályi, M. (1990/2008). Flow: The Psychology of Optimal Experience. New York: 
Harper Perennial. 

Dahlgren, L.O., & Szczepanski, A. (1998). Outdoor Education – Literary Education and 
Sensory Experience. An Attempt at Defining the Identity of Outdoor Education. Kinda: 
Linköping University, Kinda Education Centre. 

Dewey, J. (1938/1997). Experience and Education. New York, NY: Kappa Delta Pi, 
Touchstone. 

Dillon, J., Rickinson, M., Teamey, K., Morris, M., Choi, M. Y., Sanders, D., & Benefield, P. 
(2006). The value of outdoor learning: Evidence from research in the UK and 
elsewhere. School Science Review, 87(320), 107-111. 

Dnevi dejavnosti: koncept. [Activities days: the concept]. (1998). 
(http://www.mizs.gov.si/fileadmin/mizs.gov.si/pageuploads/podrocje/os/devetletka/prog
ram_drugo/Dnevi_dejavnosti.pdf, Retrieved 02/05/2013). 

Ericsson, G. (2004). Uterummets betydelse för det egna växandet. [Outdoor meaning for own 
growing]. In (Eds.). Lundegård, I., Wickman, P.O., & Wohlin, E. Utomhusdidaktik. 
[Outdoor didactics]. Lund: Studentlitteratur. 

EOE – The European Institute for Outdoor Adventure Education and Experiential Learning. 
(2010). Encountering, Experiencing and Exploring Nature in Education: Collection of 
Conference Papers / 10th annual EOE Conference, 22nd–25th September 2010, Rateče - 



- 45 - 

Planica, Slovenia. Ljubljana: Center šolskih in obšolskih dejavnosti. (http://www.eoe-
network.eu/fileadmin/PDFs/Zbornik_2010_4.pdf#page=39, Retrieved 02/04/2013). 

Eurydice/Eurypedia (2013). European encyclopedia on National Education Systems: 
Slovenia. (https://webgate.ec.europa.eu/fpfis/mwikis/eurydice/index.php/Slovenia: 
Overview, Retrieved 13/04/2013). 

Fenoughty, S. (2002). The landscape of the school ground. In (Eds.). Higgins, P., & Nicol, R. 
Outdoor Education: Authentic Learning in the Context of Landscapes (Vol.2). Kisa: 
Kinda Education Centre. 

Fibæk Laursen, P. (2005). Didaktik och kognition: en grundbok. [Didaktik og cognition: en 
grundbog / Didactics and cognition: A basic book]. Stockholm: Liber AB. 

Fägerstam, E. (2012). Space and Place. Perspectives on Outdoor Teaching and Learning. 
Linköping: Department of Behavioural Sciences and Learning, Linköping University. 

Grahn, P. (2007). Barnet och naturen. [Child and nature]. In (Eds.). Dahlgren, L.O., Sjölander, 
S., Strid, J. P., & Szczepanski, A. Utomhuspedagogik som kunskapskälla: närmiljö blir 
lärmiljö. [Outdoor education as a source of knowledge: Learning in the nearby 
environment]. Lund: Studentlitteratur. 

Gullestad, M. (1992). The Art of Social Relations: Essays on Culture, Social Action and 
Everyday Life in Modern Norway. Oslo: Scandinavian University Press. 

Higgins, P., Nicol, R., Seyfried, C., Szczepanski, A., Fenoughty, S., Neißl, M., Bartunek, D., 
Brügge, B., Fowler, D., Hensler, M., Laschinski, H., Löhrmann , I. & Neuman , J. 
(2002). Introduction – What is Outdoor Education? In (Eds.). Higgins, P., & Nicol, R. 
Outdoor Education: Authentic Learning in the Context of Landscapes (Vol.2). Kisa: 
Kinda Education Centre.  

Higgins, P., & Nicol, R. (2002). Outdoor learning in theory and practice. In (Eds.). Higgins, 
P., & Nicol, R. Outdoor Education: Authentic Learning in the Context of Landscapes 
(Vol.2). Kisa: Kinda Education Centre. 

Huckle, J., & Sterling, S. (1996). Education for Sustainability. London: Earthscan 
Publications Limited.  

Illeris, K. (2009). A comprehensive understanding of human learning. In (Ed.). Illeris, K. 
Contemporary Theories of Learning: Learning Theorists…in their own Words. London: 
Routledge. 

In & Out: Learning Outside the Classroom. (2013). VIA University College, Denmark. 
(http://www.viauc.com/inandout, Retrieved 14/03/2013). 

Jarvis, P. (2009). Learning to be a person in society: Learning to be me. In (Ed.). Illeris, K. 
Contemporary Theories of Learning: Learning Theorists…in their own Words. London: 
Routledge. 



- 46 - 

Kroflič, R. (2002). Šola – izkustveni prostor socialnega učenja in/oziroma moralne vzgoje. 
[The School – the environment of empirical social learning and/or moral education]. 
Contemporary Pedagogy, 53(5), 42-52. 

Kroflič, R. (2007). Vzgoja za odgovornost onkraj razsvetljenske paradigme: od razvoja 
odgovora-zmožnosti k spoštljivemu odnosu in razvoju etične zavesti. [Education for 
responsibility beyond the enlightenment paradigm: From the development of response-
ability to a respectful attitude and development of ethical awareness]. Contemporary 
Pedagogy, 58 (Special edition), 56-71. 

Lundegård, I., Wickman, P.O., & Wohlin, E. (2004). (Ed.). Utomhusdidaktik. [Outdoor 
didactics]. Lund: Studentlitteratur. 

Manfreda Kolar, V., Sicherl Kafol, B., & Skribe Dimec, D. (2011). (Ed.). Specialne didaktike: 
kaj nas povezuje in kaj ločuje. [Special didactics: What connects us and disconnects us]. 
Ljubljana: Pedagoška fakulteta. 

Martin, P. (2010). Outdoor education and the national curriculum in Australia. Australian 
Journal Of Outdoor Education, 14(2), 3-11. 

Medveš, Z. (1992). Aktualnost reformske pedagogike v sodobnih vzgojnih konceptih 
in njen pomen v razvoju vzgoje in izobraževanja na Slovenskem. [Actuality of reform 
pedagogy in contemporary educational concepts and its importance in the development 
of education in Slovenia]. In: Collection of Scientific Papers – International Conference 
on Alternative Educational Concepts, Maribor 1992. 1–14. 

Medveš, Z. (2007). Vzgojni modeli v reformski pedagogiki. [Education models in reform 
pedagogy]. Contemporary Pedagogy, 58(4), 50-69. 

Miles, M. B., & Huberman, A. M. (1994). Qualitative Data Analysis: An Expanded 
Sourcebook (Vol.2). London: SAGE Publications. 

Musek, J. (2005). Konativni in kognitivni vidik osebnosti. [Conative and cognitive aspect of 
personality]. In (Ed.). Musek, J. Psihološke in kognitivne študije osebnosti. 
[Psychological and cognitive studies of personality]. Ljubljana: Znanstveni inštitut 
Filozofske fakultete. 

Načrt šole v naravi. [The plan of the school in nature]. (2009). Center šolskih in obšolskih 
dejavnosti. [Centre for school and outdoor education]. (http://www.csod.si/?str=328, 
Retrieved 02/05/2013). 

Nelson, N. (2007). Den växande individens hälsa. [The increase of individuals’ health]. In 
(Eds.). Dahlgren, L.O., Sjölander, S., Strid, J. P., & Szczepanski, A. Utomhuspedagogik 
som kunskapskälla: närmiljö blir lärmiljö. [Outdoor education as a source of 
knowledge: Learning in the nearby environment]. Lund: Studentlitteratur. 

Osnovna šola: Osnovno šolstvo. [Basic school: Basic education]. (2013). Ministrstvo za 
izobraževanje, znanost in šport. [Ministry of education, science and sport]. 



- 47 - 

(http://www.mizs.gov.si/si/delovna_podrocja/direktorat_za_predsolsko_vzgojo_in_osno
vno_solstvo/osnovno_solstvo/, Retrieved 29/04/2013). 

Pedersen, K., & Viken, A. (2003). Nature and identity – an introduction. In (Eds.). Pedersen, 
K., & Viken, A. Nature and Identity. Essays on the Culture of Nature. Kristiansand: 
Høyskoleforlaget AS. 

Pedretti, E., Nazir, J., Tan, M., Bellomo, K., & Ayyavoo, G. (2012). A baseline study of 
Ontario teachers' views of environmental and outdoor education. Pathways: The 
Ontario Journal of Outdoor Education, 24(2), 4-12. 

Predmetnik devetletne osnovne šole. [Curriculum for the 9-year basic school]. (2013). 
Ministrstvo za izobraževanje, znanost in šport. [Ministry of education, science and 
sport].(http://www.mizs.gov.si/fileadmin/mizs.gov.si/pageuploads/podrocje/os/devetletk
a/predmetniki/Predmetnik_splosni.pdf, Retrieved 29/04/2013). 

Program osnovne šole: Osnovno šolstvo. [Programme of the basic school: Basic education]. 
(2013). Ministrstvo za izobraževanje, znanost in šport. [Ministry of education, science 
and sport].(http://www.mizs.gov.si/si/delovna_podrocja/direktorat_za_ 
predsolsko_vzgojo _in_osnovno_solstvo/osnovno_solstvo/program_osnovne_sole/, 
Retrieved 29/04/2013). 

Punch, K. F. (1998). Introduction to Social Research: Quantitative and Qualitative 
Approaches. London: SAGE Publications. 

Quennerstedt, M., Öhman, M. & Öhman, J. (2007). Friluftsliv, hälsa och livskvalitet. 
[‘Friluftsliv’, health and life-quality]. In (Eds.). Brügge, B., Glantz, M., & Sandell, K. 
Friluftslivets pedagogik: för kunskap, känsla och livskvalitet. [‘Friluftsliv’ pedagogy: 
For knowledge, feeling good and a life-quality]. Stockholm: Liber AB. 

Rickinson, M., Lundholm, C., & Hopwood, N. (2009). Environmental Learning: Insights 
from Research into the Student Experience. London: Springer.  

Sandell, K. (1993). Outdoor recreation and the Nordic tradition of "friluftsliv": A source of 
inspiration for a sustainable society? Journal of Ecosophy, 10(1), 9-14. 

Sandell, K. (2007). Från naturliv till friluftsliv. [From nature-life to (frilufts) outdoor-life]. In 
(Eds.). Brügge, B., Glantz, M., & Sandell, K. Friluftslivets pedagogik: för kunskap, 
känsla och livskvalitet. [‘Friluftsliv’ pedagogy: For knowledge, feeling good and a life-
quality]. Stockholm: Liber AB. 

Sandell, K., & Öhman, J. (2010). Educational potentials of encounters with nature: 
Reflections from a Swedish outdoor perspective. Environmental Education Research, 
16(1), 113-132. 

Sandell, K., Öhman, J., & Östman, L. (2005). Education for Sustainable Development: 
Nature, School and Democracy. Lund: Studentlitteratur.  



- 48 - 

Seyfried, C. (2002). A ‘construed’ link between outdoor education and constructivist 
pedagogy. In (Eds.). Higgins, P., & Nicol, R. Outdoor Education: Authentic Learning in 
the Context of Landscapes (Vol.2). Kisa: Kinda Education Centre. 

Shenton, A. K. (2004). Strategies for ensuring trustworthiness in qualitative research projects. 
Education for Information, 22(2), 63-75. 

Sjölander, S. (2007). Människans relation till naturen – från forntid till nutid. [Human relation 
to nature – from former to present times]. In (Eds.). Dahlgren, L.O., Sjölander, S., Strid, 
J. P., & Szczepanski, A. Utomhuspedagogik som kunskapskälla: närmiljö blir lärmiljö. 
[Outdoor education as a source of knowledge: Learning in the nearby environment]. 
Lund: Studentlitteratur. 

Slovar slovenskega knjižnega jezika. [Dictionary of the Slovenian language]. (2005). 
Ljubljana: DZS. 

Sobel, D. (2005). Place-based Education. Great Barrington, MA: The Orion Society. 

Stan, I., & Humberstone, B. (2011). An ethnography of the outdoor classroom – how teachers 
manage risk in the outdoors. Ethnography and Education, 6(2), 213-228. 

Stevenson, A. (2010). (Ed.). Oxford Dictionary of English (Vol.3). Oxford: Oxford University 
Press. 

Stone, M. K., & Barlow, Z. (2005). Ecological Literacy: Educating our Children for a 
Sustainable World. San Francisco, CA: Sierra Club Books. 

Strid, J. P. (2007). Språk, kultur och landskap. [Language, culture and landscape]. In (Eds.). 
Dahlgren, L.O., Sjölander, S., Strid, J. P., & Szczepanski, A. Utomhuspedagogik som 
kunskapskälla: närmiljö blir lärmiljö. [Outdoor education as a source of knowledge: 
Learning in the nearby environment]. Lund: Studentlitteratur. 

Strmčnik, F. (2001). Didaktika: osrednje teoretične teme. [Didactics: Central theoretical 
issues]. Ljubljana: Znanstveni inštitut Filozofske fakultete. 

Strotz, H., & Svenning, S. (2004). Betydelsen av praktisk kunskap, den tysta kunskapen. [The 
significance of practical knowledge, the silent knowledge]. In (Eds.). Lundegård, I., 
Wickman, P.O., & Wohlin, E. Utomhusdidaktik. [Outdoor didactics]. Lund: 
Studentlitteratur. 

Szczepanski, A. (2002). Environmental Education: An overview of the area from a 
Swedish/Nordic perspective. In (Eds.). Higgins, P., & Nicol, R. Outdoor Education: 
Authentic Learning in the Context of Landscapes (Vol.2). Kisa: Kinda Education 
Centre.  

Szczepanski, A. (2007). Uterummet – ett mäktigt klassrum med manga lärmiljöer. [Outdoor – 
a powerful classroom with many learning environments]. In (Eds.). Dahlgren, L.O., 
Sjölander, S., Strid, J. P., & Szczepanski, A. Utomhuspedagogik som kunskapskälla: 



- 49 - 

närmiljö blir lärmiljö. [Outdoor education as a source of knowledge: Learning in the 
nearby environment]. Lund: Studentlitteratur. 

Šola v naravi za devetletno osnovno šolo: koncept. [School in nature for 9-year basic school: 
The concept]. (2001). Ministrstvo za izobraževanje, znanost in šport. [Ministry of 
education, science and sport]. (http://www.mizs.gov.si/fileadmin/mizs.gov.si/page 
uploads/podrocje/os/devetletka/program_drugo/Sola__v__naravi.pdf, Retrieved 
02/05/2013) 

Šuklje Erjavec, I. (2012). Pomen in možnosti uporabe zunanjega prostora šol v vzgojno-
izobraževalnem procesu. [Significance and possibilities of school grounds usage in the 
education process]. Contemporary Pedagogy, 63(1), 156-174. 

Thorburn, M., & Allison, P. (2010). Are we ready to go outdoors now? The prospects for 
outdoor education during a period of curriculum renewal in Scotland. The Curriculum 
Journal, 21(1), 97-108. 

Tomić, A. (2003). Izbrana poglavja iz didaktike. [Selected chapters from didactics] (Vol.4). 
Ljubljana: Filozofska fakulteta, Center za pedagoško izobraževanje. 

Učni načrti: Osnovno šolstvo. [Lesson plans: Basic school]. (2013). Ministrstvo za 
izobraževanje, znanost in šport. [Ministry of education, science and sport]. 
(http://www.mizs.gov.si/si/delovna_podrocja/direktorat_za_predsolsko_vzgojo_in_osno
vno_solstvo/osnovno_solstvo/ucni_nacrti/, Retrieved 29/04/2013). 

Učni načrt: Program osnovna šola: Matematika. [Lesson Plan: Programme of the Basic 
School: Mathematics]. (2011). Ljubljana: Ministry of Education and Sport, National 
Education Institute of the Republic of Slovenia. 

Učni načrt: Program osnovna šola: Slovenščina. [Lesson Plan: Programme of the Basic 
School: Slovenian]. (2011). Ljubljana: Ministry of Education and Sport, National 
Education Institute of the Republic of Slovenia. 

Učni načrt: Program osnovna šola: Spoznavanje okolja. [Lesson Plan: Programme of the 
Basic School: Environmental learning]. (2011). Ljubljana: Ministry of Education and 
Sport, National Education Institute of the Republic of Slovenia. 

Uljens, M. (1997). School Didactics and Learning: A School Didactic Model framing an 
Analysis of Pedagogical Implications of Learning Theory. Hove: Psychology Press Ltd. 

Zakon o spremembah in dopolnitvah Zakona o organizaciji in financiranju vzgoje in 
izobraževanja. [Act Amending the Elementary School Act]. (2011). Uradni list 
Republike Slovenije 87/2011. (http://www.uradnilist.si/1/objava.jsp?urlid=201187 
&stevilka=3727, Retrieved 06/05/2013). 

Öhman, J., & Sundberg, M. (2004). Rörelse i naturen – ett alternativt kroppsmöte. [Movement 
in nature – an alternative body-encounter]. In (Eds.). Lundegård, I., Wickman, P.O., & 
Wohlin, E. Utomhusdidaktik. [Outdoor didactics]. Lund: Studentlitteratur. 



- 50 - 

Appendix	I	

List	of	subjects	to	choose	in	the	Slovenian	basic	school	(Predmetnik	devetletne	osnovne	

šole	2013):	

- Agriculture: agricultural work / contemporary agriculture / agricultural 

economy 

- Apiculture 

- Art history: analysing works of art / life in art / forms and styles 

- Art forming 

- Astronomy: sun, moon, earth / telescopes and planets / stars and space 

- Biology: exploring organisms in the near environment / organisms in 

nature and artificial environments / human and plants 

- Chemistry: in the environment / in life / experiments 

- Chess: basics / combinations / strategy 

- Computer science: text editing / computer networks / multimedia 

- Dance activities: dance / folk dance / old and social dances 

- Electro-technology and electronics with robotics 

- Environmental education 

- Ethnology: different cultures and lifestyles / contemporaneity and 

heritage 

- Genetics 

- Geography: humans on earth / exploring home town and protection of 

its environment 

- Geometry and technical drawing 

- Handicraft: lace making / embroidery 

- Informational literacy 

- Keyboard and computer 

- Languages: English / French / Croatian / Italian / Chinese / Latin / 

Hungarian / Macedonian / German / Russian / Serbian / Spanish 

- Logic 

- Material work: steel / wood / plastic 

- Math laboratory 

- Media education: radio / TV / print 

- Music: ensemble play / music works / music projects 
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- National culture 

- Nutrition manners: contemporary cooking /  

- Philosophy for children: critical thinking / ethical research / me and the 

other 

- Physics: physics and ecology projects / physics and technology projects 

- Religions and ethics 

- Rhetoric  

- Roma culture 

- Safety: nature and other accidents 

- Sport: sport for health, training, sport for wellbeing 

- Theatre and drama, Theatre club, Literature club, School journalism  

- Tourism education 

 


