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ABSTRACT: The Intercultural Design Camp is a collaboration between the Schools of 
Creative Practice of four European higher education institutions. The basic concept of this 
Intensive Programme is to bring together students and teachers from the different nations to 
work together on a given theme, using creative collaborative briefs, set by external cultural 
and industry partners, to develop and produce multimedia solutions and artefacts. 
In this paper we will examine enhancement opportunities and subsequent approaches to 
Learning and Teaching, Assessment, Feedback and Dissemination within an Erasmus 
Intensive Project utilising collaborative cross-media interdisciplinary practice; this will 
especially cover the following key points: 

 The use of Virtual Learning Environments in International communication 
 External collaborative partnerships and cross-cultural opportunities 
 Cross-media synergies and pedagogical partnerships 
 Products, outputs and dissemination 
 The impact of the Intensive Programme on curriculum development. 
 Future staff and student exchange opportunities. 

 
 

1 Introduction and Background of the ICDC Project 
 
1.1 Introduction 
 
The Intercultural Design Camp (ICDC) is a collaboration between the Schools of Creative 
Practice of four European higher education institutions: The University of the West of 
Scotland; Linköping University, Sweden; Stuttgart Media University, Germany and Artevelde 
University College Ghent, Belgium. The ICDC was piloted in 2009 in Munsingen, Germany 
as a one-week summer school. Working to a given theme, using creative collaborative briefs, 
set by external cultural and industry partners, student participants develop and produce 
multimedia solutions and artefacts. A second, self-funded pilot was held in Dumfries, 
Scotland in 2010. The thematic focus of this delivery was again to strengthen 
internationalization by increasing student and staff mobility through the participation in cross 
national project teams. 
The success of these two pilots led to an application for funding within the EU ERASMUS 
Intensive Programme. As a result of the successful bit a third, two-week Design Camp, took 
place in Grebbestad, Sweden in August 2011. Further ERASMUS funding allowed for a 
fourth ICDC in Kemmel, Belgium in August 2012 and a fifth is planned for Pforzheim, 
Germany in 2013. 
The overarching theme of the three year funded project has been the interrogation of cross-
cultural identities. As well as staff and student enhancement through international activities, 
the ICDC project has encouraged curriculum development at undergraduate and 
postgraduate level and has informed module development in International and Collaborative 
projects at each partner university. 
For further information and examples of student project work please refer to the ICDC 
website www.designcamp.eu. 
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1.2 Background 
 
One of the primary motives of the Summer School was to enhance student and staff mobility; 
therefore the composition of student and staff has been a crucial issue. This holds especially 
true for the ICDC, because of its’ project based approach. 
Core and visiting lecturing staff represented disciplines as diverse as Information Design, 
Graphic Design, Fine Art, Web Design, Film Making, Photography, Application Design, 
Communications, Languages, Computer Science and Engineering, Environment and 
Tourism studies. All possible fields of cross-media productions could be covered by at least 
one staff member. The four partner universities cover a wide area of study programmes.  
Each university has a different thematic focus and the students have represented as diverse 
programmes as Art & Design, Multimedia and Digital Design, Graphic Design and Visual 
Communication, Information Design, Photography and the Moving Image, Film making, 
Screen writing, Script writing, and Journalism. The challenge was to compose teams that 
represented as much variety as possible and ensure that opportunities for collaboration and 
joint working across such specialisms were given. 
The selected students from the different partner universities are from first cycle programmes. 
All applicants had to be at least in the second year of their programmes to ensure that they 
held basic skills, which could then be developed and intensified throughout the Design 
Camp. In order to be able to realize a selection process that met the above-mentioned 
criteria, the students had to write a letter of motivation and had to fill in an application form. 
Each partner university formed a jury that selected the participants from their institution. By 
this procedure a balanced representation from the four partner universities was assured and 
prior knowledge and understanding of student’s media background and skills was utilised. 
 
 
2 The Use of Virtual Learning Environments in International 
Communication 
One important aspect of the project work during the Design Camp is that it covers a rich 
spectrum of production processes. Since two weeks are a rather short period of time for that, 
it is crucial that the students could start with their project work from the beginning of the 
camp. This implies that every student team has to deal with the given briefs and had to 
choose one of them before the teams first met at the camp. Hence there was a need of 
communication prior to the camp. A Virtual Learning Environment (VLE, Moodle) was used to 
facilitate communication between staff and students prior to arrival at the camp. The VLE 
was used to exchange documents, but it also encouraged communication between 
international participants and empowered the students not only to negotiate about the 
selection of the brief, but also to start to bond to each other. While the students accepted the 
‘monitored’ communication within Moodle when being in touch with the teachers, we 
experienced that they avoided the VLE when informally communicating amongst each other 
or within their international student teams. For these purposes the students seem to prefer to 
use social media sites as a communication tool. 
Since a brief has to be selected prior to the camp, the composition of the international 
student teams has to be concluded prior to this. All successful student applicants were 
formed into multi-national and cross discipline teams. These were posted on Moodle in order 
that the students could start to communicate with each other and discuss possible strategies 
in response to briefs set by external partner organisations. There were three different criteria 
used for these groupings. The most important was to ensure an as wide as possible mix of 
nationalities. Secondly, was the student’s skills and their desire to have specific roles within 
their project teams. Regarding skills, all students sent in their CV to facilitate the grouping 
process. The third criterion was the communication profiles of the students. This criterion 
has, at its foundation, the concept that people prefer to interpret what is most beneficial for 
them. Sometimes one can be absolutely sure that something is correct while another person 
can be equally sure that s/he is correct. Therefore, one needs to learn how to interpret and 
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understand others better, to be more efficient and skilful at presenting oneself. According to 
Ohlsson (1996) this is known as adapting to ‘Communication Profiles’. 
From this perspective, student communication profiles were developed. An equitable mix and 
distribution of practice and communication skills, within the student cohort was therefore 
attempted. 
 
 
3 External Collaborative Partnerships and Cross-Cultural 
Opportunities 
 
The staff team in co-operation with national, regional and local partner organisations wrote 
project briefs. In Grebbestad, Sweden in 2011 the West Sweden Tourist Board, Grebbestad 
Tourist Office and the local (fishing) industry of Grebbestad were included. The following 
year in Kemmel, Belgium Steunpunt Natuur- en Milieueducatie, Regionaal Landschap West-
Vlaamse Heuvels, Madoc, Steunpunt Cultuur Westhoek Provincie West-Vlaanderen, and the 
Tourism Westhoek and Folk Museum Dranouter were involved in the setting of the briefs. 
The topics of the project briefs were derived from the overall topic of the ICDC project ‘To 
see ourselves as others see us’ incorporating ecological issues and sustainable futures, 
national/regional identities, tourism and regional development and cultural expressions. 
These topics, which have remained unchanged over the three-year project period, had to be 
adapted to the specialities of the given local situation. In Grebbestad the students could 
choose from four different briefs:  

 Cultural expressions, where students could work with the local Tourist Office 
 Ecological issues, where students could work with the local (fishing) industry 
 Regional identity and tourism, where students could work with the West Sweden 

Tourist Board. 

In Kemmel, Belgium the number of briefs set up for the student groups was extended to 
eight. The groups could choose from: 

 Marketing of tourism in the Westhoek for families with children younger than twelve 
 World War I 
 The border between France and the Westhoek 
 Couleur Locale of the Westhoek 
 Hiking network nodes in Kemmel (local level) 
 Exposition De Bergen Underground 
 Haute Cuisine 
 Stimulating environmental awareness in the Heuvelland region 

 
Background research into each of the topics of the briefs was encouraged and focus points 
were presented in the first week by members of staff and regional partners to give the 
students first insights into the topic of the briefs. In addition, study visits to appropriate 
partners, organisations, exhibitions, events and venues were organised during the first week 
of the camp and two study tours to Ghent and Nieuwpoort were organised for the interim 
weekend. These study visits allowed students the opportunity to gain valuable research 
opportunities to bring to their chosen projects. 
 
 
4 Cross-Media Synergies and Pedagogical Partnerships 
A variety of Learning and Teaching strategies were employed before and during the Camp: 
Lectures, seminars, workshops, practice based collaborative studio activities, study visits, 
research tours to exhibitions and events, formative and summative assessment and 
opportunities for feedback. 
Students, in response to given briefs, repackaged the host nation using cross-media 
production technologies. They critically re-appraised, through a series of group and individual 
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activities, pre-conceived images of the host nation using convergent-media production 
technologies. 
Through the eyes of the host nation and the other nationalities involved in the Intensive 
Programme, students critically reflected upon current images and representations of the host 
nation and local regional environments. Notions of national, group and personal identity were 
explored in both individual and group activities. From these analyses, various opportunities in 
media production were explored and students worked together in International teams to 
develop and present alternative images of the host nations’ national and regional identities. 
These reflected more accurately all forms of recent cultural and societal change.  
Product evidence in the form of group prototypes in response to given briefs were developed 
and shared ideas were produced. These were presented at the end of the IP to a collabo-
rative forum of International staff teams and regional and national cultural partners for 
feedback.  
Appropriate digital, (and analogue) media formats were used by participants. Innovative 
project development and new collaborative pedagogical practices were employed, allowing 
participants the opportunity for team working with differing media types and for the synthesis 
of these in the production of new and innovative media products. 
The varying skillsets of the students were encouraged and optimised within each group’s 
activities. 
The requirement to work with International staff and students, different levels of technical and 
creative expertise, differing expectations of working and developing projects, was one of the 
most important aspects of the collaboration. 
 
4.1. Organisational and Pedagogical Approaches 
 
All partners actively participated in the Intensive Programme. Linköping University (LiU) 
contributed as the lead partner with overall organizational and management responsibilities. 
Stuttgart Media University (HdM) was, in partnership with Artevelde University College Ghent 
(AHS), responsible for much of the pre-camp organisational aspects and also introductory 
role-play, ice-breaking/bonding, inter-cultural communication and teambuilding exercises. All 
partner institutions were involved in these activities on camp. Prior to the camp a Moodle site 
was designed by HdM to introduce participants and allow students to engage in pre-camp 
activities. 
The University of the West of Scotland (UWS) provided teaching relating to the design 
process. UWS was also involved in matters of contextualization, graphic design & visual 
communication in relation to cultural and social identities. All other partners were also 
involved in the activities stated above, as well as in: 
 

 The selection and preparation of participating students from the own partner 
universities. 

 Planning the curriculum and structure of the IP. 
 Lectures, seminars and input to group projects, staff meetings during the IP, and 

mentoring and tutorial support. 
 

The figures 1 and 2 show the academic, (and social) structure of the Belgian camp, 2012. 
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            Fig. 1: Schedule for week 1 
 

 

 
                      Fig. 2: Schedule for week 2 

4.2 Assessment 
The very nature of collaborative working in the Visual Arts and Design subject area creates 
challenges in the assessment of project work. This however is becoming an increasingly 
widespread working strategy within the Creative Industries. Projects are content-oriented and 
very often disseminated using a multi-platform approach. This can be even more challenging 
when working within an International dimension and could involve differing national and 
regional identities and communication strategies. 
These were some of the challenges facing the staff team when designing a strategy for 
collaborative assessment while working in Visual Art & Design disciplines. This also became 
one of the major considerations surrounding the choice of topic for the camp, (Intercultural 
Identity). One of the major challenges faced by the staff team was creating opportunities for 
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the evidencing of individual input to project work, and also evidencing partnership and 
collaborative team working. Therefore a range of formative and summative assessment 
strategies were employed. Formative assessment took place at four key points during the 
working process of the camp. This strategy was shared with the students at the beginning of 
the camp.  

Formative assessment in Belgium took the form of group presentations as follows: 
- Presentation 1: »Ideas« (Day 5) 
- Presentation 2: »Problem(s) and Possible Solutions« (Day 7) 
- Presentation 3: »Concept« (Day 11) 
- Presentation 4: »Final Presentation and Exhibition« (Day 14) 

These group presentations were equivalent to 20% of the final mark. 

The summative assessment took two forms: 
1. The submission of an evaluation of individual and collaborative roles and 

responsibilities within the collaborative project. This could be in the form of a 
sketchbook, diary or blog. A template was provided outlining the possible structure 
and content for this report. (800 words for the collaborative evaluation and 400 words 
for individual reflection.) 

2. An Exhibition and final presentation of group output. Each group had the opportunity 
of mounting and presenting a final exhibition of their process and final media 
prototypes. 

 

The evaluation of individual and collaborative roles and responsibilities counted for 30% of 
the final mark, while the exhibition and final presentation accounted for 50% of the final mark. 
The combination of formative and summative assessments with personal and team 
performance facilitated an appropriate appraise of the students performance. 
In order to ensure an assessment as objective as possible, each staff member used grade 
related criteria, and made evaluative comments during the presentations using a prepared 
evaluation form. A short debate took place at the end of each presentation where staff 
members discussed their evaluation. At the end of the camp, following the final presentations 
and exhibition, a grading conference took place, where the staff members decided upon the 
final marks based assessment made at the various presentations. 
As the Intercultural Design Camp brings together students from various European nations, 
and each of the nations has a different grading system, the European ECTS grading system 
was used, described in the ECTS Users’ Guide (European Communities (2009)). Each 
student received an ECTS grade; A, B, C, D, E or F (ail) and each university provided tables 
to convert these ECTS grades into their national grading system. Altogether four ECTS 
points were awarded to successful participants certificated by an ICDC certificate. 
 
4.3 Strategies for Feedback 
 
Feedback to the students was a very important aspect of the camp. This led the staff team to 
discuss and engage with a variety of feedback opportunities for students including: 

 Preparation and pitching ideas to staff and external partners created opportunities for 
future work activities. 

 Interaction with local and regional agencies in order to develop creative 
entrepreneurial skills. 

 Create creative design solutions in response to professionally set briefs which further 
enhanced team working and spotlighted future career opportunities.  

 To engage with the design process involving negotiation and development of creative 
ideas to prototype stage, which created a valuable set of transferrable skills and 
experiences, leading to a marketable product, and future business developments. 
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The key role in the concept for providing on-going feedback to the individual student and to 
the project groups was the mentor. One staff member was responsible for mentoring a group 
of students for the duration of the camp, and one of the remits of this role was to formally 
feed back staff responses to the student teams. This was done with the aid of a feedback 
form, which was designed around the Learning Outcomes for each presentation. Each group 
received feedback to their presentations (Ideas / Problem(s) and Possible Solutions / 
Concept / Final Presentation). Since the mentors were responsible to collect and condense 
the results of the staff debate at the end of each student presentation, the project groups 
received feedback to their project work not only from their mentor but also from all staff 
members. 
In addition to the allocation of a mentor to each group, each staff member filled in a CV 
describing his/her skills and expertise prior to the camp. These CVs were uploaded on the 
Moodle platform prior to the camp. At the beginning of the camp each staff member 
introduced him/herself to students. Every student was informed about the expertise of each 
staff member and had the chance to discuss his project work with an expert in the 
corresponding field. As a consequence the main aspect of the selection of the staff members 
for the Design Camp was to cover the wide variety of expertise needed for realizing a visual 
art and design project (cf. 1.2 Background). 
Due to the fact that most of the briefs were set in cooperation with local organizations or 
companies the students were able to contact the expert from these institutions in order to get 
background information for their projects or to discuss their concept. Most of the external 
partners were also present at the final presentation and exhibition and provide the students 
with additional feedback to the projects. 
 
 
5. Products, Outputs and Dissemination 
 
5.1 Products 
 
Each collaborative team presented prototypes of their project at various stages of the camp 
to a mixed cohort of students, staff and external partners. This allowed for formative peer and 
mentor feedback throughout the project. 
A final, summative presentation was staged at the end of the camp and students also 
mounted an exhibition of their work. A wide range of innovative cross media products were 
developed including: 

 Advertising and Marketing campaigns 
 Graphic Design and Communication projects (print and web) 
 Film-making and Photography products 
 Art and concept led installation 
 Environmental Web based media 
 Print and virtual publications 
 Tourist based web and mobile applications  

 

     
    Fig. 3: Mobile app ‘Cultuurkalender’                        Fig. 4: Marketing campaign ‘Westhoek for Kids’ 
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 Fig. 5: Augmented reality app ‘trex’                                   Fig. 4: Contemporary exhibition ‘Evolution’ 
 

Further examples of the developed prototypes may be viewed on the ICDC website 
www.designcamp.eu. 
 
5.2 Outputs 
 
From the start of the IP, a review of the results of the Design Camp has been applied. The 
evaluation process employed has focussed on six different aspects: Purpose, location, 
engagement, and appropriateness of teacher/staff, structure and teamwork. At the end of the 
Camp the students complete an evaluation form, which consists of three questions for each 
of the above-mentioned categories. The results from all evaluation forms were reviewed to 
find possible improvements. In average on a measuring scale from 0 (negative) to 4 
(positive) the students evaluated the Kemmel Camp with 2.98, which is a little bit below the 
score from the Grebbestad Camp, but still a remarkable result. Having a differentiated view 
on each individual question it has become obvious that the students assessed the Design 
Camp to be of a high value for their future studies and professional lives. Most of the 
students surveyed report that the Design Camp was ‘good for my future development’ and 
‘developed me as a person through my participation in the Design Camp’. For example the 
students assessed the usefulness of the Design Camp for their future careers with 2.79. 
Their participation within the project scored with 3.31. These figures prove that the IP has a 
particularly important influence on the academic development of the participating students 
and that the basic approach of the Intercultural Design Camp has been a success. 
(Westbomke et al (2011)). In addition to the internal project evaluation the students filled in 
the official EU student evaluation form. This review considers among other things questions 
concerning the location, motivation, and financial issues. 
As intended, the Intercultural Design Camp supports student exchange by enabling 
increased mobility between students and teachers from a range of European Universities. 
While working on creative design projects the students develop their intercultural and 
interdisciplinary competencies and often, the Design Camp is the starting point for spending 
a semester abroad at one of the partner universities. The Intensive Programme has had a 
positive effect not only on the students but also on the staff. While preparing the IP the 
teachers gained a deeper insight into the structure and the working methodologies of each of 
the partner universities. This has lead to an enhanced exchange between teachers and 
support staff. For example, two teachers from Linköping University presented guest lectures 
at the Stuttgart Media University, one from UWS will spend a week at Linköping University, 
(2013/14), and a teacher from Stuttgart Media University will be on Erasmus exchange at 
Artevelde University College Ghent. 
The IP has not only impact on the participating students and staff; it has also influenced the 
teaching at the different partner universities, especially the conception of new modules and 
the deployment of new methodologies in learning and teaching. For example, at UWS there 
has been a level 9 module created entitled ‘International Project’. Students can carry over 
ECTS points achieved through the ICDC and complete the module with additional work in the 
UK or a partner nation. In the academic year 2012/13, HdM has expanded the academic 
courses offered in English to facilitate incoming students from non-German speaking 
countries. And it introduced a module called ‘International Studies’ which allowed HdM 
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students spending a semester abroad and to get credits for the courses taken at the foreign 
university. At Masters level in UWS, pedagogical methodologies learned at the ICDC, have 
been introduced to the module, Collaborative Project. 
 
5.3 Dissemination 
 
The results of the Intercultural Design Camp will be disseminated in different ways. First of all 
there is the website www.designcamp.eu. The website gives an insight to the concept of the 
Design Camp and its development since its first cycle in Muensingen 2009 (Nyström et al 
(2010)). 
Since the Design Camp 2011 the presentations of the results of the project work have 
become an integral part of the project dissemination and the results of all project groups will 
be published on the website. That gives a broad public the opportunity to access the 
outcomes of the Design Camp. In addition during the Kemmel Camp the IP got some 
coverage in the local press. ‘Het laatste Nieuws’ and ‘De Krant van West-Vlaanderen’ 
published articles about the Design Camp and the work the students had performed there. 
This raises the attention of local authorities and also of the local population of the region. The 
links with external partners like the local tourist office and local creative industries not only 
played an important part in the progress of the Design Camp itself but also helped to provide 
a wider profile for the IP. 
Since the inception of the project there is a consensus between all partners to continue the 
partnership. The IP has been a useful focus for the development of international strategy at 
each partner institution. Therefore there are on-going consultations about collaboration 
beyond the IP. First meetings have taken place how the network could continue after the 
camp 2013 in Germany. A Scottish-led, (UWS) application on behalf of the partnership has 
now been submitted to the EU Erasmus Programme for funding to continue this project to the 
next stage; entitled ‘Future Legacies and Opportunity Workshops’, (FLOW 2014) This is 
based on cultural legacy opportunities following a large-scale global cultural event in 
Glasgow; The Commonwealth Games, 2014. 
 
 
6 Future Staff and Student Exchange Opportunities 
Benefits to the student cohort include: 

 Student collaboration and future networking opportunities have been obvious benefits 
of the camps. 

 Increased staff knowledge exchange, research and mobility opportunities. 

 International collaborations have been formed and future group and Social Media 
networks, (Facebook, Twitter, Flickr), have been set up in order to progress future 
collaborative working. There are also opportunities for some of the groups to progress 
their prototype ideas to finished products in collaboration with local partner institutions 
such as the Swedish national and Heuvelland Tourist Boards. 

 Curriculum Development: 
The camp also provided a model of good practice in collaborative working and future 
Curriculum development of modules in Collaborative and International practice are 
planned in each institution.  

 Staff are also discussing the possibility of an International Exchange Masters in the 
area of Creative Industries Practice. 

 
 
7 Conclusion 
Reviewing the last four Intercultural Design Camps the project has developed tremendously. 
Starting with a low-budget one-week camp accommodated in former military barracks, the 
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Intensive Programme has now reached a higher standard, organizationally and 
pedagogically, prior to its inception in 2009. One of the reasons for this development, beside 
the high personal dedication of the members of the ICDC consortium, is that there is a 
commitment to evaluate the strengths and weaknesses of every Design Camp and 
constantly develop the concept to improve for the next project. 

The conceptual focus for the Design Camp 2012 in Kemmel, Belgium was to develop and 
apply methods for assessing students’ collaborative digital media project work and even 
more importantly to provide on-going feedback to the students about the project work itself 
and about their personal participation. From the evaluation and from student feedback it is 
evident that improvements have been made, but there are still some problems to resolve, 
some of which include pre- and on-camp discussion surrounding collaborative mentoring, 
student self evaluation, (collaborative roles and responsibilities)  

Since there are on-going discussions between partner universities in preparation for the next 
delivery of the Intercultural Design Camp in Pforzheim, Germany 2013, (already in 
preparation), it is anticipated that solutions to problems will be found. It is hoped that future 
participants of the Intercultural Design Camp will gain the full benefit from the enhancement 
opportunities created by the research gathered from previous year’s projects.  
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