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ABSTRACT What is the situation for disabled children in the Greek educational system 

today, in the aftermath of the deep-seated socio-economic crisis? The present study is 

going to give an insight in children disability and how this is handled by the Greek 

educational system. To specify and illustrate the need for a qualitative perspective, it is 

necessary to take into consideration not only the exact numbers of disabled students and 

schools existing for them, along with the usefulness and functionality of their facilities, 

but also different qualitative aspects and intersecting parameters determining the 

attitude towards those children, such as gender, sexuality, age and bodily ability; all of 

them contributing to a specific collective mind-set that has arisen from a nexus of 

economical, educational, European and local structures, and their upheaval. This is such 

a study, providing a limited, but qualitative picture of the situation from an intersectional 

Gender Studies perspective onto legislative documents, the experiences of a few current 

educational practitioners (herein interviewed), and onto the state of the art of existing 

research on the topic which is mostly quantitative and statistics-based.  The over-arching 

question, guiding this investigation, is how the educational rights and well-fare of 

children with special educational needs, are practiced, cared for and discussed in the 

present Greek educational system with regard to intersectional gender concerns of 

inclusion and/or integration. This study hopes thus to provide an interdisciplinary snap-

shot of the educational situation for disabled children in a disabled societal context. 

 

1. Introduction 

      1.1 Preface 

 Since Europe goes through a phase when most members- countries face severe 

problems, it trickles down into the lived experiences and practices of individuals and for 

instance, whole school systems. Every single day I am bombarded by new problems 

arising, new measures taken, people declaring their inability to undergo all these changes 

in their lives, starting from financial issues and reaching social ones. I‟ve heard of 

relatives and people that I know that are not even able to cover their weekly expenses for 

basic needs; a cousin of mine, for instance, is thinking of dropping out of school, 
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attending high school now, in order to help the family by working. Starting from this 

background that defines life nowadays, I have chosen as country of my study Greece, my 

own birth country, and a sector that has undergone several changes and has affected in a 

high rate various groups of people- namely, schooling and children growing up in the 

present Greek society. 

 Although Greece has been putting lots of efforts towards becoming a more 

inclusive and retrofit system of education, following what the European Community 

countries have already implemented, there are still some gaps noticed in education that 

prove to be major obstacles when it comes to the realization of the project of more 

inclusive schools. But what do I mean when I refer to inclusion? And how do I 

distinguish it from integration? The images, taken from the Advocacy for Inclusion, 

which follow show in a simple way how disability and the notions of inclusion and 

integration are associated. 

 

 

 

Integration increases the opportunities for the participation of a child who has a disability within the 

educational system of a mainstream school. 
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Inclusion is the full participation of a child who has a disability within the educational system of a 

mainstream school. (One of the Kids. Disability Council of NSW: 1998, 1)  

 

The difference between these two terms will help me clarify what the inclusive practices 

in Greece are and advocate for the real meaning of an inclusive environment for children. 

While integration is about aiming to help a particular category of students with severe 

disabilities to give them access to the mainstream in the narrow sense of placement only, 

inclusion has got a deeper notion, including not only placement but also specific qualities 

of placement. Inclusion refers to rendering a school or a classroom supportive according 

to all children‟s needs and achieving contribution and success for all, despite the severity 

of their physical, psychological and educational disabilities. In other words, integration 

models imply that there is something wrong which should be fixed in order to fit the 

present system. For instance, a child is forced into an already existing school 

environment where adaptations have taken place; the child has to comply with these 

changes, so, in theory, he/ she has to „go‟ to school not necessarily fitted for him/ her. On 

the other hand, the inclusion model considers all children being different and having 

different needs but still all can learn. In this case, for example, school is in a process of 

change in order to meet the students‟ needs and help all of them learn. What needs to be 

stressed is the fact that there are no children that should be fixed in some way so as to be 



Maria Kitsiou 
MSSc Gender Studies- Intersectionality and Change 

 

 

 

 

7 
 

part of a system; in fact, all children may be different and all different children have the 

right to learn. 

Educational scholar Hannah May (2000: 49) argues that “a good education 

system is not merely about offering access to what is available, but also the making of 

what needs to be available accessible: the molding of opportunity”. This is an idea that 

describes my point of reference for my thesis; the access to opportunity is a crucial issue 

either taken for granted or, even worse, under-estimated especially when it regards 

disability and schools. Moreover, anti-colonial, queer feminist and cultural scholar Sara 

Ahmed has also discussed the meaning of “inclusion” especially in her book On Being 

Included: Racism and Diversity in Institutional Life; in this book she argues about 

processes of inclusion/exclusion in institutional settings: how bodies and spaces are 

regulated in institutional life, or as she puts it „how some more than others will be at 

home‟ (i.e. not out of place) „in institutions that assume certain bodies as their norm‟ 

(2012, 3). In th following section, I am going to present more examples and arguments 

supporting the notion of inclusion, as it is closely associated with education. 

 

1.2 Outline of Content 

This outline specifies the content of the thesis. More precisely, the text is divided into six 

main sections: the introduction, theoretical framework, methodology, background and 

analysis, discussion and conclusions. Perhaps specific to this thesis is the tight 

relationship here between the empirical background and the empirical analysis of legal 

texts. It is intended to work to provide context also to the unique empirical material I 

have worked with in this thesis, namely the four interviews conducted with practitioners 

of Greek special education. 

In the up-coming introduction I include the subsection presenting the motivation 

for this research, followed by definition of the research objective and the research 

questions. The section “delimitations of the study” outlines the relevant delimitations 

applied in the thesis empirically and analytically, explaining, additionally, the reason 
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why such delimitations have been applied. The theoretical framework gives me an 

overview of the main theory, previous research and knowledge that form the basis of the 

present thesis. 

When it comes to the section “analytical background”, Ι provide material and 

definitions that have been fairly influential in the formulation of the content of the study. 

To start, Ι give more analytical definitions of the terms of „inclusion‟ and „integration‟ 

and the correlation between them and the educational system in Greece. Next, since there 

are a number of pupils in the Greek educational system that are regarded as severely 

disabled, the national curriculum documents give directives on how they should be 

treated; however, previous research has delivered stunning results of how practices in the 

Greek education system have generated exclusion, marginalization and suffering 

amongst these pupils. Such previous research (Survey and Analytical Program on 

Special Education: 2004) cannot be disregarded, and informs the present study as well. 

With regards to methodology, I would like in this limited study to provide intersectional 

gender and critical disability perspectives on the matter at hand, how the Greek 

educational system deals with disability; I map out this critique with a view to the 

qualitative insights possible from interviews with staff working with disabled students in 

order to give a more nuanced picture of the situation. Therefore, towards the 

accomplishment of my thesis objective, I analyze and decode the interviewees‟ replies 

and extract the conclusions deriving from them and discuss them in context to the 

statistical and legal background. 

 To my assistance, I have consulted a range of different bodies of literature; a 

recent statistical survey and more theoretical works within critical disability studies, i.e. 

national policy documents. This will help me better understand the present attitudes 

towards disability in the Greek education system, forged as it is in the nexus of EU 

policy, the economic crisis in Greece and political aspirations of a so-called “education 

for all”.  

The concluding section of the thesis consists of a brief summarization of the main 

arguments presented throughout the text; not only this, but it is also constituted of the 
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formulation of potential future research and mention important suggestions to take into 

consideration for any such projects. Lastly, the bibliography of the resources used, the 

graphs interpreted and the interviews are provided at the end of the thesis. 

 

1.3 Motivation and presentation of research topic 

Having grown up and studied in Greece, I can still remember myself in Elementary 

school trying to have a look on the “other” school. Where are the kids of the other 

school? Why don‟t they come to play with us? What is wrong with them? Simple, 

unanswered questions in a child‟s mind; in fact, in every child‟s mind. “If they do not 

want to come, we can go to their own schoolyard and play, what do you think”? That 

was the most common spontaneous decision taken by my friends and me during many of 

our school breaks. And it hadn‟t ever been realized, of course, not only because there 

was no schoolyard in the “other” school but also because no access or contact with the 

kids there was allowed. 

Understandably, the “other” school was nothing more than a school within our 

Elementary school for children with disabilities. Perhaps the term school alludes to a vast 

area with classrooms and facilities, not necessarily fairly spacious but at least functional. 

Well, in this case, our “other” school was just some classrooms and a couple of offices, 

restricted on the first floor of the building of the Elementary school I attended. 

Approximately fifteen years later, it still looks like this. 

This remembrance came instantly to my mind when approaching the topic of 

disability and children during one of my Master's courses and since then I have been 

thinking of getting involved with it seriously. What I am actually wondering is how the 

situation as far as children with disability are concerned is currently in my country. 

However, for the purposes of this study I was not able to get in touch with the children 

themselves but had to make it with the second best thing, policy texts, previous research 

and email interviews with people working with these children in school. My intention is 

to focus on the educational system and how disabled students are treated in schools and 
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how disability and children are conceived of in Greek educational texts and practices, 

along with their integration in the society; as gender and culture scholar Elspeth Probyn 

mentions in her article Teaching Bodies: Affect in Classroom, “we are all being exhorted 

to attend workshops and seminars, to innovate with online teaching, and to update 

teaching qualifications – or, for most, to get them in the first place” (Probyn 2004: 22). 

In other words, as teachers- including, also, myself being an English teacher- we are 

constantly trying to improve and put forward our teaching skills and qualifications 

neglecting the people to whom we are going to apply these skills to. But collecting 

teaching certificates and seminars is not our sole purpose; we should be willing to adapt 

our skills and methods in order to serve our students‟ needs and regard our duty as an 

action promoting help and giving opportunities of learning to all. 

1.4 Objective of Study and Research Question 

The aim of this qualitative study is to explore, and give intersectional gender 

perspectives on, the contemporary situation in the Greek educational system for children 

with special educational needs. This is done through first and foremost a limited set of 

semi-structured deep interviews, but also with the help from a recent Greek survey and 

report on the topic, and with pre-existing research of relevance. Furthermore, I delve 

deep into a specific sub-set of legislative documents to study and analyze the framework 

in which Special Education is defined and practiced in Greece. These texts depict the 

action taken throughout the years and the current situation, along with details on the 

economic, political and social impacts.  

 What would be essential to mention before posing my research questions are the 

terms of „disability‟ and „special educational needs‟ (SEN) that are going to be used. 

While „disability‟ is a term broadly used in order to refer to something deviant from the 

normal, it is mostly a term used by the medical-centered approach. To the definition of 

this term, Androniki Papadimitriou‟s study is of aid to me, in which she mentions that 

disability was considered for several years as pathology, indicating a person‟s inability to 
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develop certain aspects and skills, rendering this inability as impairment, without any 

political or social criteria involved. That is why academic researchers based their 

findings and assessments exclusively on physical and mental rules (Papadimitriou: 2008, 

4). 

 On the other hand, the social model of disability came up in the 1970s and 

redefined what „disability‟ might mean, acknowledging that there are social restrictions 

that render a person disabled, while the medical model term was then defined as 

„impairment‟. As Papadimitriou mentions, it was in 1981 that the National Health 

Foundation determined that people with „special needs‟ are those who show some kind 

or serious physical or intellectual impairment, including also the terms of deficiency, 

disadvantage and incapacity (Papadimitriou: 2008, 5). So, the term „special needs‟ 

encompasses all parameters, not ignoring the social and cultural ones but engaging all of 

them in any case that they should be taken into consideration. 

 In my thesis I am going to make use of the terms „special needs‟ or „special 

educational needs‟ and not the one of „disability‟. Based on my personal beliefs, I refuse 

to accept that nowadays we still discuss over not-being-able-to-do-something and, even 

worse, excluding people from several practices for this reason. Students with SEN do not 

have something wrong so that the system, either medical or educational, can fix it; 

contrary to this belief, these students have special talents and traits that should be 

developed not in conventional and traditional ways but in ways that embrace them and 

get them involved in a healthy and welcoming school environment where segregation 

and pity have no place. 

 Therefore, while several critical questions circumvent the present research, my 

main research question for the whole study can be stated as follows:  

- How are special needs perceived in the legal framework of education in Greece 

and how does it function in practice, if considering a limited group of people with 

experience of working within parts of the educational system? 
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Taking into consideration current economic and political circumstances, I also ask  

- How are special educational needs defined and encountered by legislators, 

policy-makers and by practitioners and what are the socio-political 

considerations that determine the image of Special Education in Greece? 

These questions are going to be answered throughout the study so much as they are 

refracted through the materials here deployed. 

1.5 Background 

The Greek educational system is under the supervision of the Ministry of National 

Education and Religious Affairs (YPEPTH). The Ministry is being assisted by agencies 

such as the School Buildings Organization (OSK), the School Book Publishing 

Organization (OEDB), the Pedagogical Institute (PI), the National Council of Education 

(ESYP), the Organization for Vocational Education and Training (OEEK), the State 

Scholarship Foundation (IKY), the Organization for Certifying Degrees and Diplomas 

from Abroad and the research academic Computer Technology Institute (ITY).  

Dr. Manos Papazoglou, political scientist and research associate to the Greek 

Parliament, gives a clarifying overview of how the education system works in his article 

The Greek Education System, Structure and Recent Reforms; it is divided into pre-

school, primary school (six years), lower secondary (three years) and high school (three 

years) which may be either General or Technical high school (TEE), while it obligatory 

for all children aged 6 to 15. Then, Tertiary Education consists of Universities and 

Technological Institutions (TEI) and admission is achieved through national level exams 

that are conducted at the end of high school (Papazoglou: 2004, 176). 

After the age of 15, attendance to Upper Secondary School is optional. In 

parallel, there are specialized schools, such as Music, Ecclesiastical and Athletic Lower 

and Upper Secondary Schools. Papazoglou refers later on in his article on Special 

Education, too, which is provided through separate Special Education schools, classes or 
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schools functioning in the framework of rehabilitation centers, adult- training institutions 

and hospitals, or even at home “in extremely special conditions where a tele- education 

system may be in use” (Papazoglou: 2004, 186). The diagnosis and the description of the 

state of students with special needs lie on the responsibilities of the KDAY, the 

Diagnostic Evaluation and Support Centers; there, after a scheduled meeting with the 

teaching and specialized staff, the student can be individually assessed and fully 

supported. The staff gives the official expert evaluation to the parents or the guardian 

and, if is suggested by the evaluation, they define the teaching material, methods, 

technical equipment or school unit that they child should make use of and follow. 

 The problem in the Greek educational system is not only its selective nature but 

also its competitive and individualistic character that still maintains. 

Greek education has principally been oriented towards preparing students to enter higher 

institutions rather than helping them acquire marketable and practical skills. In order to 

have access to tertiary education, students should obtain a high school certificate, after 

12 years of schooling and to compete in the Pan-Hellenic General Examinations at the 

end of high school. In Greece, due to this educational organization, school is considered 

a constant competition, trying to climb up the educational ladder. Unfortunately, in such 

a system students with special needs cannot find a place for them. A lot of students who 

have been placed in regular or special high-schools have been promoted from one class 

to the other, taking for granted their lack of knowledge and experience of previous 

classes of primary education, with the only aim being just to complete the obligatory 

nine-year education. In other words, the Greek educational system conserves the 

obsolete, for the 21
st
 century, school program, encouraging inequalities and neglecting 

true knowledge and provision of skills. “People with disabilities live and are taught in the 

ghetto of their equals and education is provided as special and partial rather than general” 

(Sehbrock, 2000 in Zoniou- Sideris, 2000, 94). Further information on school practices 

in Greece will be given in the following chapters, while discussing about the policy 

prescripts and the results of the survey. 



Maria Kitsiou 
MSSc Gender Studies- Intersectionality and Change 

 

 

 

 

14 
 

 

1.6 Limitations of the study 

As already mentioned in the preface, this thesis will concentrate on the situation of the 

Special Education system in Greece. Even though I am going to refer to decisions taken 

on part of the European Community, this fact is going to help me compare and analyze 

the measures taken in Greece, influenced up to some point by the European Union 

standards. This means that it is a single case study, limiting our interest to Greek policy 

and changes made in the country in general, not in a specific region of it. The choice of 

Greece is a result not only of my origins; it is a decision taken in order to establish what 

the circumstances of Special Education teaching are and what the main factors have 

been. With Greece being one of the most suffering victims of economy and political 

upheavals, the diversity on student population, regarding Special Needs children and its 

impacts have been in the centre of attention.   

The review of the legal texts and inclusive practices used in Greek education, 

intended to give a top-down image of the situation, is here complemented with the 

interviews, providing bottom-up perspectives from real-life practitioners working in the 

present situation. I have chosen policy articles and guiding documents that apply to 

Special Education and not to General Education, covering a period of time, starting from 

the 1930‟s regarding the legislative articles up to this decade. Based on the fact that 

current legislation and the gradual changes set out to refer to an “education for all”, I set 

out to explore in this study the practices and their results in order to examine, through 

limited material, whether the plan of all-inclusive-education is achieved.  

From the start, I want to declare that I limit the study to primary education; this 

lays on the structure of the Greek educational system and the fact that secondary and 

tertiary education have not included enough practices for Special Education. This fact is 

also supported by the “Survey- Analytical Program in Special Education” conducted by 

the Hellenic Pedagogical Institute, in which survey the conductor of the survey 
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concludes that “special education in Greece is restricted almost exclusively in the 

framework of Primary Education with significantly low presence in Secondary 

Education and professional training. The percentage of the special education school units 

rises up to 94,3 per cent in Primary Education” (Lambropoulou: 2004, 202). For this 

reason and for the purpose of fleshing out law text analysis with reflections and lived 

experiences of practitioners working within the system, the interviewees that I invited for 

my thesis have worked in primary education and can provide me with evidence that 

reflect the circumstances in that field. Although the sample is small, involving only four 

participants, I covered some important parts of the field, meaning two young teachers 

working in Primary education in the field of Special Education and Parallel Support for 

the past five years, a teacher working in Special Education for 25 years and a student in 

the faculty of Special Education, doing currently the training course offered. 

Furthermore, geographical dispersion of the interviewees and me forced me to move on 

to email interviewing; in this case, it proved to be the most efficient way to conduct the 

interviews since a face-to-face contact and interview was not feasible.  

There are thus limitations to my material since both the larger statistical surveys 

that provide me with a backdrop for the topic and the interview material have its short-

comings. There have not, for instance, been any counter-indicatory statistical survey 

available for this thesis to compare with, which means that I lean a lot on only one 

source, however large it is. In fact, since 2004 there has not been any other full analysis 

of the special education framework, carried out by an institution with validity like the 

Pedagogical Institute. The specificities of interviews can equally not provide any kind of 

singular truth of the situation. Having carefully chosen four practitioners among people I 

have already knew, I include people involved in the field who provide me with three 

different perspectives; one of a senior teacher, another of young and recently employed 

teachers and a student of special education. However, the two kinds of materials can 

together work to provide a specific set of “situated knowledge” (Haraway 1991) on the 

issue at hand. 
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2. Methodology 

2.1 Research Method 

The thesis applies an interdisciplinary, mixed methodological approach, employing 

primarily qualitative measurements and supporting quantitative material; this is because I 

am going to make use of both interview analyses, with interviews from people involved 

in the field in question, along with analysis of the National Policy documents issued in 

Greece. Furthermore, I am supporting my afore mentioned analyses on quantitative 

measurements from previously conducted surveys in Greece regarding Special Education 

Schools, facilities and staff, providing me with further useful information concerning 

students‟ background and general service provision on part of the state. 

By definition, as provided by the authors of An Introduction to Qualitative Research 

Beverley Hancock, Elizabeth Ockleford and Kate Windridge, “[q]ualitative research is 

concerned with developing explanations of social phenomena”. This means that it helps 

us to view the world and make out what the reasons are behind situations. Qualitative 

research tries to find answers to specific behaviors, opinions or attitudes and their effects 

(Hancock, Ockleford, Windridge: 2007, 7). In order to examine the social and cultural 

context on which the topic in question is identified, the data I have collected is of 

qualitative nature, meaning that it involves detailed accounts by people in direct 

association with the environment where the phenomenon takes place. This fact brings me 

closer to the subjects and gives me access to an insight into individuals‟ experiences, 

actions and views on the topic I study. 

The ethnographic- like approach of my study is detected in my choice of 

interviewing people as primary resource. The explanation given by Hancock, Ockleford, 

Windridge is of aid to my analysis here: “Ethnography has a background in 

anthropology. The term means “portrait of a people […] that have something in 

common” (Hancock, Ockleford, Windridge: 2007, 10). Therefore, I am going to analyze, 

discuss and present the components of the topic of the study through the perspective of 

the people involved in it. Even if I was not able to actually be on location, nor talk face-

to-face with my informants, they provided me nonetheless with valuable insights, 
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complementing and editing the larger legal and statistical picture I had gathered. 

Attributes of ethnographic studies are given by  professor of Anthropology Tony L. 

Whitehead in his article Basic Classical Ethnographic Research Methods, who states 

that “[e]thnography is an open-ended emergent learning process, and not a rigid 

investigator controlled experiment, […] a highly flexible and creative process […] an 

interpretive, reflexive, and constructivist process” (Whitehead: 2005, 4). From this 

ethnographic approach to research, I take on a flexible and creative attitude to admixing 

materials and data in perhaps non-conventional ethnographic ways.  

More specifically, I rely on explorations of the meaning of inclusion and integration 

as developed both amongst special education scholars and by feminist intersectional 

scholar Sara Ahmed (2012). Ahmed develops a critical account on the very meaning of 

diversity in institutional life through a question on what it means to be included. In my 

study, I take up Ahmed‟s analytical-questioning understanding of “inclusion” and use 

that as a methodological tool. Ahmed in her book poses the following question: what 

does diversity do and how does it perform in terms of addressing inequality in a 

university?  By interrogating diversity as a set of practices, Ahmed‟s book explores how 

diversity policy can become a substitute for action against practices of exclusion in an 

institutional setting. Diversity in her study refers to race and gender and extends to 

questions on inclusion and difference within a community. What I have kept from her is 

the opinion that the presence of diversity can be rendered a good motivation to take 

action on diversity. In Thor Kerr‟s review on Ahmed‟s book, Desiring diversity at 

university, “Diversity can become a way of reproducing advantages rather than tackling 

disadvantages. Ahmed presents an exhaustive, exhausting set of problems with diversity” 

(Kerr: 2012, 4). This is how I also try to promote diversity in education in my thesis; 

being different, in this case disabled, should not be seen as a disadvantage and be 

marginalized but it should be viewed as a way to create solutions and recreate the 

institution. 

The questing concept of inclusion is here thus part of the larger methodological 

perspective I refer to as intersectional gender studies. Nina Lykke agrees that “gender has 
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to be understood in some kind of interplay with other categorizations” (Lykke: 2010, 52). 

Furthermore, according to Kathy Davis, as Intersectionality we mean “the interaction 

between gender, race and other categories of difference in individual lives, social 

practices, institutional arrangements, and cultural ideologies and the outcomes of these 

interactions in terms of power” (Davis, 2008: 68). In my study I will evolve around the 

Intersectionality concept of inclusion, as I mentioned above, as well, and associate it 

with gender and disability. These definitions help me here in order to connect gender to 

disability and reach a conclusion deriving from this interaction. To support this, an 

independent report prepared for the European Commission by the NESSE network of 

experts mentions that “[i]t is evident that there is a dearth of inter-sectional analysis with 

regard to the factors affecting children‟s identification with particular types of special 

educational needs, subsequent placements and educational outcomes. Studies informed 

by sociological analysis are less prevalent than those informed by psychology and some 

sociologically informed studies fail to explore the inter-connections of variables such as 

social class, ethnicity, gender and disability” (Riddell: 2011, 37). This fact makes the 

purpose of my thesis even more challenging; make an attempt to correlate the concepts 

of disability and gender and provide with reasonable conclusions. 

 

2.2 Materials  

First and foremost, I am basing my thesis on a highly limited qualitative analysis when it 

comes to policy documents and interview analysis, with minor features of ethnographic 

enquiry regarding the interview analyses. Secondly, I add to the conclusions reached 

from the analyses of the above mentioned with results coming from a previously 

conducted survey in Greece regarding facilities, infrastructure and number of disabled 

students. 

More specifically, I am going to identify how legislation has shaped the special 

education framework in Greece. In order to achieve this, I have selected laws, ministerial 

decisions and presidential decrees having specific references to special education and 

determining special education practices that had the major effects on the way special 
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education functions. I start by referring to the legislative plans that took place in 1913, 

when we detect the first legislative plans including special education considerations, and 

the period around the First World War; following, I mention L. 453/30/1/1937 and 

Ministerial Decisions No101491/1.8.1969 and No12883/2/10/1972. Further analysis is 

given on L. 1143/81 and L. 1566/85, supported by the 603/82 Presidential Decree. Next, 

I include the analysis of L. 2817/2000 and L. 3699/2008 (with specific reference to 

articles 1, 2 and 4), followed by the v60/2006 Presidential Decree. The last analysis that I 

incorporate on legal texts are of L. 958/79, L.3794/20095 and L. 2525/19976. Therefore, 

I cover the legal texts that were enacted in Greece for a time period of approximately 100 

years, from the state as it was defined in 1913 up to the most recent reforms. Even if the 

time lapse might be considered rather vast, I found quite useful to present how the first 

legislative actions regarding special education were and how they were developed 

throughout the years, putting emphasis on those that exerted the most influence and 

caused more evident changes. Last but not least, I analyze these legal texts into separate 

time periods, including when necessary historical facts or political circumstances that 

help us have a better insight into the situation. 

When it comes to the interviews I employed, I chose four interviewees who are 

currently and fairly actively involved in the field of Special Education; three teachers and 

one student of the faculty of Special Education. The interviews were conducted via 

email, due to distance obstacles, from November 2014 till January 2015. 

Understandably, the language in which they were conducted was Greek, so I have 

transcribed, translated in full, anonymized all the interviews and included them as an 

appendix at the end of the thesis.  

  

2.3 Evaluation of Sources, Material and Method 

The study of the legal texts included, as they have been instituted since the 20
th
 century 

up to nowadays, present the development of Special Education in Greece, and play a 

fairly important role in my analysis. It provides evidence on how the same state has 

changed view and attitude throughout the years and the impact that this fact had on the 
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institutions and society. It is crucial to study the various approaches that were employed 

over different periods in Greek society and the several forms that the education system 

took. I include in my study, as mentioned before, the analysis of the legal texts, 

consisting of laws, ministerial decisions and presidential decrees, found in Greek; this 

means that I studied them in the original language, Greek, and in order to include them in 

my thesis I translated the parts of interest and incorporated them in my analysis. 

The thesis significantly relies on semi-structured interviews that have been 

conducted. I made use of specifically semi-structured interviews having a set a 

predetermined number of open-ended questions, permitting the interviewees to express 

their views freely in their own terms. It is also a convenient and practical way to receive 

a personal story and insight into issues the researcher cannot observe on location. As 

Whitehead mentions, “[s]emi-structured interviewing follows the open-ended approach 

that is characteristic of ethnographic and qualitative research. While the interviewer has 

this written list of questions and a particular order to follow, there is not the set list of 

response possibilities, such as that found in the survey style of structured interviewing. In 

semi-structured interviewing, the interviewer elicits answers fully from the perspective 

of the study participant, and attempts to gain a greater understanding of the context and 

meaning of those responses through various forms of probing” (Whitehead: 2005, 17). 

 In this thesis, I conducted the interviews with a specific set of questions sent via 

email to the interviewees- due to distance obstacles- and received the answers via email, 

as well. The format of email may also create a distancing effect on the issue, making the 

interviewee more at ease and with ample time to write answers in his/her own pace; the 

interviewee can think longer and formulate a response that is well-considered and 

deliberated on before sending the answer. Another benefit is that I was given the chance 

to discuss and clarify issues that emerge from the interviewees‟ responses of which I had 

no prior knowledge. Indeed, the email conversations that happened at times in several 

instances and allowed for responses and counter-responses. However, an email interview 

involves no eye contact, no way of reading the interviewees‟ bodily language, or getting 

the larger picture from an actual physical interview contact and interaction. In this way 
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my thesis is deprived of any kind of emotional effect on part of the interviewees, keeping 

only the information they were willing to provide me with. 

Moving on with the secondary resources for my thesis, I should mention that the 

survey was an initiative taken by the Hellenic Pedagogical Institute; the Hellenic 

Pedagogical Institute is an executive scientific body which functions supportively to the 

Ministry of Education, Lifelong Learning and Religious Affairs. Main concern of the 

Institute is handling scientific research and studies regarding primary and secondary 

education as well as implementation of educational policy issues. The survey in question 

was conducted in 2004 in the framework of an extensive and detailed survey of the field 

of Special Education. The vice President of the Hellenic Pedagogical Institute at that 

time, Venetta Lambropoulou, was in authority of this survey under the title “Survey- 

Analytical Programs in Special Education (2003SE04530072)”. In an attempt to render 

known the situation and all the deficiencies of this sector, the Hellenic Pedagogical 

Institute distributed questionnaires to school units in Greece, starting in the summer of 

2003 till the winter of 2004, along with phone contact with the afore-mentioned units and 

the ministry of Education. The results are published and found on the official website of 

the Hellenic Pedagogical Institute, on the page of the Department of Special Education. 

Since then, we have no other surveys that much detailed and thorough carried out in 

Greece and these results are still the ones published also in the official website of the 

Ministry of Education and utilized for any further research and conclusions. Out of this 

survey, I have made a selection of the parts regarding my thesis in order to support with 

specific data what has been concluded from the legal texts and the interviews. In order to 

achieve this, I had to translate the parts in question, since there was no official translation 

available, and put the translated findings into graphs, found in the appendix and used as 

reference to my analysis. The selection was made taking into consideration the main 

components that define and characterize the usefulness and functionality of an 

educational system, teaching staff and specialized personnel, facilities, number of 

students with SEN and so on. This helps me give an image of practical issues as they 

were represented through that vast sample of schools in question in the survey and 
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evaluate the situation. The drawback of this selection, though, is that the survey dates 

back in 2004, nearly ten years ago. This implies that the situation might have changed 

and the data provided may not be representative of today‟s conditions; however, the 

survey in use is the most complete and valid, since conducted by the Pedagogical 

Institute, and is considered the latest official one covering all aspects and parameters of 

the special education system in Greece, a reason for which its data is still used. 

 

2.4 Ethical Considerations 

It is essential that I include the limitations and ethical considerations that emerge 

from the empirical data produced throughout my study, which mostly regard the 

potential restrictions when it comes to semi-structured interviews. 

 Since the semi-structured interviews are the primary sources that I incorporate in 

my study, the potential issues that arise have their roots to the way that this kind of 

interviews is carried out. Despite the small sample that I have employed, as also 

mentioned in the limitations of my study, it is quite representative, consisting of three 

teachers, one of whom has had 25 years of experience in the field, and a student of 

Special Education. So, after personalized contact with the interviewees, I obtained their 

consent for the email interview, describing what the thesis and its purposes are. What is 

also important is the depth of the story or information collected from the interview and 

whether it can be characterized as relevant or not, making the process of analyzing rather 

difficult. As it may happen in any kind of interview concerning, the narrativity, including 

personal experiences and impressions, might be disputed and called into question. That is 

why my selection of questions was careful and precise, with reference to my thesis 

objective; by including open-ended questions, the participants could express their 

experiences and provide their knowledge on the subject without being affected by my 

attitude as a researcher on the topic.  

However, the participants were not obliged to answer to every single question but 

they were given the liberty to expand their replies to the extent that they chose. 

Anonymity was guaranteed and, as a consequence, the interviewees were encouraged to 
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feel free to express themselves as they wished. Furthermore, the way that the interview 

was conducted- via email- involved no body language, something that differentiates our 

material from conversation-like interviews; body signs or intonation should have been 

discussed separately, whereas in this case we study and examine their replies and only. 

 

3 Theoretical Framework- Background 

3.1 Inclusion Vs Integration 

It is of vital importance to include in my thesis the definitions and interpretations of the 

terms inclusion and integration; as restated in previous section, inclusion in the 

framework of education does not have to do only with disabled students. It is not related 

just to the removal of a child from one teaching environment to another or the radical 

change of sources and planning for lessons; it is more of a gradual process of a school or 

a classroom improving their qualities and characteristics and becoming more welcoming 

and supportive for all students. According to Booth et al. inclusion puts forward the 

participation of students and the elimination of their segregation from school life and all 

the cultural and social activities engaged, promoting homogeneity in education and 

participation of marginalized and vulnerable groups, in this case people with special 

needs (2000: 12-13). Of course, this does not infer that total mainstreaming is feasible; in 

other words, inclusion being the foremost goal, there should be careful planning and 

thought on how inclusion can be successful and not utopian. If we attempt to give access 

to every single child, neglecting their special talents or weaknesses they might have, 

maintaining the same curriculum and educational program followed by all their peers, 

the children‟s reality is going to be absolutely unrealistic.  

 On the other hand, the term „integration‟ stands for an individualized, ideally, 

approach when the main purpose is to fulfill the student‟s specific needs and demands. 

That is why specific teaching processes and methods are employed and each case is 

studied and treated separately. What is intended through integration is to help students 

with special needs in a personalized manner, rendering them ready for placement in 

mainstream schools. By contrast, inclusion is about the child‟s right to participate and the 
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school‟s duty to accept the child; for inclusion there is no distinction between 

mainstream and special schools, general or special education because all students learn 

together in a flexible, child-centered environment. Inclusion shows respect towards 

students‟ with disabilities social and educational rights and equips them with skills that 

can be utilized not only in the scholastic framework but in a social level, too.  

 The issue of inclusion determines crucially the social inequalities in a 

community; that is why so much attention is paid on this argument. Inclusion turns out to 

be a social phenomenon when students are excluded from the school environment due to 

lack of resources and infrastructure or when a teacher‟s decisions and choices of 

planning the school program render the student unable to follow and participate. A fairly 

successful example is given by the academic scholar Sehrbock, “a child with “Down” 

syndrome is not disabled by this syndrome, but by the social mechanisms of evaluation 

and the prospects of developing his personality according to them. Someone who sits on 

a wheelchair because of an accident is not handicapped; his kinetic possibilities are just 

made more difficult”. Various instances and examples of everyday life can support what 

is just mentioned, such as too narrow doors for wheelchairs to pass, no elevators in 

school facilities or automated doors. Therefore, it is a matter of restricted accessibility 

that renders students handicapped (Sehrbock: 2000 in Zoniou-Sideris, 2000, 97-98). 

 Ahmed‟s theory on inclusion in institutions, regarding race and diversity in her 

book, maintains that inclusion of the „other‟ is always “on condition” (Ahmed: 2012, 42-

3). The person embodying diversity is welcomed by the institution – more specifically, 

the implicitly white bodies that make up the body of the institution – on the condition 

that he or she blends in with the image of the institution. Perhaps looking at disability 

would expose the „on condition‟ aspect of inclusion and help articulate the point Ahmed 

makes: you can be autistic as long as you are a team-player, or depressed as long as you 

are pro-active.   

  

4. Analytical Backgrounds 
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In the following, I go through descriptively and analytically two types of empirical 

material on special education in Greece, first the legal policy context and second the 

statistical knowledge.  I am employing this material in order to give answers to my prime 

research question, meaning how the legal framework of education in Greece perceives 

special needs and in what ways these are encountered not only by law in a theoretical 

level but also in practice. 

 

4.1 Legal and policy context: Empirical Reflections 

4.1.1 1900-1937 

 

As mentioned in the previous chapter, up to the first half of the twentieth century, the 

disabled children and children with special needs were socially stigmatized and either 

kept behind the locked doors of their houses or in isolated asylums existing in that period 

(Vlachou- Balafouti & Zoniou- Sideris: 2000). The surprising fact is that demands for 

inclusion and integration into mainstream education did not initiate from concerned 

parents or teachers but it was a result coming from changes in legislation (Zoniou- 

Sideris, 1997). As Christine K. Syriopoulou- Delli, teaching assistant in the University of 

Macedonia at the Department of Educational and Social Policy, mentions in her review A 

Historical Review of Educational Policy in Greece for Children with Pervasive 

Developmental Disorders, Behavioral Difficulties and Other Special Educational Needs, 

firstly, on November 1913, the legislative plans on educational reformation of the 

Minister of National Education and Religious Affairs attempted a radical reform of 

education in Greece by instituting laws where children with “mental deficiency” were 

considered “inferior” (Syriopoulou- Delli: 2010, 4). 

However, the consequences of World War I and the inflexible policy of 

conservative political forces postponed this educational program of the liberal party until 

1929; it was then when a liberal government returned to power and proposed a six-year, 

unified, common, obligatory primary education for every child: a primary education with 

humanitarian content. The legal plans referred to “students delayed in their 



Maria Kitsiou 
MSSc Gender Studies- Intersectionality and Change 

 

 

 

 

26 
 

development”. The first special school was established then in Athens, known as Model 

Special School for the Abnormal. While the blind, deaf, delinquent and epileptic were 

not admitted to this school, the majority of the students there suffered by “simple 

disturbances and abnormalities of character as well as neurological crisis and 

unsuccessful management of instincts” (Stasinos, 1991). The 453/30/1/1937 law 

expressed the theory that the „mentally abnormal‟, „psychologically unstable‟ or 

„mentally weak‟ people were not able to respond normally to what the mainstream 

education demands were and their separation from the mainstream student population 

was necessary as well as attendance at special educational units, like institutions or 

asylums (Syriopoulou- Delli: 2010, 5). Nevertheless, there were the “educable” ones, 

too, who would be able to attend mainstream schools or have special attendance. What 

was firmly believed by Greek society with relation to what can be offered by mentally 

retarded people was that these children were “ancillary, helping” members of society 

“who can work only under certain instructions and supervision…they will never be 

people who will face life with security and stability…they are individuals who move and 

take the color of their environment” (Imvrioti 1939: 143). 

 

4.1.2 1937-1972 

 Syriopoulou– Delli argues that “[f]or more than 30 years (1937-1972) no 

measures were taken by the state for the education, vocational training and social 

rehabilitation of „mentally retarded‟ people”. What needs to be mentioned about this 

period is the first official references and definitions of disability with relation to 

education in Greece; Rosa Imvrioti was the first one to refer to “Therapeutical 

Education” in 1939; aim of this method was care taken with a view to education and 

welfare for all children whose physical and mental growth is hindered due to individual 

and social parameters. After World War II, it was impossible for the Greek state to 

organize systematically their education. The private sector dominated the area of special 

education during that period, till the mid 1950s, through medical centers and institutions 

which functioned providing education mostly to those who suffered from mental 
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retardation and behavior disturbances (Syriopoulou- Delli: 2010, 5). The reason for 

existence of medical centers mentioned above is the medical-centered perception of 

model of disability; this means that the physical and mental abilities are measured 

according to physical and developmental norms, characterizing the people in question as 

“deviant” or “handicapped”. 

With the vast majority of teachers not being specialized in special education and 

the increasing concern over the irrationally large numbers of illiterate disabled people, 

the Greek State realized that they did not fulfill the demands and their responsibilities as 

those were declared by the United Nations regarding human rights. It is important to 

mention that Greece was the first country to sign an Association Agreement with the 

EEC as early as 1961, aiming to be admitted in the EEC within 22 years. In order to 

achieve this, the nation had to comply with EEC‟s directives and policies. The 

Agreement was partly frozen for seven years at the initiative of the Commission of the 

EEC, European Commission nowadays, as a reaction to the military regime asserted in 

Athens on April 21st 1967 and re-entered into force on the restoration of a liberal 

parliamentary regime in 1974. It was high time, in other words, for the Greek 

Educational System that they ensured the disabled children‟s rights to education, as well. 

The educability of people with special needs was the first and foremost principle in 

western countries during that period, in contrast to the dominant perception up to then, 

which was the „irreversibility‟ of „invalidity‟. The „principle of educability‟ maintains 

that „invalid‟ people are able to attend courses of basic education and vocational training 

that would help their social integration since it was unthinkable that period that a child 

would be uneducated.  

 

4.1.3 1970’s 

 

As I have referred to in the previous subsection, it was in 1974 that the collapse of the 

military regime took place, the “Metapolitefsis”, as this period is called in Greek. This 

political change with the rise of the liberal party and the new government brought around 
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new conditions and had significant consequences in all aspects of life, accelerating, first 

of all, the process of achieving Greece‟s EEC membership.  

In the mid 70's, the medical-centered model of disability was put in doubt on part 

of the disabled and their associations. For several years there was school segregation 

existing, meaning that students with SEN could be taught and socialize only in separate 

from the general school environment. The social model of disability started to develop 

then, supporting that disability is a social construction and fruit of social practices of 

isolation and exclusion. Terms like school division, mainstreaming, integrating and 

inclusive education make their appearance.  

During this period, the state founded the Bureau of Special Education in the 

Ministry of National Education and Religious Affairs (Ministerial Decision 

No101491/1.8.1969) as well as a number of special schools in certain towns in Greece 

(Ministerial Decision No 12883/2/10/1972). It was then that for the first time it was 

believed that not necessarily mentally disabled students would be a burden for the 

society but, on the contrary, productive members of it. Despite this attempt to orientate 

the private sector towards vocational and educational training, the institutions and the 

state did not stress enough the need for social integration and rehabilitation.  

 

4.1.4 1980’s 

 

The common belief and attitude, as well, was that in a democratic society it is taken for 

granted that people with SEN can also participate equally in all levels of social life. That 

is why back to that age all countries members of the EU suggested mostly educational- 

political and not pedagogical solutions towards common Education for All. With Greece 

being a member of the EEC officially in 1981 social, political and educational, as I 

specifically employ here, reforms and changes had to take place. 

Moving on to L. 1143/81, it was the first time that unanimously the Greek 

Parliament voted a law in favor of Special Education in 1981. It was the first time that 

they admitted that children with special needs deserve “equal opportunities in education, 
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social integration and preparation for the successful transfer from school to life” 

(Stassinos; 1991, 237-239). The definition of “deviant people” was defined and the 

categories to which they were divided into were determined. Apart from this, the 

Directorate of Special Education was established, functioning within the Ministry of 

Education. What was also defined was the fact that Special Education was provided both 

in state and private schools, whereas schooling was obligatory for people aged from 6 to 

17 years old.  

As far as primary education was concerned, all its scopes and objectives were in 

the Ministry's of National Education and Religious Affairs control. Moreover, according 

to article 30, “the teachers serving the public sector do not assume a permanent position 

but they are assumed their position according to the temporary needs existing”. In other 

words, special education teachers did not have, and still do not, either, a permanent 

position in Greek schools but are moved from school to school depending on the number 

of disabled students and the respective demands. 

 Nevertheless, I need to mention that we still came up with a dual education 

system, as special education was completely separated from mainstream education; the 

educational system is divided in normal schools and special schools or institutions. 

Deriving from Kyrini Fotopoulou‟s dissertation Policy, Provision and Practice of 

Inclusive Education in Greece and based on the 603/82 Presidential decree, “an 

individual was diagnosed and classified as having mental retardation by a qualified team 

of doctors and educators, who gave one or more standardized intelligence and adaptive 

skills tests individually”. According to the diagnosis results, the pupils would be 

classified as able to be educated or trained and profoundly retarded, with IQ scores 50-

70, 30-50 and less than 30 respectively (Fotopoulou: 2006). However, the number of 

pupils with special needs attending special classes was 3.484, which represents only 2 

per cent of the total number of children who had special educational needs. What is, also, 

rather interesting is the fact that this law used politically incorrect and even insulting 

language to define the terms needed for special education. In terms of policy practice, the 

concept of being a special teacher was devalued as an extension of the historical 
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devaluation of disabled children who were thought of as “inferior and not worthy to be 

taught” (Vlachou-Balafouti & Zoniou-Sideris, 2000).  

It was later on in 1984 that L. 1566/85 screened out the term “deviant people” 

and the term “people with special needs” was used instead. More innovations were 

incorporated in this law, such as the introduction of a foreign language in Special 

Education schools; the foundation of a faculty of Speech Therapy was projected, while 

educational books for the blind were then transcript in the Braille language system. 

However, strict comments were launched on it since its measures were not so 

satisfactory regarding special needs. More specifically, there was no projection for 

foundation of a Special Education Needs faculty under the umbrella of the Pedagogical 

Institute and no post-graduate specialization in Special Education Needs either for 

secondary or for tertiary education. The Board of Education had no more power over the 

counseling on disability issues; this meant that the assessment and counseling of people 

with special needs was still a responsibility of the Ministry of Health. In the meantime, 

there were no clear distinctions between the duties that school counselors in General and 

Special education were supposed to have. 

According to the special educator Androniki Papadimitriou in her paper The 

Pedagogy of Integration of Children with Kinetic Disability at School, this law was 

considered innovative for a very specific reason; they have made the first attempt to 

abolish the distinction between children with and without special needs and move on to 

the integration of students with SEN in mainstream schools (Papadimitriou; , 12). Still, 

though, the law mainly refers to general education as a broad framework and dedicates 

part of it in a separate section to special education. Last but not least, the attempt to 

eliminate discrimination is appreciated but it is carried out in a symbolic and theoretical 

level, whereas the term integration is used and not the one of inclusion. 

 

4.1.5 2000 
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It was only in L. 2817/2000 that needs regarding Special Education were redefined and 

people with disabilities gained real rights in education through legislation. The impact of 

the European Union is blatant, considering the EU resolution on the 31
st
 May 1990 

(90/C162/02) the directive to find new ways of acting in special education. The new 

target set is “Education for All”, not only for children without special needs but also 

those with SEN. Integration is first and foremost and that is the reason why Special 

education schools were designated only for very severe cases of disability. In specific, 

the aim of a special education system – according to Law 2817/2000 – “is development 

of a child‟s personality, improvement of abilities and skills, in order that their integration 

and reintegration into mainstream education system and life in society be a possibility, 

their vocational training and their participation in productivity, their mutual acceptance 

in society and their equal development” (Article 1). “Touring teachers” was a new term 

introduced then and proves to be of great importance in the years to follow- it is 

something that plays a really determining role in special education nowadays, as I are 

going to present later on in the present study. There were established projects, as well, of 

recreational activities and even professional orientation for the students‟ with special 

needs, along with the introduction of modern technology equipment. The Board of 

Education was once again the exclusive body in charge of Special Educational Needs 

and the establishment of post-graduate studies in Special Education was instituted.  

As it is mentioned on the official website of European Agency of Special Needs and 

Inclusive Education, an independent and self- governing organization maintained by the 

Ministries of Education of the EU member countries, the categories of pupils who are 

considered as those with SEN are the following: 

Pupils with mental retardation 

Pupils with severe visual or hearing impairment 

Pupils with severe neurological or orthopedic impairment or severe health problems 

Pupils with speech and communication difficulties 

Pupils with special learning disabilities such as dyslexia, etc 
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Pupils with severe cognitive, emotional and social difficulties, autism and 

developmental disorders (par. 1, article 1) 

 

What is also suggested in this article is that students, either pre-school students, 

young students or teenagers who are not part of the afore mentioned categories but are in 

need of some specialized method of education for a period of time can be considered 

students with SEN. 

Diversity and categorization can be either beneficial or harmful; what are the effects 

when categorizing a child? That is a dilemma expressed in Education and 

Disability/Special Needs report. Do you just label or stigmatize him/ her? As professor 

Sheila Riddell claims in the report, categorizing and labeling diversity might be 

beneficial in order to obtain further resources and special equipment or even support and 

assistants (Riddell: 2012, 12). This is what Ahmed agrees with and supports in a less 

direct way in her book On Being Included; diversity workers are tactical workers. They 

can use diversity data to challenge reductionism, the means by which diversity is reduced 

to data. They can turn diversity into a question in order to problematize systemic 

practices of inequity (Kerr: 2012, 5). On the contrary, the dangers lingering due to 

labeling diversity is social discrimination and “the definition of a spoilt identity”. 

Understandably, this fact leads to limited future opportunities and difficulties in social 

life and behavior (Riddell: 2012, 12). 

What was also included in L. 2817/2000 was the institution of a faculty of Special 

Educational Needs in the Pedagogical Institute in order to research all issues on disability 

and special education, along with new specializations in this field. Sign Language was 

instituted as the official language for the deaf while modern technologies teaching aids 

and creativity courses for children with special needs were introduced. Moreover, people 

with special needs have the right to get their diagnosis from a Diagnostic Assessment 

and Support Centre or from a Medical- Pedagogical centre or from a Public Hospital, 

founded in every prefecture of the country (K.D.A.Y.).  
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As Papadimitriou argues in her paper, the practices suggested in this law do not 

make any radical difference from those in the previous decade, before 1989. No matter 

the modern perceptions for special needs that it incorporated, there were lots of gaps and 

inconsistencies noticed. In the meantime, the Diagnostic Centers (K.D.A.Y.) suffered 

from shortages in specialized staff, material and equipment, along with a plethora of 

duties to assume, hindering them from fulfilling their duties and the majority of those 

being concentrated in the urban centers (Papadimitriou; ,14). The conclusion that I can 

draw is that the educational framework is characterized by several drawbacks and gaps 

that do not allow any attempt to be developed as a successful plan of inclusion of 

children with SEN as an everyday practice. The reason for this is the approach to the 

issue of special needs which is not encountered as a social reform, embracing diversity 

and promoting inclusion. For example, there were Diagnostic Centers founded but 

mainly in urban zones, neglecting the lack of such centers in rural areas and distant areas 

away from cities, whereas the results of their diagnosis is going to be used only to put the 

student in the appropriate school unit or institute. It is seen as the height of the 

educational change and only, limiting the measures within the education field; this is a 

fact evident from the fragmentary theorization of inclusion and the attempts of 

implementation, far from any general social concept that should be part of. 

4.1.6 2008-present 

What is crucial and more than determining for this period and should be taken into 

consideration is the European ongoing debt crisis; Greece was found in the epicenter of 

this financial crisis climax owing to a number of structural deficiencies of the Greek 

economy system, along with a decade long pre-existence of overly high structural 

deficits and the debt on the government‟s part in relation to the GDP on public accounts. 

That is why in 2010 the Eurozone Countries, the European Central Bank and the 

International Monetary Fund launched a 110-billion bailout to the Greek state, triggering 

a series of austerity measures imposed and following constant economic recessions since 

2007. 
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Professor Lisa Waddington (University of Maastricht) mentions in the ANED – 

Academic Network of European Disability Experts (VC/2007/0388) 2011 Annual 

Activity Report that “[d]uring 2008 a systematic mapping review of EU legislation 

making a reference to disability was completed” (ANED; 2011, 14); EU‟s action plan 

focused on the inclusive participation of people with disabilities, accessibility and 

enjoyment of principal rights, which all country members should comply with. For this 

reason, in October 2008, law 3699/2008 was established expressing the government's 

main concern is the spherical and harmonic inclusion of children with special 

educational needs and impairments, with a focus on their personality's growth and their 

skills' promotion and encouragement so as to achieve, when it is possible, their re-

integration into General schools. Principal target is to assure disabled people's access to 

all kind of services and facilities- taking into consideration building infrastructure, 

hardware and electronic equipment- under the umbrella of the measure “Design for All”, 

as this was called in the law's framework. Special education aims specifically at the 

development of pupils with SEN personality, the enhancement of their abilities and their 

effective integration and re-integration in mainstream schooling and also in social life, 

engaging not only students with SEN but also teachers and parents. “Implementation of 

the principles of „design for all‟ for the access of handicapped people is obligatory 

during design of educational programs and the educational material, equipment, 

buildings as well as during the design of policies by special schools and Centers of 

Diagnosis and Support” (Law 3699/2008, art.2).  

  The present law includes elements from the already existing laws, leaving 

ground, as well, for reforms and changes; “school for all” is a fundamental characteristic 

promoted by the European Union along with the principles of inclusion and equal 

opportunities. Something important to mention when it comes to the words and terms 

used: according to professor of special education Zoniou-Sideri, in Greek legislation the 

word used to refer to „inclusion‟ is the one that in Greek means „integration‟, while the 

Greek equivalent word for inclusion is not used legal texts. Based on Greek 
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bibliography, the word for „integration‟ incorporates the meaning of „inclusion‟; so, in 

the present law the principles of inclusive education are represented, despite being 

translated in Greek with the term „integration‟ (Zoniou- Sideris; 2010, 38). 

What is foreseen in this law is that the teacher of the mainstream classroom is 

expected to evaluate the need and eventually to seek assistance from the Services of the 

Ministry of Education, including Centers of Assessment, School Advisers, and teacher of 

special education. Main purpose of this innovation is to organize the Individual Teaching 

Program of the pupil. Students have the right to be examined so as to estimate the 

character of the special need and the educational support they are in need to receive. This 

varied among assistance in the mainstream classroom with a specialized teacher, tuition 

in a unit of inclusion for some hours per week, mostly in classes of inclusion, parallel to 

the mainstream program or admission to a special school, when the student encounters 

severe special needs, after parental agreement. In some cases, education is provided at 

home if there are particular health reasons that prohibit a pupil from attending school. It 

is of high significance to mention that the present legislation renders obligatory 

education for students with special need, reassuring equal opportunities for learning, 

financial sufficiency and independent living. With the system of introducing teachers of 

special education in classes for individual cases, emphasis is placed upon functionality 

and capabilities of disabled students, incriminating and promoting an educational and 

welcoming environment for the disabled. 

Interesting to notice is the change in the language used so as to express and provide 

an official definition of special needs. The definition of disability is redefined in the law; 

in article 1, par. 2 of the Law 2817/2000 a clause is added: “Special educational support 

can be offered to individuals who have special abilities and talents”. Later on, this clause 

was formulated making reference to students “who have one or more mental abilities 

developed to a degree that overcome a lot the expected abilities of their age range”, while 

in L. 3699/2008 “Special Education and Education of people with disability and special 

educational needs” was included. The present law includes in the definition of students 
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with special needs the social criterion that might determine a student‟s state. More 

specifically, “special needs are also considered behaviors due to complex factors, i.e. 

cognitive, sentimental, mental and social disadvantages deriving from the family and 

social environment. Difficulties in learning that derive from the social and economic 

background of the learner as well as low achievers are not considered as special needs” 

(art. 4). In other words, the social aspect of the model of special needs makes its 

appearance in legislation, defining clearly which states or difficulties are acknowledged 

as socially affected. 

 Moreover, handicapped students‟ special educational needs are identified by 

Centers of Diagnosis and Support, the Special Committee for Diagnosis and Assessment 

and Medical-Pedagogical Centers of other Ministries that cooperate with Ministry of 

National Education and Religious Affairs (art. 4). Legally assured is the function and 

reorganization of the Diagnostic Evaluation and Support Centers (KEDDY, former 

K.D.A.Y.), with enhanced and upgraded consultancy services and support. In those 

centers, individual intra-scientific reports are provided to students with special needs, 

assessed by a committee made up of up to five pedagogical experts. Participation of 

parents is fairly encouraged; reinforcing collaboration with the educational teams of the 

KEDDY as far as the planning of the educational program of the student is concerned in 

all school units. On the other hand, the professional rights and certificates from special 

education schools are validated with those of the mainstream ones, for all educational 

levels. Furthermore, early intervention is enhanced in Pre-Primary education, providing 

medical support and aid along with therapeutic services, whereas the age limit is 

extended to the 22
nd

 year; what is also promoted is the introduction of Life Long 

Learning programs outside the school framework. As far as the staff recruited is 

concerned, this law determines specific requirements needed, consisting of scientific and 

re-educational training programs of a minimum of 400 hours, specialization in autism, in 

sign language and Braille.  
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 Examination is of great importance to be taken into consideration. Flexibility on 

this issue is required in order to enhance inclusion of disabled students in all educational 

levels. In 2006 the Presidential Decree v60/2006 gave pupils with disabilities or special 

educational needs the opportunity to take national exams for entering university in an 

oral or written way according to the nature or severity of their impairment. However, in 

L. 3699/2008 it is specifically stated what the criteria are for those who need to be orally 

assessed or with written examinations, having the corresponding diagnosis of the 

KEDDY. In more detail, according to Academic Network of European Disability Experts 

(ANED) country report on equality of educational and training opportunities for young 

disabled people, written by Eleni Strati, sociologist and expert in Disability Studies: 

Oral assessments concern pupils who cannot take written exams due to certain 

specified types of impairment:  

i. Blindness (Law 958/79 (Official Journal of Government 191/Α‟) or vision 

difficulties (vision loss ≥ 67per cent).  

ii. Mobility disability ≥ 67per cent regarding the upper limbs  

iii. Spasticity of the upper limbs  

iv. Bone fracture or other temporary dysfunction of the upper limbs  

v. Learning disabilities such as dyslexia (Strati: 2010, 4) 

 

 Students suffering from autism are being assessed either orally or written. 

Written examinations are acceptable for pupils with severe hearing difficulties (disability 

rate ≥ 67per cent) or speech difficulties and epileptic crisis; nevertheless, a diagnosis is 

essential by KEDDY, especially when it comes to students who are blind (Law 958/79) 

or have a vision loss ≥ 67per cent or have other severe hearing difficulties. 

  Pupils with SEN who belong to the previously mentioned cases are being 

examined at the same time and on the same topics as the rest of their classmates. What 

is more, pupils with SEN who have completed upper secondary education can enter the 

university course of their choice without taking part in the national exams for university 

entry. “Students with disabilities are accepted at a rate of 5per cent of all available 
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places in any university course under this provision (Law 3794/20095). This was 

changed from 3 per cent which was first established in 1997 (Law 2525/19976)” (Strati: 

2010, 4).  

As Strati stresses in the ANED report, there is no direct financial support to 

disabled students, such allowance or monthly funding; instead any expenses should be 

covered by their family and only; transportation to the school unit is the only activity 

provided by the state to these students, with accessible vehicles used to transfer students 

with mobility difficulties on a wheelchair. The municipalities are given fundings by the 

ministry of Education to buy or contract out vehicles especially when it regardes special 

education schools with the law 3794/2009 (Strati: 2010, 11). 

  According to the most recent news report about disability and equal treatment in 

education, on the 10
th

 July 2014 the National Commission of Human Rights (NCHR) 

made some recommendations regarding the regulations for Special Education of 

children with disabilities, based on the Anti-Discrimination Law 3304/ 2005, Art. 4, par. 

1. NCHR is an independent consultative body providing its opinion on fundamental 

issues; in this case, as Athanasios Theodoridis reports, NCHR acknowledges the 

institutional gaps already existing in the Greek educational system with its legislation 

characterized by inconsistency with the right to education for pupils with SEN, while it 

is not a matter of content but of poor implementation. As he mentions, “the State‟ s 

weak, inadequate, timid and belated response to reactions by some parts of the school 

community aiming to prevent the entry and integration of children with disabilities in 

general education also raises serious concerns” (Theodoridis; 2014, 1). The issue in 

question was the enrolment rate of children either in special education or mainstream 

education, realizing that there exists a large discrepancy in the figures. In other words, 

despite the legislation on special education, parents are for certain reasons discouraged 

to enroll their children in special education and when they do not do so it means that the 

children are not enrolled in education at all. That‟s why marginalization remains still in 

the shadow, without any clear and visible factors. 
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  NCHR holds the view that “the new draft law was not the product of an effective 

deliberation between the Ministry of Education and the interested collective bodies, in 

violation of Article 7, Par. 3 of the International Convention on the Rights of Persons 

with Disabilities (ICRPD)”. The present law, according to NCHR, does not serve the 

actual purpose of its existence and does not meet the perspective of integration and 

inclusion of students with special educational needs. In this way, the various special 

educational needs across the country and the need for Early Intervention for children up 

to five years old are not even taken into account. 

  The latest law and changes in Greece regarding education refer and promote the 

notion of inclusive education. The institutionalization of this term was not followed by 

the design of an immediate new social or educational policy, aiming towards mutual 

acceptance and appropriately adapted facilities or analytical programs; these either came 

much later or were included in the law as projects that haven‟t been implemented. Even 

though this term has been used to describe the principles included in the Greek law on 

special education, it would not be right to apply this term in Greek educational reality. 

Knowing that Greece has implemented in the meantime strict austerity measures for the 

last 6 years, I notice that even special education makes no exception to the catholically 

applied rule still in vigor of cutting back and not funding. Implementation of the 

projects included in the latest laws and the design of “Education for All” might not be 

feasible when the nation goes through the so-called Greek Depression, with reference to 

the Great Depression. Hope increased after the elections of January 2015, with the left-

wing party becoming government. The promises made on part of the new Prime 

Minister regarding reconsideration and cutting out as much as possible the austerity 

measures which have paralyzed the nation in all sectors have brought a new spirit of 

positivism and optimism that a new era of development is going to commence soon, this 

including the field of education. However, so far the principle of inclusive education has 

been established in a broad theoretical level and can be considered the runner bringing 

the message of a new social reality, following the essential redefinition and 
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establishment of mature social, political and economic concepts allowing educational 

reforms. 

  

4.2 Number of Disabled Students, Staff, Existing Facilities and Assistance 

for Disabled Students 

 

After having delved into the legal texts regarding special education and covering one 

part of my research question, meaning how special needs are perceived in the legal 

framework of education in Greece, I move on by having an insight on how the 

perspectives of special education are applied and function in practice. 

As mentioned previously, I provide parts of the results of a survey conducted on 

part of the Pedagogical Institute and, in specific, the department of Special Education 

and Learning. Carried out in 2004, it has been the most recent complete survey in 

Greece regarding Special Education. What follows in this section is the information I 

have retrieved from the results of this survey, considered fairly useful and significant 

supporting the conclusions reached in the legal texts and interview analysis. This 

information is given in forms of tables in the Appendix of this study, translated in 

English from the original ones in Greek. 

 Table 1 shows the number of children with special needs and, more specifically, 

what their need in detail is. As I can notice, more than half of the total concerns students 

with learning difficulties, with a percentage of 56, 2 per cent. The second position in the 

ranking is taken by students suffering from mental retardation, with their figure being 

much lower than the afore-mentioned (14,9 per cent). The rest of the special needs 

distributed among the students tend to hold even lower percentages, with neurological 

and social, emotional and cognitive difficulties holding approximately 7 per cent of the 

total. The number of students with hearing problems rises up to 4,2 per cent, while 

autistic students are quite close, only 4,1 per cent in figures. The last positions are held 

by students with multiple impairments (2,7 per cent), speech and communication 

difficulties (2,6) whereas only 105 students suffer from vision difficulties. 
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 The majority of school units concerning special education are part of primary 

education while only less than a tenth of those belong to secondary education. Taking 

into consideration this fact and Table 2, I realize that Elementary schools represent the 

highest figures of school units; for instance, there are 152 Special primary schools and 

806 Integration Classes in Primary schools all over Greece. Then, the figures decline 

considerably, with a view to secondary education. More specifically, there are just 6 

exclusively Special Secondary schools and 4 Special High schools, along with 26 and 4 

Integration Classes for Secondary and High school respectively.  The figures for 

kindergarten are higher than those for secondary education, with 81 special 

kindergartens and 52 Integration Classes. When it comes to Technical schools (TEE) or 

Laboratories of Special Professional Training and Learning (EEEEK), the percentages 

drop to less than 3per cent. This requires an explanation, which can be extracted from 

Pie Chart 3 regarding the age levels of students with special needs. The existence of that 

high number of school units in Primary education is justified due to the high number of 

students of 8 to 13 years old; as we can see, 8-year- old students rise up to 1684, while 

from 9 to 12-year-old students their figures are approximately 2200-2300 for each year 

and 13-year-old students are 1702 in total. For the rest of the ages we have significantly 

lower figures, with the lowest ones being those of 22 and 23-year-old people- a fact that 

accounts for the existence of very few school units of TEE and EEEEK. It is obvious 

according to these facts that students do not go on with their studies, despite the 

obligatory character of the Greek educational system of attending school up to the age 

of 15. This means that students with SEN do not enroll anymore to school after 

attending primary education which might be either an issue of family not wanting to 

send their children to school or a matter of lack of secondary and, subsequently, tertiary 

education facilities provided or easily accessed by students with special needs. 

 It is fairly interesting to notice the figures regarding foreign students with special 

needs in Greece. With them taking part of, most of the times, the Integration Classes, 

approximately 81 per cent of them suffer from learning difficulties, as can be deduced 

from Table 4, being the overriding majority. Second in percentage come students with 
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mental retardation with a rather lower percentage of only 6,2 per cent, compared to the 

afore- mentioned. Hearing problems represent a percentage of just under 4per cent, 

whereas emotional, cognitive and social difficulties only 3,5 per cent; the rest of special 

needs do not exceed  a 2 per cent. 

 As far as the housing and the facilities of the schools are concerned, several 

graphs in the survey reveal the existing infrastructure of SMEA. More specifically, co-

location of both mainstream and special schools tends to hold the highest percentage (44 

per cent) while a 34,8 per cent represents special schools facilities exclusively used for 

special educational needs with an autonomous schoolyard. On the other hand, there is a 

15,8 per cent representing special schools co-located with other institutions whereas the 

minority regards special schools co-located with infirmaries. When it comes to the first 

category mentioned before (co-location of mainstream and special schools), the majority 

(43,8 per cent) concerns schools where Special Education classes are given spare 

classrooms used previously by the mainstream ones, of the same size and dimensions; 

only a 31,6 per cent of the total number of co-located schools represents special schools 

that occupy their own building in the premises of the mainstream, sharing the 

schoolyard, though, while nearly a quarter concerns offices, sheds, ancillary areas or 

even corridors of the mainstream school converted to Special Education classes. With 

regard to co-location of special schools and institutes, the former tend to occupy less 

than the half of the facilities, sharing most of the times the schoolyard, with the institute 

holding still the 56 per cent of the rooms. It is quite impressive to notice that co-located 

special schools and infirmaries share in half the premises; on the contrary, integration 

classes have to borrow mainstream schools' classrooms while the remaining 60 per cent 

reveals that integration classes are housed  in offices, sheds, ancillary areas or even 

corridors in the mainstream school.  

 Table 5 proves to be of high significance, revealing what the distribution of 

classes is in a special school and what the purpose is of each one of them. The numbers 

which I come up with are really interesting, showing where the emphasis on part of the 

educational system is placed. Analyzing in more detail the table, which represents the 
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number of classes existing in the total number of special schools in Greece, I notice that 

the majority of rooms in Special Education schools are used as Principal's or teachers' 

office, with the figures rising up to 121 and 80 respectively. Around one third of the 

number of rooms available are covered for both multipurpose halls and physical 

education ones while approximately a fifth is used as playgrounds or rooms for 

development of social needs. Interestingly, 18,5 per cent of the total is covered by areas 

for gardening and  23,4 per cent stands for rooms for psychological support. With the 

figures dropping down to less than 40 (in rooms), I notice that there are Informatics labs 

and halls for Speech Therapy and Physical Therapy, whereas approximately 11 per cent 

of the rooms are used for Occupational Therapy and 10 per cent for  Arts and Crafts. As 

far as Music classes, rooms for Autonomous Living, swimming pools or Science labs 

percentages drop to less than 5per cent while a bit higher remain still the libraries with  

7,7 per cent and halls for pre-professional skills development with 6 per cent. Although 

it is quite interesting to notice that a considerable number of classes are dedicated to 

physical education, playgrounds and multipurpose rooms, there is not so much attention 

paid on the development of other subjects and interests, such as music or science, and 

the rooms regarding speech or physical therapy are not analogous of the numbers of 

students suffering from those problems. Surprisingly, to conclude, I come up with 

nearly the majority being used as headmaster's office or teachers' office; actually it is a 

fact that does not serve any of the students' needs, since, as many people would claim, it 

would be even better to have less rooms used by teachers and convert them to rooms 

with didactic purposes, adapted to special educational needs in our case. 

 What comes next to take into consideration is the table regarding the services 

provided in Special Education and to what extent they have taken shape in Greece. The 

overriding majority belongs to the disappointing statement 'no services provided' (Table 

6). When nearly half (46,1per cent) of the responses are concentrated on that conclusion, 

then the situation can be nothing more than alarming. Care is taken as far as social 

support and psychological support are concerned, with 17,6 per cent and 15,4 per cent 

respectively. The rest of the services are given in one-digit forms, for instance speech 
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therapy is provided only for a 6,7 per cent while occupational therapy for 4,4 per cent of 

the SMEA. Rehabilitation is taken into consideration for even less schools, just for 4,2 

per cent, and physical therapy for 3,7. Last but not least, professional learning and 

training is made available only in 1,8 per cent of school units. According to two more 

tables provided by the Pedagogical Institute, in the aggregate, 78,8 per cent of the 

school units in question claimed that no service and no project was materialized, in 

contrast to just one fifth of those who responded positively. Only a 46 per cent of those 

programs were realized on a national level and a 16 per cent on a European framework, 

whereas on a local level 38 per cent of the projects came true.   

 The type of the programs provided for the Special Education School Units can be 

clearly seen in Table 7. As we can conclude, out of a total of 437 programs, 67 regarded 

health and learning while 57 concerned environmental issues. Even if it is of central 

importance in special education, learning difficulties programs were just 35 and next 

come Olympic education courses, being 30.  Flexible Zone is a subject recently 

introduced to mainstream Primary schools, regarding various subjects, for instance 

environment, ways of living, diet, the world around us and so on. When it comes to 

special education, there were 26 programs that took place and, on the other hand, there 

were just 24 on Co-education. 15 programs took place on Comenius and culture and just 

14 as far as Maths and Cognitive, Mental and Emotional education are concerned. 

Language was covered in 12 courses in total whereas 10 was the number for Self-

service and autonomous living, Supportive tuition and Socialization. Autism programs 

did not exceed the number of 8 programs when Art Education and Psychokinesthetics 

were no more than 7. Another 70 programs were included and materialized in Special 

Education School Units; nevertheless, the exact topic and field that they belonged is not 

clearly defined in the survey. The fact that the programs and projects realized in the 

school units in question remain at such low levels compared to what is expected and 

promised in the law context and with regard to the number of students with SEN is 

striking. A high number of programs are either not defined clearly regarding their topic 

or never came into realization, whereas courses and programs that would be of high 
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interest and significance are represented by much too low percentages, rendering 

learning for students with SEN not only difficult and bland but nearly not feasible. 

 The background, studies and work experience of the staff employed in Special 

Education plays a more than important role. However, it is not only how many degrees a 

teacher has got in their locker but what the state is willing to offer to them and how the 

government and the  authorities in charge are going to handle the situation. In the 

present case, I am going to evaluate the situation by having a look on the type of the 

employment teachers have obtained, their studies, their work experience and their 

specialization.  

 Starting with the type of employment offered, I need to stress the significance of 

this part since it regards the way that teaching staff is distributed among the special 

education schools and how this affects the availability or potential shortages of staff. 

From what I can see in Table 8, more than half of staff for School Units of Special 

Education (SMEA staff) are permanently employed, with a percentage of 58,9. Teachers 

that have been transferred from their assigned position reach the number of 652 in total 

whereas substitute teachers are slightly over 10 per cent of the total. Then, I include a 

series of various contracts signed by teachers; for example, those who work on specific 

projects do not exceed the number of 20. Contracts in perpetuity are signed by just 7 

teachers and limited-length contracts are given to approximately 100 teachers. Last fact 

to mention is absent teachers, meaning those who do not show up to work during the 

scholastic year for several reasons, rise up to 91. As a general trend, women tend to be 

more in number than men in Special Education Staff, by 86 per cent, in contrast to the 

low percentage of men, reaching just 14 per cent.  

 Another fairly important issue to take into consideration is the training and 

knowledge that the members of the staff have acquired. The levels of specialization in 

special education and other fields connected to it vary. Therefore, when it comes to their 

background and studies, I notice that on the whole those who have some training on 

special education are more than half, meaning 59,3 per cent according to Table 9. The 

rest (40,7 per cent) have their studies based on General Education. Further studies 
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consist of a second degree, post graduate studies, post training abroad or doctoral 

degrees. More specifically, regarding those employed in the Special Education field, the 

majority represents those who have a Bachelor degree in Pedagogical Studies with a 

high percentage of 71,9. Those coming from various training and having obtained some 

certificate equivalent to the one of the Pedagogical Institute are 95 teachers in total. Post 

graduate studies were followed by just 6,7 per cent whereas just 5,7 per cent of the staff 

have followed a second university degree in Special Education. 46 teachers have chosen 

to attend post training courses in foreign countries in Special Education and just 1,9per 

cent have obtained a PhD. Finally, 1,9 per cent of the teachers have got a certificate of 

training in teaching equivalent to the Bachelor degree of Pedagogical Studies for 

Primary Education. All this information is demonstrated in the table that follows (Table 

10).  

 Specialization, in addition, matters a lot and is of high significance, taking into 

consideration the special needs of every student in the field in question. As shown in the 

table below (Table 11), 51 members of the staff are specialized psychologists and the 

majority is represented by social workers, rising up to 62 employees. People employed 

in the school infirmary reach a number of 34 members while there are 31 assistants. 

Speech therapists are no more than 21 and Physical therapists are just 17. When it 

comes to Occupational therapy, the staff is restricted to 15 employees.  

 Last but not least issue to take into consideration when it comes to staff is their 

work experience. In this case, I have obtained data regarding the hours of experience in 

Special Education. As it can be retrieved from Table 12, educational staff, working full-

time, has got a working experience of 10-20 years for 41,7 per cent of those, which is 

not a negligible amount of time. Second in ranking come those who have 0-5 years of 

experience in this field, by 27,4 per cent, whereas 18,8 per cent of the teaching staff 

prove to have more than 20 years of experience. Finally, only 31 teachers, representing 

the 12,1 per cent of the total, have 5-10 years of experience. In a more general and 

inclusive framework, in other words, taking into consideration not only the teaching staff 

working full-time but also those who are not permanently employed, substitute teachers 
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or teachers upon contracts, the percentages change significantly. Nearly half of them 

(48,4per cent) prove to have 0-5 years of experience in Special Education; 10-20 years 

of experience are represented by 24,4 per cent of the teaching staff while 5-10 years are 

represented by 17per cent of them. More than 20 years of experience is a privilege of 

just the 10,2 per cent of the overall number of staff. 

 Having seen the actual figures with regard to some of the most crucial parameters 

in special education, I feel the need to refer back to inclusive education and its principles 

as these were described earlier in my thesis and also included in the legal texts I have 

analyzed. Education in general consists of various components, such as facilities, 

teaching staff, material, courses and programs in constant relation with students. In 

special education and, more specifically, in the special education framework in Greece 

all these components are covered; the issue to be argued, though, is the way that these 

have been covered so far. Realizing the shortages existing in the fields of infrastructure, 

programs and analytical teaching plans and, significantly, teaching and specialized staff, 

I see that in practice special education is subjected to insurmountable difficulties that for 

the time being and under the current political and economic circumstances, as those 

presented in the previous section, are almost impossible to handle. Therefore, inclusion 

plans have been, if not suspended, remained static since the conditions described so far 

in my thesis do not allow me to refer to an inclusion-friendly educational environment. I 

cannot refer to an unsuccessful and failed educational system but about a system that 

urgently needs determination anew of its perspectives and reorganization of its 

components. 

 

4.3 Gender Considerations and Sensitization 

In this part of my thesis I examine the interaction between disability and gender and the 

considerations regarding disabled students‟ sexuality. More specifically, in this section I 

employ intersectional methodology in order to discover the interaction between 

disability and gender and how this is expressed in the framework of Special Education in 

Greece. I have decided to incorporate gender considerations in my thesis in order to 
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provide another issue that is not always taken into mind when describing an educational 

system with respect to special needs. It is important to see how students with special 

needs are treated in terms of sexuality and gender and up to what extent this affects their 

education. As Dr. Barbara Ann Cole maintains in her article Gender, Narratives and 

Intersectionality: Can Personal Experience Approaches to Research Contribute to 

‘Undoing Gender’? “[g]ender continues to be connected with some of the most 

exclusionary and discriminatory practices in the world, whether this relates to society, 

home, school or further and higher education” and continues by stressing that she 

acknowledges “the dangers of perceiving „disabled‟ lives through negative, tragedy 

discourses of „difference‟” (Cole: 2009, 4, 6). 

There are stereotypes still prevailing regarding sexuality education with relation 

to intellectual and even physical disability. According to Sheila Mansell‟s thesis Sexual 

Abuse and People with Disabilities, there are several myths expressed on the sexuality 

and disability. Interestingly enough, she presents the “Dehumanization” myth, meaning 

that disabled people are less human than the rest, therefore less human than their 

offenders, too, the “Feeling no Pain” myth, meaning that the sexual abuse victims are not 

able to sense pain and they suffer less due to mental or intellectual impediments, the 

“Disabled Menace” myth, blaming always the victim for the abuse, and the 

“Helplessness” myth, stressing the vulnerability that characterizes disabled people 

(Mansell: 1993, 66-69). 

Sexual abuse of children is not an unusual phenomenon and when it comes to 

disabled children the incidence is even higher. In the report Sexual Abuse of Children 

with Disabilities, the researcher Marit Hoem Kvam has carried out four studies 

commissioned by Save the Children concerning sexual abuse of disabled children. Her 

study demonstrated that student with SEN are more vulnerable and often more 

susceptible to be abused. “One reason is that these children often have several carers, 

which increases their vulnerability, and that they might have difficulties communicating 

that any abuse has taken place” (Kvam: 2003, 5).  
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According to the American Academy of Pediatrics, children with disabilities are 

sexually abused at a rate that is between 2-10 times higher than for children without 

disabilities while 68-83per cent of women with developmental disabilities will be 

sexually assaulted. The reason for such high statistics is rooted to several factors like the 

fact that they are less able to defend themselves or even not warned about potentially 

dangerous situations. Roberta Hibbard and Larry Desch in the clinical report released by 

the American Academy of Pediatrics, Maltreatment of Children with Disabilities, 

maintain that “[i]n general, the causes of abuse and neglect of children with disabilities 

are the same as those for all children; however, several elements may increase the risk of 

abuse for children with disabilities. Children with chronic illnesses or disabilities often 

place higher emotional, physical, economic, and social demands on their families” 

(Hibbard, Desch: 2007, 1020). Moreover, they are not usually aware of how to report 

abuse as they lack in information personal safety and sexual abuse prevention. A fairly 

significant factor is their impulsive seek for approval and affection, especially in cases 

when the child is marginalized and restricted from the social environment. Last, 

caregivers are often responsible for the child‟s intimate care and have been reported as 

the ones accused of sexual abuse, taking advantage of the compliance to authority that 

children with disabilities demonstrate. 

Based on data collected from the Greek Ombudsman website, regarding children‟s 

rights, it is confirmed that girls suffering from serious mental disabilities are in danger of 

being sexually abused or harassed by their peers or even adults, even at schools or 

institutions. This might have as a consequence the risk of an involuntary and 

unpredictable pregnancy, as well as abortions that are never documented. On the other 

hand, there is no Sexual Education at schools for Special Education, making the situation 

even harder since the students do not receive any knowledge on this issue. The 

introduction of such subjects at Special Education Schools and the rigid implementation 

of the law regarding sexual harassments would be the only way to prevent such incidents 

and protect and even reinforce their rights. Since there is no specific information and 

data and in order to investigate more find answers regarding the current conditions on 
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sexuality education, I am going to discover the interviewees‟ aspect later on through 

specific questions made during the interview on this argument. 

What should be done is definitely a move towards consideration of this aspect in 

students‟ with SEN treatment and education. As Kvam states, as well, it is society‟s duty 

to protect their citizens and especially those who are in need, reacting appropriately. As 

a consequence, any form of abuse or harassment should urgently cease with those who 

are in close contact with children with SEN playing a fairly significant role (Kvam: 

2003, 14). Disabled students might encounter difficulties in learning and comprehending 

certain terms and concepts at first and feel uncertain about their sexual function and 

fertility status; careful teaching plan, designed according to visual or hearing 

impairments, autism spectrum disorders or physical disabilities, including allowable 

sexual behavior, social circles and individualization when it comes to age and learning 

pace, will develop competence and confidence in social abilities and promote a positive 

self-image. 

Undoubtedly, sexual harassment and abuse is inconceivable to occur in school 

environment with children being the victims. In particular in this case, students with 

special needs are in an even more difficult state, being unable to react and defend 

themselves. No matter the fact that, up to now, people have not thought of this aspect as 

a crucial factor in achieving inclusion, it is important to stress that ensuring students‟ 

with special needs smooth and effective inclusion not only at school but also later on in 

society sexuality education could be of high significance. This is something that is going 

to be discussed in more detail later on, though, with the evidence obtained by the 

practitioners‟ answers in the interview. 

4.4 Interview Analysis 

As mentioned above, I have conducted semi-structured interviews to four people 

involved in the sector of Special Education in Greece. In this way I am going to answer 

the second part of my research question regarding how special education is perceived in 
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practice and up to what extent the afore mentioned in the legal texts policies are 

implemented. The fact that the interviewees are special education practitioners helps me 

find out how the situation is in reality. The interviews were carried out in Greek and via 

email due to distance obstacles and were anonymous. That is why I am going to use the 

references Teacher 1 (T1), Teacher 2 (T2), Senior Teacher (ST) and Student (S). While 

the teachers of primary education that I have turned to for the interviews have already 

got experience in Special Education, the Student attends the faculty of Special 

Education. This means that all four of them are able to give me helpful information 

regarding the thesis‟ questions. 

 

4.4.1 Background 

 

Starting with their background, both T1 and T2 have studied in the Pedagogical 

Academy in Greece in order to be Primary Education teachers; however, their first years 

of employment, 4 years for both, were spent in Parallel Support, meaning that they had 

to work with students with special needs. T1 mentions that her studies do not comply 

with the fact that they had to work in Parallel Support since they hadn‟t received the 

respective education to do so. T1 also stresses the fact that she had to study on her own 

and look for information and guidance during her first year of work due to the fact that 

she didn‟t know how to respond and handle the situation in the correct way. In order to 

be more specialized, she decided this year to attend an MA course in Special Education. 

T2 mentions that he had attended one obligatory and two optional courses relevant to 

Special Education during their studies. ST is the one with the most experience in the 

field, since she has been working for 25 years in Special Education, in regular classes, 

Integration Classes and now as a Headmaster, and her studies involved this sector. On 

the other hand, S is on the last year of her studies in the faculty of Educational and 

Social Policy, doing in the same time the training part of the course. In contrast to the 

teachers, S proved to be more specialized and trained when it comes to Special 

Education, since the main purposes of this faculty is “the development of lifelong 
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learning and adult education, education and training of people with disabilities or special 

educational needs through academic and applied teaching and research and sufficient use 

of the new technologies as well as under consideration of the principles of intercultural 

education, as well as contributing to the planning, development and evaluation of 

institutions and structures of educational policy”. Still, S mentions that despite the 

faculty‟s syllabus and courses, the theoretical background is well enough covered but the 

training part should be more enhanced, providing more help to the methodology and the 

didactics that they should adopt and use. Furthermore, graduates from this faculty are 

immediately employed as teachers of Special Education in public schools, first at 

Parallel Support, Integration Classes and then for regular classes, whereas the ones from 

the Pedagogical Academy are supposed to work in mainstream education, in primary 

schools. Nevertheless, the shortages of Special Education teachers forces them to take 

positions in Special Education, as the interviewees had to do, and then move on to 

mainstream education. 

 

4.4.2 Views on Special Education System 

 

Following, the interviewees have provided me with their general view regarding the 

Special Education system and whether there are any deficiencies and shortages, 

according to their experience and knowledge. All four agree that in spite of the 

legislation instituted in favor of Special Education and trying to achieve full inclusion 

and integration, there is great shortage when it comes not only to teaching staff but also 

to specialized personnel, such as psychologists, speech therapists, carers and so on. They 

also mention the lack of adequate funding resulting in substandard facilities, not well-

maintained infrastructure and insufficient equipment. ST stated that the government 

provided no funding and resources and this is in fact the root of all the deficiencies and 

malfunction of the system.  

They all stress the fact that the State ignores some very important aspects of 

Special Education, for instance the issue of employing untrained and unspecialized 
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teachers of Primary Education in positions meant to be for Special Education teachers. 

No training is provided to them and they have to either try on their own to orientate 

themselves or wait for their specialization to come after they have already been to that 

position. Characteristically ST claims that even though the Greek educational system is 

based on the European Educational Policy, there are no real and existing foundations for 

this. Luckily, though, there is the Directorate of Special Education in the Ministry of 

Education, functioning separately, and in several schools there are Integration Classes. 

Last but not least, T1 and T2 mention the fact that both were employed as substitute 

teachers in Parallel Support and Integration classes, emphasizing the temporary and 

short period of working along with the difficulty in adapting themselves to new demands 

and requirements in any case. 

 

4.4.3 Sexuality Education 

 

Another important issue that arose during the interviews was the sex education and 

special needs. The question was how sex education and orientation is handled in Greek 

schools regarding students with special needs. While some might think that sex 

education has nothing to do with disability, all the interviewees acknowledged the 

significance of introducing sex education to special schools.  

T1 interestingly enough declares that still sex education is a taboo issue in the 

country, which hinders teachers‟ work with special needs students. T2 mentions the 

occurrence of incidents of sexual abuse or harassment, having disabled students as 

victims, who quite due to their lack of knowledge and orientation do not know how to 

react and become the most vulnerable victims. ST states that there is no specific 

educational plan when it comes to sexuality education and that teachers act on their own; 

they take initiatives and design the program according to the case they face. S stresses 

the fact that sex education should be adapted according to each student‟s syndrome, 

disease and kind of disability, giving some details regarding the steps that should be 

followed; for instance, they have to start first teaching and rendering the students 
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familiar with their body parts during sessions following specific methodology, the cycle 

of life, masturbation and social situations, along with indication the private parts not 

only of theirs but also the others‟.  

When it comes to gender, though, T1 and T2 did not find any difference with 

regard to teaching, mostly based on their experience up to that point. ST stated that 

intrinsic traits characterizing the student and gender play the same role, affecting equally 

his/ her education.  On the other hand, S claims that gender plays a rather significant 

role, especially in sex education. The reason for this is the fact that male disabled 

students express more their sexual drives and might also be aggressive, not being aware 

of their state. Female students, on the contrary, seem more restricted and have not often 

evident sexual drives since they do not know how to define and control it. So, for the 

sake of their awareness and security, more intensive and focused sex education sessions 

should be designed in order to avoid any kind of exploitation taking place against 

disabled students. 

 

4.4.4 Foreign Students with SEN 

 

None of the interviewees, apart from the ST, had ever worked with foreign students and 

immigrants with SEN; in fact, none of them has ever had students with disabilities 

coming from other countries in their class and has heard any specially instituted policy 

for foreign disabled students. ST in this case said that the law is quite clear when it 

comes to this issue; the provision of Special Education for foreign students has nothing 

to do with teaching the Greek language and all of them are treated equally with Greek 

students. As a matter of fact, the only parameter is whether foreign disabled students‟ 

parents give their consent and collaborate with the school. ST has work experience 

mostly with Albanian disabled students.  

 

4.4.5 Parents and Students with SEN 
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Moving on to the following questions, I wanted to know what the families‟ or parents‟ 

attitude is what their relationship is with teachers and how this affects the attempts of 

inclusion of students with SEN. Parents‟ willingness to collaborate with schools and 

special educators is fundamental in order to achieve the desirable results of learning. It 

might not be a direct contribution since it is not linked with the legal framework and its 

implementation that I study in this thesis; nevertheless, the way that parents view the 

place where their children are admitted in order to learn, and in particular regarding 

students with special needs, can provide my study with some interesting concepts of how 

the current educational system functions or even whether there are social parameters that 

determine their attitude towards special education. 

T2 says that there are those who collaborate entirely and are in constant touch 

with teachers; however, there are parents who cannot accept their children‟s disability or 

even feel guilty and responsible for this. In such cases, they not only set obstacles to 

teachers‟ work and support but also degrade special education‟s objectives and role. T1, 

in the meantime, presents their own experience, when working as a substitute teacher 

last year. Having to encounter a difficult case of a student suffering from autism and 

several cognitive impairments, they realized that the child‟s family environment caused 

more problems; the child‟s mother had died, so the element of maternal care, something 

that according to T1 was truly important for the child, was missing while communication 

and collaboration with the father was rather difficult. ST considers parents rather 

demanding especially the recent years and they are justified for this due to the troubles 

and crisis they face in many sectors of their lives. They mainly ask for guidance, 

immediacy and openness, as well as visible results. S firmly believes that a good 

collaboration and relationship between teachers and families is crucial. It is the family 

who is going to share with educationalists the student‟s case history, their background, 

their attitude and reactions in specific situations and environments. The mutual 

understanding and trust is of utmost importance towards the best provision of aid to the 

disabled student.  
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These views can be supported and confirmed by everyday reality, revealing all 

the taboos that still define the Greek society. As Georgia Liarakou, assistant professor in 

the University of the Aegean, claims, “Special education is thought to be about 

institutionalized schools which provide a different kind of education based on pity and 

protection rather than the general purposes of education” (Liarakou; 2002, 104). This is a 

concept reinforced by the attitude of the parents of children who do not have special 

needs, who view with suspicion special schools, not accepting the potential idea of 

children with special needs being taught alongside with their own children, as this fact 

would prevent them from learning normally and appropriately. On the other hand, 

parents with children with special needs feel skeptical; sometimes they demand from 

special teachers to teach the children whatever is taught in mainstream schools, ignoring 

the level of difficulty, just because they do not want to feel different.  

 

4.4.6 Need for Change? 

 

Reaching the final questions of the interviews, I asked their opinion on what services 

should be created or improved in the present field. Alluding to Ahmed‟s sayings, with 

her referring to University institutions and whiteness, I come to this point to refer to her 

questions that prevail in her book; it problematizes, in fact, “the implementation of 

diversity in university policy when it becomes more about challenging perceptions of a 

university‟s whiteness than about challenging the actual reproduction of this whiteness” 

(Kerr: 2010, 4). Characteristically, she describes a university community  like a menu of 

exotic dishes, where you “may derive pleasure from the integration of respectable 

subject categories diverting attention from the ethical task of challenging the 

community‟s illusion of equality” (Kerr: 2012, 4). This illusion is what I am trying to 

challenge myself by making direct questions to my interviewees about what is needed to 

change or improved. I wanted my interviewees to think of the schools they work as a 

vast group which many and different students make part of; each one of these students is 

different, with their own special talents, characteristics and needs under the umbrella of a 
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“School for All”. So, they had to think what they could suggest in order to accomplish 

the tough task to transmit to all of them knowledge and help to develop their skills. 

Stressing the need for integration and inclusion, T1 emphasizes the urge to take care 

of the equipment and the facilities already existing and enrich the school schedule with 

workshops while rendering the Analytical programs more flexible and inclusive. T2 

considers the improvement of KEDDY, the Center of Differential Diagnosis, Diagnosis 

and Support for Special Educational Needs, former KDAY, one of the priorities. The 

reason for this is the need to provide more accurate and representative diagnoses of the 

children‟s state by expert staff. On the other hand, S strongly believes that only when a 

group of several specialized members work together can we achieve the best service of 

disabled students‟ needs; teachers, psychologists, speech therapy teachers, music therapy 

teachers, instructors, caregivers, work therapists. Not only there are not all these fields of 

professions covered but also there is considerable shortage even in teachers. As I have 

noticed, S also agrees with the other interviewees‟ opinion of enhancing Special 

Education schools but makes a really interesting comment; it is the function of 

recreational centers in the afternoons for special needs students that should be promoted, 

as well. In this way, students will be involved in various activities throughout the day 

and will have a chance to develop and improve themselves. Socialization plays a fairly 

significant role and the opportunity to participate in workshops and interact with other 

students renders them more active; otherwise, the most probable fact would be that they 

just stay at home after their morning classes- if there are any. So, the initiative to 

promote even more the afternoon workshops and institutions would hit marginalization 

and put forward inclusion; let alone the fact that they move away from the commonly 

felt school failure as they could have the chance to enrich the curriculum, increase their 

perception of concepts, be motivated and enjoy teaching hours to the utmost level as in 

these activities there is no way to experience failure and disappointment. Liarakou 

declares, as well, that “[t]hey promote autonomy, independence and self-confidence by 

allowing each student‟s personal skills and capabilities to develop” (Liarakou: 2002, 

108-109). Partially agreeing with this opinion, ST‟s view is that there should be founded 
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institutions or centers where support and treatment are going to be provided not only to 

the students but also to their families. She also stresses the need to preserve their dignity 

and a high standards lifestyle, no matter the services that are supposed to be improved, 

rendering them self-service and not dependent. 

 

4.4.7 Personal Experiences 

 

Last but not least, the interviewees shared their own experiences regarding difficult 

situations they had to deal with. I decided to make this specific and quite personal 

question, which, of course, as all the rest of questions was not obligatory to answer if the 

interviewees did not want to, in order to have a more in-depth view of how special 

education system works by presenting some specific experiences and how the subjects of 

these dealt with the situation. 

T1 referred to a case of an autistic boy with severe cognitive impairments and no 

ability to produce speech. The difficulty was not only the child‟s state, which, admittedly 

required more than just Parallel Support teachers, but also the reluctance to collaborate 

on part of the father; the absence of the mother, as well, made things worse. T1 decided 

to work on the communication issues which were of utmost importance and consider of 

secondary importance the cognitive aspects; in this way, the child managed to form 

gradually simple structures and evolve his vocabulary. T2 was responsible of a student 

with ADHD, receiving prescribed medicine, too. Apart from hyperactivity and tendency 

of escapism, the child was too aggressive, turning out to be dangerous, as well. Through 

rewarding, games and involvement with the rest of students, the student got much better 

and eliminated any extreme expressions of aggression. ST refers an incident of a first-

grade student with severe behavioral disorders who, according to KEDDY‟s assessment, 

he had to receive home-schooling in case he weren‟t able to integrate. Since there was 

no Support teacher at the time, after a series of changes and decisions taken along with 

the Teaching Association and the aid from a state hospital, she managed to provide a 

Support teacher to the student, increase the Integration class‟s hours and have constant 
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supervision, reassuring a calm and creative environment for him. S shares her experience 

during her training sessions, when being responsible of a 16-year-old boy with autism 

and several phobic disorders, one of which is cynophobia. Since part of the afternoon 

courses is Dog Therapy, they had to find a way to get him involved and make him 

participate. Dog Therapy is a workshop conducted by special educationalists, dog 

trainers and specially trained dogs; the purpose of this is to bring students with special 

needs in touch with animals, make them realize the needs that living creatures in general 

have and co-exist with them. According to S, at first the child reacted rather impulsively 

even at the sight of the dog, attempting to leave the room, shouting and nearly crying. It 

was rather difficult for S to convince him to go closer to the dog and touch it even a bit, 

repeating how nice and gentle it looks and that as people caress each other to show 

affection in the same way we, also, caress and take care of dogs.  

 

4.4.8 Concluding comments on the Interviews 

Under the cover of equality and isonomy, meaning in specific the equality before the law 

(deriving from the Greek word isonomia= ισονομία> ίσος (=equal) + νόμος (=law) ) , 

special education in Modern Greek schools hides a lot of problems regarding equal 

opportunities in learning. Inclusion has been a term used widely recently without, 

though, grasping the real meaning of it. Inclusion is not just placing disabled students 

into mainstream schools. Inclusion means that before placing the students in the 

appropriate school environment all the essential changes are made. This is what can be 

deduced from the practitioners‟ answers; since they have been working recently in the 

field of special education, they have provided me with important and valuable 

information describing how students with SEN are embraced in the education system of 

the country. 

The analysis of the interviewees‟ answers showed that there are no sufficient 

special pedagogic infrastructures and specialized educating staff for the fulfillment of 

children‟s educative needs. More specifically, there are problems with limited financial 

support, construction of special facilities, support of research studies in special education 
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arguments, organization of campaigns so as to obliterate or reduce superstitions and the 

recording of all children with special needs- by age, sex, kind or severity of problem. All 

of them acknowledged the difficulties that they personally have to face regarding not 

only the ones just mentioned above but also their own not sufficient training in order to 

deal with various cases, as it was for T1 and T2 who studied in the Pedagogic Academy 

without any specialization in special education but had to work in Parallel Support with 

students with special needs.  

Examining the argument of sexuality education, the practitioners admit that there 

is no educational plans and provision about this issue, seen as a taboo notion in Greek 

society. All of them stress the hazard of sexual harassment with students with SEN as 

victims due to ignorance or lack of means of defense, without having been themselves 

witnesses. However, they admit that it is essential part of students with SEN education 

and they have made their own individualized efforts to help their students. S also 

mentions that gender is something important to take into consideration, while the rest do 

not share this opinion, especially when it comes to sexuality education and the approach 

that has to be employed. 

They interestingly enough refer to parents‟ support being crucial for a smooth 

and without problems learning process for the students. In this case, parents, according 

to the interviewees, quite often demonstrate suspicion towards teachers or the school 

environment and how these are going to help their children; meanwhile, there are those 

who still follow obsolete taboos of not admitting their children‟s special needs and feel 

either shame or guilty for this fact. This might have as a result not only hard 

collaboration with the teaching staff but also cases of not enrolment at all at schools; as a 

consequence, there are lots of students with SEN who are not recorded and are kept at 

home.  

Seeing through these people‟s eyes has helped me a lot to depict the situation in 

Greek modern schools. Having analyzed the legal texts and the results of the survey in 

previous sections of my thesis gave the theoretical aspect while talking with these people 

who face special education issues in their daily life gave me the chance to represent what 
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is going on in practice. The educational reality in practice needs getting rid of 

superstitions and taboos, urgent reforms of the actual facilities and careful design and 

plans. This could be achieved using the notion of inclusion both as the means towards 

the redefinition and reconsideration of what the educational system should consist of and 

how it engulfs students with SEN and as the ultimate goal and sign of a successful 

educational approach. 

 

5. Discussion and Conclusion  

This thesis has examined the situation in which students with special needs are found 

within the framework of the Greek educational system. It has addressed both the 

theoretical and practical factors that contribute to the conditions that prevail nowadays 

and, moreover, it makes recommendations and stresses the areas of high importance and 

interest. 

The analysis has shown that the Greek Policy is full of articles and laws in favor 

of the examined issue; in a theoretical aspect, in other words, disability is treated as an 

issue of major importance with lots of measures promoted and implemented up to an 

extent. With regard to other countries of the EU, though, Greece has been in general 

much slower in developing inclusive systems, as Riddell claims;  

Many countries in southern Europe, such as Italy, Spain and Greece, were much 

poorer prior to EU membership and did not have the same tradition of special 

education for disabled children. […] Provision for children with special 
educational needs was slow to develop, and parents often kept disabled children at 

home because of shame associated with having a disabled child. Since the 1980s, it 

has been accepted in Greece that children with special educational needs should 

attend mainstream schools. However, the strong central control of the system and 
adherence by teachers to a tightly specified national curriculum has led to a 

situation in which, according to Vlachou (2004), disabled children are often present 

but not included in any meaningful way (Riddell: 2011, 22, 45).  
 

By analyzing the legal texts revolving around the issue of inclusion and disability, I 

came to understand that the amount of legal texts covering or even just referring to 

disability is much higher than I expected. I had only heard of teachers‟ experiences 

narrating the hardship in dealing with difficult cases of disability and complaining about 
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the working conditions, along with the injustice characterizing the sector; nevertheless, 

studying up close this field, has made me question a lot on the way this issue is handled. 

The fluctuations of the Greek legislative system throughout the years led me to the 

conclusion that no matter how many laws, decisions or acts are going to be theoretically 

in vigor, the problem is actually the appropriate implementation of them all. Ahmed, too, 

very characteristically in the introduction of her book comments that „the difficulty of 

equality as a politics‟ is that often „policy becomes a substitute for action‟ because there 

is „an investment in both law and policy as „„performatives‟‟‟, that is, a conviction that 

the words of the law will accomplish that which they name (Ahmed: 2012, 10–11).  

As it is, as well, stated by the interviewees who are closely associated to the field of 

Special Education, there are a lot of deficiencies and shortages, beyond the legislation 

implementation, so the gap between theory and practice is amplified. Teachers seem to 

be fairly sympathetic towards the issue of disability and make serious attempts 

individually to encounter the cases of disabled students they teach. They acknowledge 

that there are blatant shortages in the sector that hinder their profession and they declare 

the need for change and improvement not only in infrastructure and equipment but in 

broader terms, emphasizing their personal training and specialization. Supporting my 

conclusion drawn from the participants‟ opinions, Riddell suggests that “teachers are 

likely to be broadly in favor of inclusion as long as they have access to continuing 

professional development and can build up their confidence of working with children 

with particular types of impairments, such as those who are deaf and hard of hearing” 

(Riddell: 2012, 46). Not only lack of knowledge- intending not just encyclopedic one but 

specialized and practical- but also prejudice against disabled children and lack of support 

from additional staff members are considered crucial and fundamental factors. 

Bureaucracy and the way that recruitment of teachers functions are also commented and 

criticized by the interviewees. Moreover, the survey results regarding numbers of 

disabled students, facilities, programs and staff, confirming what the interviewees had 

already expressed, reveal that they are disproportional; the figures demonstrating the 

percentage of disabled students is rather high in relation to the figures expressing staff- 
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teaching and specialized-, schools or equipment. Thus, in practice equal opportunities 

are refuted and students face discrimination and exclusion. Special needs are restricted to 

a status of discursive strategy, leaving aside any embodied experience.   

Undoubtedly, there are social and cultural constraints that define the situation even 

nowadays, for instance taboo issues and several false prejudices. With reference to 

prejudice, the participants mentioned the need of collaboration with parents. It is a vital 

factor towards successful inclusion of the children since parents are the ones who can 

give actual information on their children and support. However, as mentioned, there are 

not a few cases of parents pitting against schools, refusing to work in a harmonious way 

with teachers, being reluctant to acknowledge their children‟s impairment.  

What I realize is that no matter the legal coverage of the problem, in order to comply 

with European demands, as well, reality shows that special needs in education in Greece 

suffers from not only practical problems- no funding, political and economic instability, 

no training, specialization or facilities- but also from ideological ones- taboos, lack of 

care, ignorance. To these, I add my conclusion deriving from the intersectional approach 

that I applied on my thesis; the fact that there are not many studies so far focusing on the 

issue of disability, seeing it from several perspectives- such as race, ethnicity, gender- 

discouraged me at first. Despite not having enough material, I deduce that there is still 

much to be done from the ideological aspect; apart from the myths viewing disabled 

people‟s sexuality abnormal in rough terms, the taboo of sexuality education should be 

overcome. For the disabled it is as important as for the non-disabled ones to know 

themselves and their sexuality aspect better. As some of the interviewees told me, there 

is the way to teach sexuality successfully and they have already put it in practice; how 

else can we prevent all the sexual harassment and abuse incidents against disabled 

people that have been reported, mostly against female ones?  

As P. Kottaridi mentions in the Social Portrait of Greece, “Greek society is found in 

ideological crossroads nowadays; they may develop intense tendency of social solidarity 

and attitudes of social integration, while, in the years to follow, they may reinforce 

tendency of marginalization and social exclusion” (Kottaridi, 2002; 190). This dual 



Maria Kitsiou 
MSSc Gender Studies- Intersectionality and Change 

 

 

 

 

64 
 

behavior that defines society in Greece hinders a lot more obstacles than expected; of 

course, mentality is always much more difficult to change than tangible, practical issues. 

Reconsideration of values and principles is essential and urgent; redirection of resources 

and efforts along with careful and gradual planning is required. No matter the challenges 

and difficulties that might be encountered, the already set goal of „Inclusion for All‟ 

should be the first priority and any obstacle should not make us hesitate to move towards 

change and opportunities for all. 

 Greek society, according to Athanasios Gotovos, professor in Pedagogical Academy 

of Ioannina in Greece, is not ready to tolerate infirmity and difference, while education 

is under constant formation based on market needs and relying learning on 

memorization, “characterized by individualism, competition, the intention of control and 

the absence of differentiated assessment and evaluation” (Gotovos: 1994, 112). In this 

framework students with SEN are forced to find some space for them. Under these 

circumstances, the slightest deviation from those set stereotypes and models might be 

considered infirmity and is going to be immediately excluded and stigmatized. What, as 

a society, we should avoid is the phenomena of exclusion and marginalization; after 

presenting all the reasons and obstacles for which inclusion has not worked so far in the 

country, it is known where we should focus on in order to provide feasible solutions and 

realize the vision of equal opportunities for all students. 

 

 

5.1 Recommendations and Future Areas for Further Research 

In the last section of my thesis, I am going to make some suggestions regarding future 

research and more specific areas of study. These suggestions proceed from the analysis 

of how the educational system functions and what could be changed in order to render it 

more inclusive. Helpful to the present issue have been the interviewees‟ answers and, in 

particular, their own opinion regarding what is crucial to redefine and reform, according 

to their own experience. 
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More specifically, there is an urgent need of recalculating the funding that can be 

dedicated to special education; no matter how difficult financial issues are nowadays in 

the state, there should be provision regarding special education. I believe this entails 

study over the finances linked to education and how the funding is distributed among the 

various educative needs. There should also be reconsideration of the training and 

specialization of the staff employed; carefully planning and designing courses of 

specialization and constant update for the teaching staff would be of utmost importance 

and should be considered a separate study in order to reassure adequate theoretical and 

practical sessions. I should also mention the teacher recruitment system; recently 

reformed and not based anymore on precedence in a candidate list but also on written 

assignment of their subject. One of the recommendations made is the regular assessment 

of teachers and examination on a course of special education needs in order to make sure 

that they are suitable to support and teach children with special needs. 

It would be really helpful and challenging to further study the inclusive practices for 

every kind of disability separately- inclusion of non-hearing, inclusion of blind, 

inclusion of physically disabled people, and so on- taking into consideration and 

focusing on specific parameters defining each category, such as infrastructure or 

practical approaches, in order to deal with each target group in the way that they need.  

Furthermore, what I perceive as fairly interesting is the study of non-disabled 

students. In other words, a study focusing on what the attitude of children who attend 

general schools and come in touch with disabled students, either in or out of class, is.  As 

Anne M. Hocutt, a research associate professor at the School of Education at the 

University of Miami, mentions in her PhD thesis Effectiveness of Special Education: Is 

Placement the Critical Factor? : 

Research on the integration of students with severe mental disabilities has 

emphasized the social and emotional benefits to non- disabled children and 
teachers, showing increased awareness of the needs of persons with disabilities, 

increased levels of social development in nondisabled children, increased 

willingness to work with students with disabilities, and increased skills for teachers 

(Hocutt: 1996, 92). 
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I strongly believe that children‟s perception of some issues reflect the society‟s 

perspective and notions on these; of course, these notions may vary from one age group 

to another and that is why there should be separate study between younger students and 

adolescents. Investigating and identifying their beliefs and behavior towards students 

with SEN and their in-between interaction helps to see clearly what the true idea of 

being competent or incompetent is, how tolerant or indifferent the school environment is 

and, lastly, what the students‟ expectations are regarding this issue. Therefore, the actual 

school climate can provide us with lots of information about evaluating the degree of 

knowledge, the levels of acceptance and the gravity of the situation. 

Reaching the conclusion of my study, I feel the need to emphasize the fact that many 

people admit but not always apply that when there is a will there is a way. There should 

be no wonder whether inclusion works or not. The question that should be posed is how 

we can make it work. As Hannah May claims, “[t]he success of inclusive education 

depends upon it being viewed as part of a system, which extends from the classroom to 

broader society”. The accomplishment of inclusive education is based on what takes 

place day-to-day, minute-by-minute in classrooms and playgrounds (May: 2000, 51). It 

stems from the way legislators view the issue and form the laws that should be followed 

and the resources provided; moreover, it depends on teachers who make their personal 

efforts for better provision of education to all students no matter their special talents or 

needs. But most importantly, it depends on a conscious society with well-founded and 

mature perspectives on education and difference; a society that is ready to accept 

dissimilarity and embrace it in an environment of coherence and understanding deprived 

of any taboos, under the umbrella of equal opportunities and the will to achieve inclusion 

for all. 
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7. Appendix 

7.1 Graphs 

 

Special Needs Number per cent 

Learning difficulties 8899 56,2 

Vision difficulties 105 0,7 

Hearing difficulties 672 4,2 

Mental retardation 2360 14,9 

Autism 657 4,1 

Neurological and other 

difficulties 

1174 7,4 

Cognitive, Emotional and 

Social Difficulties 

1135 7,2 

Multiple Impairments 431 2,7 

Speech and Communication 

Difficulties 

417 2,6 

   

TOTAL 15850 100 

 

Table 1: Number of Students at SMEA (School Units of Special Education) according 

to Special Educational Needs 

 

Type of SMEA Number per cent 

Special Kindergarten 81 6,8 

http://www.nchr.gr/images/pdf/apofaseis/amea/SxNpercent20Eidikipercent20ekpaideysiper%20cent202014.pdf
http://www.nchr.gr/images/pdf/apofaseis/amea/SxNpercent20Eidikipercent20ekpaideysiper%20cent202014.pdf
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Special Primary School 152 12,8 

Special Secondary School 6 0,5 

Special High School (Lyceum) 4 0,3 

Integration Class in Kindergarten 52 4,4 

Integration Class in Primary School 806 67,6 

Integration Class in Secondary School 26 2,2 

Integration Class in High School (Lyceum) 4 0,3 

Integration Class in TEE (Technical School) 2 0,2 

TEE Special Education 1
st
Degree 1 0,1 

TEE Special Education 2
nd

Degree 4 0,1 

EEEEK (Institutes of Special Professional Education 

and Specialization) 

34 2,9 

Not Responded 20 1,7 

TOTAL 1192 100 

Table 2: School Units of Special Education in Greece 
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Pie Chart 3: Special Needs Students distributed according to Age. 

 

Special Needs per cent 

Learning difficulties 81,2 

Vision difficulties 0,4 

Hearing difficulties 3,9 

Mental retardation 6,2 

6 YEARS OLD

7 YEARS OLD

8 YEARS OLD

9 YEARS OLD

10 YEARS OLD

11 YEARS OLD

12 YEARS OLD

13 YEARS OLD

14 YEARS OLD

15 YEARS OLD

16 YEARS OLD

17 YEARS OLD

18 YEARS OLD

19 YEARS OLD

20 YEARS OLD

21 YEARS OLD

22 YEARS OLD

23 YEARS OLD

24 YEARS OLD
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Autism 1,3 

Neurological and other difficulties 0,9 

Cognitive, Emotional and Social Difficulties 3,4 

Multiple Impairments 0,8 

Speech and Communication Difficulties 1,9 

  

TOTAL 100 

 

Table 4: Students with other than Greek as Mother tongue. 

 

 

Areas Number per cent 

Principal's Office 121 48,8 

Teachers'Office 80 32,3 

Multipurpose Hall 78 31,5 

P.E. Hall 77 31 

Psychological Support and 

Consultancy room 

58 23,4 

Playground 50 20,2 

Social Skills room 47 19 

Garden for Cultivation 46 18,5 

Informatics Lab 36 14,5 

Speech Therapy room 34 13,7 

Physical Therapy room 29 11,7 

Ergotherapy/ Occupational 

Therapy room 

28 11,3 

Arts and Crafts room 25 10,1 

Library 19 7,7 
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Parents Union room 17 6,9 

Pre-Professional Skills room 15 6 

Music classroom 12 4,8 

Autonomous Living room 11 4,4 

Swimming Pool 8 3,2 

Science Laboratory 5 2 

Assistant Director Office 4 1,6 

Gardening room 3 1,2 

 

Table 5: Rooms available in Special Schools 

 

 

Service per cent 

Social Support 17,6 

Psychological Support 15,4 

Speech Therapy 6,7 

Occupational Therapy 4,4 

Rehabilitation 4,2 

Physical Therapy 3,7 

Professional Learning 1,8 

No services provided 46,1 

 

Table 6: Services provided by School Units of Special Education 

 

 

Subject Number 

Health Education 67 

Environmental Education 57 
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Learning Difficulties 35 

Olympic Education 30 

Flexible Zone 26 

Co-Education 24 

Comenius 15 

Culture 15 

Cognitive, mental and 

emotional development 

14 

Maths 14 

Language 12 

Self-service  10 

Supportive Tuition 10 

Socialization 10 

Autism 8 

Art Education 7 

Psychokinesthetic studies 7 

New technologies 6 

Others 70 

TOTAL 437 

 

Table 7: Subject of programs 

 

 

Type of 

Employment 

Men Women TOTAL per cent 

Permanent 

Position 

767 900 1667 58,9 

Transferred 276 376 652 23 
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teachers 

Substitute Teacher 92 213 305 10,8 

Project Contract 9 10 19 0,7 

Contract in 

Perpetuity 

2 5 7 0,2 

Limited length 

Contract 

26 75 101 3,6 

Absent 29 62 91 3,2 

TOTAL 1201 1641 2842 100 

 

Table 8: SMEA Staff according to type of employment and gender 

 

 

Studies Men Women TOTAL per cent 

General Education 384 404 788 40,7 

Special Education 512 634 1146 59,3 

TOTAL 896 1038 1934 100 

 

Table 9: Further Studies of SMEA Staff 

 

Studies Men Women TOTAL per cent 

Faculty of 

Pedagogical 

Studies (PTDE) 

399 425 824 71,9 

SELME (Training 

School of 

Secondary 

39 56 95 8,3 



Maria Kitsiou 
MSSc Gender Studies- Intersectionality and Change 

 

 

 

 

78 
 

Education 

Workers), PEK 

(National Teacher 

Union), PATES 

(Certificate of 

Pedagogical and 

Didactic 

Competence) 

Post Graduate 

Studies 

20 57 77 6,7 

Second University 

Degree 

25 40 65 5,7 

Post Training 

Abroad 

11 35 46 4 

SELDE (Training 

School of Primary 

Education 

Workers) 

9 13 22 1,9 

Doctoral Degree 9 8 17 1,5 

TOTAL 512 634 1146 100 

 

Table 10: Further Education of SMEA Staff in Special Education 

 

Staff Members Number 

Psychologists 51 

Social Workers 62 

Occupational Therapists 15 

Speech Therapists 21 
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Physical Therapists 17 

School Infirmary Staff 34 

Assistants 31 

TOTAL 231 

 

Table 11: Special Educational SMEA Staff according to specialization 

 

 

7.2 Interviews 

 

Interview 1- Teacher 1 

1. How long have you been working and where in Greece? 

I have been working for approximately 4 didactic years. This year I have been working 

as a Parallel Support Teacher in a village in the prefecture of Messinia. 

2. What are your main responsibilities? Are those consistent with what you 

have studied or what is expected from a primary school teacher? 

During the scholastic year 2013-14 I was employed as a teacher of Parallel Support. 

According to the principle of Parallel Support, my main duty is the support of only a 

child with Pervasive Developmental Disorders (PDD) towards his integration in the 

mainstream school. 

As a graduate of the Pedagogic Academy of the University of Ioannina, my duties do not 

comply with my studies. During my 4-year-length of studies I didn't receive enough 

knowledge regarding people who encounter special educational needs. At the beginning, 

it was a great obstacle concerning doing my duty and that's why I dedicated a lot of my 

personal free time reading books regarding special education (self-education). This 

eventually led me to the decision of taking a Master Course on education of people with 

special educational needs. 
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3. Tell me a few things about how the Greek educational system works when it 

comes to students with disabilities; what is your own experience on students 

with special needs and disabilities? 

Although 25 years have passed by since the institution of the equivalent legalization, in 

Greece, permitting disabled students attending mainstream schools, the institution of 

jointed education in our country still faces lots of problems and hinders. 

Despite the strides taken towards more inclusive education, especially with the 2000 

law, it is noticed that the educational community is not properly prepared for such 

changes since there is no appropriate equipment in order to have “a School for 

Everybody”. My own experience regarding this issue reveals the insufficiency of the 

Greek educational system to respond to nowadays demands for more inclusive 

education. Laws and measures may have been enacted towards this goal but in practice 

the Greek school is far from achieving these aims.  

4. What are the main deficiencies of the Greek educational system in this 

particular field? 

As mentioned above, there are still deficiencies when it comes to the education of people 

with special needs. One of the basic shortages is the teaching staff's insufficient 

knowledge on the institution of integration and on handling people with difficulties in 

learning. How could this institution work when most of the workers in the teaching 

sector have slight awareness of these issues? Furthermore, another main deficiency is the 

lack or absence of the appropriate structures and equipment in school place that play a 

very significant role in jointed education. 

5. How should these problems be encountered? What is government’s role and 

what changes should be made? How possible is it that the situation changes? 

The problems and obstacles previously mentioned definitely are hindrance to the 

realization of inclusive education in the field of education. Society should focus on the 

problem and promote to a great extent jointed education. Initially, we would say that 

providing schools with teaching staff that are aware of, support and defend the institution 

of inclusive education is an urgent need. For this reason it is absolutely necessary that 
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training should be realized not only via workshops but in the classrooms. In addition, 

governments should take care of the equipment and structure of schools so that any child 

that encounters such difficulties is able to have access to the school of their 

neighborhood. Lastly, it is necessary to change the Analytical programs, so that they can 

be more flexible and responsive to all students' needs. 

According to the current economic situation in Greece and the fact that the country is 

bedeviled not only on an economic level but in the wider social framework, the 

promotion and realization of all these changes sounds more than difficult. However, no 

matter what the hindrances are, we should be faithful to human nature (in greek: 

άνθρωπος < άνω+ θρώσκω = look up) and be optimistic. 

6. How is the issue of sex education and orientation handled? How do the 

Special Education Teachers deal with it and how efficiently? 

Personally, I am very positive towards the concept of sex education at school, taught 

as part of the curriculum. Unfortunately, though, in our country it is still seen as a taboo 

issue and not that easily would teachers ever get involved with it. In special education, in 

specific, it is even more important- essential I would say. Actually, there are courses 

during which disabled students are taught practices in Special Education schools and 

institutions. Apart from that, teaching sex behavior is necessary since people with special 

needs are often victims of abuse. 

7. What nationality are the students that you’ve had so far? Do you know 

whether there is any special treatment for foreign disabled students? 

Up to now, all my students have been Greek, with both parents coming from Greece 

so that‟s why I don‟t know whether there is different attitude towards this group. 

8. Would you like to share any particular case of students that you might have 

had and how you dealt with it? 

One of the most difficult cases that I had to face was during the scholastic year 2013-

2014. This student‟s diagnosis showed that he was suffering from autism of low 

functionalism and cognitive impairments. This made my work as a teacher even harder 

because of the fact that the student could not produce speech. Furthermore, the family 
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environment was not that positive, since the mother had died in an accident, so there was 

no maternal care and support, which is truly significant especially in this kind of 

situations, and his father was not that willing to work with us in an efficient way. I 

worked mostly on the part of communication with the student and improvement of his 

speech since I thought this was more important than the cognitive aspect in this case. 

With several flashcards and images he managed to add various words in his vocabulary 

and form simply structured clauses.  

 

Interview 2- Teacher 2 

 

1. How long have you been working and where in Greece? 

I have been working for 4 years and this year I am working at a village on the island of 

Zakynthos. 

2. What are your main responsibilities? Are those consistent with what you have 

studied or what is expected from a primary school teacher? 

I have worked as a teacher in a regular class but also in Integration Classes for foreign 

students and in Parallel Support for students with learning and mental disabilities. 

3. Tell me a few things about how the Greek educational system works when it comes 

to students with disabilities; what is your own experience on students with special 

needs and disabilities? 

I am working exactly on what I have studied –Pedagogical Academy- with the difference 

that I got involved with Special Education only on a theoretical level with one obligatory 

and two optional courses during my studies. 

4. What are the main deficiencies of the Greek educational system in this particular 

field? 

The Greek educational system does not respond properly to the needs of students with 

disabilities. Schools are not appropriately equipped with material and technology items, 

whereas there are not even the essential facilities. Despite the fact that the institution of 
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Parallel Support and Integration Classes helps the students who are in need, its failure is 

evident since teachers start working quite late in these classes, they have to move every 

year since they mainly work as substitute teachers and have no specialization (normally 

their training comes much later). 

5. What are the main shortages, if there are any, in the field of Special Education?  

In Special Education there is great shortage of teaching staff, specialized assistants and 

specialized teaching staff (psychologists, speech therapists and so on). Furthermore, 

normally there is no equipment in Special Education schools, both materials and 

technology. 

6. What is government’s role and what changes should be made? How possible is it 

that the situation changes? 

So far the State pays no particular attention on Special Education which tends to be all 

the more underestimated. There should have been sufficient funding, permanent working 

highly knowledgeable teaching and assisting staff, special and well organized bodies, as 

well as improvement of the facilities and the equipment of the schools. 

7. How is the issue of sex education and orientation handled? How do the Special 

Education Teachers deal with it and how efficiently? 

It is mistaken to believe that sex education has nothing to do with Special Education. 

Special Education teachers in collaboration with the family should provide correct and 

appropriately adapted to the case information to the students so as to avoid any undesired 

situations, such as pregnancy, sexually transmitted diseases, sexual harassment or abuse. 

8. How crucial is gender in special education and why? 

Based on my experience up to now, I don‟t think that gender affects a child‟s education, 

at least in mainstream education. 

9. What nationality are the students that you’ve had so far? Do you know whether 

there is any special treatment for foreign disabled students? 

Since my students so far have all been Greek, I don‟t know whether foreign students are 

treated in a different way. 
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10.  What is the relationship between teachers and the parents or in general the 

students’ families? Who, in your opinion, do parents consider the main people in 

charge of their children’s education? 

There are parents who collaborate entirely and constantly with the teachers, while there 

are parents who not only do not collaborate but also hinder the teacher‟s work. The latter 

are normally those who cannot admit the fact of their children‟s disability and difficulties 

or even feel guilty for this. Those parents, as well, consider themselves responsible for 

this situation and degrade the teacher‟s role. 

11. What do you consider of crucial importance and attention when it comes to 

Education for children with special needs? 

It is highly important for me to create a trust relationship with the child so that he/ she 

feel secure in the school. The constant reward is also fairly significant in order to 

enhance their self- image.  

12. What services do you think is essential to be set or, if already existing to improve, in 

order to cover the needs of students with special needs? 

One of the services that should be improved is K.E.D.D.Y.- there should be 

appropriately trained and specialized staff so that the diagnoses are as much as possible 

reasoned and representative of the child‟s situation. In addition, both Special and General 

Education schools should be staffed with adequate specialized staff (psychologists, for 

example) to better cover the students‟ needs. 

13. Would you like to share any particular case of students that you might have had 

and how you dealt with it? 

I have worked in Parallel Support, being responsible of a student with ADHD and autism 

characteristics who was also given prescribed medicine. This medication would often 

cause changes in his attitude, resulting in intense hyperactivity and illusions or even 

sometimes rendering him flabby. Throughout these behavior turnabouts, the student 

demonstrated a tendency of escapism and set himself in danger (hitting his head on the 

wall, self injured with scissors, etc). The first thing I did is to remove anything that he 

could use in order to harm himself. We would quite often interrupt the lesson when I 
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realized that he was tired or his mood had changed and I had him get involved with 

things that he enjoyed, such as drawing, playing with a ball, and so on. I tried to reward 

him and enhance his self-esteem as many times as I could, along with introducing him in 

team games with his classmates who would always accept him. Gradually his behavior 

got better and his dangerous reactions eliminated in the end. 

 

 

 

 

Interview 3- Student/ Trainee 

1. What is the faculty that you study and why have you chosen it?  

I study at the faculty of Educational and Social Policy, in the School of Social Sciences, 

Humanity and Art, at the University of Macedonia, in Thessaloniki.  Even though the 

name of the department may confuse lots of people, the main purposes of the school is to 

enhance the development of lifelong learning and adult education, education and training 

of people with disabilities or special educational needs through academic and applied 

teaching and research and sufficient use of the new technologies as well as under 

consideration of the principles of intercultural education, as well as contributing to the 

planning, development and evaluation of institutions and structures of educational policy. 

The difference between this faculty and the Pedagogical Academy is, of course, the fact 

that it is not only about mainstream Didactics and acquirement of general teaching 

methods but more specifically the students have the opportunity to be provided with the 

appropriate knowledge, skills and attitudes for a successful educational and career 

development in the field of Special Education and care of the disabled. 

2. What are the job prospects that your faculty gives you? To what extent are 

the graduates absorbed, to what job positions and what are their main duties? 

As graduates in the faculty of Educational and Social Policy, we are the first to be 

recruited by the public sector. This means, of course, that we, firstly, have to work as 
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Parallel Support Teachers for several years without a permanent contract; in this case, we 

may deal with individual cases of students with special educational need either in General 

education or Special education, Integration classes or regular classes. 

3. Have the studies in this faculty helped you regarding your profession? 

When it comes to the theoretical background, it prepares and provides us with sufficient 

knowledge regarding our field. However, the internship that we are allowed to do, in a 

form of training at some school or institutions for a short period of time, is not adequate 

for our experience. There is shortage of guidance regarding the didactic methodology of 

the analytical course of study that should be taught at special schools. 

4. What is your opinion about the educational system in your country and its 

policy towards students with special educational needs? 

Despite the legislation enacted in favor of special education, there are a lot of aspects that 

should be urgently improved. There is no sufficient trained stuff, when it comes to 

Teachers of Special Education. That is why the state employs Primary Education 

Teachers temporarily in the position of Parallel Support Teachers, when they do not even 

have the knowledge and qualifications for this task. Apart from this, there is no custodial 

material and the facilities either in Special or Mainstream schools are substandard, not 

fulfilling the requirements set by the European and Greek legislation.  

5. As far as the training you receive during your studies, where is it that you do 

your training and what are your duties? 

I am doing my 6-month training at a Centre of Recreational Activity, which belongs to 

SFA (People with Special Needs Friends Association), called “Action for the Other” in 

Thessaloniki.  What we are involved with are various activities in the afternoon for 

people with special needs. We admit not only students who are minor but also adults that 

suffer from mental or physical disabilities. In the services that we offer we can mention 

several workshops, such as arts and crafts, cooking, physical education, Music Therapy, 

Dog Therapy, English Lessons, as well as individualized programs, designed according to 

each person‟s disability and needs. Definitely it is great experience for us being and 

working there as we are given the chance to learn how to deal with various cases of 
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people with special needs, no matter the age or gender, in a welcoming and appropriate 

for its purpose environment. Nevertheless, we do not have the opportunity to train in a 

school-like environment, so none of us is actually trained to teach a Special Education 

class but only individualized or small- group cases. 

6. Would you like to talk about a particular case of student for whom you were 

responsible? 

I would like to talk about the student that I am currently responsible for during my 

training. He is a 16-year-old boy with autism, suffering from multiple phobic disorders. It 

is one of the most challenging but in the same time interesting cases that I have had so 

far. In the framework of the Dog Therapy workshop that we launch, I come up with the 

most difficulties in this case since the boy suffers from cynophobia. Every time I try to 

encourage him with various approaches to make him participate and familiarize himself 

with the idea of co-existing in the same place with dogs. The Dog Therapy team consists 

of Special educationalists, dog trainers and specially trained dogs and the main purpose is 

to make people with special needs come in touch with animals, understand their basic 

needs and learn how to live together with them. We try to show them the parallelism 

between people and animals and make them perceive the needs of the general category of 

living creatures. So, the boy through this workshop will not only be able at some point to 

overcome his fear of dogs but also he will be benefitted a lot when it comes to his general 

perception of life. 

7.  How is the issue of sex education and orientation handled? How do the 

Special Education Teachers deal with it and how efficiently? 

Sex education and orientation is something that should be structured and designed 

individually according to their disability, syndrome or disease. Students should be really 

carefully taught and guided about sex education with specific methodology; this consists 

of teaching body parts and „know-your-body‟ sessions, the cycle of life, other people‟s 

private parts in order to prevent any kind sexual abuse or harassment, behavior rules and 

emotion control, along with masturbation and social stories. 

8. How crucial is gender in special education and why? 
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The main difficulty is detected when we deal with sex education. This means that all 

students, regardless of gender, are treated and aided equally in basis of their disability or 

syndromes. However, when we deal with sex education, there is a distinction in the 

approach we adopt according to the gender. That is because male disabled students tend 

to have more evident sexual drives and might also be rather aggressive. It is urgent, 

therefore, to educate and orientate them around their sexuality because their aggressive 

behavior and uncontrollable sex drive is due to their lack of knowledge and guidance. 

Female students, on the other hand, are more like restricted and pathetic since they do not 

express their sexuality in the same way as males do; once again, this happens due to their 

not knowing how to handle and define their sexuality. As mentioned above, the main 

purpose is to avoid any kind of sexual abuse against disabled students, which is not 

something unusual; disabled students are an „easy victim‟ since, not being conscious of 

their sexuality and not being able to control their sexual drives, they are exploited and 

harassed.  

9. What nationality are the students that you’ve had so far? Do you know 

whether there is any special treatment for foreign disabled students? 

I have only worked with Greek students and I haven‟t heard anything about special 

treatment for foreign disabled students unfortunately. Perhaps they are just enrolled in 

general schools without any diagnosis of their disability. 

10. What is the relationship between the Special Education teachers and the 

parents or the families of the students with special needs? Who, in your opinion, is 

considered responsible on part of the students’ parents for their education? 

The relationship between the family and the teachers should be indissoluble, meaning that 

they should be in constant touch and collaboration in order for the Special educationalists 

to know what the child‟s exact case history is and, also, his/ her behavior in different 

environments. Only in this way will the special educationalist know how to handle the 

potential problems arising while aiding the student, based on a mutual understanding 

relationship and trust between the group of special education teachers and the family. 
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11. What do you consider of crucial importance and attention as far as the 

education of students with special needs is concerned? 

First and foremost, it is not only the special education teacher who should get to work 

with the student; there should be a group of special educationalists with several 

specializations to collaborate: teachers, psychologists, speech therapy teachers, music 

therapy teachers, instructors, caregivers, work therapists. All these specialists can work 

together and examine carefully each case in order to design a personalized and focused 

course. Apart from that, more attention should be also put on the facilities and staff that, 

as mentioned before, are not up to the expected and required standards. 

12. Which services do you think it is urgent to be set or, if already existing be 

improved, in order to cover the needs of the students with special needs? 

The enhancement and improvement of Special Education schools is one of the basic 

needs; the number of students with special needs cannot be serviced under the 

circumstances that prevail now. The difficulties lie on shortage of equipment, staff and 

sufficient analytical course of study for these students. Furthermore, what is usually 

neglected is the function of recreational centers in the afternoons for special needs 

students. Their socialization and interaction along with learning several skills and 

development of their abilities is more than important; being marginalized and restricted in 

their house after attending their morning classes- if they do so, though- is unfair and does 

not allow them to grow up properly and with equal opportunities. 

 

Interview 4 Senior Teacher 

1. How long have you been working and where in Greece? 

I have been working for 25 years in Evia and in the region of Attica. 

2. What are your main responsibilities?  

I have worked as teacher of regular classes in Primary Education, teacher of 

Integration Classes and Headmaster of a School Unit.  
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3. Are those consistent with what you have studied or what is expected from a 

primary school teacher? 

Most of the working experience- from a time perspective- regards Special 

Education, as well as my studies. 

4. Tell me a few things about how the Greek educational system works when it 

comes to students with disabilities? 

The Greek educational system follows the European Educational Policy, often 

without existing foundations. There are teachers seriously orientated towards 

teaching students with special educative needs, working though autonomously 

and depending on the case. It worths mentioning that for the support of people in 

Special Education, the teachers employed have no specialization in Special 

Education or awareness of the specific abilities of the student. Of course in the 

Ministry there is the Directorate of Special Education working and Integration 

Classes in several schools. 

5. What are the main shortages of the Greek educational system in this 

particular field? 

The main deficiency is the lack of programs of Special Education; the Special 

Education Counselors are very few and are responsible for large peripheries; 

moreover, there is no supportive material and resources in order to equip 

appropriately the school units. In this way, the teacher himself has to approach a 

student with mental retardation or autism, learning difficulties or ADHD. 

Without any interdisciplinary support, the program and their efficiency are 

chosen by the teacher. 

6. What is government’s role and what changes should be made?  

This is actually the reference point here for our discussion and the root of the 

problems; the government provides really few resources. 

7. How is the issue of sex education and orientation handled? How do the 

Special Education Teachers deal with it and how efficiently? 
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Sexuality education is handled by the teacher himself; there is no organized 

educational plan for this and everything works after personal initiatives. 

8. How crucial is gender in special education and why? 

I don‟t think that a student‟s education and instruction is affected more by gender 

than his/ her intrinsic traits. Both gender and intrinsic characteristics affect 

education in the same way and rate. 

9. What nationality are the students that you’ve had so far? Do you know 

whether there is any special treatment for foreign disabled students? 

The law is clear that the provision of Special Education to foreign students does 

not incorporate teaching of the Greek language. Foreign students with special 

educative needs are treated the same as the rest as long as their parents accept this 

and collaborate with the school. Most of the cases I had in the past regarded 

students coming from Albania. 

10. What is the relationship between teachers and the parents or in general the 

students’ families? Who, in your opinion, do parents consider the main 

people in charge of their children’s education? 

Especially during the last years, due to the economic crisis and not only, parents 

are rather demanding and ask for serious and focused support for their children, 

mainly when it comes to Integration Classes. They ask for guidance, immediacy, 

frankness and evident results. 

11. What do you consider of crucial importance and attention as far as the 

education of students with special needs is concerned? 

First and foremost, we should reassure that students with special educative needs 

can be self-serviced and are in the state to preserve their dignity and quality of 

life. 

12. What services do you think is essential to be set or, if already existing to 

improve, in order to cover the needs of students with special needs? 
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What is needed more than anything else is the foundation of institutions/ centers 

where support and treatment are going to be provided not only for students with 

special needs but for the whole family. 

13. Would you like to share any particular case of students that you might have 

had and how you dealt with it? 

Once I had a student at the first grade of Primary School with severe behavioral 

disorders. The evaluation from KEDDY was simple but suggested, in case of 

failure of integration, home-schooling. At that time, there was no Support 

teaching staff and the class teacher was not able to handle the student on her own. 

With an act by the Teaching Association, we sent the Support teacher of the 

Integration Class in the actual class for the whole curriculum. When another 

Support teacher was placed for another student, we divided her working hours so 

that half of these would be dedicated to the former. We also added ten teaching 

hours for the Integration Class and, according to the decision taken by a state 

hospital, the student was allowed to leave school earlier since he wasn‟t able to 

follow the regular class‟ curriculum. We tried to maintain an everyday contact 

with the family and when representatives from the KEDDY inspection came to 

our school, the assessment was positive regarding his support and assistance. 

Along with all the afore-mentioned, there was always a teacher by the student‟s 

side during the breaks because it was difficult for him to be engaged with the rest 

of his classmates. He stayed in a quiet and calm environment and got involved 

with activities of his preference. 

 


