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ABSTRACT 
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Study of the University of the Witwatersrand in Johannesburg, South Africa 
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Co-Supervisor: David Coldwell  
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Background: The last decade has had many changes within the management of 

organisations in the public sector and several public sector organisations have 

implemented New Public Management. This has lead to research becoming more 

emphasised in universities lately, mostly because international ranking systems put 

more weight to it. At the same time recent literature underestimates the contribution of 

citizenship behaviour to public organizations and the wider society. This opens up to an 

interesting debate on how New Public Managament affects academic citizenship.  

 
Purpose of the study: The purpose of this study is to investigate the impact of New 

Public Management on academic citizenship at the University of the Witwatersrand in 

South Africa. It will explore how certain characteristics of New Public Management 

affect academics ability to perform academic citizenship. This study will also look at 

the practical implications for the university.  

 

Methodology: In order to conduct this study a qualitative approach was chosen. The 

research design is a single case study that focuses on one specific setting, in this case 

the University of the Witwatersrand in Johannesburg, South Africa. The empirical data 

was gathered through interviewing 10 academics at the university with semi-structured 

interviews.  

 

Conclusion: The conducted study has shown that New Public Managament does affect 

academic citizenship. The study shows that certain New Public Management 

characteristics affect the academics ability to perform academic citizenship, which leads 

to it being pushes a side to a certain extent. The implications of academic citizenship 

being pushed a side affects both the university and the students as well as the 

contribution to the society. 
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1. Introduction 
The introduction will firstly introduce the background of the study in order to enhance 

the understanding of the research. The introduction will also present the problem 

statement. This will be followed by the scope of the study, the purpose and the selected 

research questions. Furthermore, it will present the definitions of key terms and the 

research disposition. 

 

In the 1970s the world faced a global economic crisis as a result of the oil crisis. This 

lead to politicians questioning the efficiency of public management. As a response to 

this, the phenomenon of New Public Management (NPM) arose. NPM is a term that 

reflects several changes in public-sector management that began in the late 1970s and 

early 1980s. The definitions of NPM are several and differ from each other. One thing 

that they do have in common is to define NPM as “the attempt to implement 

management idea from business and private sector into public services” (Haynes, 2003). 

 

The term NPM first appeared in the literature in the early 1990’s and quickly grew to 

become a well known expression. Since then, an on-going debate has been questioning 

the concept and its impact. According to Van de Walle and Hammerschmid (2011) there 

are few empirical evidences for the effects and impacts of NPM. The reason is that it is 

hard to evaluate a term when it is not a “well-defined or coherent set of ideas” 

(Wegrich, 2009). NPM is also referred to as a wave of reforms and not as a theory that 

is either consistent or integrated (Christensen, Laegreid, Roness and Rovik, 2008). In 

order to be able to study the impacts of NPM it is important to separate what the theory 

says from how it works practically in real life, which is why it is important to have the 

empirical evidences (Van de Walle and Hammerschmid, 2011).  

 

The effect of NPM can be positive, and studies have consisted around the positive 

effects such as short-term economy and efficiency. Even so, some argue that the impact 

of NPM has not been to bring an entrepreneurial spirit into the public sectors, instead it 

has had negative impacts on equity and social cohesion (Van de Walle and 

Hammerschmid, 2011). However, it exists debatable attributes to NPM that have been 

identified by some, but not all, researchers (Gruening, 2001). One of these attributes is 

the term citizenship behaviour or participation which is defined by the authors Vigoda 
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and Golembiewski (2001) as being contributions in terms of voluntary actions, to public 

organizations as well as to the modern society. These contributions could be in forms of 

economic, symbolic or educational contributions. As referred to earlier, NPM consists 

of competition, effectiveness and efficiency of public organizations. By contrast, 

citizenship behaviour centers on political participation, community involvement, 

humanitarianism and volunteerism. This makes it seem like the two terms are missing a 

connection. However, these important aspects are related to each other and studies have 

concluded that they do have a connection (Vigoda and Golembiewski, 2001).  

 

Academic citizenship is a form of citizenship that is defined by Shils (1997) as a duty 

complementary to teaching and research. This civic role of providing service as an 

academic is crucial for the academic life and the connection between the university and 

society (Macfarlane, 2007). However, recent studies have pointed out that academic 

citizenship is under increasing pressure as a consequence of the stress for achieving the 

research and teaching goals of the university (Havergal, 2015; Macfarlane, 2007). A 

study on german universities shows that many NPM instruments have a positive 

influence on research efficiency (Schubert, 2009). However, the adoption of 

managerial-type ethos in universities has shown to have negative effects on academics 

(Havergal, 2015; Macfarlane, 2007).  

 

This study of NPM and its possible effects on academic citizenship has its starting point 

in the middle income developing country South Africa. The country has the highest 

income inequality in the world, which has its roots in the history of apartheid and two 

decades later the negative outcome is still affecting many South Africans (World Bank, 

2015; Wits, 2016). Although South Africa has improved significantly towards a non-

racial society, the impact apartheid had on education, by separation and inequality, is 

still affecting the country and has resulted in a poorly educational outcome for the 

majority of the people in the country (Wits, 2016). South Africa is considered a relevant 

choice in that aspect for this study since the country suffers from an overstretched 

educational system (Chetty, 2014). In recent years, the fact that higher education plays 

an important role in thesocio-economic development of the country and the chance of 

being globally competitive has become more acknowledged. High quality standard in 

the educational system makes it possible to increase the opportunity for employment 

and will lead to an improvement in the standard of living for the people in the society 



 3 

(Wits, 2016). Today, the research universities suffer from huge pressure to accept 

disadvantaged students. The students are disadvantaged in the sense that they do not 

have the funds to pay university fees or struggle to do so (Coldwell, Papageorgiou, 

Callaghan and Fried, 2015). This makes academic citizenship an even more important 

aspect at the universities in South Africa since the helping role is more required.  

 

The combination of the global stress for research output and an emphasis on efficiency 

in universities may have an impact on academic citizenship. Even though it has a 

positive effect on research output, it might have a negative effect on academic 

citizenship. The reason for it being that the focus on output measurements for research 

and teaching might squeeze it out.   

 

1.1 Problem statement 
The last decade has had many changes within the management of organizations in the 

public sector and several public sector organizations have implemented NPM tools 

(Paulsson, 2012). Research has become more emphasised in universities lately, mostly 

because the international ranking systems put more weight to it (The Guardian, 2013). 

At the same time recent literature underestimates the contribution of citizenship 

behaviour to public organizations and to the wider society (Vigoda and Golembiewski, 

2001). It is stated that academic citizenship is central to the success of an university 

(Macfarlane, 2007). However, there is an existing pressure around academic citizenship 

since most of the focus today is directed towards research funding, publications and 

promotion (Havergal, 2015). Both research and teaching is something that is recognized 

by all academics, but not all academics consider academic citizenship being a part of 

their role. This absence creates a wonder of where this leaves academic citizenship 

(Macfarlane, 2007). There are several studies on NPM. However, academic citizenship, 

which is a form of citizenship behavior, is a relatively unstudied theory and the 

connection between the two has not yet been empirically proven (Vigoda and 

Golembiewski, 2001). Consequently, further research is needed to conduct the impact 

that NPM has on academic citizenship and what the possible implications would be for 

the university. 
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1.2 Scope of study 
There are 23 universities in South Africa, of which 11 are traditional, 6 are universities 

of technology and 6 are comprehensive (Higher education in context, 2011). However, 

this case study focuses on one of the traditional, research focused universities, 

University of the Witwatersrand. The university is public and situated in Johannesburg. 

Furthermore, the university consists of 5 faculties and this study will focus on the 

faculty of commerce, law and management (CLM). In the 2015/2016 university ranking 

the university was ranked as number two in Africa, after the University of Cape Town 

(URAP, 2016). This is of particular importance for this study since the way to move up 

the university ranking is through research. At the same time as the university is moving 

up the ranking through research, they are working with different projects and programs 

in order to recruit more disadvantaged students (Wits, 2016). The reason for this is to 

address the issue discussed earlier regarding the huge amount of people in the country 

suffering from a poorly educational background. This makes a study at this specific 

university particularly interesting since the drive to move up university rankings is 

connected to NPM, while the commitment to assist disadvantaged students is related to 

academic citizenship. Consequently, a study of the impact of NPM on academic 

citizenship is of considerable relevance at the University of the Witwatersrand. 

	
1.3 Purpose and research questions  
The purpose of this study is to investigate the impact of NPM on academic citizenship 

at the University of the Witwatersrand in South Africa. It will explore how certain 

characteristics of NPM affect academics ability to perform academic citizenship. This 

study will also look at the implications for the university. This will be conducted 

through a single case study at the University of the Witwatersrand in Johannesburg. The 

selected research questions are the following: 

 

1. How can certain characteristics of NPM affect academic citizenship within the 

faculty of commerce, law and management at the University of the 

Witwatersrand? 

2. What are the implications for the university?  
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1.4 Definition of key terms 

New public management: “the attempt to implement management idea from business 

and private sector into public services” (Haynes, 2003) 

 

Academic citizenship: “a form of citizenship that is defined as a duty complementary 

to teaching and research.” (Shils, 1997) 

 

Performance measurement: “measurements of the accomplishment degree of the 

established goals in a quantitatively way” (Balabonienè and Vecerskiene, 2015) 

 

Management control systems: “controlling the behavior of the members of 

organizations in order to create goal congruence” (Merchant and Van der Stede, 2007)  

     

Results control: “results controls are used to influence employee’s actions by linking 

rewards to desired results“ (Merchant and Van der Stede, 2012) 
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1.5 Research disposition 
 
 

 
 

 
 

 

Figure 1. Research disposition  
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2. Theoretical framework  
The theoretical framework will present the different theories used for this study. Firstly, 

the concept and definition of NPM will be given. Thereafter certain characteristics of 

NPM that are essential for this study will be presented. This will be followed by theories 

regarding the concept of academic citizenship. Lastly, we will present theories that 

show the link between NPM and academic citizenship.  

 

2.1 New Public Management 
 
2.1.1 The definition of New Public Management 

NPM can be described as an administrative reform including several changes in public-

sector management during the late 1970s and early 1980s. As referred to earlier, the 

term has been subject to an on-going debate concerning its definition as well as its 

impacts. Other terms used to describe the same reforms in the public service sector are 

“managerialism”, “entrepreneurial government”, “market-based public administration” 

as well as “post bureaucratic” (Lynn, 1998). Although the terms may differ, the key 

reform cores are: a greater focus on results and increased value for money, devolution 

of authority and enhanced flexibility, strengthened accountability and control, a client- 

and service-orientation, strengthened capacity for developing strategy and policy, 

introducing competition and other market elements, and changed relationships with 

other levels of government (OECD, 1995). Furthermore, this new paradigm of public 

management means that governments are adopting the goal to replace the 

“administrative, hierarchical and professional cultures” by a “private, commercial, 

market culture” (Dunsire, 1995). As stated above, the reforms included in the term 

NPM are several.  
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2.1.2 Central elements of NPM 
Hughes (1994) has made an attempt to identify the central elements of NPM, 

categorizing the characteristics into three central elements. According to the author, the 

three central elements are the following: 

 

1. A focus on mission, goals and strategy 

2. A focus on results and performance measurement 

3. Attention for external relations 

 

The reason why these elements are the central ones of NPM is because they set NPM 

apart from the traditional Public Administration paradigm (Schilder, 2000). For the 

purpose of this study and on the basis of the empirical findings, we have chosen to focus 

solely on the first two elements of NPM. The reason for this is that after the empirical 

data was collected it was clear that the findings were related to the first two elements. 

The elements will be presented in separate sections in the theoretical framework to 

enhance the reader's understanding of the concepts.  

 

2.1.2.1 Focus on mission, goals and strategy 
NPM has pointed out that without strategy there is no direction. Before NPM was 

introduced in the public sector, it was argued that organizations in the public sector 

were “directionless”. It is further believed that a strategy creates focus, consistency and 

purpose (Schilder, 2000). According to Hughes (1994), the two basic elements of 

strategy are establishment of goals for the organization and operational plans to be able 

to achieve the goals that are established. To establish the goals for the organization the 

organization needs to consider taking into account the external environment that the 

organization is present in. Furthermore, the organization needs to look at the capacities 

of the organization. This way of establishing the goals for the strategy derives from the 

SWOT-analysis suggested by private management literature (Schilder, 2000). This is 

explained by the authors of the book “Strategic Management in Public Services 

Organizations” (Ferlie and Ongaro, 2015), who argue that universities have become 

increasingly dependent of fees because of a withdrawal of public funding. This has lead 

to the need for universities to position themselves in the competitive fees markets 

(Ferlie and Ongaro, 2015). In order to do so, a SWOT-analysis is a usable tool.  After 

completing a SWOT-analysis the organization identifies the key issues before defining 
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the mission of the organization. The next step is to define the operational goals based on 

the mission. These operational goals enable the strategy to be developed, with the 

purpose of achieving the goals. Theories regarding strategy have made a distinction 

between “strategic planning” and “strategic management”. The most important 

difference between the two is that strategic management is less mechanic than strategic 

planning (Hughes, 1994). Furthermore, the focus of strategic planning is to make 

optimal strategic decisions. The purpose of strategic management on the other hand is to 

produce strategic results (Schilder, 2000). Poister and Streib (1999) define strategic 

management as “(a) focusing attention across functional divisions and throughout 

various organizational levels on common goals, themes, and issues; (b) tying internal 

management processes and program initiatives to desired outcomes in the external 

environment; and (c ) linking operational, tactical, day-to-day decisions to longer run 

strategic objectives” (Poister and Streib, 1999). The authors further state that strategic 

management is synonymous with managing for results, which has arose in public sector 

as a result of the growing demands for public accountability, improved performance and 

a customer service orientation, etc.  

 

2.1.2.2 Focus on results and performance measurement  
Additionally to a focus on mission, goals and strategy, NPM emphasizes a focus on 

results and performance measurement. The two elements are connected since results and 

performance measurement are the indicators that provide information to which extent 

the goals were accomplished and the strategy successful (Schilder, 2000).  The 

objective of performance measurement is to measure the accomplishment degree of the 

goals in a quantitatively way. Performance measurement provides information that 

allows the organization to improve, as well as to account for the used funds by the 

public organization (Balabonienè and Vecerskiene, 2015). According to Pollitt (2006) 

performance measurement has lately become one of the most common trends within 

public management. Merchant and Van der Stede (2012) state that the use of 

performance measurements in public service organizations has been subject to a 

growing interest. Furthermore, the authors argue that the goal of performance 

measurement in public-service organizations is to move from the traditional input-

focused measures to the more result-oriented measures.   
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Schilder (2000) points out the difficulties regarding how to achieve performance 

measurements in the public sectors and how it is more efficient to use “indicators” to be 

able to control the output of performance and the fulfillment of the goals. Indicators 

would be used as direction leading to accomplishment of the goals that are set within 

the organization. Schilder (2000) further explains that accountability in the NPM is 

defined by the objectives being set clearly for both the organization and the individual 

so it will be easier to achieve the results and measure them through “performance 

indicators” and “systematic evaluation of programmes”.  

 

Goal accomplishment and performance and result measuring are related to management 

control systems which are tools to steer the employees and the organization towards the 

strategic objectives and goals of the organization (Merchant and Van der Stede, 2012). 

The authors continue describing management control systems as influencing the 

behavior of the members of the organization to increase the possibility of the 

organization accomplishing its goals. Furthermore, it is stated that not-for-profit 

organizations have the same needs for good control systems as for-profit organizations 

do. Moreover, the not-for-profit organizations have the need to implement goal-

congruent performance measurement as well as incentive systems. At the same time, 

they need to find ways to avoid the negative side effects that may occur as a result of 

the use of control systems (Merchant and Van der Stede, 2012).  

 

Results controls are an example of management control systems that are used to steer 

the employees by rewarding them for generating desired results. Rewards or incentives 

are an important element of a result control system. Pay-for-performance is an example 

of results controls that are being used in not-for-profit organizations. This type of results 

controls rewards employees monetarily for generating good results. It also exists 

rewards that are non-monetary. Non-monetary rewards that can be linked to measured 

performance consist of promotions, autonomy and recognition for example. The 

opposite of rewards is punishments. This includes demotion, disapproval, failure to earn 

rewards and threat of dismissal (Merchant and Van der Stede, 2012).  

 

One important component of implementing results controls is defining the right 

performance dimensions. It is important to balance the responsibilities that the 

organizations have towards owners, employees, customers and the society. Furthemore, 
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it is crucial to choose performance measures that are in line with the performance 

dimensions, since the measurements will affect employee's perception of what is 

important. This is explained by the commonly cited management axiom “what you 

measure is what you get”. The focus on performance measurement may result in 

behavioral displacement, which means that the concentration on the areas that are 

measured leads to the fact that areas that are not measured are excluded, even if they are 

still important (Merchant and Van der Stede, 2012). It is further stated by Merchant and 

Van der Stede (2012) that this congruence problem is common in not-for-profit 

organizations. This can be explained by the fact that the important results often are 

difficult to measure. Furthermore, it is often difficult to establish clear goals in public 

organizations. Therefore it is difficult to evaluate the control system since it exists no 

clarity in the goals or how tradeoffs among the goals should be made (Merchant and 

Van der Stede, 2012).  

 

Several characteristics that are unique for not-for-profit organizations make it harder to 

implement the right management control system. Examples are that the resources often 

are limited at the same time as it exists public pressure on the organizations. 

Furthermore, the characteristics of the employees in not-for-profit organizations may 

have an implication on results controls. The employees attracted by this type of 

organizations are often highly engaged and committed to the goals of the organization. 

This leads to the fact that control can be more easily obtained through cultural or 

personnel means, rather than results controls (Merchant and Van der Stede, 2012). 

 

In order to enhance the efficiency, effectivity and accountability within the public 

sectors, NPM often leads to contracting which means that the performance of the 

individual will be pre-set and measured. As referred to earlier, the understanding should 

be that accomplishment of good results would lead to an reward, and bad results, on the 

opposite, would be penalized (Speklé and Verbeeten, 2014). Pre-set targets would be 

measurable and work as a help for the individual to be able to achieve the goals that are 

set from the organization (Bevan and Hood, 2006; Newberry and Pallot, 2004). Through 

contracting, the performance system creates an incentive system that will interconnect 

the goals of the individuals together with the goals for the organization and give them 

useful feedback on how they are progressing towards achieving the goals of the 

organization (Heinrich, 2002).  
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As referred to earlier, NPM centers on effectiveness and efficiency through a greater 

focus on results, strengthened accountability and strengthened capacity for developing 

strategy to mention a few. On the contrary, citizenship is explained by words such as 

participation, involvement and volunteerism (Vigoda and Golembiewski, 2001). Even if 

the two concepts seem like opposites it is important to relate them to each other since 

the contribution of citizenship behavior to public organizations and the society is 

essential. The following section will present academic citizenship in order to later in the 

theoretical framework connect the two concepts NPM and academic citizenship to each 

other.  

   

2.2 Academic Citizenship 
 
2.2.1 Citizenship 
In order to understand the concept of academic citizenship and where it is found it is 

important to first recognize the concept of the term “citizenship” itself. Vigoda and 

Golembiewski (2001) stress that earlier theories on NPM underestimate the contribution 

of citizenship behaviour to public organizations and the wider society. The authors 

believe it exists a research gap in the literature regarding the link between citizenship 

behaviour and NPM. In the article “Citizenship behaviour and the spirit of new 

managerialism - A theoretical framework and challenge for governance” they make an 

attempt to link these two, in order to broaden the research area. The authors identify 

citizenship participation as active involvement in three different main settings; 

governance, local lives and the workplace. These settings refer to three different arenas, 

where governance represents a national arena, local lives a communal arena and the 

workplace an organizational arena (Vigoda and Golembiewski, 2001). Furthermore, 

the authors refer to citizenship participation as two levels of active citizenship 

behaviour. The individual level consists of personal actions and reactions taken by the 

individual citizen. The actions are unorganized and altruistic. Additionally, citizens in 

public organizations may make an effort to assist other employees within the 

organization, regardless if they get personal rewards for it or not. Regarding the 

collective level the actions are organized and the initiative for them is taken by a group 

of individuals.  The citizenship behaviour at this level comes from the mutual interests 

and willingness to be involved in the voluntary tasks (Vigoda and Golembiewski, 
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2001). With the basis of these two different dimensions of citizenship; the 

national/communal and organizational arena and the individual and collective level, the 

authors Vigoda and Golembiewski (2001) present a multidimensional model of 

citizenship behaviour.  

 

The micro-citizenship (MC1) refers to actions taken inside the organization that arise 

from independent individual actions. At the same time, the micro-citizenship has its 

greatest effect on other individuals. The actions within the midi-citizenship (MC2) arise 

from the collective voice of groups or individuals. However, this type of citizenship 

behavior has its greatest impact on the organization as a whole or other groups or units. 

Thirdly, the macro-citizenship (MC3) is defined as altruistic individuals that for the 

sake of others in the wider society express self-initiated contribution. The individuals 

within this citizenship level have a willingness to help their fellow citizens on a 

communal and national level. Furthermore, they contribute to others through resources 

such as money or time without seeking any compensation in return. Lastly, the meta-

citizenship (MC4) is the highest level of participatory within citizenship. The altruism 

in this type of citizenship is deep and contributes to the wider society. Moreover, this 

type of citizenship behavior relates to organized citizens that are taking actions for the 

society. According to the authors, the citizenship behavior that has been presented 

above is essential for public organizations when it comes to effectiveness, efficiency, 

growth and development (Vigoda and Golembiewski, 2001). They further state that a 

self-derived contribution by the employees can lead to greater efficiency and success for 

the organization.  

 

2.2.2 Organizational citizenship behaviour 
Before describing and evolving the concept of academic citizenship, which is the focus 

of this study, it is necessary to describe the concept of organizational citizenship 

behaviour since academic citizenship is based on this theory. Organizational citizenship 

behavior (OCB) was first defined by Organ (1988) as “individual behavior that is 

discretionary, not directly or explicitly recognized by the formal reward system, and that 

in the aggregate promotes the effective functioning of the organization”. It relates to the 

fact that in today's society it is crucial for the organization that the employees go beyond 

their contractual obligation (Katz, 1964). Literature point out that OCB has an impact 

and is contributing to an organization’s effectiveness on individual, group and 
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organizational level (Organ, 1988; Podsakoff, & MacKenzie, 1997). Katz (1964) 

describes that the effectiveness in organizations often depends on the level of voluntary 

help and efforts that employees within an organization provide each other with. 

Furthermore, the author states that organizations would not succeed by relying on the 

workers performance behaviour in only doing what is delegated in their job description 

(Katz, 1964).  In a study made by Podsakoff and MacKenzie (1997) it is concluded that 

OCB is necessary to create a healthy organization and promote general outcomes of 

public organizations.  

 

2.2.2 The definition of academic citizenship 
From the theory of organizational citizenship behaviour, academic citizenship has arose. 

Academic citizenship is a relatively new theory that has not yet been studied in any 

depth. Shils (1997) identifies academic citizenship as a duty in line with teaching and 

research. Furthermore, an academic should: “do his duty to the university and the 

academic world as a loyal and responsible citizen” (Shils, 1997). Bruce Macfarlane is a 

professor of higher education at the University of Hong Kong and the author of the 

book “The Academic Citizen: The Virtue of Service in University Life” (2007). He 

argues that the work of academics often is oversimplified to teaching and research and 

chooses to define academic citizenship as “the third leg of the stool”. Furthermore, he 

identifies five virtues of academic citizenship; engagement, guardianship, loyalty, 

collegiality and benevolence. These five virtues are central between the compact 

between the universities and the society. Moreover, he defines a term called ‘the 

academic citizen’; “this is someone prepared to contribute positively as a member of a 

series of overlapping communities both within and outside the university, to take 

responsibility for the welfare and development of students, colleagues and fellow 

professionals and to contribute to the life of the institution through decision-making 

processes” (Macfarlane, 2007). Furthermore, the author lists several activities that 

universities do when serving and being a part of communities. Examples of these 

activities are educating students to enter the professions and public service occupations, 

working with schools and business organizations, community renewal projects and 

providing continuing education opportunities for adults (Macfarlane, 2007). Havergal 

(2015) defines academic citizenship as a performance of “invisible” duties and 

activities. These activities are; organizing conferences and seminars, external 

examining, evaluating for funding bodies, peer review of journal articles and scholarly 
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monographs or serving on the editorial board of a journal, participation in committee 

meetings and appointment panels, board membership of academic organizations, 

writing references, curriculum and qualification design, public engagement and 

outreach, supporting junior academic and researchers, and pastoral care.  

 

Macfarlane (2007) conducted face-to-face interviews and questionnaires to gain 

information about the perception of academic citizenship from 30 university staff 

members from several developed countries around the world. The respondents 

perceptions of academic citizenship were in accordance with Shils (1997), which 

connects academic citizenship with membership of a community. Academic citizenship 

was also interpreted as “broader requirements in connecting their work with the 

concerns of society” (Macfarlane, 2007). Furthermore, others expressed academic 

citizenship as working beyond the contractual obligation.  

 

2.2.3 Rewarding Academic Citizenship 
Macfarlane (2007) uses a service pyramid to describe academic citizenship and the 

reward system connected to it. Each segment in the pyramide is connected to a distinct 

status. The pyramid is used to deepen the understanding for the communities that 

academics serve. At the bottom of the pyramid student service is found, followed by 

collegial service, institutional service, discipline-based or professional service, and 

lastly  public service is found at the top of the pyramid. This model shows that 

academics provide services to five different communities; students, colleagues, their 

institution, their discipline or profession, as well as to the public. Macfarlane (2007) 

clarifies that even though student service lies at the bottom of the pyramid it does not 

mean that the need of students is unimportant. What it does show is that the institutional 

reward and recognition is higher regarding service contributions to other communities, 

which explains why public service is on the top of the pyramid. 

 

To be able to sustain academic citizenship, recognition and reward is required. 

Universities have in recent years re-designed their rewards structures to reward 

performance in teaching and research. Meanwhile, few have tried to address the 

problem with evaluating and rewarding contributions through academic citizenship. The 

reason for this is because it is harder to measure and evaluate than research and teaching 

(Macfarlane 2007). In a recent article written by Havergal (2015) it is pointed out that 
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academics today feel strongly that academic citizenship is under increasing pressure 

because of the stress for publications, promotions and research funding. It is clear that it 

has to be better recognised and rewarded since the service role of the university is 

under-conceptualized and poorly rewarded (Macfarlane, 2007).  

 

2.2.4 The impact of NPM on Academic Citizenship 
Macfarlane (2007) in an article in the Journal of Higher Education Policy and 

Management points out that academic citizenship is central to the success of the 

university. He also stresses that the drive to make the university more efficient through 

a performative reward structure is weakening academic citizenship. At the same time, 

there is a culture shift in the academic world towards individualism. This competitive 

and individualized research culture in the modern university threatens to undermine 

academic citizenship. This is a trend that endanger the link between the university and 

the society (Macfarlane, 2007). Moreover, Macfarlane (2007) argues that this trend is 

leading to a risk for universities to lose their sight of their obligations to civic well-

being in both economic and social terms.  

 

The word “service” in the context of higher education has become associated with 

seeing the student as a “customer”. The word is closely related to the relations between 

business organizations and their customers. In today's modern higher education terms 

such as “service quality”, “service delivery” and “service management” are used. This 

makes the word “service” disconnected from the concept of the university as a public 

service institution. This trend has negative implications on the concept of academic 

citizenship (Macfarlane, 2007). George Ritzer (1998) uses the term “McDonaldization” 

to explain the process of higher education as a culture adopting the characteristics of a 

fast-food restaurant. Furthermore, he highlights the shifting of the work of the lecturer 

to the role of a service worker. The pressure for lecturers to adopt this professional 

approach has its origin in the emergence of a more service-oriented culture with a view 

of the student as a customer (Scott, 1999).  

 

Studies have pointed out that the stress in universities to constantly perform output has 

resulted in numerous initiatives aimed to reward excellence within the universities 

(Skelton, 2005; Macfarlane, 2007). This “performative” (Ball, 2003; Skelton, 2005) 

culture impinge on the commitment by academics to academic citizenship. It is believed 
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to be a result of the globalisation of the market for higher education as well as attempts 

by governments to examine research and teaching excellence. This is an example of the 

new culture of accountability and performativity (Skelton, 2005). The culture 

represented by the word “performativity” is characterised by words such as “targets”, 

“indicators” and “evaluations” (Ball, 2003). Ball (2003) defines “performativity” as “a 

technology, a culture, a mode of regulation that employs judgements, comparisons and 

displays as means of incentive, control, attrition and change - based on rewards and 

sanctions”.  In today’s higher education it is commonplace to measure academic 

performance based on teaching and research (Macfarlane, 2007). The emphasis on 

excellence in these areas has been shown to advantage work that is easily responsive to 

measuring merit. Furthermore, it favorises the understanding of teaching and learning as 

a performative practice (Skelton, 2005). This is agreed by Michael Power (2014), 

professor for accounting at the London School of Economics, who writes in Times 

Higher Education that today’s system “makes research success the devise factor in 

advancement” 

 

2.3 Summary of theoretical framework 
In this chapter theories of NPM and academic citizenship have been presented. The 

section addressing the theories on NPM has focused on certain important characteristics 

of NPM that are relevant for the purpose of this study. This theoretical selection was 

chosen because these characteristics might have an impact on academic citizenship. 

After presenting these characteristics of NPM, academic citizenship was introduced in a 

separate section. Firstly, citizenship behavior and organizational citizenship behavior 

were described in order to enhance the understanding of academic citizenship. 

Thereafter, academic citizenship was presented through the definition and the reward 

system associated with it. To end the theoretical chapter, the impact of NPM on 

academic citizenship was developed. As mentioned earlier, these two concepts may 

seem like eachothers opposites since they center on different forces. However, the 

theoretical framework has shown that the contribution of citizenship behavior in public 

organizations is essential.  
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3. Methodology  
The methodology will present the framework for how the research was conducted. The 

research process will firstly be introduced, before presenting the research approach 

and the design selected for this study including sections about the single case study. 

This will be followed by the sample introducing the sample selection, informants 

selection and the interview selection. Thereafter, we will present how we collected the 

data that has been used in the study. Furthermore, the data analysis together with the 

coding and analyze method will be presented before finalizing this chapter with the 

quality of the research.  

 

3.1 Research process 
To provide a summary of how the research was conducted, Figure 4 is used below to 

visualize the research process. The first step in the process was to start a literature 

review to get more information about the topic and to be able to establish which 

scientific gaps that needed to be filled. This has been done through reading different 

articles and literature about the subject and also through reading and gathering 

information about the University of the Witwatersrand (Wits University). In this early 

stage of the thesis, the literature that was reviewed was academic citizenship. Once the 

research gaps were identified the research questions were designed, in order to 

hopefully fill the scientific gaps. From this, the relevant theories regarding academic 

citizenship were chosen. The empirical data was collected through a minor field study 

during 8 weeks in Johannesburg at Wits University where face-to-face interviews were 

conducted with 10 academics with different academic qualifications. The interviews 

were semi-structured and the used questionnaire was based on open-ended qualitative 

questions with sub questions to be able to get as much information possible from the 

interviews. Thereafter the collected data was analyzed. After the data collection and 

analysis, it was found that it was possible to also bring in NPM in the thesis, since the 

data contained information about this as well. Therefor the research questions were 

further developed since they had to be modified because of the outcome of the empirical 

data. The next step was to connect the empirical data to the theoretical framework. 

Finally, a conclusion was drawn from what the study had proven. The result from the 

empirical data and the theoretical framework were analyzed in order to be able to 

answer the research questions that were made in an early stage in the process. The 

results were then summarized in a conclusion.  
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Figure 2. Research process 

 

3.2 Research approach  
 While a quantitative research approach is more concentrated with numbers and 

focusing on differences in small phenomenons, a qualitative research approach focuses 

on words and a deeper understanding of actions and ideas. A qualitative research is 

close to its subject and the people that are being studied and is looking for a contextual 

understanding (Bryman & Bell, 2011). Moreover, Justesen and Mik-Meyer (2011) 

argues that a qualitative research approach is preferable when the selection of 

participants in the study is smaller and when the gathered information gets analyzed 

afterwards. According to Justesen and Mik-Meyer (2011) quantitative methods in a 

study is suitable when the gathered material gets statistically analyzed. This was one of 

the biggest reasons why a quantitative approach was not chosen for this study. We have 

chosen to use a qualitative approach in our study since it is better suitable for the 

purpose of our study.  
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Further on, a qualitative research approach has an inductive view between theory and 

research, which means that the theory is based on the collected empirical data. An 

deductive view contrarily means that the theory leads to the collection of the empirical 

data. (Bryman & Bell, 2011).  

 

This study started out with an deductive approach since it was clear from the beginning 

that the study would investigate academic citizenship. The questionnaire for the data 

collection was based on theories regarding academic citizenship. After the data had 

been collected and analyzed, we noticed that it was possible to bring in NPM in the 

study, since the results were connected to this theory as well. Therefor NPM was 

brought in to the study after the empirical data collection. This is connected to an 

inductive view. The method to combine the two methods mentioned above is called 

iterative or abductive and allows you to work with both the thoery and the empirical 

data at the same time (Bryman & Bell, 2011).  

 

As stated above, a literature review was made in the first stage of the process. The 

literature review helped to gain more understanding regarding the theories of academic 

citizenship, since that was the focal point at the beginning of the thesis process. 

According to Alvesson and Sköldberg (2008) the understanding and being able to 

interpret a text is the core of the hermeneutic approach which we have chosen to use in 

this study. The collection of literature was focused through mainly looking at scientific 

articles and academic books which gave a better understanding of the concepts. This is 

also seen as the hermeneutic approach where the authors Alvesson and Sköldberg 

(2008) describe the importance of understanding the whole picture through the parts and 

the parts through the whole picture. In order to find articles and other relevant data well 

known database sources such as Scopus, Libris, the database of Linköpings University 

and Harvard Business Review were used. While using the different databases it was 

helpful to use some keywords to be able to find relevant information for this study.  

 

Moreover, to be able to chose articles with high relevance for this study articles that had 

been cited the most in the different databases were used. Other aspects that were taken 

in consideration, when choosing literature and articles, were the date of publication and 

number of hits that they had in the search result.   
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3.3 Research design 
As mentioned in the previous section, the research design chosen for this study is a 

qualitative single case study. To be able to conduct a single case study, professor David 

Coldwell at Wits University was contacted. After establishing contact with him, he 

enabled further contacts with other people within the university. These contacts made 

the single case study of Wits University possible to conduct.  

 

3.3.1 Single case study 
When conducting a case study the purpose is to study the nature of one particular case, 

in order to acquire an understanding of the situation in this particular case (Bryman & 

Bell, 2011). Moreover, Yin (2014) argues that a single case study is suitable for the aim 

of even deeper discussions than what is possible if one conducts a multiple-case study. 

The purpose of this study is to obtain a deeper understanding of NPM and its possible 

effects on academic citizenship in a research intensive university like Wits University. 

Therefore it was preferable to conduct a single case study in order to obtain this. This in 

combination with the fact that Wits University is an event in real time which makes a 

case study preferable, according to Yin (2003).  

 

Bryman and Bell (2011) argue that a case study is connected to one single place or 

organization. It gives the researcher an opportunity to closely investigate that one 

specific case in order to highlight the unique aspects of it. A qualitative approach was a 

suitable method in this study since the aim was to gain a more intense knowledge about 

the interviewees perception of academic citizenship through semi-structured interviews. 

This is according to Bryman and Bell (2011) a common method to use in a case study 

when you are making observations and using interviews. All 10 interviews were 

conducted at one place, Wits University, which also goes in line with the authors 

definition of a case study.  

 

Furthermore, a case study gives the researcher the opportunity to get a clear and reality 

based picture of the case that is being studied (Yin, 2014). This was made through 

making observations during the data collection gathering at the university, as a 

complement to our 10 semi-structured interviews.  
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3.4 Sample  
 
Sample selection 

Wits University is located in Johannesburg in South Africa which is the commercial and 

economical heartland of the continent (Wits, 2016). The university has a its location in 

Braamfontein and Parktown, which makes it easy for them to interact with both private 

and public sectors. By observations that were made, Johannesburg is a vibrant city with 

diversity in both ethnicities and also in economical status amongst the people living 

there. The university has approximately 32 500 students and 6000 staff members (Wits, 

2016). Furthermore, the university has 5 faculties which consists of science, commerce, 

health science, engineering and law, commerce and management. The study is 

conducted at the faculty of commerce, law and management (CLM), which became part 

of the university in 2001 when the university was going through a reorganization (Wits, 

2016). It is the second largest faculty at the university and it consists of five schools. 

Two of them are Postgraduate schools (Wits Business School, Wits School of 

Governance) and three of them offers undergraduate programs (School of Accountancy, 

School of Economics and Business Science). 

 

Informants selection 

The informants in this study were different academics working at the university. The 

people being introduced for the observations were mostly chosen by one main person 

working there.  According to Bryman and Bell (2011) this can be considered as limiting 

the researcher since the sample of informants can be subjective. However, we required 

to have a variety in ethnicity, age, level of profession and gender amongst the people 

being introduced to us. During the two weeks stay at the university, observations were 

made through different sources. Meetings were organized face-to-face, by having lunch 

together, visiting their offices  or through being at the university simply to experience 

how a normal day could look like.  

 

Additionally, a presentation was organized where we informed a class of honours 

students about how the educational system works in Sweden. After the presentation, an 

open discussion session was held with the students and the teacher which enabled a 

more in-depth understanding about Wits University and how the educational system 
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looks like in South Africa. Furthermore, several informal meetings were held together 

with professors and lectures within the commerce, law and management faculty.  

 

Interview selection 

To select interviewees for this study we have used a combination of purposive sampling 

and snowball sampling. Before arriving to South Africa a request was sent to the contact 

person at the university. The request was to come in contact with possible interviewees 

that were relevant for the purpose of this study. To make a broader sample that would 

represent the demographics, an effort was made to cover as many ethnicities and 

different ages as possible in the sample. Half of the sample was also consisting of the 

female gender. This can be seen as purposive sampling, which is included within the 

non-probability approach to sampling (Bryman and Bell, 2011). After arriving to Wits 

University we started off by consulting with our contact person. Thereafter, we were 

able to establish contact with several people within the faculty of commerce, law and 

management at the university. Through this, opportunities occurred to interview several 

different people at the faculty. This type of selection of interviewees can be seen as a 

snowball sampling (Bryman and Bell, 2011). The reason for this is that our contact 

person and the first interviewees put us in contact with the following interviewees. This 

sampling method was chosen to establish contact with people suitable for the study. 

Since this type of sampling did not involve random selection and since the interviewees 

selected were the intervieweews that were available at the time, it is considered to be a 

non-probability convenience sampling (Bryman and Bell, 2011).  

 

3.5 Data Collection  
The data collection in this study consists of both primary and secondary data. The 

primary data consists of semi-structured interviews conducted at Wits University 

together with observations that were made during the two weeks stay at the university. 

The secondary data in this study contains information that was collected from 

newspapers and other sources of information. It will be explained below how and why 

we have chosen to conduct specific methods in order to collect our empirical data.  

 

3.5.1 Primary and secondary data  
Data can be divided in two types - primary data and secondary data. Primary data 

consists of new information that is collected by the researcher for a specific purpose. 
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Secondary data on the other hand is information that is already existing and has been 

generated or acquired in past researches for other purposes (Bryman & Bell, 2011). The 

primary data in this study includes qualitative semi-structured interviews and 

observations at Wits University. According to Bryman and Bell (2011) observing 

people's behaviour for a research purpose is an alternative to using different 

methodology tools in order to get information about different kinds of behaviours in a 

certain environment. Furthermore, the secondary data collected for this study concludes 

internal material provided by the university as well as publicly available university 

information. Additionally, secondary data was collected from newspaper articles and 

third party reports regarding the university’s performance in comparison with other 

universities in South Africa. Jacobsen (2002) argues that primary data should be used 

whenever it is possible, at the same time as one adopts a critical view towards the 

collected data. Secondary data will be used in this study to enrich and validate the data 

collected from the interviews.  

 

3.5.2 Interviews  
To collect the primary data semi-structured interviews were conducted. To be more 

specific, 9 interviews were conducted with 10 people. This means that one of the 

interviews was made with two interviewees at the same time, since they felt more 

comfortable that way. We consider that the one interview conducted with two people 

gave us sufficient amount of useful information. This makes us regard it as being as 

valid as two interviews which is why we chose to include it in our study. The 

interviewees were all academics working within the CLM faculty. Their level of 

professions differed between professors, associate professors, lecturers and  senior 

lecturers. Another difference between them was their ethnicities. To make a broader 

sample that would represent the demographics, an effort was made to cover as many 

ethnicities as possible in the sample. As mentioned before, flexible open-ended 

questions were prepared before arriving to South Africa.  

 

All of the interviews were audio-recorded. The anonymity of the interviewees was 

assured to them in the beginning of the interview session. In addition, a short 

presentation of the thesis and its purpose expressed in words was held to make sure that 

the interviewees understood the meaning of their participation. The interviews were 

held in english, since it was the language all of the interviewees spoke fluently. During 
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the interviews one of us asked the questions while the other one was responsible of 

observing and taking notes additional to the recordings.  

 

 
Table 1. Summary of the interviews 

 

3.5.3.1 Interview guide 
The structure of our interviews followed the recommendations of what Bryman and Bell 

(2011) define as semi-structured interviews. According to the authors the interview 

guide contains different specific themes that should work as a base for the researcher 

during the interview. However, the researcher has the freedom of asking the questions 

in an optional order and to additionally ask follow-up questions when the interviewee 

has mentioned something interesting. This was very useful since we sometimes during 

the interviews wanted the interviewee to further develop an interesting answer, which 

gave us a greater depth in our findings.  

 

Furthermore, Bryman and Bell (2011) consider that there are some aspects to have in 

mind as a researcher when developing the interview guide, such as the order of the 

themes and that the language used to form the questions is clear and understandable. 

While developing the themes and the questions we had these aspects in mind. 

Moreover, Bryman and Bell (2011) mention that it is important not to have leading 

questions that will affect the interviewees answers and additionally to take notes 
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regarding the interviewees background fact such as age, gender, name and position 

within the organization. All of the interviews which we conducted started with 

questions regarding the interviewees background in order to get more understanding for 

the situation of the person.  

 

3.6 Qualitative data analysis 
According to Bryman and Bell (2011), one of the biggest challenges of analyzing 

qualitative data is that it contains a big amount of unstructured information such as field 

notes, interview notes, recorded interviews and secondary data that needs to be 

analyzed. In order to draw reliable conclusion about our collected data the first step was 

to transcribe all 10 interviews to be able to analyze the empirical material obtained. This 

is something that is useful to do early in the process to avoid being overwhelmed later 

in the process  (Bryman and Bell, 2011). Thereafter, we detected relevant keywords and 

themes that we labeled and coded by separating them in order to compare them to our 

theoretical framings. This is in line with what Bryman and Bell (2011) consider being a 

relevant approach to analyze gathered material. They imply that by reviewing 

transcripts, interview notes and field notes and then separating them into different 

categories it is easier to identify if it is theoretically or empirically significant.  

 

3.6.1 Coding and analysis method  
According to Bryman and Bell (2011), a central part of analyzing qualitative data is the 

coding. It is important to thoroughly view the gathered information by reading it several 

times and making notes to be able to perceive important keywords or themes that the 

interviewees use or that are repeatedly being mentioned. The coding was based on the 

empirical findings that we had transcribed and examples of coding keyword were NPM, 

academic citizenship, research output, reward and teaching goals. This was together 

with the theoretical framework the base of the analysis. Thereafter subthemes were 

labeled after their professional ranking where we wanted to examine if the professional 

status of the interviewee were of any significance.  

 

Further details on how the theoretical concepts have been operationalized in the 

categorizing of the empirical data follow in the table below.  
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Concepts Conceptual 

variables 

Conceptual 

definition 

Operational 

definition 

Keywords 

 
 
 
 
 
 
 
 
 
 
NPM 

Focus on 
mission, 
goals and 
strategy 
 
 
 
 
 
 
 
 
 
 
Focus on 
results and 
performance 
measurement 
 
 
 
 
 
 
 
 
 
 
 
 
 
Results 
controls 

Establishments 
of goals and 
operational plans 
in order to be 
able to achieve 
the goals 
(Hughes, 1994). 
Indicators that 
provide 
information that 
allows the 
organization to 
improve. 
 
Measure the 
accomplishment 
degree of the 
goals in a 
quantitatively 
way (Schilder, 
2000) 
 
 
 
 
 
 
 
 
 
 

Control system 
used to influence 
employee’s 
actions by linking 
rewards to 
desired results 
(Merchant and 
Van der Stede, 
2012) 

How the 
strategy is 
formulated 
and which 
goals emerge 
from it. 
 
 
 
 
 
 
 
 
How the 
organization 
measures 
performance 
and which 
type of 
performance 
is 
emphasized. 
 
 
 
 
 
 
 
 
Which are 
the desired 
results and 
what rewards 
are linked to 
them? 

Goals, 
objectives, 
strategy, 
vision, 
strategic plans, 
operational 
plans 
 
 
 
 
 
 
 
Indicators, 
accountability, 
contracting, 
evaluation, 
measurement 
 
 
 
 
 
 
 
 
 
 
 
 
Rewards, 
punishment, 
monetary 
rewards, non-
monetary 
rewards, 
incentives, 
compensation 

 
 
 
 
 

 Duty 
complementary 
to research and 
teaching 
(Shils, 1997) 

Which 
perception 
do academics 
have of 
academic 

Participation, 
commitment, 
service, 
contribution, 
collegiality 
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Academic 
citizenship 

citizenship? 
What 
academic 
citizenship 
initiatives 
exist and 
how do they 
contribute to 
the 
university? 

 

Table 2. Operationzalisation 

 

The analysis method which is used to analyze the empirical findings in this study is 

called content analysis. Larsen (2009) states that this method is the most common way 

to analyze empirical findings in a qualitative study. After the empirical data had been 

divided into different categories, we could examine relevant patterns and similarities 

which Larsen (2009) states is an important part of the the analysis process. The patterns 

that were found were compared to existing theoretical framework and research, and 

thereafter new theories were added to the study.   

 
 
3.7 Quality of research 
 
3.7.1 Reliability  
Reliability assures the reader that the results conducted in the study are consistent over 

time  (Bryman and Bell, 2011). When it comes to reliability in our study there are some 

aspects that needs to be considered. Since the interviews were recorded and then 

transcribed the reliability of the study is enhanced. By having all the recordings saved 

and transcribed, the sources for the findings are more reliable and it is easier to analyze 

the collected empirical data in order to applicate it on the final result. On the other hand, 

since permission was given to record the interviews face-to-face we realize that there is 

severe risk of the interviewees feeling that they could not be as honest as they would 

have been unrecorded. Further on, many of the interviewees are colleagues and are 

working closely together in the same department. This is an aspect that could influence 

them in the sense of not being completely honest if the information given would be too 

revealing towards the other colleagues. We tried to prevent this by assuring them that it 

was completely anonymous and that we would treat the information that we had 
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gathered with great confidentiality. Furthermore, as mentioned before, two interviewees 

out of our 10 wanted to be interviewed together at the same time, which also can lead to 

both of them affecting each other’s answers and not being completely honest. Another 

aspect that also could have affected the result in this study is that some of the academics 

being interviewed had made an article on the subject of academic citizenship earlier, 

which most likely influenced their perception of the term. Some of these examples can 

question the trustworthiness of this study according to what Larsen (2009) refers to as 

reliability.  

 

3.7.2 Subjectiveness  
One side of qualitative research is the personal relationship being established with the 

people involved in the research (Bryman & Bell, 2011). This can lead to subjectiveness 

according to the authors. Furthermore, the authors explains that when researchers create 

personal relationships with participants in the study, there is a risk of the studied area 

being influenced. The relationships that developed with the participants during our 

study could lead to a certain subjectiveness from our part since some of the spare time 

was spent with the interviewees. However, in order to stay as objective as possible we 

used the exact same open-ended questions to all the participants, and we used semi-

structured interviews for all interviewees so that the response effect would be the same 

in all 10 cases. Furthermore, by having a group of students giving their objective inputs 

about the study throughout the whole process of this study we consider the objectivity 

being enhanced. This was conducted through seminars over skype with students from 

Linköping University where all the participants were involved in each other's studies.  

 

3.7.3 Generalization  
Critiques often wonder whether or not it is possible to generalize the results conducted 

through a qualitative research since usually they are made by unstructured interviews 

with a small sample within one organization or a certain area (Bryman & Bell, 2011). 

They further argue if it is possible for the people being interviewed in a qualitative 

research, to be representative for a population. However, they state that case studies in 

some cases could claim a degree of generalizability if the study is able to applicate on 

other settings. This case study is not restricted to a certain context, and is therefore 

possible to generalize to other similar settings.  
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3.7.4 Transparency  
Transparency is something that qualitative studies often are lacking. It is therefore often 

difficult for the reader to realize how the sampling has been done or how observations 

have been made in a qualitative study according to Bryman and Bell (2011). In order to 

give the reader a clear picture of how the research has been conducted in this study, we 

aim to explain and motivate our methodology in detail and the choice of  sample and 

analysis. Furthermore, we aim to consistently in the study explain how conclusions 

were reached throughout the process. 

 

3.7.5 Ethical aspects   
This study was conducted through the Swedish Research Council (2011) and the four 

principles according to Bryman and Bell (2011). There are four different ethical 

principles that we followed which are the information requirement, the consent 

requirement, the confidentiality requirement and finally the use requirement.  

 

The first step in the interview process was to introduce the study to the participants and 

explaining what the purpose of the study was. This was made by personally introducing 

ourselves to the possible participants in their offices and have a face-to-face interaction 

for about 15 minutes. This goes in line with the information requirement set by the 

Swedish Research Council (2011).  

Thereafter, they could choose if they wanted to participate in the study or not. This goes 

in line with Bryman and Bell (2011) that state as one of the most important ethical 

aspects, which is to get approval from the potential participant in the study after as 

much information as possible about the research has been given.   

 

In this study, great consideration was taken of the ethical aspects since the interviewees 

were working closely together in the same department. Before the interviews were held, 

we made the choice of keeping all of the participants identities anonymous and we 

assured them that the possible information that they would share was going to be 

handled with great confidentiality. This is also an important aspect of the Swedish 

Research Council (2011) principles, which we considered carefully in order assure 

ourselves and the participants that we were not being unethical.  
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All information gathered from the interviews is handled with great confidentiality and is 

out of reach from unauthorized hands. The information has not been used for other 

purposes than research.  

 

Furthermore, the questionnaire was approved in advance by the ethical committee of the 

university one month before the interviews were held. The ethical committee of  the 

university get together every year and all the questions that were used in the 

questionnaire had to be ethically approved by them. According to Bryman and Bell 

(2011), most of the higher universities have an ethical committees that are in charge of 

forming the ethical guidelines and  ethical advices for research purposes. This in order 

to protect both the university and the researcher from violating ethical aspects when 

conducting interviews.  

 

Given that our questionnaire has been inspected and approved by the ethical committee 

of Wits University and that we have considered and taken into account the four 

principles stated above, we believe that we are consisted with what the Swedish 

Research Councils (2011) states as the ethical guidelines.  

 

3.8 Summary methodology 
In this chapter, we have introduced the research approach that this thesis will consist of. 

We have motivated our choices in order to explain how we are using these tools to 

fulfill the purpose of this study, which is to find out how NPM has affected the ability 

of performing academic citizenship within the Wits University and what the impacts are 

for the university. In order to collect the data used in this study we choose to conduct 

semi-structured interviews with 10 academics at the university. An abductive method 

has been used as a research approach. Conclusively, the quality of the study has been 

discussed and the ethical aspects have been well considered when conducting the study. 
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4. Empirical findings  
In this chapter the empirical findings which were have gathered through 10 semi-

structured interviews at Wits University in Johannesburg will be presented. The 

interviews were held with 10 different people, with different ethnicities, ages, 

professional levels and genders in order to get as much diversity as possible. The 

empirical findings are also based on observations that were made during the days spent 

in the field. The first part of this chapter will describe the NPM initiatives at the 

university. The second part of this chapter will describe academic citizenship at the 

university. Lastly, the third part will present a summary of the gathered material.  

 

4.1 NPM at Wits 
The NPM initiatives will be presented in this section to deepen the understanding for 

the initiatives in order to later evaluate their impact on academic citizenship. This will 

be done by describing the different initiatives related to NPM that were found through 

interviews and observations at the university. The empirical findings will be structured 

after Hughes (1994) two out of three central elements of NPM; a focus on mission, 

goals and strategy and a focus on results and performance measurement. The reason for 

this is that the empirical findings solely are related to these two elements.  

 

4.1.1 A focus on mission, goals and strategy 
 
The vision 2022 Strategic Framework 

The Vision 2022 Strategic Framework is a strategic framework that was put in place at 

Wits University in 2010. The framework sets out the vision for the university to pursue 

in the next 12 years, from 2010 until 2022. The vision is to be a leading research-

intensive university with the goal to be one of the Top 100 world universities by 2022. 

To position Wits as a leading research-intensive university the university has identified 

several qualities and accomplishments that they wish to complete. One of them is that 

the university aspires to be a world leader in several niche areas at the same time as they 

want to have engaged several new avenues for cutting-edge research. Another goal for 

the university is to at least double its research output during the 12-year period. To 

accomplish this, Wits University wishes to have at least 50 internationally leading 

scholars. They identify an internationally leading scholar as someone who has a 

National Research Foundation A-rating or is an ISI highly cited researcher. Moreover, 

they aspire to “serve as an intellectual gateway to South Africa …. based on locally 
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contextualised groundbreaking research of global impact” (Wits, 2016). Additionally, 

the university wishes to drastically increase its intake of postgraduate students. This is 

confirmed by respondent 2, lecturer (2016): 

 

“We have more postgraduate than undergraduate. That’s the vision of the university. So 

research is extremely important” -Respondent 2, lecturer (2016) 

 

In short, the vision for 2022 is to join the Top 100 world universities by producing more 

research with higher quality. This was explained by respondent 5, professor (2016): 

“The only way you can move up the ranking is through research, basically.” 

(Respondent 5, professor, 2016). The respondent further explained that research means 

money and prestige for the university and that the focus has been on research lately. 

This perception was agreed by several of the respondents:  

 

“Universities are really curious of research. Especially this university. The vision is 

that we will do more research than teaching at some point.” -Respondent 2, lecturer 

(2016) 

 

“At Wits we do... They put a lot of emphasis on the research.” -Respondent 9, senior 

lecturer (2016)  

 

To achieve these goals within the strategic framework, a series of three-year strategic 

plans have been formulated by the university. Each strategic plan has objectives, set 

indicators and benchmarks. The strategic plan is presented in the figure below.  
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Figure 3 –The Vision 2022 Strategic Framework – Strategic Plan 

(Wits University, 2016) 

 

In order to formulate and decide on the strategic objectives for the university, an 

analysis of the environment that the university is present in was conducted. This 

analysis identifies the challenges and the opportunities for higher education in the world 

and for Wits University specifically. One of the challenges that Wits University 

identifies is that research funding is decreasing to cover the cost of growing student 

numbers. Furthermore, the fact that a great number of scientists leave the country 

because of this situation is another challenge for the university. However, it exists 

opportunities that are beneficial to the university. For example, the diversity of the 

people and cultures is identified as an unique opportunity for the country as well as for 

the university. Furthermore, the present strengths of the university are identified. 
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Included among the identified strengths are the strength in postgraduate education and 

the fact that 90% of the graduated students that leave the university have a permanent 

employment within a year after their graduation (Wits, 2016).  

 

4.1.2 A focus on results and performance measurement 
As mentioned earlier, the findings have shown that the respondents consider Wits 

University being a research oriented university. One of the respondent mentions that the 

previous university the respondent was working at was in fact less research and teaching 

output oriented (Respondent 7, lecturer, 2016). On the other hand respondent 3, senior 

lecturer (2016) explains that the pressure for output is high at Wits University but in 

comparison to colleagues at other universities, where the amount of students are higher 

than at Wits University, the teaching responsibilities are much higher but they still have 

the same pressure of publishing research. 

 

As referred to earlier, the emphasis is on producing research in order to move up 

university rankings and for the academics to get more recognition. Respondent 4, 

professor (2016) states that the university get approximately 100 000 south african 

rands in subsidies for every journal article that gets accepted. Respondent 4, senior 

lecturer (2016) explains that expectation from the university is that you should publish 

one or two publications in one year. It is mentioned by some of the respondents that 

producing research is how you advance within the university, it is how you create 

yourself a name amongst the other academics and gain prestige. Through observations, 

it was found that the top researcher of the year was rewarded with a golden sign on his 

door. It is agreed upon by all the respondents that research is more recognized than both 

teaching and  academic citizenship.  

 

“If you want promotion you just need to be the top researcher. That’s it.”  

- Respondent 4,  professor, (2016) 

 

“Advancement within the university is always logically based on how much you 

research, it’s not on how well you teach. It’s not on how many classes or lectures 

you’ve given in that semester. It’s how many papers you have published.”  

- Respondent 6, lecturer, (2016 ) 
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“I would say that the emphasis is too strongly on research. I think particular in this 

developmental situation here in Africa, we have to have a greater emphasis on teaching 

than research” - Respondent 5, professor (2016) 

 

Moreover, respondent 3, senior lecturer (2016) explains that it exists a “publish or 

perish” philosophy at the university as a result of the high pressure for producing 

research.  

 

There is a reward system at the university which gives the academics producing a 

certain amount of research some work relief in their teaching in order to release more 

time for the researcher to publish. This will lead to other, lower ranked, academics to 

get a heavier workload in teaching since they have to fill up the teaching blocks for the 

research producing academics. A consequence of that, according to some respondents, 

is that since the reward system for teaching and research are not equal it is therefore not 

fair to give more teaching load to some of the academics. 

 

“It’s very unfair to have some people having a lot of responsibility for teaching, which 

doesn’t offer the same rewards as research.” - Respondent 6, lecturer, (2016) 

 

Moreover, respondent 8, associate lecturer (2016) explains how some of their research 

producing colleagues with higher rankings have gotten teaching relief and how the 

teaching blocks are given to lower ranked colleagues. “So they’re only teaching two 

blocks each. And one or two lecturers have to pick up some extra things, which does 

make a difference.” (Respondent 8, associate lecturer, 2016).  

 

The concept of teaching relief is further explained by respondent 3, senior lecturer 

(2016): 

“So if you’re doing a job well it generally means that you could in principle get 

teaching relief. So if you’re producing sufficient research output particularly it means 

that it will impact in terms of how much teaching you need to do in order to detect more 

research down the line.” - Respondent 3, senior lecturer, (2016) 

 

The opinions do however differ when it comes to whether or not the pressure of 

research amongst the academics is too high. Some of the respondents consider it being 
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too hard to balance the workload of both teaching, research and academic citizenship. 

They feel that they do not have the time to balance all of their tasks. While some of the 

respondents see it as a matter of course and a part of the role of an academic. It is a 

common thing amongst the academics to use their spare time to be able to have time to 

produce research since the focus is mainly on teaching and academic citizenship during 

the hours they spend at the university.  

 

“I tend to do research at night. You know, after, when I go home or whatever. So the 

research then falls into that category but it’s more academic citizenship I end up doing 

when I’m on campus. And my teaching.” - Respondent 9, senior lecturer, (2016). 

 

“Saturdays, Sundays, I do my research. Because students in and out, you can’t really do 

research, so you take your own time. So I’ll say this is always a 24/7 job.” -Respondent 

10, associate professor, (2016) 

 

Respondent 4, professor (2016) puts 166 hours on research during one month. Those 

hours were hours only committed to research, it didn’t include meetings, consulting 

students or teaching.  

 

“Those hours are just on my research. So, on top of that, I think I work 12 to 16 hours a 

day. Probably closer to 12. I leave here at six in the evenings, and then I do further 

work.” -Respondent 4, professor (2016) 

 

Several respondents explain that the evaluation system is based on the three key legged 

components consisting of research, teaching and academic citizenship. Respondent 10, 

associate professor (2016) explains that when the staff gets promoted the university 

evaluates the academics on how they have performed in all three components. It is 

required to have had some performance in each and one of the three areas in order to get 

promoted.  

 

“We do performance measurement with regards to promotion as well, so it’s your three 

key performance areas” - Respondent 9, senior lecturer, (2016) 
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“You can’t have one stronger than the other one, you must have a good spread between 

them, but you can stand out in for instance research, or you can stand out in  

teaching. But normally people don’t stand out in citizenship.” - Respondent 10, 

associate professor, (2016) 

 

“You are required to have high scores in three various of areas. One is teaching. 

Another one is research. And the third one is academic citizenship. It is an important 

component of our promotion criteria, especially at Wits.” - Respondent 1, professor, 

(2016) 

	
4.2 Academic citizenship at Wits 
 
4.2.1 The definition 
The respondents mostly have the same perception of academic citizenship. A couple of 

the respondents define academic citizenship as a part of the three legged stool that is an 

academic's work. Respondent 1, professor (2016) identifies academic citizenship as 

activities taken apart from the official academic work, which the respondent refers to as 

teaching and research. This goes in line with the definition of academic citizenship 

expressed by respondent 10, associate professor (2016):   

 

“I think that academic citizenship is a contractual obligation. Cause you… It’s part of 

your job. If you do research, you have to do citizenship, and you do lecturing. That’s 

one of the three components of being at Wits.” -Respondent 10, associate professor 

(2016) 

 

It was also agreed by the majority of the respondents that academic citizenship goes 

beyond the university. The respondents described academic citizenship as a way of 

contributing to the wider society. Respondent 2, lecturer (2016) argued that academic 

citizenship means that you engage in the community by, for example, being member of 

a church or a social club. Furthermore, Respondent 5, professor (2016) viewed 

academic citizenship as going the extra mile. When asked about the essence of 

academic citizenship, respondent 6, lecturer (2016) answered that it’s going beyond the 

everyday tasks and responsibilities within the organization. This view of academic 

citizenship was common amongst several of the respondents: 
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“It’s about engagement, in other words, beyond the university environment as well. And 

then, that engagement should then also necessarily extend to community.” -Respondent 

3, senior lecturer (2016) 

 

“It includes for me having interactions and relations with your colleagues, with your 

students, that go beyond like I said, what the standard requirements of that are. And 

also participating in university activities for this organisation. So participating in stuff 

that is outside of the job description per say. And helping the organization to actually 

improve and be better” -Respondent 6, lecturer (2016) 

 

“What responsibilities do I have to my community? That’s how I see academic 

citizenship.” -Respondent 7, lecturer (2016) 

 

“I would say academic citizenship is, as a definition, it means going beyond what the 

kind of more acceptable norm is. So that means; taking on more postgraduate students, 

starting to be a greater publisher, although… And basically make your contribution 

over and above.” -Respondent 4, professor (2016) 

 

The perception of academic citizenship was, as mentioned before, the same amongst the 

academics. It was however stressed by some of the academics that it can be hard to 

measure academic citizenship since there is no clear definition set by the university. 

This is also agreed by Respondent 10, associate professor (2016) who explained that it 

has no definition and that it is not categorized by the university. This was also agreed by 

respondent 9, senior lecturer (2016) who stated that it can be hard for the academics to 

know which tasks falls under academic citizenship since the university has no clear 

definition. 

 

“A lot of people don’t really know what academic citizenship is. And that’s the biggest 

problem, because they’re doing things but they don’t realise “But hang on, this does 

fall under academic citizenship”. And I think that is the biggest problem …. I think the 

universities themselves don’t really know what’s academic citizenship” -Respondent 9, 

senior lecturer (2016) 
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“You can measure. You can see if you’re in a committee. But some things are not 

measurable. So if I give like somebody… Come to my office and I give them advice on 

research or I want to help that person, that’s not measured” -Respondent 10, associate 

professor (2016) 

 

4.2.2 Academic citizenship initiatives  
The initiatives existing at the university consist of both helping behaviour towards 

students and other colleagues and is something that is agreed upon all the respondents 

being a crucial part of their role as an academic. Respondent 3, senior lecturer (2016) 

expresses that it is very fortunate to be a part of a division which are very mindful of 

each other and further explains that the help the colleagues provide each other involves 

giving colleagues extra resources, extra readings, additional academic resources. 

Furthermore, respondent 3, senior lecturer (2016) states that it is a matter of course to 

offer help and assistance to other colleagues if it is possible and if you are the expert in 

certain areas. Respondent 9, senior lecturer (2016) states that there is a huge academic 

citizenship initiative towards other colleagues at the university through the academic 

union which is about helping other staff members if they have issues or problems.  

“ I think that academics helping colleagues is important. I think that as an academic 

that’s something that we all should take as a responsibility” -Respondent 6, lecturer 

(2016) 

 

By supporting each other with help and assistance and sharing knowledge and expertise 

it is perceived by the respondents that it helps to develop your role as a teacher and as 

an academic, and that the help provided will automatically be transferred back in forms 

of knowledge to the students who are there to learn. And on the other hand it is also 

expected by the respondents to receive the same kind of help in return from their 

colleagues when it is needed. Other aspects such as building network with other 

academics are also mentioned as positive outcomes of helping each other in the 

division. This is considered especially important in cases when new colleagues start at 

the university and are in much bigger need of help and assistance in order to understand 

what is expected of them. 

 

“I think that’s important. It shows collegiality. It is support that I might need tomorrow 

from somebody else. So it just seems like the right thing to be able to offer that. And it 



 41 

does also form your help, build your network within the school, within the university. If 

you start helping people and talking to people you can tomorrow then go and look for 

help from that person because you got that relationship.” - Respondent 6, lecturer 

(2016) 

 

Moreover, the importance of contributing to disadvantaged students in the university is 

also significant at Wits University. Since the country is in a developing situation where 

they are still suffering from the consequences of apartheid it is emphasised to support 

the student's that are in the need for help. Both on a personal level and also in their 

educational situation. Respondent 3, senior lecturer (2016) explains that the 

responsibility and the help for students goes beyond teaching and research support. It is 

explained that it is common amongst the academics to take on a caring role towards the 

students and to support them on a more personal level. One of the examples is by sitting 

in the office with the students, supporting them and letting them talk about the particular 

difficult situation they are going through which does not have anything to do with the 

university environment (Respondent 3, senior lecturer 2016). Respondent 8, associate 

lecturer (2016) states that it is important and a vital aspect of what academics do to 

understand the background of the students to be able to engage with the them in a 

proper and meaningful way. 

 

”A lot of our students for instance come from highly poverty backgrounds. So some of 

them sleep in library. Some of them don’t have enough food on a daily basis. Some of 

them have one set of clothes, and that’s what they wear. So we try to balance those 

needs as much as possible by being very sensitive to those needs. From my side, often 

that involves, referring students to support structures in the university” – Respondent 3, 

senior lecturer (2016) 

 

Furthermore, other respondents mentions the importance of contributing to the society 

through academic citizenship. The reason why some of the academics chose the 

profession was to be able to contribute to the community and to the society. An 

important part of being an academic is also about being involved in the community 

which you are living in (Respondent 2, lecturer 2016).  
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“..when it comes to academic citizenship, that one I do as a contribution to the society 

for free. I don’t want to get paid for it and I don’t even need it.” - Respondent 2, 

lecturer (2016) 

 

“The reason why I got into academia was because I was… I saw it as my way of being 

social responsible, and giving back to my community. By educating those students that 

are in the community and to give back to the world in a way, through my works, through 

research. I think that’s why I work with academic citizenship.” - Respondent 7, lecturer 

(2016) 

 

Other types of academic citizenship initiatives that was found was through coaching and 

supervising PhD students, which is a very time consuming job. “ Every week I saw 

them, for an hour, for twelve weeks. And I coached them how to move forward, to set 

their goals. I like helping people set their goals” (Respondent 10, associate professor, 

2016). Meanwhile, other academics contribute by trying to have an open-door-policy 

which gives students the opportunity to enter their office at any time to get help and 

assistance in their studies. Moreover, some respondents explained their contribution to 

academic citizenship through being active in different committees. The engagement in 

the committees is also a very time consuming job which the academics do not get paid 

for doing. It is expected to take time from their hours off duty.  

 

“...I’m on the assistant dean of of academic planning and strategy faculty of commerce, 

law and management. I chair the faculty academic planning committee. I’m on the 

faculty teaching and learning committee. I am the chair of the school of economics and 

business sciences teaching and learning committee, which I chair. And, I attend school 

committees. I’m… senior advisor committee, where I meet researching professor. I’m 

also in the research committee of the school, cause I got a research group in knowledge 

and economics HR research agency…” - Respondent 4, professor (2016) 

 

4.2.3 Rewarding academic citizenship 
When the respondents were asked if they get properly noticed and rewarded for their 

academic citizenship the common view was that it exists no financial recognition or 

reward system for acknowledging academic citizenship at the university. This is 

explained by respondent 6, lecturer (2016): 
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“I don’t know if it’s rewarded. You don’t get additional recognition or pay for those 

activities and they affect your promotion to a small extend. It doesn’t have a very big 

impact, it can help you forming networks and so on and understanding the organisation 

and all of that. It can help you in that way, but I don’t think there is formal recognition 

or benefits for an academic citizenship role because that stuff that you do is unrecorded. 

You do it when you want too, if you want too. So there’s not really anything in place to 

reward people for doing that. I don’t think so.”  -Respondent 6, lecturer (2016) 

 

Additionally, respondent 8, associate lecturer (2016) explained that the workload model 

does not take into account academic citizenship. The respondent further explained that 

the academics are expected to attend, for example, registrations, but it is not recognized 

or rewarded afterwards. Moreover, the respondent argued that academic citizenship is 

not recognized as much as it could be and the respondent firmly believed that it could 

get rewarded a lot more. As referred to earlier, this perception of recognition for 

academic citizenship was expressed by several of the respondents: 

 

“We don’t get that recognition. I mean it’s always since we’re just taking for granted. 

Because like I said, it’s like expected of you. So it’s not something that is special 

concession that you’re going to get because now you went out of your way to help. So… 

No.” -Respondent 9, senior lecturer (2016) 

 

“I think not financial recognition. I think maybe in a staff meeting… But not really.” -

Respondent 10, associate professor (2016) 

 

At the same time, some respondents expressed that they did not expect any financial 

recognition for performing academic citizenship:  

 

“I don’t do this to be paid or to be rewarded. I do this because I should, I can. So 

payment for me, I get paid for teaching and that’s fine. But when it comes to academic 

citizenship, that one I do as a contribution to the society for free. I don’t want to get 

paid for it and I don’t even need it. I work for my money, but when I’m helping others... 

Once you start helping people in order to get paid it stops being help. It’s no longer 

help but work.” -Respondent 2, lecturer (2016) 
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“You are not paid. But, for me, if you had given me money, I would have spent the 

money and I will probably not remember it by now” -Respondent 1, professor (2016) 

 

“I wouldn’t do it for recognition. I would do it because it feels like it’s the right thing to 

do. ….  So the rewarding recognition is not expected, it’s not anticipated. But it 

sometimes comes. Just because I think, you know... And it’s nice that it comes. Because 

you never expect it like I said. So when it does come, you know, you do feel like you’re 

actually achieving something I suppose, and you’re making the efforts. But, as I said, to 

me it’s not an expectation at all” -Respondent 3, senior lecturer (2016) 

 

This view of their feelings of recognition and reward is explained by the respondents 

personalities and backgrounds. As explained by respondent 2, lecturer (2016), the 

respondent believed that his feelings towards academic citizenship derived from the 

way he was raised. The respondent further explained that he was raised in “the original 

african way”. According to him, this meant that if you belong to the community, you 

must not only contribute to your own development, but also the development of the 

community. As he expressed it: “It boils down to the way I was raised. I don’t belong to 

my family only, I belong to the community and then the country”-Respondent 2, lecturer 

(2016). This made the respondent feel that the responsibilities of performing academic 

citizenship were reasonable. Respondent 8, associate lecturer (2016) also explained that 

the respondent's childhood was the reason for her willingness to provide others with 

help and assistance: 

 

“It’s just been a part of my life, to help people, to always give everything to make sure 

that you go the extra mile on things. To put people, you know to put things first, those 

types of things. I can’t even give a specific example but I would definitely say that it’s a 

part of how I was brought up in the world, would definitely have bared the effect of 

that” -Respondent 8, associate lecturer (2016) 

 

Several of the respondents expressed that they regard the requirements of academic 

citizenship as reasonable since it is in their nature to contribute and help. One of the 

respondents clarified that his willingness to help and contribute comes from previous 

exclusion from the job market, which left him with a drive to prevent students from 
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facing the same future (Respondent 4, professor, 2016). Respondent 10, associate 

professor (2016) expressed it as: “I think my nature is to help people. I think my passion 

is to help, and make things better for other people.” (Respondent 10, 2016). 

Furthermore, respondent 9, senior lecturer (2016) stated that: “I think it’s the passion of 

enjoying what I do, in terms of helping students achieving their dreams of becoming in 

charge of their contents. And that is what drives the whole passion.” (Respondent 9, 

senior lecturer, 2016).  

 

Some of the respondents expressed they would like to get some kind of recognition or 

reward for performing academic citizenship. For example, respondent 9, senior lecturer 

(2016) stated: 

 

“I mean especially when you spend quite a lot of time, you know, assisting new staff 

members in terms of lecturing and preparing the slides and the lecturing notes, then I 

think you feel… You know, sometimes you just feel a bit slighted in the sense that you 

didn’t get that recognition.” -Respondent 9, senior lecturer (2016) 

 

Respondent 10, associate professor (2016) expressed it as: “If you don’t get recognized 

for it, why would you do it?”. This shows that the motivation around performing 

academic citizenship decreases when there is no recognition for it. It was found that 

some academics perform the minimum required since it is not recognized or rewarded.  

 

4.3 The impact of NPM on academic citizenship  
The findings show that some of the respondents experienced that the pressure of 

producing research could in fact impact their ability to perform citizenship at the 

university. This is expressed by respondent 1, professor (2016): “Teaching will affect 

your research. Research combined with teaching will affect your ability to fully 

participate in academic citizenship duties. It does affect one another.” - Respondent 1, 

professor, (2016). 

 

This is agreed by respondent 3, senior lecturer (2016) who states that when you try to 

balance research, teaching and academic citizenship it might impact your ability to be 

available for others. Even if you wish to be available for the students and colleagues and 

provide help and assistance, it gets harder when you need to balance it with research and 
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teaching. To sum up, the respondent says that the requirements of achieving the 

research and teaching goals definitely affects the ability to act as an academic citizen. 

Respondent 6 continues arguing that when you have too much pressure for research and 

teaching you will not be able to give the time that is required for citizenship and helping 

others. Even though you might have the will and the desire to help, the time is not 

enough to actually provide that help to others. Instead you will find that doors will be 

closed in order to work on your research and teaching so you will be up to date with 

those tasks (Respondent 6, lecturer, 2016). When asked if respondent 6, lecturer (2016) 

believed that the requirements of achieving the research and teaching goals affected the 

ability to provide others with help and assistance the answer was: “Yes. 100 %, because 

the more pressure you have in your teaching and in your research, the less time you 

have to do anything else. And engaging and being available for discussions and for 

interaction with your colleagues or with students takes time.” (Respondent 6, lecturer, 

2016). As referred to earlier, respondent 8, associate lecturer (2016) explains that 

academic citizenship is not taken into account in the workload model, but then states 

that: “But if you don’t publish then you’re getting into big trouble.”.This was agreed by 

respondent 3, senior lecturer (2016) who explained that the philosophy at the university 

if to “publish or perish”.  

 

“It’s because you know the university goes on about teaching and about research, but 

academic citizenship is always kind of pushed. You know what I mean? It’s not really 

emphasised that much.” - Respondent 9, senior lecturer, (2016) 

 

When asked if the research requirements affect the respondent’s academic citizenship, 

respondent 5, professor (2016) answers that it does to some extent. The respondent 

further states that he believes that research can impede on the ability to help people. As 

an example, the respondent explains that if you’re trying to get a paper done you might 

be less available to provide the students or colleagues with help and assistance.  

 

On the other hand, there are some respondents that does not agree with the rest. For 

example respondent 2, lecturer (2016)  believes that it is a part of your job as an 

academic to be able to balance all of the different requirements as research, teaching 

and academic citizenship.  
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“It’s quite reasonable. Balance, whatever you do. Teaching goals, research, academic 

citizenship. It must be done. It goes together.” - Respondent 2, lecturer, (2016) 

 

Other respondents see the pressure of achieving the research and teaching goals at the 

university as something positive and developing in their role as an academic. They state 

that it in fact gives them more knowledge and experience which gives them the 

opportunity to provide others with help and assistance. Respondent 9 explains that the 

time that is being spent on the university is actually on teaching and helping others. 

That means that the time for research comes after hours on their spare time, which 

makes it not affecting their ability to perform academic citizenship (Respondent 9, 

senior lecturer, 2016). 

 

“I think it’s like interlinked. When you do research, you help people as well, so I think 

it’s all interlinking.  It doesn’t affect me, no.” - Respondent 10, associate professor, 

(2016) 

 

4.4 Summary of empirics  
In this section a summary of the empirics will be given. The findings show that the 

perception of the term “academic citizenship” is the same amongst the academics and 

they all consider it being of great importance for the university. However the university 

has no clear definition of the term or have any goals set for the academics within that 

area. This makes it hard for the academics to measure themselves when it comes to 

academic citizenship. The consequence of this is that some academics do not feel 

motivated enough to perform academic citizenship since it is not being recognized or 

rewarded. However, some academics do not agree with this and considers academic 

citizenship being an obligation to perform even if it takes time of their hours off duty.    

Moreover, some of the academics feel the pressure of producing research and state that 

it is how you get recognized and promoted. The pressure of producing research can 

however affect the ability of performing academic citizenship since it is a time 

consuming task which also is supposed to be balanced with the teaching requirements. 

This is why some of the academic are offered teaching relief in order to focus on 

producing research. This is considered working as a reward system.  
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5. Analysis 
This chapter presents the analysis of the empirical framework of this study in relation to 

the theoretical framework. Firstly an analysis model will be presented. The analysis will 

thereafter be structured in accordance with this model to answer the research questions 

of this study. Lastly, a summary of the analysis will be given.  

 

To analyze the empirical findings and to answer the research questions a model for the 

analysis was developed, see Figure 6. This model will show the structure that will be 

used to present the analysis. Firstly, the NPM characteristics that have been shown to 

affect academic citizenship will be analyzed. The characteristics are shown in the 

rectangle on the left hand side of the model and include: focus on mission, goals and 

strategy and focus on results and performance measurements. After presenting this part 

of the analysis, the implications for the university will be analyzed, as seen in the 

rectangle on the bottom of the model.  

 

 
Figure 4. Analysis model 
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5.1 How certain characteristics of NPM affect academic citizenship 
In this section the different characteristics of NPM that have been seen to affect 

academic citizenship will be analyzed. These characteristics, seen in Figure 6, are a 

focus on mission, goals and strategy and a focus on results and performance 

measurements. The characteristics that are chosen are based on the theory given by 

Hughes (1994) who has identified these characteristics as the central elements of NPM. 

The impact of NPM on academic citizenship will be examined through these 

characteristics, in order to answer the first research question.  

 

5.1.1 NPM characteristics at Wits University  
 
5.1.1.2 Focus on mission, goals and strategy 
The empirical findings show that it exists a strong emphasis on research at Wits 

University. This is confirmed by The Vision 2022 Strategic Framework. The university 

has identified several goals that they wish to accomplish by 2022. Furthermore, a series 

of strategic plans have been formulated to enable the goals of the strategy. This agrees 

with Hughes (1994) definition of the basic elements of strategy that implies to establish 

goals as well as operational plans for the organization. Moreover, Hughes (1994) argues 

that a SWOT-analysis is preferable to be able to establish the goals. Wits University’s 

Strategic Framework includes an analysis of the environment. Since the analysis 

includes the challenges and opportunities for the university, as well as their capacities, it 

has strong similarities to the SWOT-analysis suggested by private management 

literature.  

 

It can further be stated that the strategic framework for 2022 is an example of strategic 

management, rather than strategic planning. As Poister and Streib (1999) argue; 

strategic management exists when there is a focus on common goals across the 

organization at the same time as the operational day-to-day decisions are linked to 

longer run strategic objectives. This relates to what was expressed by the respondents in 

the interviews. There was a common perception among the respondents that research is 

the most emphasised activity at the university, which goes hand in hand with the goal 

for the strategic framework; to become a leading research-intensive university. The long 

run strategic goal of the university is then linked to the operational level of the 

organization since the academics are evaluated and promoted on the basis of their 

research output. This was agreed by several of the respondents who agreed that in order 
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to get promoted the focus should be on research. These empirical examples show that 

Wits University has connected their long run objective to be research intensive with the 

operational day-to-day decisions, which agrees with what Poister and Streib (1999) 

define as strategic management.  

 

In summary, The Vision 2022 Strategic Framework as an example of the strategic 

management at the university is a clear example of a NPM initiative at Wits University. 

The focus at the university on mission, goals and strategy has lead to the development 

of the strategic framework that further has resulted in a strong research focus. 

Consequently, the emphasis on research has resulted in the fact that academic 

citizenship is less emphasized. Research is advantaged before academic citizenship 

since the goal for the university is to move up the rankings to become a leading 

research-intensive university.  

 

As stated in the theoretical framework, Schilder (2000) proves that there is a link 

between the focus on mission, goals and strategy and the focus on results and 

performance measurement. To find out to which extent the goals were accomplished 

and if the strategy was successful, it is necessary to use indicators such as results and 

performance measurement to access this information. The following section in the 

analysis will therefore discuss the findings regarding results and performance 

measurement at the university in relation to the theories addressing these concepts.   

 

5.1.2 A focus on results and performance measurements  
The reason for implementing performance measurement systems is to be able to 

measure the accomplishment degree of the already established goals in a quantitatively 

way (Balaboniene and Vecerskiene, 2015). As mentioned in the section above, one of 

the main objectives for the university is to become a leading research-intensive 

university. To measure the accomplishment degree of this goal, the findings show that 

the academics are measured on the basis of their research output. One of the respondent 

mentioned that the expectations from the university is to produce one or two publication 

each in one year. This is an example of contracting, which according to Bevan and 

Hood (2006) means that targets are pre-set for the employees. As the authors further 

state, the targets should be measurable and aid the employee to achieve the 
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organizational goals. Consequently, at Wits University the research output is used to 

measure the accomplishment of the goals in the strategic framework.  

 

Furthermore, results controls are used at Wits University in order to steer the employees 

towards these goals. As discussed earlier in the analysis, the way to get promotion and 

to advance within the university is to produce research output. The academics are 

rewarded for producing research in several ways. Promotion, recognition and teaching 

relief are some of the examples. This is in accordance with Merchant and Van der Stede 

(2012) who state that an essential part of results controls is rewards and incentives. The 

authors further argue that non-monetary rewards such as promotion and recognition are 

commonly used, which goes in line with what the findings show. Furthermore, the 

authors state that punishments are also used to steer the employees through results 

controls. The findings show that the academics believe that it exists a “publish or 

perish” philosophy at the university and that you will get in trouble if you do not 

produce a sufficient amount of research. The examples that they give are in accordance 

with the examples that Merchant and Van der Stede (2012) mention, which are 

disapproval, failure to earn rewards and threat of dismissal. The “publish or perish” 

philosophy is an example of a strong threat of dismissal, while the lack of recognition is 

an example of failure to earn rewards. 

 

At the same time as it is clear that it exists a reward system for producing research 

academic citizenship is not rewarded or emphasized in the same manner. For academic 

citizenship to be sustained and not pushed aside, literature points out the need for a 

recognition and reward system for performing academic citizenship (Macfarlane, 2007). 

As the empirical findings show, academic citizenship is difficult to define and measure, 

which makes it problematic to reward. The problematic situation regarding the 

definition and recognition of academic citizenship is present at Wits University, since 

the respondents state that they are not rewarded. The majority of the respondents further 

explain that they are neither recognized in a non-financial way. Havergal (2015) argues 

that it is crucial to recognize and reward academic citizenship to prevent it from being 

squeezed out. The fact that several of the respondents express that they are not rewarded 

does put a risk of academic citizenship being squeezed out. As respondent 10, associate 

professor (2016) expresses it: “If you don’t get recognized for it, why would you do it?”. 

All that is mentioned above is in accordance with Merchant and Van der Stede (2012) 
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which states that a negative effect of management control systems is called behavioral 

displacement. Behavioral displacement means that the concentration on the areas that 

are measured, in this case research, leads to the fact that the areas that are not measured 

are excluded, in this case academic citizenship. It is related to the axiom “what you 

measure is what you get”. In the case of Wits University, research is what is measured 

and rewarded. The university has an evaluation system that is stated to take in 

consideration research, teaching and academic citizenship. However, the academics 

argue that a great part of academic citizenship is not measurable at the same time as it is 

not clearly defined by the university.  

 

However, some of the respondents did argue that their ability to perform academic 

citizenship was not affected by the pressure for research and teaching output. It was 

expressed in the findings that it was their duty as academics to perform and contribute 

to academic citizenship. It was found that it exists a correlation between the respondents 

who stated that their academic citizenship did not get affected and the fact that they 

were higher ranked and therefore could benefit from teaching relief. Furthermore, we 

could see a correlation between the fact that the academics that expressed that they did 

not get affected were the ones that also expressed that they have a strong feeling to 

contribute and to provide help. This relates to what is stated by Merchant and Van der 

Stede (2012) that the employees attracted by public organizations often are highly 

committed and engaged to the goals of the organization. These employees are motivated 

to help and develop people and therefore academic citizenship is in their nature and the 

reason why they chose their profession. This can explain why academic citizenship 

never is pushed aside for these academics. The authors further believe that this makes 

cultural or personnel controls more suitable to steer the employees in a desirable 

direction. This could also be the case at Wits University. It is clear that several of the 

academics are attracted to the academic world because of a calling or a passion to 

contribute. The fact that the academics instead are measured and evaluated on the basis 

of their research output and not on their contribution to society through, for example 

help to students, may clash with their reasons for being in the organization in the first 

place.   

 

Moreover, in accordance with the service pyramide (Macfarlane, 2007) the respondents 

identified all of the five communities that they provide their services to. Respondent 6, 
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lecturer (2016) stated; “It (academic citizenship) includes for me having interactions 

and relations with your colleagues, with your students, that go beyond like I said, what 

the standard requirements of that are. And also participating in university activities for 

this organization. So participating in stuff that is outside of the job description per say”. 

The empirical example identifies the first three segments of the pyramide; student 

service, collegial service and institutional service. Furthermore, several of the 

respondents refer to academic citizenship as being part of committees and contributing 

to the public service, which identifies the two segments on top of the pyramide; 

professional service and public service. Macfarlane (2007) describes that the student 

service lies at the base of the pyramide since the institutional reward and recognition is 

lower for providing services to students than for example to the public service, which 

lies on the top of the pyramide. This is partly agreed upon by the respondents. It has 

been found that the respondents are not financially rewarded or recognized for 

performing academic citizenship. On the other hand, some respondents expressed that 

when evaluating their academic citizenship, the thing that could be measured to get non-

financial recognition for was attending committees. This implies that the respondents 

feel that they are not being recognized for providing the students and colleagues with 

their services. The activity that is acknowledged is to attend committees, which 

contributes to the university and the society, rather than to individual students or 

colleagues. This agrees with Macfarlane's (2007) service pyramide and the hierarchy 

within it.  

 

It is argued by several authors that the pressure for performance and research output at 

universities possibly squeezes out academic citizenship (Macfarlane, 2007; Morgan and 

Havergal, 2015; Skelton, 2005). The perception is to a certain extent expressed by the 

respondents in this study. Respondent 9, senior lecturer (2016) explains it as following: 

“The university goes on about teaching and about research, but academic citizenship is 

always kind of pushed. You know what I mean? It’s not really emphasised that much.” 

The empirical example agrees with Macfarlane (2007) who argues that academic 

performance is measured based on teaching and research. Furthermore, Skelton (2005) 

states that the emphasis on teaching and research, as respondent 9 mentions, gives 

advantages to work that is easily measurable. As mentioned earlier, several of the 

respondents expressed that you are promoted and rewarded primarily based on your 
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research output. At the same time, it was found that research is easily measured and is 

how the university moves up in the ranking system. 

 

To summarize, the emphasis at the university is to focus on results and performance 

measurement has resulted in an incentive and evaluation system that is mainly based on 

research output. As it appears today, there is no existing reward system for performing 

academic citizenship since it is hard to measure and the definition set by the university 

is unclear. This pushes academic citizenship aside for several reasons. Firstly, the fact 

that the academics are mainly evaluated and rewarded on the basis of their research 

output leads to academics feeling less motivated to perform academic citizenship. At the 

same time as it exists a well implemented incentive system for research, the recognition 

for academic citizenship is lacking. The risk associated with this is that “what you 

measure is what you get” and that academics will put more effort into tasks that 

generates more recognition and rewards. Consequently, the focus on results and 

performance measurement does push academic citizenship aside to a certain extent.  

 

5.2 The implications for the university 
In this section of the analysis the possible implications will be analyzed and presented 

that could be a result from NPM characteristics affecting academic citizenship. This 

section is related to the rectangle on the bottom of the analysis model. To examine the 

implications for the university, academic citizenship initiatives at Wits University will 

be analyzed in relation to theories regarding this concept. Thereafter, theories regarding 

the importance and contribution of academic citizenship to the university and the 

society will be analyzed in relation to the empirical findings showing the academic 

citizenship initiatives. Through this, it will be possible to analyze what the implications 

could be if academic citizenship is pushed aside by the NPM characteristics that were 

discussed in the earlier section of the analysis.  

 

5.2.1 Academic citizenship at Wits University  
As the findings show, the academics’ perceptions of academic citizenship relate to the 

definition given by theory. Shils (1997) defines academic citizenship as a duty 

complementary to teaching and research while Macfarlane (2007) refers to it as the third 

leg of the stool (referring to research and teaching as the other two legs). This definition 

was literally expressed by one of the respondents. Furthermore, the empirical findings 
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highlight that in accordance with Macfarlane (2007) academic citizenship is defined as 

contributing to the university as well as to the society, outside the contractual 

obligations. It has shown that even though it exists no clear definition of academic 

citizenship by the university, the perception of the actual definition is more or less 

agreed upon by all of the respondents. 

 

Academic citizenship at Wits University can be described using the multidimensional 

model developed by Vigoda and Golembiewski (2001). The micro-citizenship (MC1) is 

identified at Wits Univerity through the collegiality that is expressed by several of the 

academics. As Vigoda and Golembiewski (2001) explain, MC1 is when independent 

individuals take actions that affect other individuals within the organization. The 

collegiality is stated to be of great importance for the working environment at the 

university. The findings show that a lot of time is spent on introducing new staff to their 

tasks and help is provided to each other in form of extra resources and support to be 

able to grow together as academics. Furthermore, the midi-citizenship (MC2) refers to 

initiatives taken by groups which affect other groups or the organization as a whole. 

MC2 was expressed by respondent 9, senior lecturer (2016) who explained that a huge 

academic citizenship initiative at the university was through the academic union which 

helps staff members with problems and issues. This is an example of MC2, as the 

initiative is taken by a group, the union, which affects other groups, such as the 

academic staff members. Furthermore, the macro-citizenship (MC3) is the type of 

citizenship behavior that was most often expressed in the findings. As defined by the 

authors, MC3 refers to self-initiated actions taken by altruistic individuals for the sake 

of the society. The findings show that several of the respondents want to contribute to 

society and have a passion for the helping aspect of their profession. This type of 

citizenship behavior was highlighted by Podsakoff and MacKenzie (1997) who argued 

that self-derived contribution by employees could lead to greater success for the 

university. As it has been stated earlier in the analysis, academic citizenship is being 

pushed aside at Wits University as a result of the focus on research output. The risk 

associated with this trend is that the contribution to the university through the 

citizenship behavior mentioned above is endangered. For example, a consequence of a 

decrease in academic citizenship at Wits University could lead to colleagues feeling that 

they do not have the time to provide help to other colleagues and become more 

individualistic. This means that the citizenship behavior represented by MC1 in the 
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model presented by Vigoda and Golembiewski (2001) would decrease. This is stated by 

Macfarlane (2007) as a consequence of the culture shift in the academic world which 

has turned more to individualism. When colleagues get more individualistic it will 

prevent them from building relationships and network with each other, which is an 

important aspect in the academic working environment.  

 

Academic citizenship is according to Macfarlane (2007) an essential part of the success 

of the university. This goes in line with what the findings show where most of the 

academics confirm the importance of contributing to the society, the university and to 

the students. Nevertheless, academic citizenship is still to a certain extent pushed a side 

because of the pressure for research output. All the factors that have been discussed 

earlier in the analysis that are risking academic citizenship to be pushed aside endanger 

the link between the university and the society (Macfarlane, 2007).  

 

There are however academic citizenship initiatives at the university that consist of both 

help towards colleagues and also towards students. The helping initiatives towards 

students are several and consists mostly of supervision and support in their studies. 

Furthermore, some of the academics goes that extra mile by providing disadvantaged 

students with extra help and support since the need for it is essential. It is clear that the 

initiatives at the university are very important and that academic citizenship is a central 

part of the success of Wits University. However, many of the academics experience that 

a lot more could be done if time and recognition was given for it. The willingness of 

providing that help and going the extra mile for the university, the colleagues and the 

student is present among the academics, but the time is not sufficient for them to 

prioritize academic citizenship. This leads to a certain decrease of academic citizenship 

being performed at the university, and in the long run this could also impact on the 

possible outcome of success for the university. The pressure for producing output in 

combination with the teaching requirements, where some of the teachers get more 

teaching workload to cover up teaching blocks for the academics that have gotten 

teaching relief, causes a stress amongst the academics. This stress will affect the ability 

of performing academic citizenship for the academics since it is not recognized or 

rewarded. This is also confirmed by Macfarlane (2007) who states that the drive of 

making universities more efficient through performative reward structures is weakening 

academic citizenship. Most of the academics will chose to spend the time that they have 



 57 

on teaching and research since it will be acknowledged and will be recognized in order 

to get promoted. This goes in line with Macfarlane (2007) who stated that in today's 

higher education it is more common to measure academic performance based on 

teaching and research.  

 

Not only the help towards students and colleagues will be affected by the decrease of 

academic citizenship but it will also put an impact on society. Macfarlane (2007) states 

that the trend of competitive and individualized research culture is threatening to 

undermine academic citizenship which endanger the link between the university and the 

society. The importance of academics responsibility towards the society is mentioned in 

the findings and is for some of the academics the reason why they choose to become 

academics in the first place. Furthermore, Macfarlane (2007) continues arguing that 

there is a severe risk of the university losing its sight of their obligations to civic well-

being in both economic and social terms when academic citizenship gets pushed aside 

and more emphasis is put producing research .  

 

“The reason why I got into academia was because I was… I saw it as my way of being 

social responsible, and giving back to my community. By educating those students that 

are in the community and to give back to the world in a way, through my works, through 

research. I think that’s why I work with academic citizenship.” - Respondent 7, lecturer 

(2016) 

 

Different examples of academic citizenship initiatives has been given above to show 

what the implications would be if these initiatives were pushed aside. It is clear that the 

academics would like to put more effort into academic citizenship that includes helping 

out colleagues, students and contributing to the society. However, when time is not 

sufficient those initiatives might decrease. This means that the link between the society 

and the university could be endangered. Moreover, when the help towards students and 

colleagues decreases it will impact the university. Students will not be offered the same 

help as before and colleagues will not build relations and support each other to become 

better academics. Furthermore, since some of the academics chose the profession to be 

able to help the society it might affect the future willingness and the desire among other 

people of becoming academics later on.  



 58 

6. Conclusion 
      The conclusion will present the findings in relation to our purpose and research 

questions. Furthermore, the contribution of this Master Thesis will be presented, the 

research limitations and recommended  further research will follow in the last section.  

 

The purpose of this master thesis was to to study the impact of NPM on academic 

citizenship at Wits University. The aim was to do this by examining how certain 

important characteristics of NPM, such as a focus on missions goals and strategy and a 

focus on results and performance measurement, affect academic citizenship at the 

university. Furthermore, the purpose was to investigate what the implications of the 

possible effects would be for the university. This was enabled through a single case 

study at Wits University in Johannesburg, South Africa. 

 

In order to fulfill the purpose of this study we developed two research question that we 

will present and answer separately below. 

 

How can certain characteristics of NPM affect academic citizenship within the faculty 

of commerce, law and management at the University of the Witwatersrand? 

 

     This study has shown that the central characteristics of NPM that affect academic 

citizenship at Wits University are a focus on mission, goals and strategy and a focus on 

results and performance measurement. The focus on mission, goals and strategy has 

resulted in a strategy with the vision to move up the university ranking through 

increasing the research output. For the university to find out if the goals of the strategy 

are accomplished and if the strategy is successful, results and performance 

measurements are used to measure the accomplishment degree of the goals. This has 

lead to an evaluation and reward system at the university that is to a great extent based 

on research output. Consequently, these characteristics were found to affect the 

academics ability to perform academic citizenship. This study has shown that academic 

citizenship is being pushed aside to a certain extent because of the NPM characteristics 

at the university. The time for academic citizenship is not prioritized among the 

academics when it is not recognized or rewarded, unlike research which is both 

acknowledged and rewarded since it is the source of generating money, university 

rankings and prestige. Meanwhile, it was found that some of the academics did not 



 59 

agree on this and they did not believe that academic citizenship was pushed aside for 

them. This can be explained by two different factors. Firstly, some of the academics that 

expressed this view were given teaching relief in order to focus more on research. 

Teaching is a time consuming task which instead was given to other academics that was 

not producing the same amount of research. Therefore, these academic had more time 

available to focus on the academic citizenship aspect of their academic role. Secondly, 

the academics that expressed that their academic citizenship was not pushed aside were 

the same academics that saw academic citizenship as something that was prioritized 

highly for them even though the time was not sufficient enough. They considered 

academic citizenship as an obligation in the role of an academic and it was their duty to 

contribute to the society and the university in every way that was possible. Furthermore, 

it was a passion for them to help and in their nature to contribute to others. 

 

     What are the implications for the university? 

 

      In a country like South Africa, which is still suffering from the implications of 

apartheid, the education is crucial for the development of the country. The helping role 

has an even more important aspect in a university such as Wits University where a big 

amount of the students are disadvantaged and in much more need of help. When 

academic citizenship is pushed aside, because the time is more emphasised on research 

and teaching, the consequences affect both the students and the university. The time that 

the academics would spend helping students at the university will decrease and the 

helping role towards other colleagues at the university will also decrease since the time 

is not sufficient enough. When help is not provided to students that are in need a 

consequence could be that they will have difficulties in their studies since they are not 

offered the help needed. This will lead to an impact on society since the country is in 

need for more educated people in order to develop the situation of the country. When 

colleagues stop helping one and another at the university  the development and the 

quality of the university will decrease since they will not have time to share their 

knowledge and build relationships with each other.  

 

     To summarize, it has been found that the NPM characteristics at Wits University has to a 

certain extent pushed academic citizenship aside because of the great focus on research. 

Moreover, the implications of this effect on the university have been acknowledged.  
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7. Contribution 
This Master Thesis has contributed in giving more insight in the concept of academic 

citizenship and how NPM affects it in a specific university placed in a developing 

country. Furthermore, the study has shown that performance measurements and 

strategic goals within the university do have effects on the academics and on their 

possibility of performing academic citizenship. It has shown that most of the academics 

experience pressure and stress of producing output and at the same time keeping up 

with their teaching tasks which affects their ability to perform as much academic 

citizenship as they would want to. Academic citizenship does get squeezed out to a 

certain extent since the recognition is more emphasised on both research and teaching. 

This makes the academics not having the time to perform academic citizenship which is 

not at all recognized or rewarded.  

 

Moreover, the study has contributed in reducing the scientifique gap between NPM and 

academic citizenship by adding further insights to the subject as well as understanding 

the importance of academic citizenship and the risks and consequences of NPM 

squeezing it out. Furthermore, the study shows what the implications are for the 

university when an important aspect such as academic citizenship gets squeezed out and 

does not get prioritized.      
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8. Research limitations 
It is important to look at the critical aspects of this study that has limited us in 

conducting an in-depth result and to be able to generalize and not only focus on the 

contribution of it. Firstly, the aspect of anonymity has been limiting in the way that it 

has been hard to distinguish characteristics between the respondents. In order to treat 

their anonymity with great confidentiality we did not take in aspects such as their 

gender, age, ethnicity or names to analyze. The reason for this is that the respondents 

were all working together in a small division at the university and it would be too 

revealing to give out more information than just their professional role. This resulted 

however in a much more narrow area to analyze in the study, since other attributes 

regarding the respondents could not be analyzed.     

 

Another aspect that could be considered as limiting for this study is the fact that NPM is 

a theory difficult to define. The definitions are several at the same time as some authors 

question the concept, since they believe it is not a theory but rather several different 

changes in management (Christensen et al, 2008). The fact that it has no clear definition 

makes it hard to evaluate its impacts.  
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9. Further research  
This Master Thesis has examined how NPM has affected academic citizenship at Wits 

University and what the implications would be for the university. The study has shown 

that the effects of having performance measurements and strategic goals within the 

university does affect the ability of performing academic citizenship and that a certain 

extent of academic citizenship gets squeezed out when it is not rewarded or 

acknowledged. However, it would be interesting for further research to additionally 

look more into the possibilities of measuring academic citizenship. As it appears today, 

Wits University has no system on how to measure academic citizenship nor do they 

have a clear definition that explains what academic citizenship really is. However, the 

academics do have the same perception of the term even though the definition is not set 

clear from the university.  This would help enhancing the knowledge around the subject 

and would probably increase the ability of performing academic citizenship.  

 

Furthermore, this study shows that research and teaching is more emphasised and 

rewarded at the university. It shows that teaching relief is given to the academics that 

produces a big amount of research which we perceive as an incentive system. However, 

all the academics agree that academic citizenship is a very important aspect for the 

development of the university and students as well as for the society. The purpose of 

this Master Thesis was however to focus on the effects of NPM on academic citizenship 

rather than examining their non-existing reward system. Therefore, further research 

could examine the possibilities of implementing a non-financial reward system at the 

university for specifically academic citizenship. Even though the academics at the 

university do not expect to be rewarded it could enhance the motivation to perform 

academic citizenship among the academics.  

 

The findings have also shown that research output is expected to be delivered by all the 

academics at the university. It was found in this study that the academics are expected to 

produce at least one article each year. This is something that everyone may not be able 

to accomplish since they have to put more time and effort on their teaching blocks or 

academic citizenship. An interesting area to focus on in other studies could therefore be 

to see if the outcome would be different at the university if people that are good at 

research focus on research and that other people that are good at teaching focuses on 

that instead. Kind of  a “right man on the right place” thinking.  



 63 

10. References 
 

Alvesson, M., & Sköldberg, K. (2008). Tolkning och reflektion: vetenskapsfilosofi och 

kvalitativ metod. Lund: Studentlitteratur. 

       

Balabonienè, I., & Vecerskiene, G. (2015). The Aspects of Performance Measurement 

in Public Sector Organization. Procedia - Social and Behavioral Sciences, 213, 314-

320. 

 

Ball, S. J. (2003). The teacher’s soul and the terrors of performativity. Journal of 

Education Policy 18, 215–228. 

 

Barzelay, M. (1992). Breaking through Bureaucracy: A New Vision for Managing in 

Government. Berkeley: University of California Press. 

 

Bevan, G., Hood, C., 2006. What’s measured is what matters: targets and gaming in the 

English public health care system. Public Administration 84, 517–538.  

       

Bryman, A., & Bell, E. (2011). Business Research Methods 3rd Edition. Oxford: 

Oxford University Press. 

      

Chetty, R. (2014). Class Dismissed? Youth Resistance and the Politics of Race and 

Class in South African Education. Critical Arts 28(1), 88-102. 

      

Christensen, T., & P. Lægreid. (2002). New Public Management: Puzzles of Democracy 

and the Influence of Citizens. Journal of Political Philosophy 10 (3), 267-295. 

      

Christensen, T., P. Lægreid, P.G. Roness, & K.A. Røvik. (2008). Organization Theory 

and the Public Sector: Instrument, Culture and Myth. London: Routledge. 

      

Coldwell, D., E. Papageorgiou, C. Callaghan & A. Fried. (2015). Academic citizenship 

and wellbeing: An exploratory cross-cultural study of South African and Swedish 

academic perceptions. South African Journal of Higher Education. 

      



 64 

Dunsire, A. (1995). Administrative Theory in the 1980s: A Viewpoint. Public 

Administration 73, 17-40. 

      

Ferlie, E., & Ongaro, E. (2015). Strategic Management in Public Services 

Organizations: Concepts, schools and contemporary issues. New York: Routledge. 

      

Gruening, G. (2001). Origin and theoretical basis of New Public Management. 

International Public Management Journal 4, 1-25. 

      

Havergal, C. (2015). Is ‘academic citizenship’ under strain? Times Higher Education. 

      

Haynes, P. (2003). Managing Complexity in the Public Services. Maidenhead: Open 

University Press. 

 

Heinrich, C.J., 2002. Outcomes-based performance management in the public sector: 

implications for government accountability and effectiveness. Public Administration 

Review 62, 712–725. 

      

Hughes, O. (1994). Public Management and Administration. Palgrave Macmillan. 

 

Jacobsen, D. (2002). Vad, hur och varför? - Om metodval i företagsekonomi och andra 

samhällsvetenskapliga ämnen. Lund: Studentlitteratur. 

 

Justesen, L., & Mik-Meyer, N. (2011). Kvalitativa metoder. Lund: Studentlitteratur. 

      

Katz, D. (1964). The motivational basis of organizational behavior. Behavioral Science 

9 (2), 131-146. 

 

Larsen, A. (2009). Metod helt enkelt: En introduktion till samhällsvetenskaplig metod 

1st Edition. Malmö: Gleerups Utbildning AB.  

     

Lynn, L. (1998). A critical analysis of the new public management. International Public 

Management Journal 1(1), 107-123. 

 



 65 

Macfarlane, B. (2007). Defining and Rewarding Academic Citizenship: The 

implications for university promotions policy. Journal of Higher Education Policy and 

Management 29 (3), 261-273.     

  

Macfarlane, B. (2007). The academic citizen. London and New York: Routledge. 

 

Merchant, K. A., & Van der Stede, W. A. (2007). Management control systems: 

performance measurement, evaluation and incentives. Pearson Education.  

     

Merchant, K. A., & Van der Stede, W. (2012). Management Control Systems: 

Performance Measurement, Evaluation and Incentives. Third Edition. Pearson 

Education.  

 

Newberry, S., & Pallot, J. (2004). Freedom or coercion? NPM incentives in New 

Zealand central government departments. Management Accounting Research 15, 247–

266.  

       

Organ, D. W. (1988). Organizational citizenship behavior: The good soldier syndrome. 

Lexington: Lexington Books.  

      

Organization for Economic Co-operation and Development. (1995). Governance in 

Transition: Public Management Reforms in OECD Countries. Paris: OECD. 

      

Paulsson, G. (2012). The role of Management Accountants in New Public Management. 

Financial Accountability and Management 28 (4), 378-394.  

 

Podsakoff, P. M., & MacKenzie, S. B. (1997). Impact of organizational citizenship 

behavior on organizational performance: A review and suggestions for future research. 

Human Performance 10, 133-151. 

 

Pollitt, C. (2006). Performance management in practice: a comparative study of 

executive agencies. Journal of Public Administration Theory and Research 6 (1), 25-44.  

 



 66 

Poister, T and Streib, G. (1999). Strategic Management in the Public Sector: Concepts, 

Models, and Processes. Public Productivity & Management Review 22 (3), 308-325.  

 

Power, M. (2014). Do scholars need ‘performance free’ time and space? Times Higher 

Education.  

 

Ritzer, G. (1998). The McDonaldization Thesis: Explorations and Extensions. London: 

SAGE Publications Ltd.  

 

Schilder, U. (2000). Government Failures and Institutions in Public Policy Evaluation. 

Van Gorcum.  

 

Schubert, T. (2009). Empirical observations on New Public Management to increase 

efficiency in Public Research - Boon or Bane? Research Policy 38 (8), 1225-1234. 

      

Shils, E. (1997). The calling of education: The academic ethic and other essays on 

higher education. Chicago: University of Higher Press 

 

Skelton, A. (2005). Understanding teaching excellence in higher education: Towards a 

critical approach. London: Routledge. 

 

Speklé, R., & Verbeeten, F. (2014). The use of performance measurement systems in 

the public sector: Effects on performance. Management Accounting Research 25, 131-

146.  

      

Van de Walle, S. & Hammerschmid, G. (2011). The impact of the new public 

management: Challenges for coordination and cohesion in European public sectors. 

Halduskultuur – Administrative Culture 12(2): 190- 209. 

      

Vigoda, E., & Golembiewski, R. (2001). Citizenship Behaviour and the Spirit of New 

Managerialism: A Theoretical Framework and Challenge for Governance. American 

Review of Public Administration 31(3). 

      



 67 

Wegrich, K. (2009). International Handbook of Public Management Reform. 

Cheltenham: Edward Elgar.  

 

Yin, R. (2003). Application of Case Study Research. Thousand Oaks: SAGE 

Publications Ltd.  

      

Yin, R.K. (2014) Case study research - design and methods. Fifth edition. Thousand 

Oaks, CA: SAGE Publications, Inc. 

 

Electronic references      

Higher Education in Context (2011). South African Higher Education: Facts and 

Figures. Available at: 

http://ufisa.aalto.fi/en/network/cput/facts_figures_section.pdf (accessed at 2016-02-15) 

 

The Guardian (2013), World university rankings: How much influence do they really 

have? Available at: 

http://www.theguardian.com/higher-education-network/blog/2013/sep/10/university-

rankings-influence-government-policy (accessed at 2016-03-04) 

 

University of the Witwatersrand (2016), Facts and Figures. Available at: 

https://www.wits.ac.za/about-wits/facts-and-figures/ (accessed at 2016-02-27) 

 

University of the Witwatersrand (2016), Faculties and schools. Available at: 

https://www.wits.ac.za/faculties-and-schools/ (accessed at 2016-02-27) 

 

University of the Witwatersrand (2016), Student Equity and Talent Management Unit. 

Available at: 

https://www.wits.ac.za/about-wits/student-equity-and-talent-management-unit/ 

(accessed at 2016-05-06) 

 

University of the Witwatersrand (2016), Student Equity and Talent Management Unit, 

Background. Available at: 



 68 

https://www.wits.ac.za/about-wits/student-equity-and-talent-management-unit/about-us/ 

(accessed at 2016-05-06) 

 

University of the Witwatersrand (2016), Wits Vision 2022. Available at: 

https://www.wits.ac.za/media/wits-university/footer/about-

wits/governance/documents/Wits%20Vision%202022%20Strategic%20Framework.pdf 

(accessed at 2016-04-12) 

 

URAP (2016), 2015-2016 World Ranking, available at:  

http://www.urapcenter.org/2015/world.php?q=MS0yNTA= (accessed 2016-02-17) 

   

World Bank (2015). GINI index, World Bank estimate, available at: 

 http://data.worldbank.org/indicator/SI.POV.GINI (accessed 2016-02-10) 

 

     

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 



 2 

 

Appendix 1 
 
Interview guide for all the interviews 
 
1. Division? 
    Rank? 
    Gender? 
    Age? 
 
2. Please indicate what you regard as the essence of academic citizenship. 

a. Why do you think this? 
b. Can you give an example in your own life that gave you this feeling 
towards academic citizenship?  

 
3. Please indicate your feelings towards providing others with help and assistance? 

a. Do you regard these as reasonable requirements in your role as an 
academic? 
b. Do you think that you get properly noticed and rewarded for providing 
others with help and assistance? 
c. What are your feelings towards providing help to colleagues? Can you 
give an example? 
d. What are your feelings towards providing help to students? Can you 
give an example? 

 
4. Please indicate your feelings towards achieving the research and teaching goals of 
your department.  

a. Do you regard these as reasonable requirements in your role as an 
academic? 
b. Do you think that you get properly noticed and rewarded for achieving 
the research and teaching goals of your department? 
c. What are your feelings towards achieving the research goals of your 
department? 
d. What are your feelings towards achieving the teaching goals of your 
department? 

 
5. Do you think that your requirements of achieving the research and teaching goals 
affect your ability to provide others with help and assistance? 

  

 


