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Abstract

The purpose of the thesis is to examine how adult immigrants in Romania describe the 

learning strategies that have helped them integrate in the new culture. To be able to draw 

conclusions about migrants' learning strategies and what has made them work, I have looked 

at the experience of five immigrants who speak Romanian and who have successfully 

integrated in the Romanian culture. The study employs a qualitative methodology, 

information has been collected through semi-structured interviews and analyzed using 

thematic analysis and a framework approach to data analysis. The key findings of the thesis 

are that integration through education, specifically through language learning, takes place 

more effectively if migrants are driven by intrinsic goals or if they internalize the extrinsic 

rewards that they expect upon completion of their goals. These findings can be put into 

practice to form better strategies and actions steps in organizational programs that aim at 

integrating migrants. They can also be brought to the knowledge of migrants looking to 

successfully integrate, to make them aware of how their choices and goals, even those 

apparently unrelated, can impact the outcome of their integration efforts.

Keywords: migration, Romania, learning strategies, acculturation, language learning, self-

determination theory, intrinsic motivation, internalization, goals.
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1 Introduction

The number of immigrants that are looking at Romania as a transit country or a 

country of refuge has risen continuously over the past years. From 2009 to 2011 the number 

of immigrants in Romania has increased four times (Baias, 2012). The 2013 annual report 

(IOM Romania, 2013, p. 6) of the International Organization for Migration Romania shows 

the number of officially registered migrants in Romania slightly increasing from 2011 to 

2012, and decreasing with 5% in 2013. In 2014 the number of officially registered migrants 

increased slightly with 1.2% (IOM Romania, 2014, p. 7). Located at the gates of the 

European Union, Romania, alongside other central European countries, is seen as an entry 

point for immigrants and refugees that have western Europe as their desired destination. 

While many of the immigrants that used eastern Europe as their escape route are eastern 

Europeans seeking to flee poverty (Vachudová, 2000, p. 15), Romania and neighboring 

countries are also the entry point of Middle Eastern and African immigrants (Vachudová, 

2000, p. 14).

The 2014 Immigration Barometer (Voicu et al., 2014, p. 32) issued by the Research 

and Information Center on Immigrant Integration shows that 34% of the questioned 

Romanians have a positive opinion about immigrants in Romania, 49% are neutral and 7% 

have a negative opinion on the matter. Asked by the same publication (Voicu et al., 2014, p. 

36) about their personal opinion on when can immigrants be considered as integrated in the 

Romanian society, 13.2% responded that immigrants can be considered integrated when they 

know the language, 11% when they have a stable employment and a stable financial situation 

or their own business, 9.2% were in favor of immigrants knowing and respecting the laws of 

the country, 6% were in favor of immigrants that have adapted, have a positive behavior, are 

accepted by the society and are honest, 5.8% considered immigrants as integrated when they 

spend a longer period of time in Romania, and 4.1% of Romanians view immigrants as 

integrated when they receive Romanian nationality.

The same report (Voicu et al., 2014, p. 38) highlights what Romanians believe should 

be considered as free assistance given to immigrants. As we can observe, the top three 

choices are related to educational programs aimed at helping immigrants and their families. 

Adult re-qualification courses are mentioned by less than half of those questions:
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Table 1: Programs supporting the integration of immigrants (personal translation, Voicu et 

al., 2014, p. 38)

Programs supporting the integration of immigrants Free With Fee None

1. Romanian language courses 67% 26% 7%

2. Cultural integration programs 60% 29% 11%

3. Financial aid 35% n.a. 65%

4. Social housing 24% 55% 21%

5. Basic medical care 53% 45% 2%

6. Education for the young (children) 78% 20% 2%

7.  Adult re-qualification courses 45% 51% 4%

8.  Family re-integration support 51% 39% 10%

9. Legal aid 36% 61% 3%

To conclude, although Romania receives an increasing number of immigrants, the 

attitudes of Romanians toward immigrants are overwhelmingly neutral and positive, with less

than one in 14 Romanians having a negative perception about them. Considering that aspects 

that validate integration are seen as mainly related to education or how education is applied to

secure financial sustainability, and that Romanians agree free educational services should be 

provided to immigrants, Romania represents a good environment to study the educational 

strategies that have helped immigrants to successfully integrate.

1.1 Aim of the study

The purpose of this study is to examine how adult immigrants in Romania describe 

the learning strategies that have helped them integrate in the new culture. The following 

research questions have been created to further explore the subject. Based on the information 

received during interviews, the second research question has been supplemented with a sub-

question that explores intrinsic and extrinsic motivation, and a fourth research question has 

been added in light of findings concerning the complex differences between integration and 

assimilation: 
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1. How do adult immigrants living in Romania describe the learning strategies that 

have helped them to: learn the language, open a business or find employment?

2. How do adult immigrants living in Romania describe the rewards behind such 

learning strategies?

2.1 How do intrinsic motivation and extrinsic motivation influence learning 

strategies in the process of acculturation?

3. How do adult immigrants living in Romania explain the traits of positive and 

negative learning circumstances?

4. What are the predominant acculturation strategies adopted by successfully 

integrated migrants?

1.2 Contribution to existing knowledge

While the materials cited in the thesis provide complex information on immigrant 

integration mainly in the United States, the knowledge of how acculturation and learning 

strategies impact immigrants in Romania is limited. Many of the documents related to 

immigrants in Romania are either translations of EU literature - (Niessen & Huddleston, 

2010; Huddleston, Niessen, & Tjaden, 2013) or local reports that provide statistical 

information - (IOM Romania, 2013; IOM Romania, 2014; Voicu et al., 2014). One particular 

study stands out. The 2011 study (Alexe et al., 2011) on immigration and integration in 

Romanian society contains qualitative and quantitative information concerning integration 

topics (language learning, housing, employment, education etc.), statistical information and 

perceptions from both immigrants and Romanians. Compared to the study by Alexe et al. 

(2011), Acculturation Through Education looks specifically at the learning aspects that have 

shaped acculturation for immigrants that have successfully adapted to life in Romania.

In this context, the study looks at how immigrants are taking the matter of education 

in their own hands, what are the strategies they find most successful, what are the rewards 

they perceive as most important when learning a language or a set of skills from the 

beginning, and how they describe the features of positive and negative learning 

circumstances. These aspects can be later implemented in programs related to the integration 

of immigrants, hopefully having a positive influence on their effectiveness.
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1.3 The Structure of the Thesis

The following chapters detail the reasons behind choosing immigrant educational 

strategies as a thesis subject, the theoretical framework the study is based on, the 

methodology and the findings of the research project. Chapter two looks at previous research 

in acculturation strategies, learning and self-determination, and the way they interweave in 

the lives of immigrants. Because autonomy and self-determination play an important role in 

successful immigrant adaptation, chapter two also looks at the intersection point between 

acculturation strategies and the types of learning migrants use to accommodate to the host 

culture. Chapter three reviews theories of acculturation, education and motivation. Sub-

chapter 3.2 is dedicated to the theoretical framework used in the thesis – Deci and Ryan's 

self-determination theory, seconded by concepts from self-regulated learning theory. Chapter 

four explains the methodology used in the thesis, the methods of data collection and data 

analysis, and ethical considerations. Chapters five to seven detail the findings of the research 

projects and the conclusions drawn from the study, as well as its limitations.
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2 Literature Review

This section contains a narrative review of previous research related to acculturation 

strategies, adult education and motivation. The chapter begins with a review of studies on 

acculturation, exploring the impact that acculturation strategies have on immigrants and on 

individuals from the host society. Sub-chapters 2.2 and 2.3 review studies related to 

education, motivation and goals, and, in particular, the role of autonomy, motivation and self-

determination in learning. 

2.1 Acculturation Strategies

Concerning the impact of acculturation on individuals, Donà and Berry (1994) have 

found that acculturation and mental health are linked through factors such as the way 

individuals approach acculturation, the way the host society responds to the non-dominant 

group individuals, and the links with the culture of origin and personal values. Their study 

participants, refugees from Central America, preferred the integration mode of Berry's model 

in their majority. An explanation is that they had left the country in a forced manner, thus they

kept valuing their cultural identity outside their country of origin. They have also embraced 

the Canadian culture in which they felt safe (Donà & Berry, 1994, p. 67).  

Working on the research undertaken by Berry and Kim (1988), Ward and Kennedy 

(1994) look at two important aspects of acculturation – the way the identity related to the 

culture of origin is preserved and  how is the relationship with other groups kept (Ward & 

Kennedy, 1994, p. 330). According to the authors (Ward & Kennedy, 1994, p. 330), the way 

individuals positions themselves with regards to these aspects results in an acculturation 

strategy consisting of four categories: integration – high on cultural maintenance and high on 

intergroup relations; separation – high on cultural maintenance and low on intergroup 

relations; assimilation – low on cultural maintenance and high on intergroup relations; 

marginalization – low on cultural maintenance and low on intergroup. Results of the Ward 

and Kennedy (1994) study have revealed that participants who strongly identified with co-

nationals showed less psychological adjustment stress (e.g. depression) during their transition

to the host country. On the other hand, participants that identified themselves with the host 

culture have shown increased sociocultural adaptation. Results also showed that 

psychological adjustment was strong in individuals that identified themselves with both 
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cultures, and started decreasing as the identification with co-nationals decreased (Ward & 

Kennedy, 1994, p. 339). Similar conclusions have been drawn in a later study by Ward and 

Rana-Deuba (1999). Consistent with the results of the Ward and Kennedy (1994) study on 

New Zealand civil servants working outside their country of origin, the authors revealed that 

a firm identification with the culture of origin led to lower levels of psychological distress 

and a firm identification with the host culture led to fewer sociocultural challenges (Ward & 

Rana-Deuba, 1999, p. 435). Also, participants that adopted an integrative lifestyle had been 

found better off from a psychological distress point of view, adopters of assimilation had 

experienced fewer social challenges, integrated and assimilated participants perceived high 

levels of psychological and sociocultural adaptation while marginalized and separated groups 

had lower levels of psychological and sociocultural adaptation (Ward & Rana-Deuba, 1999, 

p. 435). 

In their study on French national and immigrants, Lambert, Moghaddam, Sorin and 

Sorin (1990) have found that being bilingual has been seen by members of the dominant 

group as a social and professional advantage, and encouraged immigrants to maintain their 

mother tongue, thus preserving their identity. More so, parents from the dominant group 

wanted their children to be bilingual and thought that public education could do more to 

resolve this aspect (Lambert et al., 1990, p. 408). Similar to results from Ward et al. (2011), 

Chirkov et al. (2007, 2008) have shown that academic self-determined motivation leads to 

better results and that it also improves psychological and sociocultural adaptation, the latter 

being available.

Tadmor and Tetlock (2006) have looked at factors that lead people to choose between 

different acculturation strategies and at the cognitions that bicultural individuals experience 

when they are able to shift between cultural systems. The authors concluded that 

accountability pressure, a concept that results from social, situational, demographic and other 

factors, can determine what acculturation strategy an individual will use. Speaking about 

societal norms that govern group relationships, Tadmor and Tetlock (2006) explain 

accountability as something that “refers to the need to justify one’s thoughts and actions to 

significant others in accord with these shared norms.” (Tadmor & Tetlock, 2006, p. 178). In a 

later article, Tadmor, Tetlock, and Peng (2009) have introduced The Acculturation 

Complexity Model,  consisting of progressive acculturation strategies arranged in five 

successive steps (Tadmor, Tetlock, & Peng, 2009, p. 107). Tadmor et al. (2009) have used 
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three studies to show that bicultural individuals experience a “greater integrative complexity”

(Tadmor et al., 2009, p. 110) in comparison with individuals that have been fully assimilated 

in a new culture or in comparison with individuals that have been separated by their native 

culture. Further examining the effects of bicultural and integrative complexity on creativity, 

the Tadmor, Galinsky, and Maddux (2012) study reveal that bicultural individuals - those that 

identify themselves with both cultures – have increased levels of creativity and innovation 

showed in a professional setting, as well as  “higher levels of promotions and more positive 

professional reputations” (Tadmor et al., 2012, p. 17).

In a study on Spanish host population and African immigrants in Spain, Navas, Rojas,

García, and Pumares (2007) have revealed that immigrants adopted an assimilation approach 

for peripheral areas of their lives, while choosing a separation strategy for the core aspects: 

religion, ways of thinking, social and family (Navas et al., 2007, p. 80). Contributing to the 

application of RAEM, Mancini and Bottura (2014) show that adolescent migrants opt for 

integration even if they would like to preserve part of their cultural heritage from their 

country of origin (Mancini & Bottura, 2014, p. 59).

2.2 Education, Motivation and Goals

Further examining self-determination, Ryan and Deci (2000) have looked at how 

people develop in their natural rhythm and the needs that lie at the basis of their development.

SDT, according to the authors, stems from the assumption that individuals are predisposed to 

integrate and to have a proactive lifestyle. Disinterest, the authors believe, is something that 

threatens the natural equilibrium of action (Ryan & Deci, 2000, p. 76). Discussing SDT and 

the three psychological needs it depends on - competence, autonomy and relatedness – Deci 

and Ryan (2000) conclude by saying that situations that show support for the three basic 

needs lead to increased intrinsic motivation, an internationalization of extrinsic motivational 

factors, as well as increased meaning of life aspirations that, in turn, “ongoingly provide 

satisfaction of the basic needs” (Deci & Ryan, 2000, p. 263). Motivation and need satisfaction

are tested by Deci, Ryan, et al. (2001) in the context of work organizations in Eastern Europe.

Study results revealed that when the work environment recognized the value of autonomy, it 

resulted in enhanced job satisfaction, which led to individuals being more engaged in their 

work, as well as reporting a state of well-being (Deci, Ryan, et al., 2001, p. 939). The authors 

also point out the difference between individualism and autonomy. Individualism, while 
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synonymous to autonomy and independence, is more related to the latter. Autonomy, on the 

other hand, as it is used in SDT, means intrinsic motivation, “volition, the self-endorsement 

of one’s actions or expressed beliefs” (Deci, Ryan, et al., 2001, p. 940). Volition is also one of

the six recommendations Locke and Latham (2004) have for improving motivation theories, 

the two authors recommending it as the foundation for a common work motivation theory 

(Locke & Latham, 2004, p. 399). David Little (2009), writing about language courses for 

refugees in Ireland, praises the use of SDT and makes a connection between autonomy and 

individualism: “[p]ut at its simplest, because our cognitive processes are uniquely individual, 

learning is also uniquely individual.” (Little, 2009, p. 52). Cognitive Evaluation Theory 

assumes at the basis of intrinsic motivation there are needs for competence and self-

determination (Vansteenkiste, Niemiec, & Soenens, 2010, p. 109). Simply put, actions that 

increase perceived competence and self-determination will have a positive effect on intrinsic 

motivation and actions that decrease perceived competence and self-determination will hinder

intrinsic motivation (Deci, Koestner, & Ryan, 2001, p. 3). Similarly, parents of multicultural 

families that encourage autonomy in their children help the latter internalize better the culture

of origin as well as the culture of the host country. Through autonomy support, the authors 

refer to understanding and explaining the outcomes of our actions in perspective, being able 

to explain the logic behind a process and offering choice (Downie et al., 2007, p. 247). 

Individuals with partners that support their need for autonomy experience low discrepancies 

between their ideal and actual self-concept (Lynch, Guardia, & Ryan, 2009, p. 302). The gap 

between actual and ideal perceptions of one's self-concept predicts to some extent a person's 

self-esteem. The bigger the gap, the lower one's self-esteem is thought to be (Lynch et al., 

2009, p. 290). Also, nontraditional students – adults over the age of 25, some of whom are 

financially independent, attend school part time or are single parents – had higher intrinsic 

motivation for learning than traditional students (Shillingford & Karlin, 2013, p. 100), an 

important aspect to consider when providing education to adult migrants.

Autonomy, competence and relatedness also play an important role in self-regulated 

learning. Viewed through the lens of self-determination theory, autonomy in education 

influences motivation, and its validity and universality has been proven by numerous studies 

from late 1980s until the present day (Chirkov, 2009, p. 256). Chirkov (2009) studies done on

compliant and autonomous learning revealed that academic achievements and well-being 

were attributes of agency, while a more controlled learning environment was associated with 
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“maladaptive learning attitudes, higher drop-out rates, and ill-being” ( Chirkov, 2009, p. 256).

Similarly, autonomous motivation has been found to predict better the level of adaptation in 

international students, “students who feel that they initiated their decision to study abroad and

stood behind it [were] happier, less distressed and more successful in adjusting to a new 

country” (Chirkov, Safdar, de Guzman, & Playford, 2008, p. 428). Learning strategies 

associated with self-regulated learning have successfully predicted test scores (Zimmerman &

Martinez-Pons, 1986, p. 625), high-achievers tested scoring the highest on learning strategies 

that involve asking assistance to peers or parents. Pintrich and De Groot (1990) argued that 

three aspects of motivation are linked to self-regulated learning: how students perceive their 

competence for completing the task, how students perceive the importance of the task 

alongside their goals and values and the way students react emotionally to the task (Pintrich 

& De Groot, 1990, p. 34). Of the three aspects, the way students perceive their competence 

for completing the task has been found to positively influence performance and engagement 

with the tasks, also making them more resilient when facing “difficult or uninteresting 

academic tasks” (Pintrich & De Groot, 1990, p. 37). A complementary study positively 

correlates participation and self-efficacy with academic achievement, the former being the 

strongest predictor of academic success (Stegers-Jager, Cohen-Schotanus, & Themmen, 

2012, p. 684). Aside from intrinsic and extrinsic rewards, which Zimmerman (1990) defines 

as tangible and intangible, other aspects have been found essential for academic achievement 

from a self-regulated learning point of view: the capacity to envision long-term results, the 

capacity to delay gratification and the ability to set intermediate goals (Zimmerman, 1990, p. 

12). Goalsetting strategies corroborated with parental intervention in the goalsetting process 

and student self-efficacy have been found have been found to influence final grades 

(Zimmerman, Bandura, & Martinez-Pons, 1992). Self-motivation, proactivity and 

achievement are important traits of self-regulated learners. Other traits mentioned by 

Zimmerman et al. (1992) are: coming up with challenging learning goals, having a strategy 

that works for a specific learning task, being persistent and being internally motivated to 

learn (Zimmerman et al., 1992, p. 664); perceived self-efficacy and goalsetting “[accounted] 

for 31% of the variance in the students' academic course attainment” (Zimmerman et al., 

1992, p. 671). Goals are influenced by preservation factors and self-development factors 

(Tartakovsky & Schwartz, 2001; Chirkov et al., 2007). Following studies on Chinese students

studying abroad in Belgium and Canada, Chirkov et al. (2007) have argued that preservation 
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needs can be linked with extrinsic motivators and that they can hinder integration in a foreign

culture (Chirkov et al., 2007, p. 216). Goals directed by self-development needs were thought

to align with intrinsic motivators, although “they did not have any correlation with indicators 

of adaptation” (Chirkov et al., 2007, p. 216). Tartakovsky and Schwartz (2001) mention two 

other factors of motivation for migration: the motivation to accumulate wealth and idealism 

(Tartakovsky & Schwartz, 2001, p. 97). 

Goals and rewards, elements that frame migrant experience in the host country, have 

also been the subject of extensive research. Goals, part of most interactions between 

individuals, influence how people adjust to a new culture and can shape the acculturation 

strategy an individual might opt for in the quest for adaptation (Bhawuk, Landis, & Lo, 2006,

p. 510). Kasser and Ryan (1993) have found consistent results that correlate wealth-

accumulation aspirations with diminished adjustment and well-being. When the content of 

goals included self-acceptance, affiliation and community feeling in central positions, 

individuals expressed increased well-being. When wealth accumulation aspirations took the 

central role of goal contents, increased feelings of distress have been found in individuals 

(Kasser & Ryan, 1993, p. 420). The two authors have also looked at intrinsic goals - 

relatedness, helpfulness, health and growth, that did not rely on the recognition of other 

individuals, and extrinsic goals - money, fame and image, that were contingent of external 

recognition. Results have shown that when the extrinsic goals had a high importance for the 

individual, well-being was negatively affected. The opposite was found when intrinsic goals 

held a high importance for individuals (Kasser & Ryan, 1996, p. 285). Referring to mastery 

goals and performance goals, Rawsthorne and Elliot (1999) argue there is convincing 

evidence to state that performance goals have a negative impact on intrinsic motivation when 

compared to achievement goals. The authors have found that “overall, the pursuit of 

performance goals produces significantly less free-choice persistence and self-report interest 

and enjoyment than did the pursuit of mastery goals.” (Rawsthorne & Elliot, 1999, p. 336). 

Mastery goals orientation, aside from learning contexts, has also been correlated with broader

positive traits such as positive social attitudes and well-being (Kaplan & Maehr, 2006, p. 

170). Gong (2003) argues that, contrary to what it is believed, performance goal-orientation is

positively related to academic adjustment while a learning goal-orientation has been 

positively correlated with both academic adjustment and interaction adjustment (Gong, 2003, 

p. 303). In a later study on sojourners, learning goal-orientation has been found to have a 
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positive outcome on academic and social self-efficacy (Gong & Fan, 2006, p. 182). 

Motivation to achieve has also been linked to individuals changing geographical location in 

search of accomplishments, people driven by achievement motivation staying in a community

as long as there were achievement opportunities (Boneva & Frieze, 2001, p. 480). Similar 

studies have found that migrants possess high levels of motivation for power and 

achievement, observable when migrants take risks or when they seek challenging 

opportunities, and low levels of motivation for affiliation needs (Kosic, 2006, p. 116).

2.3 The Role of Autonomy, Motivation and Self-determination in Learning

Language learning has been identified by several studies and reports to be one of the 

most important aspects of migrant integration (Alexe et al., 2011, p. 36; Centre for Strategy 

and Evaluation Services (CSES), 2013, p. 21; European Centre for the Development of 

Vocational Training (Cedefop), 2014, p. 79; Huddleston et al., 2013, p. 9; Iov, 2012, p. 1360; 

Vicol, 2012, p. 261). In Romania, the 2014 Immigration Barometer has found that Romanian 

nationals consider knowing the language as the best predictor of immigrant integration (Voicu

et al., 2014, p. 36).

Self-determination theory considers that behavior “based on choice is self-determined 

and emanates from the integrated sense of self that underlies the autonomy orientation” (Deci

& Ryan, 1985, p. 154). According to Deci and Ryan (1985, p. 257), for learning to be 

intrinsically motivated it needs to be driven by curiosity and interest. Extrinsic rewards 

hindered or increased the time it took for individuals to complete some learning tasks, while 

perceived autonomy in learning, even in modest amounts, increases the intrinsic motivation 

toward the learning activity (Deci & Ryan, 1985, p. 257). Ward, Wilson, and Fischer (2011) 

look at what they consider to be the fundamental elements of cultural intelligence (CQ): 

cognitive, meta-cognitive, behavioral, and motivational. The authors describe cultural 

intelligence as an individual's ability to effectively accommodate to a new culture and the 

inherent situations that arise while living in a new culture (Ward et al., 2011, p. 138).  The 

longitudinal study uses the above elements as means to foresee cross-cultural adaptation, 

especially how the motivational aspect influences psychological and sociocultural states 

during a longer period of time (Ward et al., 2011, p. 138).  Study results have confirmed that 

motivational CQ has an influence on psychological distress and that it reduces sociocultural 

challenges: “[s]tudents from Western countries, i.e., regions characterized by relatively low 
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levels of cultural distance, experienced fewer sociocultural difficulties.” (Ward et al., 2011, p.

140). Studies used by Ward et al. (2011), show consistent results with Chirkov's (2007, 2008) 

findings - academic self-determined motivation leads to better results, and self-determined 

motivation improves psychological and sociocultural adaptation; they are also consistent with

Bandura's self-efficacy theory, in the sense that self-efficacy can lead to success, in this case 

successful integration (Ward et al., 2011, p. 139).

Schwartz et al. (2013) have looked at acculturation and well-being from the 

perspective of immigrant college students. Individualistic values have been found to associate

with both psychological well-being and eudaimonic well-being. Speaking about 

psychological well-being, the authors conclude that “[t]he tasks included under the heading 

of psychological well-being include autonomy, environmental mastery, and life purpose, all 

of which require at least some self-focus to achieve” (Schwartz et al., 2013, p. 309). The 

authors mention that “[i]ndividualistic values appear to be associated with all three forms of 

well- being, but beyond that linkage, the picture becomes more complex.” (Schwartz et al., 

2013, p. 311), but draw attention to findings that indicate that collectivism does not 

necessarily oppose individualism. They also mention that bicultural individuals can handle 

multiple value systems in order to find psychological well-being.

Vedder and Horenczyk (2016) view school as a primary acculturation point for pupils 

and students because it provides a testing ground for participation in the new culture through 

interaction with colleagues. Thus, learning to adjust greatly influences migrant students 

(Vedder & Horenczyk, 2006, p. 419). Vedder and Horenczyk (2016, p. 423) consider three 

important issues that have to be dealt with at school: building social relationships, learning 

and building skills, and being autonomous while cultivating social relationships. The authors 

present these three aspects in subsequent paragraphs using Deci and Ryan's three 

characteristics of self-determination: relatedness, competence, autonomy (Vedder & 

Horenczyk, 2006, p. 423).

Chirkov et al. (2007), researching Chinese students studying abroad in Belgium and 

Canada, have discovered that students' goals are influenced by two factors: 'preservation 

factor' and a 'self-development factor', elements first used by Tartakovsky and Schwartz 

(2001). What results from the Chirkov et al. (2007) study is that preservation needs can be 

linked with extrinsic motivators, and that they can hinder the integration in a foreign culture 
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(Chirkov et al., 2007, p. 216). Goals directed by self-development needs were thought to 

align with intrinsic motivators, although “they did not have any correlation with indicators of 

adaptation” (Chirkov et al., 2007, p. 216). Chirkov et al. (2008) propose two forms of 

motivation for studying abroad: autonomous motivation and motivation imposed by external 

factors. The authors conclude that two factors are important when discussing the motivation 

to study abroad: how much autonomy did the individual have when they took the decision to 

study abroad and what are the goals of the individual – preservation goals or self-

development goals (Chirkov et al., 2008, p. 436). The results of the Chirkov et al. (2008) 

study confirm that autonomous motivation for pursuing an education program abroad 

predicted well international students' adjustment. Goals, the study has found, have little 

impact on adaptation, although the authors believe that preservations goals do have a 

“tendency” to negatively impact adaptation (Chirkov et al., 2008, p. 437). Results are 

corroborated by other studies in GOT and migrant adjustment. Gong (2003), Gong and Fan 

(2006) and Chirkov (2008) also discuss performance goals - “a desire to demonstrate to 

others the adequacy of one’s abilities and to avoid negative judgments from others” (Chirkov 

et al., 2008, p. 437) and learning, or mastery, goals - “a tendency for a person to master his or 

her environment and acquire new skills and knowledge” (Chirkov et al., 2008, p. 437), both 

concepts consistent with Rawstorne and Elliot's (1999) findings on intrinsic motivation. 

According to Chirkov (2009) autonomy in education, viewed through the lens of self-

determination theory, plays an important role in motivation, and its validity and universality 

has been proven by numerous studies from late 1980s until the present day. Studies done on 

compliant and autonomous learning such as those by Vansteenkiste et al. (2005) revealed that 

well-being and academic achievement were attributes of agency, while a more controlled 

learning environment was associated with “maladaptive learning attitudes, higher drop-out 

rates, and ill-being” (Chirkov, 2009, p. 256). Mentioning the work of Sheldon et al. (2004), 

Chirkov stresses that, across cultures, students prefer to feel ownership over their goals, a fact

that “was always accompanied by better subjective well-being” (Chirkov, 2009, p. 257). The 

same benefits are seen from teachers and parents that support autonomy in students, 

regardless of the culture, be it more prone to collectivism or individualism (Chirkov, 2009, p. 

258).

Deci et al. (2001) propose that extrinsic rewards have a diminishing effect on 

perceived intrinsic motivation. In their article, they introduce the notion of Cognitive 
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Evaluation Theory that assumes at the basis of intrinsic motivation there are needs for 

competence and self-determination (Deci, Koestner, et al., 2001, p. 3). Simply put, actions 

that increase perceived competence and self-determination will have a positive effect on 

intrinsic motivation and actions that decrease perceived competence and self-determination 

will hinder intrinsic motivation. Results have found that tangible rewards decrease intrinsic 

motivation especially in children, verbal results have a positive impact on the intrinsic 

motivation of adults, and that other types of rewards do not have a significant effect on 

intrinsic motivation (unexpected tangible rewards, task-noncontingent tangible rewards) 

(Deci, Koestner, et al., 2001, p. 15).

In their study on motivation and self-regulated learning (SRL), Pintrich and De Groot 

(1990) look at the relationship between motivation, self-regulated learning, and academic 

performance of seventh graders. How students perceive their competence for completing the 

task has been found to positively influence performance and engagement with the tasks. They

were also more resilient when facing challenging or boring tasks (Pintrich & De Groot, 1990,

p. 37). The study also found that students who were motivated to learn the content, in 

comparison to learning for grades, and who held the belief that the outcome of their learning 

is engaging and important “were more cognitively engaged in trying to learn and comprehend

the material. In addition, these students were more likely to be self-regulating and to report 

that they persisted on their academic work” (Pintrich & De Groot, 1990, p. 37). According to 

Stegers-Jager et al. (2012), aspects of self-regulated learning have been found to influence the

way students perform in school. Those aspects are, among others, motivational, learning 

strategies and participation (Stegers-Jager et al., 2012, p. 678). In their article, the three 

authors have looked at the way self-regulated learning as a theory can be used to analyze 

learning achievements. They have found that participation and self-efficacy have been 

positively correlated with academic performance and that deep learning can lead to academic 

success, “but only if it is combined with good resource management and participation” 

(Stegers-Jager et al., 2012, p. 684).

Shillingford's and Karlin's study (2013) looked at how intrinsic motivation influences 

'nontraditional students' academically. The authors define nontraditional students as “one who

has either delayed enrollment into college, attends school part time, works full time while 

enrolled, is financially independent, has dependents other than spouse, is a single parent, or 

may not have a high school diploma” (Shillingford & Karlin, 2013, p. 92). Study results have 
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revealed that intrinsic motivation plays an important role in the education of nontraditional 

students, the majority of participants have “endorsed more items of intrinsic motivation than 

extrinsic motivation or amotivation” (Shillingford & Karlin, 2013, p. 100). Zimmerman et al. 

(1992) have looked at the role played by self-motivation, self-efficacy and personal goal-

setting in academic achievement. According to the authors, self-motivation, proactivity and 

achievement are some of the traits of self-regulated learners (Zimmerman et al., 1992, p. 

664). Other traits include: coming up with challenging learning goals, having a strategy that 

works for a specific learning task, being persistent, and being internally motivated to learn. 

The majority of these traits have been observed in the Acculturation Through 

Education study, migrant participants interviewed relying predominantly on self-set goals, 

persistence and autonomy to learn Romanian and be able to work, live and establish a family 

with a Romanian partner.
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3 Theoretical Framework

The purpose of Acculturation Through Education thesis project is to examine how 

adult immigrants in Romania describe the learning strategies that have helped them integrate 

in the new culture. Acculturation concepts have helped set the context of migrants in 

Romania, starting form their perception of Romania before arriving here. To understand the 

processes behind a successful integration, I have chosen the macro-theory of self-

determination (Deci & Ryan, 1985; Vansteenkiste et al., 2010) applied to education to 

interpret participants' answers regarding formal or informal learning strategies; the way (self-

regulated) education has helped them find work, learn Romanian or open a business; if 

education in the context of integration has been rewarding and in what way; and what were 

the positive and the least favorable aspects of their approach to leaning. Self-determination 

theory is highlighted mostly through the work of Edward Deci and Richard M. Ryan and lies 

at the forefront of the thesis, bridging the gap between autonomous learning theories, goal 

theories and motivation theories. The reason for relying on the macro-theory of self-

determination for interpreting the results of the study stems from its shared connections with 

acculturation, education, motivation and goal theories.

3.1 Review of Acculturation, Education and Motivation Theories

3.1.1 Acculturation theories.

3.1.1 Acculturation theories. One of the first definitions given to acculturation 

comes from the Memorandum For The Study Of Acculturation: “Acculturation comprehends 

those phenomena which result when groups of individuals having different cultures come into

continuous first-hand contact, with subsequent changes in the original cultural patterns of 

either or both groups.” (Redfield, Linton, & Herskovits, 1935, p. 145). The International 

Organization for Migration defines acculturation as “the progressive adoption of elements of 

a foreign culture (ideas, words, values, norms, behavior, institutions) by persons, groups or 

classes of a given culture.” (Sam, 2006, p. 11). 

Berry (1997) looks at the ways culture influences behavior in both dominant and non-

dominant groups, if culture has enough strength to change behavior and whether there are 

patterns in behavioral change. Berry (1997, p. 7) explains that changes occur in both 

dominant and non-dominant groups, predominantly in the latter – the acculturating group. 

Plural societies have a multitude of cultural groups, three factors affecting the diversity 



Acculturation Through Education                                                                                            22

between them: voluntary presence, mobility and permanence (Berry, 1997, p. 8). The author 

also makes a distinction between acculturation, a group phenomenon, and psychological 

acculturation, a concept that affects the individual. The four acculturation strategies that 

frame Berry's theory are: assimilation - non-dominant group members leave aside their 

cultural identity and interact frequently with other cultures; separation - non-dominant group 

members avoid contact with other cultures and hold to the attitudes and beliefs from their 

country of origin; integration – non-dominant group members keep to their customs and 

accept the customs of the new culture; marginalization – non-dominant group members lack 

ties with their culture of origin and their host culture. Concerning marginalization, Berry 

writes: “people rarely choose such an option; rather they usually become marginalized as a 

result of attempts at forced assimilation (Pressure Cooker) combined with forced exclusion 

(Segregation)” (Berry, 1997, p. 10). Acculturation is also a process that involves conflict and 

negotiation, taking individuals through states of “culture shedding and culture learning”, the 

process varying depending on the sociocultural, political, economical and religious 

backgrounds of individuals (Berry, 2005, p. 700). In a later article, Berry (2008) stresses the 

difference between globalization and acculturation. The author notes that globalization is not 

synonymous with homogenization and, although in some cases assimilation in a 

homogeneous society is the outcome, it is not the only available option. Separation, 

integration and marginalization are other valid options in which the individuals keep a certain

amount of aspects from their culture of origin (Berry, 2008, p. 335). Looking more into 

aspects of individual development, Berry, Poortinga, Breugelmans, Chasiotis, and Sam 

(2011) explain how social and cultural contexts shape behavior. The authors bring into 

discussion Bandura's learning as imitation, Rotter's social learning theory and the concept of 

locus of control, and make an interesting assertion: “[i]n other words, the locus of control can

be perceived as internal or external to oneself. Success in life can be due to “skill” or to 

“chance” and so can failure.” (Berry et al., 2011, p. 119). 

From the ABCs of acculturation - affect, behavior and cognition - the chapter written 

by Masgoret and Ward for The Cambridge Handbook of Acculturation Psychology (2006) 

examines the culture learning approach to acculturation, in which behavior plays an 

important role. The chapter also touches on the subject of language learning, an important 

aspect of acculturation. The authors point out two main directions in culture learning theory. 

First, communication aspects such as style and competence and, secondly, sociocultural 
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adaptation (Masgoret & Ward, 2006, p. 59). The authors make it clear that language plays a 

critical part in sociocultural adaptation and the factors that influence an individual's 

'integrativeness' are being receptive to the language, to new cultural groups and being willing 

to engage socioculturally with individuals of different cultures (Masgoret & Ward, 2006, p. 

67). Writing about cultural intelligence (CQ), an individual's ability to effectively 

accommodate to a new culture and the inherent situations that arise while living in a new 

culture, Ward, Wilson and Fischer (2011, p. 138) identify four elements: cognitive, meta-

cognitive, behavioral and motivational. Motivational CQ, expressed in individuals who “have

a strong desire to experience cultural novelty; they enjoy interacting with people from diverse

backgrounds and set their goals accordingly; and they have a strong sense of self-efficacy in 

cross-cultural contexts” (Ward et al., 2011, p. 139), is closely linked to Deci and Ryan's self-

determination theory and intrinsic motivation. It is also linked to Bandura's (1986, 1997) 

Self-Efficacy Theory (SET) that predicts success, in this case, successful integration. Even 

though Ward has extensively used the Berry acculturation model in her studies, she also 

challenges readers to 'think outside the Berry boxes' (Ward, 2008). According to Ward, 

migrant individuals and groups of migrants can influence each other in the process of 

acculturation. Thus, “motivation for ethno-cultural continuity” (Ward, 2008, p. 112) provides 

a research lead to study how the behavior of individuals can affect acculturation groups and 

vice versa. 

Navas et al. (2005) have also brought important contributions to the study of 

acculturation. Their Relative Acculturation Extended Model, RAEM, uses psychosocial 

variables and behavior indicators that take into consideration gender, religion, political 

orientation, education level etc. RAEM acknowledges that acculturation affects both host 

group and immigrants. The influence a group has on another, the 'weight' of a group, impacts 

the acculturation process. If the host group is large and inflexible, its members will change 

less in comparison to the immigrant group, which will have to make greater efforts to adapt 

(Navas et al., 2005, p. 31). Other important contributions to the study of acculturation come 

from Boski (2008) and Piontkowski, Rohmann, and Florack (2002). The former views 

integration as equivocally understood because of the many meanings it carries (Boski, 2008, 

p. 142), while Piontkowski et al. (2002) have created the Concordance Model of 

Acculturation (CMA) using the Berry model as a framework. The CMA presents itself as a 

matrix which displays the Berry (1997, 2005) acculturation strategies for dominant 
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(multiculturalism, segregation, melting pot, exclusion) and non-dominant (integration, 

separation, assimilation, and marginalization) groups. At the intersection of these states, 

CMA attitudes are created. When both groups chose the same strategy, a consensual attitude 

is displayed. Opposing states result in conflicting attitudes (Piontkowski et al., 2002, p. 224).

3.1.2 Education, motivation and goals theories.

3.1.2 Education, motivation and goals theories. Deci and Ryan (1985) have 

explained, from the point of view of self-determination theory (SDT), the importance of 

choice in autonomous behavior. The autonomy orientation can manifest itself through 

different behaviors: choosing activities that provide a good deal of autonomy, taking initiative

or dealing better with controlling environments, in the sense that autonomy oriented 

individuals will be more resilient and focused on their goal even in constraining 

environments (Deci & Ryan, 1985, p. 157). 

Writing about social learning theory, Daugherty (2012) mentions the four learning 

steps proposed by Bandura et al. (1961, 1963), of which motivation is seen as either internal 

or external and positive or negative (Daugherty, 2012, p. 1362), the former resembling the 

concepts of intrinsic and extrinsic motivation in self-determination theory. Self-directed 

learning (SDL) is an important component of adult education. In the model proposed by 

Garrison (1997) comprising self-management, self-monitoring and motivation, learners are 

encouraged to take ownership of these processes in order to achieve “meaningful and 

worthwhile learning outcomes” (Garrison, 1997, p. 18). According to Garrison (1997, p. 19), 

SDL has a collaborative-constructivist perspective, meaning that it's the individual's 

responsibility to create meaning and, in the same time, being part of a group of learners. 

Having control over “what to learn and how to learn” makes this aspect of self-directed 

learning similar to Deci and Ryan's concept of autonomy in self-determination theory (Deci 

& Ryan, 1985) and, just as Deci and Ryan, Garrison also believes that having control over 

one's learning is an innate human characteristic (Garrison, 1997, p. 19). In Garrison's (1997) 

self-directed learning model, motivation relies on the concepts proposed by self-

determination theory, specifically autonomy (Garrison, 1997, p. 19). Garrison (1997) argues 

there are two types of motivation that affect task engagement and task completion. The 

motivation to participate in the task creates commitment, while task motivation creates 

commitment to achieve the goal (Garrison, 1997, p. 27). Motivation to participate is itself 

influenced by the way students attach meaning to it, intrinsically motivated students that 
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perceive goals as achievable being more motivated to engage with the learning task 

(Garrison, 1997, p. 27). In achieving our goals, it is important to know what lies behind the 

'why', 'what', and 'with whom'. The latter question means that people who support us into 

achieving our goals have as much of an influence on our success as the content of the goal 

and the motivations behind it (Koestner & Hope, 2014, p. 401). 

David Little (2009) starts his section of 'Mapping the terrain of learner autonomy: 

Learning environments, learning communities and identities' by bringing into discussion 

Deci's (1996) explanation of the three facets of self-determination theory: competence, 

autonomy, and the need to feel connected. By helping learners to become active participants 

in their own education and by making learners aware of the importance of reflection on the 

approach and content of their educational experience, educators help the former become 

autonomous (Little, 2009, p. 54). Sercu (2002), in her article on autonomous learning, 

mentions that autonomy is needed when students use critical thinking when they interact with

their materials, as well as to find alternate routes in problem-solving. Critical thinking and 

learner autonomy is also used when students choose a solution that fits the context of the 

situation and the learner's own circumstances: “[t]eachers may coach students in problem-

solving approaches or task analysis. They may discuss with students which sources they will 

need to arrive at a balanced and multiperspectival picture of a particular cultural 

phenomenon” (Sercu, 2002, p. 71).

As I will show in the following chapters, observational learning has been one of the 

most important, if not the most important way for migrants to learn the language and adapt in 

the Romanian society. Daugherty (2012), writing about social learning in the Encyclopedia of

Immigrant Health, gives several synonymous concepts for social learning: modeling or 

observational learning - because the things we want to learn are first observed, then replicated

(Daugherty, 2012, p. 1362). Daugherty (2012) talks about three types of observational 

learning – live learning, verbal learning and symbolic learning, and also mentions the 

importance of Bandura's (1961, 1963) four learning steps. The fourth step, motivation, is seen

as either internal or external, positive or negative, the former dichotomy corroborating Ryan 

and Deci's (1985, 2000, 2001) concepts of intrinsic and extrinsic motivational aspects. The 

mentioned concepts relate to the adaptation of migrants in the sense that they can absorb and 

reproduce behavior seen in the surrounding society. The learnings can therefore be either 

positive or negative, depending on the replicated behavior (Daugherty, 2012, p. 1363).
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3.2 Self-determination Theory

3.2.1 The five sub-theories of self-determination theory.

3.2.1 The five sub-theories of self-determination theory. Introduced by Deci and 

Ryan's research on the effects of intrinsic and extrinsic motivation on human behavior (Deci 

& Ryan, 1985), self-determination theory has expanded over the years to include five sub-

theories: cognitive evaluation theory (CET), organismic integration theory (OIT), causality 

orientations theory (COT), basic needs theory (BNT) and goal content theory (GCT) 

(Vansteenkiste et al., 2010). CET positions itself at the intersection between the external 

environment that affects individuals - such as rewards or choice - and people's intrinsic 

motivation (Vansteenkiste et al., 2010, p. 106). External actions such as monetary rewards, 

evaluations, deadlines, surveillance or pressure are seen as undermining intrinsic motivation 

(Vansteenkiste et al., 2010, p. 107), while receiving positive feedback or having choice are 

seen as external circumstances that facilitate intrinsic motivation (Vansteenkiste et al., 2010, 

p.109). OIT argues that external rewards can be internalized to act as intrinsic motivators 

through a process called internalization (Vansteenkiste et al., 2010, p. 112). Depending on the

degree of internalization, OIT identifies four types of extrinsic motivation that act as a 

continuum. From the least amount of internalization to the highest degree of internalization, 

the four types of extrinsic motivation are: external regulation, introjected regulation, 

identified regulation and integrated regulation (Vansteenkiste et al., 2010, p. 116). COT 

explores how an individual's personality affects the way a behavior is initiated. Depending on

how external circumstances exert control over an individual, COT identifies three 

orientations: autonomous - external contexts do not exert control over one's behavior, they 

only provide cues to the individual; controlled - both external and internal events shape 

behavior, external events exerting pressure to act; impersonal - external events have control 

over one's behavior (Vansteenkiste et al., 2010, p. 126). BNT argues that three universal and 

innate basic needs – autonomy, competence and relatedness – are essential for psychological, 

physical and social well-being (Vansteenkiste et al., 2010, p. 131), each need being supported

or inhibited by the surrounding social context (Vansteenkiste et al., 2010, p. 132). GCT 

studies life goals, according to whether they are intrinsically or extrinsically motivated 

(Vansteenkiste et al., 2010, p. 145). Kasser and Ryan (1996) argue that intrinsic goals such as 

social connections, health, giving back to the community or personal growth satisfy the needs

for autonomy, competence and relatedness. On the other hand, extrinsic goals such as wealth 
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accumulation or popularity are unrelated to the satisfaction of the three basic needs (Kasser &

Ryan, 1996, p. 280).

3.2.2 Intrinsic and extrinsic motivation in learning.

3.2.2 Intrinsic and extrinsic motivation in learning. Deci and Ryan argue that 

intrinsic motivation can be observed “whenever students' natural curiosity and interest 

energize their learning” (Deci & Ryan, 1985, p. 245; Vansteenkiste et al., 2010, p. 106). 

Intrinsically motivated learning is thus a mix of challenging work and autonomy. In the 

studies reviewed by McGraw, (as cited in Deci & Ryan, 1985, p. 257), in which adults and 

children have received rewards for different learning tasks, external rewards proved to hinder 

learning in most cases (Deci & Ryan, 1985, p. 257). External rewards also increased the time 

it took for individuals to complete some learning tasks. Study results have showed that 

tangible rewards decrease intrinsic motivation especially in children, verbal results have a 

positive impact on the intrinsic motivation of adults, and that other types of rewards do not 

have a significant effect on intrinsic motivation (unexpected tangible rewards, task-

noncontingent tangible rewards) ( Deci, Koestner, et al., 2001, p. 15; Ryan & Deci, 2000, p. 

70). According to goal content theory, goals are also intrinsic or extrinsic. Intrinsic goals, 

such as those referring to social connections, health, giving back to the community or 

personal growth satisfy the needs for autonomy, competence and relatedness. Extrinsic goals, 

on the other hand, have been found unrelated to the satisfaction of the three basic needs 

(Vansteenkiste et al., 2010, p. 145). There are two main ways through which people opt for 

either intrinsic or extrinsic goals: following the cultural norms surrounding individuals at 

work or in everyday life or if the individual is mainly surrounded by a need supporting 

context or not. When they are surrounded by a need supporting context, people are more 

likely to opt for intrinsic goals. If the surrounding context obstructs need satisfaction, 

extrinsic goals might be followed in order “to cope with the irritation, anxiety, and insecurity 

associated with need deprivation” (Vansteenkiste et al., 2010, p. 151).

3.2.3 Autonomy, competence and relatedness in learning.

3.2.3 Autonomy, competence and relatedness in learning. Behavior that relies on 

choice, argue Deci and Ryan (1985), whether it stems from intrinsic or extrinsic motivation, 

rests at the heart of autonomy orientation (Deci & Ryan, 1985, p. 154). The authors use 

choice with the sense of a motivation concept rather than a cognitive concept, and it implies 

behaviors that are not the consequence of reinforcements. Choice, in this scenario, is different

from decision (Deci & Ryan, 1985, p. 156). Particularly important for the migrant integration 
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context developed in the thesis are the behavioral manifestations of the autonomy orientation,

i.e. choosing activities that provide a good deal of autonomy, taking initiative or dealing 

better with controlling environments, which is to say that autonomy oriented individuals will 

be more resilient and focused on their goal even in constraining environments (Deci & Ryan, 

1985, p. 157). Basic needs theory considers autonomy, competence and relatedness as 

universal and innate. Perceiving support for one's need of autonomy leads to increased well-

being, in various contexts, such as improved deep learning and improved performance 

(Vansteenkiste et al., 2010, p. 142). Providing the required structure, information and 

guidance supports one's need for competence (Vansteenkiste et al., 2010, p. 140). In self-

regulated learning, structure delivered through autonomy-supportive means has been found to

have a positive impact, structure being related to retaining details from daily events, while 

autonomy being related to engagement in events (Vansteenkiste et al., 2010, p. 143). 

Providing care and concern positively influences the need for relatedness (Vansteenkiste et 

al., 2010, p. 140), which yields benefits such as empathy, social intelligence and attachment 

(Vansteenkiste et al., 2010, p. 143).
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4 Methodology

4.1 Design

The thesis project examines how adult immigrants in Romania describe the learning 

strategies that have helped them integrate in the new culture. Aside from investigating first-

hand experiences from participants on how they have used learning as a catalyst for 

acculturation, the research delves into the particularities of each individual experience. In 

order to accomplish this, I have used a qualitative approach to gather and analyze research 

information. An inductive approach thus seemed to be the most appropriate way to analyze 

participant experiences gathered through semi-structured interviews and look at emerging 

concepts (Bryman, 2012, p. 13).

4.1.1 Research paradigm, epistemological and ontological considerations.

4.1.1 Research paradigm, epistemological and ontological considerations. 

Grounded in interpretivism, the research assumes knowledge to be as distinctive as the 

participants it studies (Bryman, 2012, p. 28), and adheres to how Bryman interprets the 

phenomenological ideas of Schutz (as cited in Bryman, 2012, p. 28). Therefore, the scientist 

should observe the social reality of participants by empathizing with them, while leaving 

aside preconceived ideas about how social reality should be constructed from a participant's 

point of view (Bryman, 2012, p. 30). The research design itself is by no means definitive, but 

rather has “built-in flexibility” (Denzin & Lincoln, 2005, p. 376) to allow relevant changes to 

be embedded in the design frame. According to the two authors, interpretative research 

designs, as opposed to positivist research designs, are built on a framework of tentative 

research questions, strategies, and methods. Such a framework that is open for consideration 

allows the researcher to bring modifications as the study progresses.

The same authors, in a more recent version of the SAGE Handbook of Qualitative 

Research, talk about paradigm commensurability being possible when paradigms “share 

axiomatic elements that are similar or that resonate strongly” (Denzin & Lincoln, 2011, sec. 

Accommodation, Commensurability, and Cumulation). The idea of commensurability bridges

epistemological and ontological considerations and introduces constructionism as the 

paradigm that best comprises my suppositions on what constitutes reality in the current 

research. Described by Bryman as encompassing social phenomena that are in constant 

change (Bryman, 2012, p. 33), constructionism affects both the researcher and the research 
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participants. The assumptions with which I embark to find out how education has helped 

immigrants to successfully integrate are that within every participant's story are embedded 

specific social phenomena comprising their personality, their entourage, their spatial and 

temporal proximity. Moreover, the researcher can present only a glimpse of the social reality, 

and not a generic “definitive” view (Bryman, 2012, p. 33).

4.1.2 Selection of the context and participants.

4.1.2 Selection of the context and participants. Migration and, in particular, migrant

reception is an expanding issue in Romania, given the recent migration events and Romania's 

membership in international alliances. As I have previously mentioned in the introduction, 

less than 10% of those interviewed by the Voicu et al. (2014, p. 32) study have a negative 

opinion on migrants arriving in Romania and the perception of whether a migrant is 

integrated or not is mostly related to knowing the language and having financial sustainability

(Voicu et al., 2014, p. 36). I have used the criteria of language skills, employment and 

financial sustainability in the Voicu et al. (2014, p. 36) study as a precedent for the initial 

screening criteria of the participants in the thesis project with the purpose to identify migrants

that have successfully adapted to life in Romania. The screening criteria I have used are:

• participants needed to be adults at the moment when they have arrived in Romania 

(self-identification)

• participants know the language and/or

• participants have stable employment, including financial sustainability through self-

employment

Five participants were selected to participate in semi-structured interviews using non-

probability, purposive sampling (Bryman, 2012, p. 418), as well as snowball sampling. 

Although the initial aim of the study was to interview twenty-five participants, a number 

considered by Warren (as cited in Bryman, 2012, p. 425) as adequate for qualitative research, 

tutor feedback and outside determinants (Baker & Edwards, 2012, p. 27) such as time 

constraints and unrealistic expectations related to finding participants and transcribing 

interviews have contributed to the final number of five study participants, a number between 

four to eight participants being considered appropriate for student theses (Baker & Edwards, 

2012, p. 27). Three non-profit organizations that work with migrants have been contacted to 

facilitate access to potential study participants. One organization responded positively and, 
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after a follow-up email to their list of available migrants, one agreed to to participate in the 

study. One study participant has been identified by chance in a local business and the last 

three by using a snowball sampling method. Every potential participant has received oral 

description of the thesis project and three accompanying documents, as well as a few days 

time to be able to reflect whether they want to take part in the study. 

The three documents consisted of an information study sheet (appendix 1), the rules 

depicted by the principles of research ethics by the Swedish Research Council (appendix 2) 

and a consent form (appendix 3). Appendices one and three had been adapted using the 

examples in Alan Bryman's Social Research Methods, 4th edition (Bryman, 2012, p. 141). 

Before taking part in the interviews, agreeing participants had been asked to write their name 

and sign the consent form and the interview guide (appendix 4), the latter being presented to 

participants just before the interview. Although, in one instance, I had been asked for money 

in exchange for the conversation, participants were only offered refreshments during the 

interview and reimbursement for inside the city transportation when this was needed.

4.1.3 Interviews.

4.1.3 Interviews. Primary research data has been collected in the form of face to face 

semi-structured interviews with lengths varying between thirty minutes and one hour. Open 

questions had been used to encourage participants to reveal rich information about the 

challenges they have encountered in Romania as well as about the learning strategies they 

have used to surpass challenges and integrate in the new environment. An interview guide has

been created in the form presented by Bryman (2012, p. 472), with the purpose to keep the 

discussion on the right track, relative to the research questions, without compromising rapport

between the study participants and myself. Rapport, as described by Miller and Glassner, 

“involves the interviewee feeling comfortable and competent” (Silverman, 2004, p. 134), as 

well as be an active participant in the flow of the conversation. In almost every interview 

taken for the research project, the questions in the research guide had been supplemented 

with additional questions that had been prompted by the flow of the conversation. 

The interview guide is separated into five distinct areas: filtering questions, formally 

answered during the interview, but discussed prior to the meeting due to their importance in 

validating participants, introductory questions and questions related to the project research 

questions. The interview guide and all other documents handed to participants were in 

English, which posed small challenges to some participants. As I was not able to produce 
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documents in several other languages, I took the time to explain what the documents contain 

in either English or Romanian, which all migrants speak at a conversational level. The 

language used in all interviews is Romanian and participants had the possibility to choose 

between Romanian, English and French or a combination of these languages. Participants 

were also asked if they agree to be contacted again in case clarifications were needed. Upon 

verbal and written consent, four of the five interviews had been recorded on two machines, 

phone recorder and  PC recording application, and one interview has been captured only on 

paper due to the requirements posed by the participant. Note-taking has been used in all 

interviews to help code the text, refer back to important moments in the conversation or to 

signal meta-language not captured by the recordings.

4.2 Data Analysis

Acculturation Through Education uses thematic analysis and a framework approach to

data analysis as a procedural methodology for data collection and analysis. Bryman (2012) 

introduces the thematic analysis in the 4th edition of Social Research Methods (Bryman, 

2012, p. 578) after he has discovered that the method became increasingly popular with 

scientists. All recorded interviews had been transcribed before proceeding with the initial 

coding of the text, as described by Bryman in the section dedicated to qualitative data 

analysis (Bryman, 2012, p. 565). The data has been coded for meaningful information related 

to the objectives of the research, as well as for information that paints a frame of participants' 

learning context. Membership categorization analysis has been carried out to identify and 

organize categories immigrants attribute themselves to, as well as categories of similar 

experiences and activities (Denzin & Lincoln, 2005, p. 873). All data processing has been 

made on RQDA (http://rqda.r-forge.r-project.org/), an open-source computer-assisted 

qualitative data analysis software that, as Bryman points out, does not “help with decisions 

about how to code qualitative data or how to interpret findings” (Bryman, 2012, p. 608), 

instead it provided a neater way to visualize and categorize research information. I concluded

the data analysis by interpreting the findings in the framework of self-determination theory 

and self-regulated learning.

4.3 Quality Aspects of the Study

Quality aspects of the thesis have been evaluated against the criteria of Lincoln and 

Guba (as cited in Bryman, 2012, p. 390). The two main criteria are trustworthiness and 
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authenticity. Trustworthiness has four sub-criteria: credibility (similar to internal validity in 

quantitative research), transferability (similar to external validity), dependability (similar to 

reliability) and confirmability (similar to objectivity) . Authenticity also has five sub-criteria: 

fairness, ontological authenticity, educative authenticity, catalytic authenticity and tactical 

authenticity (Bryman, 2012, p. 393). 

To convey credibility, research findings have been submitted to available “members 

of the social world who were studied for confirmation that the investigator has correctly 

understood that social world” (Bryman, 2012, p. 390). Feedback has been processed, made 

available in the discussion section and the findings adjusted where this was considered 

appropriate. Transferability in qualitative research is a challenge not only in similar contexts, 

but also in the same context over a different time frame. Thick description has been used 

instead in order to bring rich details from situations that have helped migrants to better 

integrate in Romanian culture. Such details can aid other researchers to evaluate the 

possibility of transferring research findings in other similar social contexts (Bryman, 2012, p. 

392). To comply with the criteria of dependability, I have kept records from different phases 

of the project, such as notes on how the research started and evolved, drafts of the research 

proposal, field notes, interview transcripts, research plans, including a GANTT chart, and a 

research journal. The latter items, plans and journal, have been kept inconsistently because of 

lack of experience and an unforeseen change in the delivery time line. All items are available 

for a research audit by interested parties. Although a peer student has been assigned at the 

beginning of the thesis project, the feedback process continued until the end of the semester, 

when the thesis was still in its early phases. I have adhered to the criteria of confirmability, 

described by Bryman as not allowing “personal values or theoretical inclinations manifestly 

to sway the conduct of the research and the findings deriving from it” (Bryman, 2012, p. 392)

by being as objective as possible when choosing participants, interviewing them and 

analyzing the information. This aspect can be observed in the decision to remove the 

participants' selection criterion of 'low and medium income' since it could not be objectively 

verifiable. Although this opened new possibilities for study participants, the same selected 

individuals have been used due to their varying backgrounds and because of time limitations. 

As for authenticity and practical aspects, I evaluate the thesis project as adhering to 

most of the criteria outlined by Bryman (2012, p. 393): fairness, ontological authenticity, 

educative authenticity, catalytic authenticity and tactical authenticity. The project, through its 
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diverse participants, presents different points of view of migrants that have arrived in 

Romania with varying knowledge about the country and language, and varying levels of 

income. By evaluating their expectancies inside the framework of self-determination theory, 

migrants can see which formal or non-formal education approach to integration can lead to a 

better outcome, according to the aforementioned theory. Concerning the latter two criteria 

and whether the project empowers members to take action, this has not been an objective of 

the thesis.

4.3.1 Ethical considerations.

4.3.1 Ethical considerations. In this section I will approach two aspects of research 

ethics: ethical principles in relationship to study participants and ethics related to the notion 

of quality. Firstly, the nature of the research and the chosen theme made it fairly easy to 

negotiate ethical issues related to study participants. According to Diener and Crandall (as 

cited in Bryman, 2012, p. 135), four main ethical principles related to study participants exist:

if participants are affected by the study, if they gave their informed consent, if their privacy is

protected and whether deception has been used to attract study participants. All participants 

interviewed for the thesis study had been given oral description of the project and three 

accompanying documents, as well as a few days time to be able to reflect whether they want 

to take part in the study. The three documents consisted of an information study sheet 

(appendix 1), the rules depicted by the principles of research ethics by the Swedish Research 

Council (appendix 2) and a consent form (appendix 3). Just before the interview, participants 

were asked if clarifications are needed related to the objectives of the study, the interview and

their privacy before signing the consent form. Participants were also allowed to look at the 

interview guide in the moments prior to the interview and asked to write their name and give 

their signature at the end of the document. 

All participants' names are aliases chosen in relationship to their gender  and country 

of origin, the latter by using names of acquaintances that originate from the same country. 

Secondly, concerning ethical aspects related to the notion of quality, the thesis project has 

both strong points and weak points. The strong points are related to the information it 

contributes to an area that is insufficiently addressed in Romanian research literature. 

Although the topic of migrant-integration is mildly documented, information about how non-

formal education affects the integration of migrants is scarce. The weak points of the study 

are related to a small number of study participants, in comparison to a minimum of twenty to 
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thirty participants that Warren (as cited in Bryman, 2012, p. 425) suggests, the lack of gender 

diversity and because the theoretical framework assigned to interpret the data might be 

considered problematic in an inductive study if it is viewed otherwise than a “[springboard] 

for the reviewer’s own investigation” (Bryman, 2012, p. 111).
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5 Findings

The research project aimed to examine how adult immigrants in Romania describe the

learning strategies that have helped them integrate in the new culture. All off the five 

immigrants can speak advanced or fluent Romanian and the majority have stable employment

in Romania. Although four of the five migrants have self-evaluated their financial situation at

the beginning of their stay as medium or lower, this criterion of the study has been dropped 

due to the subjective nature of the self-evaluation (i.e. one respondent self-evaluated their 

financial situation as average, but made it clear that in their country of origin they had serving

staff for most of the chores that in Romania are usually done by members of the family 

themselves, such as cooking, doing laundry, paying the bills etc.). The following conclusions 

represent a summary of the findings that influence migrant integration:

• Interacting with native speakers is the unanimously chosen learning strategy

• Goals are not that obvious, but they exist

• Some rewards are more important than others

• The perspective of a job in the field, the reward for overcoming obstacles

• Internalization of extrinsic motivations

• Persistence and social support, reported by all participants to aid learning

• Personal drive, social group and God shared the merit for helping migrants integrate

• Governance issues hinder integration more than culture-related problems

• The dividing line between assimilation and integration is blurred

The following findings have resulted from analyzing the interview data and will be 

detailed in this chapter. The conversations with Irina, Gerson, Hamza, Pratik and Luka were 

carried out in Romanian and the excerpts bellow have been translated into English for the 

purpose of the thesis.

5.1 Learning Strategies

5.1.1 Interacting with native speakers, the unanimously chosen learning strategy.

5.1.1 Interacting with native speakers, the unanimously chosen learning strategy.
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Irina, now 21, came to Romania from the Republic of Moldova at the age of 15. She has 

received a monthly scholarship for her high school studies worth 65 Eur, which increased to 

75 Eur when she became a university student. Irina reported having a low income when she 

arrived in Romania, but managed with the scholarship and the support from her parents. She 

decided to move to Romania because of better education opportunities and, at the time of the 

interview, she told me that her two sisters and one brother have all moved out of their country

of origin: two siblings in Saint Petersburg, Russia, and one sister in Romania, a few years 

prior to her arrival. Irina feels completely integrated in Romania, although she had to 

overcome some cultural hurdles mostly related to her accent. Although Irina did not feel 

pressured to lose her accent, she admits that probably she would “not have gotten along with 

so many people” if not for her interest in having a social circle that included Romanian 

nationals. Irina explains:

I created around me a group of people interested in the same objectives... and, yes, I 

can say that this has been to my advantage, that I had the initiative to do something on

top of the school curricula (…) and I succeeded, as the saying goes 'birds of a feather 

flock together'.

Gerson, age 25, a cook, migrated from Brazil. Prior to moving to Romania he has 

spent several years in Spain, where he met and wed a Romanian national. Because of lack of 

work opportunities in Spain, the couple decided to move to Romania in 2013. They chose 

Romania because, compared to Brazil, it was the closest to Spain. Asked whether he knew 

something about Romania before moving here, Gerson admits that he knew some things from

conversations with his wife and his in-laws. He also found out about Romania from other 

Romanians living in Spain, who were speaking “very badly” about their country of origin. 

The only words Gerson knew in Romanian before arriving to Romania were 'I love you':

I learned the language [in Romania] with people on the street and with my family. I 

watched a lot of television and this is how I learned. (…) Romanian is the fourth 

language I learn and it has been the same every time. It was the same in Spain, from 

the moment I managed with the language, I had more friends, more girlfriends, more 

everything. From the moment I started speaking the language I started doing better at 

work and finding a football team. All of these things came after I had control over the 

language.
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Hamza, 25 at the time of the interview, has been in Romania for eight years. He 

comes from Pakistan and arrived in Romania after speaking with a co-national already 

working in Romania. He completed a tailoring course in Pakistan that helped him find work 

in a Romanian clothing factory. After the clothing factory went bankrupt, Hamza started 

working day jobs. He also married a local and started a family in Romania. Prior to his 

arrival, he did not know anything about his host country:

No, I did not take integration courses. (…) I was speaking with people. I learned the 

alphabet from a book. Slowly, I started to speak and to write. I asked people. Now, I 

know how to talk and write in Romanian.

Pratik, from India, and Luka, from Macedonia, both aged 35, are two male doctors 

that had arrived in Romania in 1999. Their experience is in many ways similar: both came to 

Romania for studies with medium to high financial possibilities and both acknowledged that 

they did not prepare in any way prior to their arrival. Both decided to stay after their studies 

have ended, and both have their own family after marrying Romanian nationals. Of the five 

migrants interviewed for the thesis, Luka is the only one that has received Romanian 

nationality. Both doctors had compulsory language classes before starting the faculty of 

medicine, but they refer differently to how these classes have helped them integrate. In the 

case of Pratik, he mainly attributed his language skills to speaking with the locals:

When I arrived in Romania I started the faculty courses in English and once a week I 

had Romanian classes. Being young and enthusiastic to learn a new language, I 

learned Romanian. I went to the store and spoke Romanian, broken as it was, and 

mixed with English I made myself understood. And they, when they heard me 

speaking Romanian, they tried to help me by speaking in English, but I continued in 

Romanian to be able to learn and I did it very fast. So just by having contact with the 

people. I did not take private classes and language courses at the faculty were only 

once a week, for one year. (…) After four months I was able to go anywhere without 

needing someone to translate for me. I understood and made myself understood, not 

grammatically correct, because I cannot be grammatically correct even these days. 

(…) I was very open, very interested in the culture, in having contact with the locals. 

This has helped me a lot, I used to go to my girlfriend's family in Timisoara for 

Christmas, Easter, and so on.



Acculturation Through Education                                                                                            39

Just like Irina, Pratik had a mixed group of friends short after he had arrived, 

comprising members from his country of origin and members from the host country:

When I arrived there were many Indians [at the faculty]. When you're in a foreign 

country and you see 50 co-nationals you are lured in their direction. I went with them 

to festivals and gatherings, but I also had Romanian friends.

Luka has a neutral appreciation for the language classes. He recognizes they have 

helped, alongside communication with native speakers, but also hindered in certain aspects:

At the beginning, I had only language classes. (…) Every day, from Monday to 

Friday, there were Romanian classes. For an entire semester, from October to 

February. After that, we had an exam. (…) The preparatory year has been sufficient. 

And communication with people.

Asked whether he could communicate in Romanian after the preparatory year, Luka 

explains how having colleagues from countries neighboring Romania made him learn 

Romanian with a strong accent:

Yes, soon after I started [the preparatory year], after two months. After two months I 

could have casual conversations. In fact, I did not even speak Romanian, I spoke 

Moldavian because I was surrounded by people from the Republic of Moldova and 

from Ukraine. When I came to Timisoara, people were laughing at me, saying «Hey, 

you speak good Romanian, but with an accent». The Slavic accent goes away after a 

while, but the problem was with some of the words they were using.

5.1.2 Goals are not that obvious, but they exist.

5.1.2 Goals are not that obvious, but they exist. Asked whether they had any goals 

related to learning the language, participants gave ambiguous answers. None of them pointed 

to specific learning goals that concerned integration, but all presented certain themes that 

drove them to successfully integrate in Romania. In this section I will present what were the 

motivating factors presented by the study participants, what demotivated them from learning 

the language, what were the perceived stress factors and what would they do better if having 

to recreate their experience.

To be able to function properly at work and in their social surroundings has been 

motivating for all participants. After initially saying in the introductory questions that her 
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goal was to not disappoint her parents, Irina followed up a few questions later by saying that 

she did not have specific learning goals, but she did have the intention to integrate in the 

Romanian education system and that her goal as a political sciences student was to work as a 

representative in the European Parliament. She acknowledged that this is a long term goal 

and that, on a short to medium length of time, she was preparing to study in Lithuania with an

Erasmus scholarship followed by continued studies in France and Sweden. Gerson became a 

cook after his dream of becoming a first-league football player shattered due to an injury. His 

long-term goal in Romania is to open a Brazilian cuisine restaurant. Regarding learning the 

language, Gerson admitted he did not have any learning goals because the opportunities to 

learn the language with his wife, in-laws and other Romanian nationals were plenty. Hamza 

was motivated to learn Romanian in order to find better work. After the clothing factory went

bankrupt he decided to stay in Romania and needed to know the language in order to find 

work. Pratik and Luka, the two doctors, came in Romania having their studies as goals. Pratik

mentioned in the introductory questions that he was not sure about whether he would finish 

his studies in Romania, so a specific goal about staying in Romania was out of the question. 

Eventually, working in Romania became a reality for Pratik and the quality of his work 

depended his language skills:

There were older people at work [patients] who did not know other languages or who 

knew languages that I don't know, and it was easier [being able to speak Romanian]. 

Even today people correct me when I make mistakes (…) because I formed my own 

language, the way I learned it, by ear, alone. (…) At work I try to speak as correctly as

possible. There are two different situations, when I'm at home I speak in a certain 

way, when I'm at the hospital it is different.

Asked if they could find aspects that demotivated them from learning the language 

and continuing the integration process, the participants gave different answers. Irina 

mentioned corruption, nepotism and mismanagement as factors that demotivated her to 

continue school in Romania:

There are students [colleagues] who... they surely know they are not made for this 

faculty. But they came because they have connections to get an internship. In 

Romania you cannot do this if you don't know someone, because the faculty is not 

officially partnering institutions in which I can practice the theoretical aspects I learn 



Acculturation Through Education                                                                                            41

in school. (…) To be able to truly work in my field, for example to become a national 

representative or a representative in the European Parliament, you need to pay [bribe] 

to do this. Although it sounds very bad, this is the reality.

Gerson and Hamza found the language to be harder than they had expected, which 

proved to be demotivating at certain points of the learning process. Gerson, who before 

learning Romanian has previously learned Spanish (in three months) and English (in one 

year) to the point where he wrote religious short-stories in these languages, reassured himself 

that Romanian would be as easy to learn as the other two. When he evaluates his learning of 

the Romanian language, Gerson admits that, after more than a year and three months, he still 

has problems writing correctly in Romanian: “If I write 200 words, it is possible that 60% of 

them are not written correctly”. Hamza has also found certain common Romanian words hard

to learn, especially the pronunciation.

Participants were also asked whether they have encountered stress factors on their 

journey to become integrated in the local culture. Irina answers “No, I enjoyed everything”, 

and then adds:

In a way, I broken up with my family, with friends, to have more time to invest in my 

learning and development. This is what I also do in the present, I don't have much 

contact with my friends or with my family, and I rarely go home. And no, I did 

everything with pleasure, it was my choice.

Gerson recalls that it was him who created stressful moment for himself. He recalls 

putting pressure on himself to learn the language and find a job:

I knew that until I could manage at least 60% by myself, I wasn't capable to find a job 

or open a business because in my field the verbal relationship is very important. And 

then I created pressure by telling myself: I need to learn the language quick and well!

Asked to look back at the learning process and to think of things that could have 

worked better, Luka and Pratik argued for better formal language classes. Luka described the 

way he has learned Romanian as “typically communistic”, saying that feedback was almost 

non existent due to the professor's knowledge of only one language, Romanian. He also 

recalls the professor's voice “throbbing” in his ears: “The Romanian language is spoken with 

the mouth open”. Pratik mentions that following a formal language education would have 
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helped him to understand words better and faster. He also mentions that, nowadays, there are 

few words in Romanian that he does not understand, although sometimes he feels as having a

bit of “lag” with understanding some words. Looking back at the process, Irina says that she 

would have volunteered more in order to be better at teamwork and more altruistic. Gerson 

acknowledged that in Romania, compared to Spain, something unusual has happened:

From the moment I found work, language wise, I learned more during the job than 

what I have learned during the time I took to find a job. The job has helped me to 

learn the language more, better and more correctly. With the other languages it was 

the opposite. I tried to work somewhere before learning Spanish and it was 

impossible. (…) I would have looked for a job earlier. I stood a lot of time at home 

being afraid that I don't know the language well enough.

5.2 Learning Rewards

The second research question looks at how participants perceive the rewards they 

have received for learning the language and becoming integrated in Romania. The interview 

guideline contains two questions that ask about the biggest reward and subsequent rewards. 

Pratik and Luka, the two doctors, point to the professional achievement as the main reward 

for learning the language and becoming integrated. The secondary rewards also bear 

similarities in the case of the two doctors. Luka enumerates them briefly: “I married a 

Romanian and started a family. I became a Romanian citizen”. Pratik mentions his family in 

Romania and expands to being able to explore Romania, to better understand the people and 

being accepted by them.

Gerson and Irina place personal achievement as the main reward they had received for

learning the language. For Irina, it is academic achievement that feels the most rewarding: 

I had the possibility to participate in national competitions, and national and 

international symposiums. Every time I had received a prize or the participation itself 

has been very rewarding to me. No one knew me when I arrived at the faculty and I 

became elected student representative (Rom. efă de an).ș

Having a group of friends has been Irina's secondary choice for a reward. For Gerson, 

personal achievement came in the form of self-confidence. He admits that before learning 

Romanian his wife was the only one doing the shopping for them because he was feeling 
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“afraid”. He also mentions our interview, which he knew it was “a thing where [he] had to 

talk a lot”, and where he came by himself. After learning Romanian, Gerson admits that 

“there is no more pressure, no more fear, and the stress is gone”.

Hamza is the only participant in the study that needed Romanian in order to fully 

communicate with his spouse. The biggest reward for him has been to be able to 

communicate with her and her family, and other people around him. A secondary reward for 

Hamza has been finding work.

5.2.1 The reward for overcoming obstacles: the perspective of a job.

5.2.1 The reward for overcoming obstacles: the perspective of a job. Although the 

migrants interviewed have had the support of their families to start a new life in Romania, 

finding work has been an important aspect for their long term financial sustainability. Asked 

what has kept them moving forward with their learning when they had self-doubts, Irina, 

Luka and Pratik gave the same answer: being able to find a job, especially one that matches 

their education. This last question that probes the second research question moves the 

conversation about rewards to finding a moment when participants' motivation to learn has 

been challenged. A good exemplification comes from the interview with Luka, who mentions 

one moment when he had to make a “difficult decision”. While in his fifth year of studies, out

of six, Luka was approached by a friend who moved to the United States and who proposed 

him to leave aside medicine and move to the U.S., where better opportunities could be found. 

To help with his decision, Luka mentions that the faculty of medicine had several 

opportunities for foreign students that were not available to Romanian students. While the 

latter had to pass a residency exam and choose their specialization from a limited number of 

positions in order of grades, foreign students could choose their specialization without 

passing the residency exam and by bypassing local competition. Gerson and Hamza mention 

it was their interest in the language that has helped them to inch forward when they 

encountered self-doubts.

5.3 Traits of Positive and Negative Learning Circumstances

5.3.1 Persistence and social support reported by all participants to aid learning.

5.3.1 Persistence and social support reported by all participants to aid learning. 

Persistence has been mentioned by all participants in the study as being key to their learning 

success. Irina mentioned passion, interest and dedication for her goals in Romania as 

attributes that have made her strategy to work:



Acculturation Through Education                                                                                            44

You always have to do what you like and if you do that thing with passion, succeeding

is inevitable. I follow the principle that the higher you aim, the better you are. Even if 

you don't reach your goals, it's better than not having a purpose.

Gerson seconds Irina's opinion that persistence played an important role in learning 

Romanian. Gerson stresses the importance of listening to the language and how the saying 

'practice makes permanent' matched his learning context: “I listen, listen and listen the same 

word a thousand times, and then it sticks. The strategy has worked because I insisted”. 

Hamza and Pratik mentioned the same approach, as well as being assertive when those 

around them pointed to language-related mistakes: “People corrected me when I made 

mistakes and I understood this is for my own good” (Hamza). Aside from the strategies 

employed by other study participants, Pratik also mentioned having mentors who have 

appreciated his will to work hard: “(...) this has been a big plus for me and contributed to 

being employed today (…) it contributed a lot to having received the job and to being 

accepted”.

5.3.2 Drive, social group and God shared the merit for helping migrants integrate.

5.3.2 Drive, social group and God shared the merit for helping migrants 

integrate. Asked to whom or to what do they give credit for becoming successfully 

integrated, participants collectively chose their social group as their main support during the 

acculturation process. Irina's main support came from her parents, followed by friends and 

professors who have helped her to negotiate Romanian culture. Through volunteering with 

several organizations, Irina has met people that have opened professional doors for her, even 

though they involve mostly volunteering and collaborating for the time she is a student. 

Pratik thinks the merit for his successful integration is shared between the people that have 

helped him learn Romanian and himself for being interested in the culture and language. 

Pratik gives another example of a time when he was rejected after a job interview because of 

low language skills. Following this experience, he understood that he needed to be more 

articulate and have a better professional vocabulary, changes that he implemented with the 

help of his Romanian family, his friends and his colleagues. Luka has managed, with the 

support from his friends and family, to receive Romanian nationality. Rightfully so, he says 

that he probably knows more about the Romanian Constitution than the average Romanian. 

Luka adds that, contrary to people who avoid speaking foreign languages because they fear 

making mistakes, he spoke freely and without bad feelings toward people who were 
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correcting his language mistakes. Gerson, who is part of a very active religious community, 

gives the merit for his successful integration to God. On a secondary level, Gerson attributes 

his merit to “hard work and being persistent”. Hamza also mentioned God as having 

influenced his learning of the Romanian language.

5.3.3 Governance issues hinder integration more than culture-related problems.

5.3.3 Governance issues hinder integration more than culture-related problems. 

Three of the five study participants have complained about various governance issues that 

hindered their efforts to integrate. Aside from Irina's already mentioned opinion about 

nepotism and bribery being the status-quo for climbing the political ladder, other participants 

shared similar stories. Luka and Gerson have expressed their frustration with the procedure to

receive legal documents after their arrival in Romania. According to both participants, the 

procedure felt harassing because of the unclear procedure that led to their file being 

repeatedly rejected over a long period of time. Gerson recounted his experience with the 

bureaucratic Romanian administration:

It took five months to receive my identity card and I was already married with a 

Romanian national before arriving here. (…) in other places, I received it in a week or

two. I left Brazil with my Spanish identity card already done. (…) The five months 

period has been the toughest, when I didn't have my identity card and I was going 

every day [to the administrative office] and hearing that my papers are not good, that 

they don't recognize the papers, that I don't have a round stamp.
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6 Discussion

The purpose of this study is to examine how adult immigrants in Romania describe 

the learning strategies that have helped them integrate in the new culture. As shown in the 

previous section, interaction with native locals, goals, the perspective of a job, social support 

and personal drive have helped the study participants to learn the language, find work, start a 

family and receive Romanian nationality. These aspects are validated by the findings of the 

2014 Immigration Barometer in which the predominant reasons for Romanians to consider 

migrants integrated are when the latter know the language, when they are financially 

sustainable, when they respect the laws of the country and have a positive behavior (Voicu et 

al., 2014, p. 36). In this section of the thesis I will analyze the findings in the context of the 

theoretical framework and with the aid of the literature review.

6.1 Language Learning through Social Interaction

6.1.1 Language learning and intercultural relations.

6.1.1 Language learning and intercultural relations. All participants of the current 

study on migrants have perfected their language skills using non-formal techniques and the 

help of native speakers from their social circle. Their experience is what Daugherty (2012) 

describes as observational learning, which in turn consists of three types of learning: live, 

verbal and symbolic (Daugherty, 2012, p. 1362). Live learning implies a demonstration prior 

to replication, all study participants experiencing this type of learning from members of the 

host country. Verbal learning means that guidelines are given orally, then the individual 

attempts to replicate the behavior, experience described by all participants who have received 

advice on how to improve their language skills. Symbolic learning pertains to information 

that is taken from books, videos or other sources. Again, all participants have supplemented 

the information they had received from native speakers with information from media or 

literature. According to Daugherty (2012, p. 1362), these types of learning are consistent with

the four learning steps  proposed by Bandura et al. (1961, 1963): absorbing, retaining, 

reproducing and motivation. The above concepts relate to the adaptation of migrants in the 

sense that they can absorb and reproduce behavior seen in the surrounding society.

Achieving language competence by asking friends and family to provide support with 

language learning is also consistent with the findings of Zimmerman & Martinez-Pons (1986)

and  Zimmerman (1990). As in the findings of the former mentioned study, participants in 
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Acculturation Through Education considered those around them important sources for 

correcting language-related mistakes and they proactively asked for help, one of the most 

conclusive examples being Pratik's decision to perfect his vocabulary for work related 

situations after being denied a job for not speaking Romanian well enough. In their article, 

Zimmerman and Martinez-Pons have found that “high achieving students relied more heavily

on social sources of assistance (categories 9-11) than lower achieving youngsters is 

concordant with social learning emphases” (Zimmerman & Martinez-Pons, 1986, p. 625). 

The feedback process that migrants have created with the help of native speakers represents 

one of the three aspects that make up the definition of self-regulated learning (Zimmerman, 

1990, p. 6). Also, the characteristics of helpfulness and friendliness that migrants used to 

describe their social support group are representative of social contexts that support the need 

for relatedness (Vansteenkiste et al., 2010, p. 132).

Family and religion are central aspects of the RAEM acculturation model (Mancini & 

Bottura, 2014; Navas et al., 2005; Navas et al., 2007). Four of the five study participants have

started a family with a Romanian national, an aspect that has helped them to have constant 

access to native speakers, as well as social support during the integration process. For one 

study participant in particular, being part of a tightly knitted religious community provided 

additional social support during the integration process. 

6.1.2 Language learning and SDT basic needs.

6.1.2 Language learning and SDT basic needs. According to self-determination 

theory, autonomy, competence and relatedness play a significant role for an individual's well-

being. All migrants interviewed for the thesis have made an autonomous choice to stay in 

Romania and study the language. Similar to the findings of Chirkov (2009), the migrants 

studied in the thesis owe their success partly to the non-controlled environment in which they

studied the language. Participants also benefited from an autonomy-supportive environment 

consisting of their friends, family and work colleagues. Language also facilitated skill-

building. According to Little (2009), it is through language that we help ourselves to become 

more competent or more skillful (Little, 2009, p. 53). Although most participants could start a

family without knowing Romanian, they unanimously agreed that in order to be competent at 

their job they had to learn the language at a conversational level. Language has been a 

precursor for building skills. In the case of Gerson and Hamza, they needed to learn the 

language in order to practice their skills in Romania. Pratik and Luka, the two doctors, 



Acculturation Through Education                                                                                            48

needed to learn the language in order to be allowed to study and become doctors in Romania. 

Irina, who natively speaks a sub-dialect of the Romanian language, also needed to learn how 

to use the local accent in order to feel integrated and to accomplish her personal goals. 

Language competence is seen as an accurate predictor of adaptation (Berry et al., 2011, p. 

315; Hayfron, 2006, p. 447). Competence is also the second innate need proposed in the 

macro-theory of self-determination, situated at the basis of intrinsic motivation (Deci, 

Koestner, et al., 2001, p. 3; Deci & Ryan, 2000, p. 263; Ryan & Deci, 2000, p. 76; Little, 

2009, p. 34; Rawsthorne & Elliot, 1999, p. 327; Vansteenkiste et al., 2010, p. 109). 

Relatedness, the third basic need in self-determination theory, is supported by “warm and 

responsive” social contexts (Vansteenkiste et al., 2010, p. 132), such as the one described in 

the previous section. 

According to SDT, when the needs for autonomy, competence and relatedness are met

it “contributes unique variance to the prediction of psychological wellness, productivity, and 

social functioning” (Vansteenkiste et al., 2010, p. 140), attributes that accurately describe the 

experience of the five study participants once they became integrated in the Romanian 

culture.

6.1.3 Assimilation or integration?

6.1.3 Assimilation or integration? The literature describes assimilation and 

integration as two strategies of the acculturation process, seen from the perspective of 

migrants. Assimilation is the process through which members of the non-dominant group 

leave aside the cultural identity from their country of origin and adopt the cultural identity of 

the host country. Integration, on the other hand, happens when migrants keep cultural identity

elements from their home country and also accept elements from the host country (Berry, 

1997; Berry, 2005; Berry, 2008). While the Berry acculturation model presents assimilation 

and integration as distinct strategies, the RAEM acculturation model keeps the definition of 

the two terms and acknowledges that an individual can adopt both assimilation and 

integration in different aspects of their lives, e.g. work, family, religion (Navas et al., 2005; 

Navas et al., 2007; Mancini & Bottura, 2014).

It is difficult to determine exactly whether the participants in the present study became

assimilated or integrated, or whether they opted for one or the other in different aspects of 

their lives. Irina, the student from the Republic of Moldova, made it clear during the 

interview that she has not lost her cultural identity during her stay in Romania, but she did 



Acculturation Through Education                                                                                            49

“try to adjust it so that it would give better results from the beginning [of her stay]”. 

Likewise, Pratik, one of the two doctors, explicitly told during the interview that he used to 

attend celebrations of the Indian culture with Indian friends and Romanian customs with 

Romanian locals. Luka, the doctor of Macedonian origin, viewed his country of origin and 

the host country as very similar, admitting that day-to-day life in both Macedonia and 

Romania feels the same, with no significant cultural differences between the two countries. 

Considering that every participant has spent a considerable amount of time in Romania, that 

they know the language and are financially sustainable, it is perhaps wiser to agree with 

Hayfron that, in spite of the differences that might occur between how sciences view 

assimilation, there are two important aspects that have a positive effect on acculturation and 

assimilation: the time spent in the host country and culture, and the host country language 

skills (Hayfron, 2006, p. 447).

6.2 Goals

The five study participants left their countries of origin to enrich their experience, to 

find better work or to take advantage of study opportunities and scholarships. Relative to the 

push-pull model of international migration, the five participants are more likely to have been 

pulled by Romania's different opportunities rather than being pushed out of their country, as it

is the case of refugees (Chirkov et al., 2007, p. 200). Expressing agency and taking ownership

over one's goals is consistent with findings that associate it with well-being and higher 

academic achievements (Chirkov, 2009, p. 258). Feeling ownership over one's behavior can 

also help internalize extrinsic motivation (Vansteenkiste et al., 2010, p. 114). If we take into 

consideration self-sourced financial sustainability, all of the five study participants have 

encountered financial instability at the beginning of their stay in Romania. This is to say that, 

if intrinsic motivation or internalization have been the driving factors for learning the 

language, enjoyment came from surmounting small challenges along the way and not through

the immediate gratification of extrinsic rewards (Zimmerman, 1990, p. 12; Vansteenkiste et 

al., 2010, p. 107). 

6.2.1 Intrinsic and extrinsic goals.

6.2.1 Intrinsic and extrinsic goals. Three of the migrants interviewed, Irina, Pratik 

and Luka, have described their goals in Romania as being related to study opportunities and 

academic achievement. Gerson and Hamza have described their goals as being closely related

to earning a living and earning more than in their country of origin. Interpreted under SDT, 
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the goals of the five study participants can be divided into intrinsic goals and extrinsic goals. 

Intrinsic goals are defined by literature as “desires congruent with actualizing and growth 

tendencies natural to humans” (Kasser & Ryan, 1996, p. 280), that are not dependent on the 

recognition of others (Kasser & Ryan, 1996, p. 281). Study participants that described their 

goals as intrinsic have opted for a career path that offers material benefits on medium and 

long-term. They also infirmed any stressful situation related to language learning during the 

acculturation process, also adding that passion for their goals, for the culture and the 

willingness to relate to people around them has made their experience pleasant. Positive 

behaviors such as these have been correlated with intrinsic goals (Stegers-Jager et al., 2012, 

p. 679; Vansteenkiste et al., 2010, p. 145).

Extrinsic goals, like financial success, have been classified as extrinsic because they 

depend on other individuals for accomplishment (Kasser & Ryan, 1996, p. 280). Study 

participants that described their goals as extrinsic have opted for activities with immediate 

financial gratification. Gerson also mentions that when he created pressure on himself “to 

learn the language quick and well” in order to find a job, he felt stress and decreased well-

being, results similar to the ones in the studies of Kasser & Ryan (1996, p. 281) and 

Vansteenkiste et al. (2010, p. 145).

Even in the case of the two study participants that opted for immediate financial 

gratification, the learning experience has not been overwhelmingly stressful. One explanation

might be that learning the language to relate to their Romanian spouses has eased the pressure

of learning to find work, i.e. their extrinsic goals for financial sustainability became 

secondary to goals such as growing a relationship and relating with their partner's family and 

friends. In Organismic Integration Theory and SDT (Vansteenkiste et al., 2010, p. 112), this 

process is called internalization, an important mechanism through which external rewards are

internalized to act as intrinsic motivators, “central to successful socialization” (Vansteenkiste 

et al., 2010, p. 113).

It is worth mentioning concepts similar to intrinsic and extrinsic goals that can be 

related to the experiences of the five study participants (table 3). Preservation goals and self-

development goals have been linked to extrinsic and intrinsic motivating factors (Chirkov et 

al., 2007, p. 216; Tartakovsky & Schwartz, 2001, p. 97), as well as to the push-pull factors of 

international migration (Chirkov et al., 2008, p. 428). Another concept linked to intrinsic and 
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extrinsic motivation has been that of learning/ mastery goals and performance goals, found in

Goal Orientation Theory (GOT) (Chirkov et al., 2008, p. 437; Kaplan & Maehr, 2006, p. 142;

Rawsthorne & Elliot, 1999, p. 326; Gong, 2003, p. 298).

Table 2: Goal orientations comparison

SDT 

environment

Goal orientations

Autonomy-

conducive 

environment

Intrinsic Pull Self-

development

Mastery/ 

learning

Controlled 

environment

Extrinsic Push Preservation Performance

6.3 Intrinsic and Extrinsic Motivation. Causality Orientations

As discussed in the previous section, migrants in the Acculturation Through 

Education study have been driven in their efforts to learn the Romanian language and 

integrate mostly by intrinsically motivating factors - study opportunities and academic 

achievement. I have also made the assumption that internalization might have helped the 

other migrants transform their initial extrinsic motivations into intrinsic motivations once 

language became a way to relate to their family and not only a means to earning money. The 

concept of intrinsic motivation bridges the sections dedicated to SDT needs and goals, and 

information will be drawn from these sections so as not to repeat it. Migrants interviewed for 

the thesis have expressed their motivation for learning the language in ways that pertain to 

the three needs in BNT, one of the five theories that form SDT. Choice, academic or work 

competence and the need to relate to those around them are traits that define the actions of the

study participants, even if the need to be competent enough to find work dominated the 

actions of two of the participants before they partnered a Romanian national. Likewise, the 

goals for three of the migrants have been related to academic achievement from the beginning

of their arrival in Romania, while two of the migrants learned Romanian mainly to find work.

The learning experience of the five migrants that have relied on their interest in the 
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language and in creating relationships with those around them is consistent with how SDT 

describes intrinsic motivation applied to education: “Intrinsic motivation is in evidence 

whenever students' natural curiosity and interest energize their learning” (Deci & Ryan, 1985,

p. 245). Being able to find work only after learning the language can be seen as a completion-

contingent reward (Deci, Koestner, et al., 2001, p. 15). As explained by one of the 

participants, the completion-contingent reward of finding work once the language has been 

learned has made him create pressure on himself to learn the language in a short while, a 

situation that affected his well-being. SDT literature shows that external events such as 

monetary rewards, evaluations, deadlines, surveillance and pressure can undermine IM when 

they are expected (Vansteenkiste et al., 2010, p. 108). 

Following the assumption that two of the migrants have changed their goals from 

learning Romanian to find work into learning Romanian to relate to their partners, while the 

other three have kept the same goals for the entire length of the learning process, the situation

can be interpreted using causality orientation theory. COT looks at what causes a behavior to 

be initiated, the traits being considered “surface personality dimensions, as they are more 

malleable and shaped by socialization experiences” (Vansteenkiste et al., 2010, p. 126). The 

former group can be seen as having a high control orientation, meaning that both external and

internal events shape their behavior, external events exerting pressure to act, thus the 

behavior is seen as controlled. The behavior of the latter group of migrants driven by intrinsic

goals can be seen as having a high autonomy orientation. In this case values and interests 

affect their behavior, external contexts do not exert control over their behavior, they only 

provide cues to the individual (Vansteenkiste et al., 2010, p. 126).
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7 Conclusion

The purpose of the thesis is to examine how adult immigrants in Romania describe the

learning strategies that have helped them integrate in the new culture. To be able to draw 

conclusions about migrants' learning strategies and what has made them work, I have looked 

at the experience of five migrants that have successfully integrated in the Romanian culture. 

Study participants have been asked to provide detailed information about their integration 

process, the learning strategies, the rewards and the circumstances that stood at the 

foundation of their acculturation trough education. The findings that resulted from semi-

structured interviews have been interpreted using the macro-theory of self-determination and 

concepts that connect SDT with other goal and motivation theories have been described in 

detail in the theory chapter.

The key findings of the thesis are that integration through education, specifically 

through language learning, takes place more effectively if migrants are driven by intrinsic 

goals or if they internalize the extrinsic rewards that they expect upon completion of their 

goals. Of the five study participants, three started their experience in Romania with goals 

related to academic achievement, language learning being a means for successful completion 

of their studies. Two of the migrants interviewed chose Romania for work opportunities and 

language learning has been perceived as a means to a financial reward. The first group 

described their integration experience as more intrinsically rewarding and less stressful than 

the second group, who felt pressured to learn the language fast. Four of the five migrants 

have established families with a Romanian national, making their partners important 

resources for language learning, unanimously acknowledged by the study participants. The 

two migrants who sought work opportunities in Romania also acknowledged that 

communication with their partners and their partners' families, as well as with people they 

met in everyday life, became an important aspect. This aspect has led to the assumption that 

language learning for earning purposes has been internalized to become language learning for

relationship purposes, the financial aspect becoming secondary or at least carrying the same 

weight. Admittedly, certain aspects that might influence the above findings have not been 

probed during the interviews, such as: have participants entered a marriage for receiving a 

visa, did they plan to have a family with a Romanian national, has their current marriage 

situation helped them in ways that marrying a member of another nationality could not have 
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done, are all migrants aiming for receiving Romanian nationality? Even hypothetically 

answering these questions does not seem to change much the results of the thesis. Participants

with the longest stay in Romania have not influenced their legal status by partnering a local 

considering that EU membership has been granted to Romania in 2007, eight years after the 

arrival of some study participants, the same that had financial resources to enroll in similar 

academic programs in other countries.

A secondary aspect identified by the study has been that it is difficult to describe the 

acculturation experience of migrants in dividing terms such as integration or assimilation. 

Although much of the established literature, particularly that proposed by John W. Berry 

(1997, 2005, 2008, 2011), traces a hard line between acculturation processes, I favor the 

findings of the RAEM acculturation model, which builds on Berry's theory, as more plausible

to the complex reality of acculturation. 

7.1 Implications, Limitations and Recommendations for Further Research

The key results in the Acculturation Through Education study show that the 

motivation behind acculturation processes can lead to varying outcomes, intrinsic or 

internalized factors leading to better results and more effective learning initiatives. These 

findings can be put into practice to form better strategies and actions steps in organizational 

programs that aim at integrating migrants, programs such as the ones followed by two of the 

participants, who described them as lacking a proactive approach and “typically 

communistic”. The key findings can also be brought to the knowledge of migrants looking to 

successfully integrate, to make them aware of how their choices and goals, even those 

apparently unrelated, can impact the outcome of their integration efforts.

The findings of the study should also be looked at through the lens of its 

shortcomings. The thesis looked at the experience of five individuals, the majority of them 

male. A larger group with a balanced number of men and women could bring more accurate 

information. Other possible issues with a study that relies on a constructivist-interpretivist 

approach are: layered interpretation, when the researcher interprets how the participants 

interpret their own experience, only to later interpret the findings by using a theoretical 

framework; lack of outcome comparability, when general theories and explanations that apply

to a wider group than the one studied by the researcher are hard to develop; and difference in 

frame of reference, if the researcher has an incompatible frame of reference than that of the 
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subjects it is hard for the former to assume the point of view of the subjects (University of 

Amsterdam, n.d.). 

Aside from replicating the study with a larger number of diverse participants, it would

be interesting to look at what elements of their culture of origin migrants pass on to their 

descendants. A longitudinal study looking at cultural elements that integrated migrants 

retained from their home culture and are perpetuated to future generations could bring better 

understanding to the differences between the terms integration and assimilation. 
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Appendix 1: Study Information Sheet

Acculturation Through Education 

Study Information Sheet

Thank you very much for agreeing to participate in this study. This Information Sheet 

explains what the study is about and how we would like you to take part in it. 

The purpose of the study is to examine how low and medium income immigrants in Romania 

describe the learning strategies that have helped them integrate in the new culture.

In order to elicit your views, an interview about your educational experiences as an adult 

immigrant will be conducted for the dissertation project prepared at the University of 

Linköping. If you agree to this, the interview will be audio recorded and will last 

approximately one hour.

The information provided by you in the interview will be used for research purposes. It will 

not be used in a manner which would allow identification of your individual responses. 

Once again, I would like to thank you for agreeing to take part in this Study. If you have any 

questions about the research at any stage, please do not hesitate to contact me at:

Adrian Dobre

0744 375 340 

adrian.dobre@protonmail.ch | adrian.dbr@gmail.com 
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Appendix 2: Principles of Research Ethics

Requirement to inform

The researcher is required to inform those affected by the research of the purpose of the 

research task at hand.

Rule 1

The researcher is to inform research participants and informants of their function in the 

project and of the conditions that regulate their participation. They are to be informed of the 

fact that participation is voluntary and of their right to withdraw from participation. 

Information is to cover all aspects of the research task at hand that could reasonably be 

expected to influence participants’ willingness to take part.

Consent requirement

Participants in research have the right to make individual decisions concerning their 

participation.

Rule 2

The researcher is required to collect statements of consent from informants and research 

participants. In certain cases consent should also be received from parents/legal guardians 

(for instance, in cases when the subjects of research are under the age of 15 and the 

investigation involves ethically sensitive aspects).

Rule 3

Research participants shall have the right to individually decide whether or not to take part in 

research, the duration of their participation and the conditions for their participation. They 

shall have the right to withdraw their consent to participate with no negative consequences.

Rule 4

Research participants may not be subjected to undue influence or pressure in the process of 

deciding whether or not to participate in research. There should be no conditions of 

dependency between the researcher and prospective participants or informants.

Confidentiality requirement
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Information regarding all participating persons in a research project shall be subject to the 

greatest possible level of confidentiality and the information is to be stored in a way that 

makes it inaccessible to unauthorized persons.

Rule 5

All staff employed in research projects that include the use of ethically sensitive information 

on specific, identifiable persons should sign a confidentiality agreement banning the 

dissemination of such information.

Rule 6

All information concerning identifiable persons is to be recorded, stored and reported in such 

a way that specific individuals cannot be identified by anyone not part of the research. This 

applies particularly to information that can be perceived as ethically sensitive. This also 

means that the information should be inaccessible in practice to unauthorized persons.

Usage requirement

Collected information on specific individuals may only be used for research purposes.

Rule 7

Information on individuals, collected for research purposes, may not be used or lent out for 

commercial or other non-scientific uses.

Rule 8

Personal information collected for research purposes may not be used for decisions or 

measures directly affecting the individual (such as care, compulsory treatment, etc) unless 

explicit consent from the affected person has been given.
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Appendix 3: Consent Form

Consent Form – Acculturation Through Education

I, the undersigned, have read and understood the Acculturation Through Education (Study) 

Information Sheet and the Principles of Research Ethics for the Social Sciences (Swedish 

Research Council) provided.

I have been given the opportunity to ask questions about the Study.

I understand that taking part in the Study will include being interviewed and audio recorded.

I have been given adequate time to consider my decision and I agree to take part in the Study.

I understand that my personal details such as name and employer address will not be revealed

to people outside the project. 

I understand that my words may be quoted in publications, reports, web pages and other 

research outputs but my name will not be used. 

I agree to assign the copyright I hold in any material related to this project to Adrian Dobre, 

student at Linköping University. 

I understand that I can withdraw from the Study at any time and I will not be asked any 

questions about why I no longer want to take part. 

Name of Participant: ___________________________ Date: 

Researcher Signature: __________________________ Date: 
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Appendix 4: Interview Guide

Name of respondent, age and gender: _________________________

Date, time & location: ______________________________________

Current prof. status and years in RO___________________________

Country of respondent: ____________________________________

Project title: _____________________________________________

Acculturation Through Education - Interview Guide

Filter questions

1. Please describe your financial situation at the arrival in Romania?

2. Can you have a casual conversation in Romanian?

3. Are you an employee in Romania or do you have your own business in Romania?

4. What financial aid do you receive, if any, besides your salary?

Introducing questions               

1. Tell me about your decision to move to Romania.

2. Did you know anything about the country, the language, the people before you had 

arrived?

3. Did you prepare in any way? How? {probing about courses or any sort of informal 

preparation}

4. Did you have any goals in mind for your new life in Romania?

5. What makes you feel integrated in the Romanian society? (Example answer: I have a 

job here, I’m a self-employed carpenter)

Research Question  #1: How do low and medium income adult immigrants living in Romania

describe the learning strategies that have helped them to: learn the language, open a 
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business, find employment etc.?

1. What kind of programs have helped you learn what was needed to feel integrated?

2. How did you know that what you were learning (or, learning to become a carpenter) 

was important for your integration in Romania? 

3. Did you have any goals during the learning process? 

1. Who set the goals?

2. How did it go?

3. What motivated you to achieve your learning goals?

4. What did you find demotivating?

5. Did you encounter any pressure (burdens, stress etc.) while working towards your 

goals to (become a carpenter)? Can you give me some examples?

6. Looking back at the process, what could have worked better?

Research Question #2: How do low and medium income adult immigrants living in Romania 

describe the rewards behind such learning strategies?

1. What was the biggest reward that you got out of learning (to become a carpenter, the 

language etc.)?

1. What are the other rewards that learning (to become a carpenter) has brought you?

2. What has kept you moving forward with your learning when you had self-doubts?

Research Question #3: How do low and medium income adult immigrants living in Romania 

explain the traits of positive and negative learning circumstances?

1. What has made your strategy work?/ What has made the way you approached learning

to work?

2. Whose merit is it that you have successfully learned skills that integrated you in 

Romanian society?
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3. Where did you find help when you felt stuck in your learning?

4. Have other people contributed to your education here? How?

5. Looking back, what have you found most difficult while learning to integrate to life in

Romania?

Do you agree to be contacted in case there is a need for clarifications concerning this 

interview? ▢ Yes | ▢ No

By: ▢ phone | ▢ email | ▢ face-to-face meeting | ▢ online conversation
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